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Group Think Rules

* Get to know the people at your table
* Assign a

— Time Keeper

— Record Keeper

— Reporter

— Leader

ey

* Social-Emotional Learning (SEL) is the term we
use to describe how a person manages his or
her behaviors within a social context

* The term is odd, because it is SE Learning — we
don’t say math learning or reading learning

* So what do we call SE?

Terms

— Learning? Competence? Skill? Behavior? Cognition?

* We will look at the origin of social-emotional
behaviors and explore this question




Presentation Outline

Introduction to SEL

— Does it matter?
Neuropsychological origins of SEL
Measurement of SEL

— Available Measures

DESSA Comprehensive System

— DESSA — mini, DESSA, DESSA Ongoing Progress
Monitoring Form

SEL Instruction/intervention

Devereux

Devereux Center
for Resilient
Children (DCRC)

Our mission is to promote social
and emotional development,
foster resilience, and build skills
for school and life success in all
children birth through school-age,
as well as to promote the
resilience of the adults who care
for them.

]
/
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Prevention and the School Psychologist

* There is an increasing awareness in education
and School Psychology of the importance of
prevention of academic failure

* In order to prevent academic problems,
universal screening is indicated

* In the past, tests of achievement were given

— Today, some have proposed using short one
minute reading fluency tests, for example, as a
way to identify children who are having trouble
reading

Prevention and the School Psychologist

* Similarly, there is a growing emphasis in
School Psychology toward prevention of
mental health problems

* Universal screening is one way to prevent
academic problems and likewise...

* Preventing mental health problems requires
universal screening for those factors that help
protect children from developing mental
health issues




NASP’s Integrated and Comprehenswe School™

Psychological Services Model (cont)

Preventive and Responsive Services
— “School psychologists have knowledge of

principles and research related to resilience and

risk factors in learning and mental health..”

— “School psychologists promote recognition of risk

and protective factors”

— “School psychologists promote wellness and
resilience”

1

NASP Integrated and-Comprehensive=
Psychological Services Model

Devereux
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Figure 1. NASP Practice Model

Model for Services
by School Psychologists

DIRECT AND INDIRECT SERVICES
FOR CHILDREN, FAMILIES, AND SCHOOLS

Student-Level Services | Systems-Level Services

PRACTICES THAT
PERMEATE ALL ASPECTS
OF SERVICE DELIVERY

Interventions and School-Wide Practices to
Instructional Support ta Promote Learning
Develop Academic Skills

Data-Based Decision Making
and Accountability

Preventive and
Responsive Services

Interventions and Mental
Health Services to Develop Family-School
Social and Life Skills Collaboration Services

Consultation and Collaboration

FOUNDATI1ONS OF SERVICE DELIVERY

Legal, Ethical, and
Professional Practice

Diversity in Development
and Learning

Research and Program Evaluation

HELPING STUDENTS AND SCHOOLS ACHIEVE THEIR BEST

| Mental and behavioral health services exist on a continuum and are mcreasmgh provided within

a multitiered sy of supports, School-based mental and behavioral health services encompass more

than the intensive therapeutic supports pr(n‘]d(_d to students who are identified with psychiatric disorders
and ace often cerved by comomuning haced C bencive echanlhaced mental health

Devereux
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NASP’s Integrated and Comprehensive School '

Psychological Services Model (cont)

» Data-Based Decision Making and
Accountability

— “School psychologists have knowledge of varied
models and methods of assessment and data
collection methods for identifying strengths and
needs..”

— “School psychologists use valid and reliable
assessment techniques”

- (Devereu
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Mental Health Screening

* According to the US Department of Health and
Human Services (1999) about 20% of school
aged children have behavioral, social-
emotional, and mental health disorders

* Universal screening to identify children at risk
of developing mental health problems is
needed

Devereux
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Mental Health Screening

* Evaluate children’s protective factors or social
emotional skills

* Protective factors are those variables that lead
to resilient outcomes (good mental health)

— Protective factors lead to more positive behavioral
and psychological outcomes as well as improved
academic performance

* What kind of questions would we use to
assess protective factors?

Devereux

Protective Factors Defined

e “CASEL Framework” — 5 key social-emotional
skills for school and life success
— Primary basis of the DESSA scales

e CASEL Framework is being incorporated into
state and local educational standards

Devereux




Social Emotional Skills

What is Social and Emotional Learning?

The Collaborative for Academic, Social, and Emotional Learning ([CASEL) describes

F|Ve key SEL as the process of developing the following five sets of core competencies in the

. context of safe, caring, well-managed, academically rigorous, and engaging learning
SOCla |' environments:
e m Ot|o n a | 1 Self-awareness—being able to accurately assess one’s feelings, interests, values,

and strengths; maintaining a well-grounded sense of self-confidence

Skl | IS from 2 Self-management—being able to regulate one’s emotions to handle stress,
CASE L control impulses, and persevere in overcoming obstacles; setting and monitoring
progress toward personal and academic goals; expressing emotions effectively

3 Social awareness—being able to take the perspective of and empathize with
others; recognizing and appreciating individual and group similarities and

These are differences; recognizing and using family, school, and community resources

. 4 Relationship skills—being able to establish and maintain healthy and rewarding

In Mmany relationships based on cooperation; resisting inappropriate social pressure;
preventing, managing, and resolving interpersonal conflict; seeking help when

state and needed

|oca| 5 Responsible decisi ki being able to make decisions based on
consideration of reason, ethical standards, safety concerns, social norms, respect

stan da rdS for self and others, and likely consequences of various actions; applying decision-

making skills to academic and social situations; contributing to the well-being of
one’s school and community.'

- (Devereux

CENTER FOR RESILIENT CHILDREN

Time to Think and Talk

* Complete the DESSA

* Discuss at your table

— Why do you think these concepts really
matter?

— Do you think SEL is as important as other
factors such as 1Q?

— Your thoughts

«  Devereux
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important

Good science links
Social & Emotional Learning
to the following: 4 STUDENT
T/ GAINS
+ Soclal-emotional skills

* Improved atitudes
about self, others, and
school

+ Postive classroom
behavior

* 11 percentile-point
gain on standardized
achievement tests

Collaborating

Districts Initiative
Collaborating Districts Initiative

This is a national initiative to take social and
emotional leaming to scale in eight large
districts. Three have already been selected.
Five more will be selected by December
2011

» READ MORE

+ Conduct problems
« Aggressive behavior

+ Emotional distress.

All Invited

Roger Weissberg to speak Oct. 20 in
Chicago

Roger Weissberg to speak
e on Oct. 20 at investiture of
v ' NoVo Endowed Chair of
o Social and Emotional
Leaming. Public invited.

» READ MORE

Evidence that Protective factors are

The results may surprise you

e Devereux
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Benefits of Social

and Emotional
Learning

Social and emotional leaming improves student
outcomes.

» READ MORE

Twitter Feed

CASELorg: @BarefootBehvior Thanks for the
shout-out! We're very excited about this initiative
and what it means for the future of #SEL
nation-wide!

CASELorg: @yannleroux Do you mean the
meta-analysis? Summary here http:/t.co
[BK2XBEys with full article download link at
bottom.

CASELorq: This article discusses benefits ?reuX

students get from afterschool activities & what
they mean to overall school engagement ILIENT CHILDREN.

http:/ft coYDwdlcgl e

10



Findings from
Three Scientific Reviews

= (Devereux
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Skills for Social and ACWI

Research Links SEL to Higher Success

* 23% gain in SE skills
* 9% gain in attitudes about self/others/school
* 9% gain in pro-social behavior
* 11% gain on academic performance via

standardized tests (math and reading)

And Reduced Risks for Failure

*9% difference in problem behaviors
*10% difference in emotional distress

Source: Durlak, J.A., Weissberg, R.P., Dymnicki, A.B., Taylor, R.D., and
Schellinger, K. (2011). The Impact of Enhancing Students’ Social and

Emotional Learning: A Meta-Analysis of School-Based Universal Interventions.
Child Development, 82, 405-432.
e ———
h - 5 Devereux
CENTER FOR RESILIENT CHILDREN
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Standard score

Percentile Gains %tile (100 & 15) | Diff

10% 81

25% 90 9

25% 90

40% 96 6

40% 96

Percentile Gains in Academic Achievement 55% 102 6

We also translated our findings into improvement indices that show percentile gains
in the achievement test scores achieved by the average student in an SEL interven-
tion program compared to the average student in a control group, following proce-
dures of the Institute of Education Sciences What Works Clearinghouse (http://ies.
ed.gov/ncee/wwe/references/iDocViewer/Doc.aspxPdocID=4&tocld=1). These per-
centile gains provide an indication of the additional value that SEL programs provide.
The Universal, Indicated, and After-School (SAFE programs only) Reviews reflect an
average percentile gain on achievement test scores for students in SEL programs of
11, 17, and 16 points, respectively. While more change is certainly desirable, most
educators would welcome interventions that can improve students’ academic perfor-
mance by 11 to 17 percentile points. These percentile gains indicate that SEL pro-
f\fz grams offer students a practical educational benefit.

Kong (2013): 1Q, SEL & Achievement

s (Devereux
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Socioemotional Competencies, Cognitive Ability,

* Tiffany Kong studied
CogAT, DESSA, and
achievement scores for o
276 elementary students

of the Requirements for the Degree

g ra d e S K_8 Doctor of Philosophy

* All gifted based on scores
on verbal, quantitative, or
nonverbal test scores at etz i
least 97th percentile ks~

\%% Dina Brulles

7 4

i Devereux

CENTER FOR RESILIENT CHILDREN
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Kong (2013): 1Q, SEL & Achievement

* Mean 1Q score = 129.6 nearly 2 SDs above
the normative mean (achievement also high)

* Mean SEL Table 1

score on Means and Standard Deviarions of Study Variables
D ESS A was Construct Mean SD
Age 10.96 1.81
only %2 SD DESSA Total 5551 941
Verbal 12569 1374
above the Quantitative 12441 10.34
. Nonverbal 125.10 12.56
normative CogAT Composite 129.61 822
Reading 75.56 1572
mean (T = Language 69.46 19.60
Math 76.30 17.13
’ 5 5 . 5 ) SATI0 Achievement Composite 73.77 12.66
' o ‘MLCVEICUX

Kong (2013):1Q, SEL & Achievement

» DESSA Total correlated .44 and CogAT Total
correlated .36 with Total Achievement
(reading, math, language)

— A clearer picture of the relationships between 1Q
(CogAT) and SEL (DESSA) with achievement was

obtained from hierarchical regression analysis...

Devereux




Kong (2013) SEL Predicts Beyond IQ-f(p'. 44)

) Relations between Cognitive Ability, Socioemotional Competency, and
DESSA ) )
i Achievement Variables
predicted
readi ng Hierarchical regression analyses were conducted to determine which scales
7
la nguage and subtests predicted the most variance in the dependent achievement variables.
and math Composite CogAT scores were not found to significantly predict composite
scores over
|Q (COgAt) achievement, R?A = .03, F(1, 121) = 3.27, p > .05, reading, language, or math scores
scores over-and-above the DESSA Total scores (Table 11). On the other hand, the DESSA

Total scores significantly predicted composite achievement, RZA = .05, F(1,121) =
6.99, p <.05; language scores, R?A =.03, F(1, 121) = 4.26, p <.05; and math scores,

R?A =.05, F(1,121) = 6.09, p <.05, quer-and-above the composite CogAT scores.
— (Devereux
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North Star Elementary School in
Anchorage, Alaska

* High rate of studentsinthe  « Following school-wide

Need range on Optimistic promotion of Optimistic
Thinking at the beginning of Thinking during the school
the school year year
Optimistic Thinking Optimistic Thinking
Pre-test Post-test
0 0.0% ]
10.3% W Strength 11.1% B Strength
37.9% _ .
H Typical H Typical
51.7% B Need 88.9% H Need

(Devereux
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Mean Score

ini

DESSA-m

Social-emotional skills can be improved
Allentown elementary & PATHS

Social-Emotional Competence Across 2011-12 and 2012-13
School Years (Elementary Students receiving PATHS)

53

52 -

51 -

~e-PATHS (N = 1126)

50 \

PATHS

http://www.channing-
bete.com/prevention-
programs/paths/paths.htm

A direct instruction program
to help young children
resolve conflicts peacefully,
manage emotions,
empathize with others and
make responsible decisions

Feb2012 Jun2012 Oct2012 Feb 2013 Jun 2013

Devereux

CENTER FOR RESILIENT CHILDREN

— 29

PATHS®

© PATHS® Program

+ How Soclal and Emotional Learning
Improves School Climate and Achlevement

+ How the PATHS® Program Works

+ A Detalled Look at the PATHS Program

+ Support and Resources for Current Users
» Order Now

PATHS®

( 9 THinking
Program

Create the school you've always dreamed of > & o ——
thanks to: Educators and students share abe the PATHS® program

and social and emotional learning
¥ improved student behavior

¥ reduced classroom disruptions
Want to see more? Watch our full multimedia

« greater academic engagement and achievement!
presentation, including footage of the program

Create more time for teaching, in ommentary from international experts,
more capacity for learning. details on curriculum materials, and more
The PATHS program is grounded in social and testimonials from educators.

emotional learning (SEL). SEL helps children

« resolve conflicts peacefully

« handle emotions positively

« empathize

« make responsible decisions

When students leam and use SEL skills, behavior improves and
disruptions lessen. Instead of wasting valuable classroom time managing
misbehavior and providing discipline, teachers can teach and students can
loam

significantly improve academic achievement

Data from more than 270,000 students was collected for a large-scale
study of universal, school-based SEL programs. including the PATHS
program. In that study. SEL students showed an 11% gain in academic
achievement

15
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Social-emotional skills can be improved

Social-Emotional Competence Across 2011-12 and 2012-13 School Years
(Elementary Students Receiving and Not Receiving PATHS)

56 -

55 -

54 -

53 | ~-PATHS (N = 1126)

2 4
> <@-PATHS Discontinued
51 1 inYr2 (N =152)

50 -
49 -
48 -
47 -

DESSA-mini Mean Score

46 T T T T T )

Oct2011 Feb2012 Jun2012 Oct2012 Feb2013 Jun 2013

CENTER FOR RESILIENT CHILDREN

United Way of Greater Cincin
Programs in “Youth Achieve” Area of Agenda) 2012-2013

Social Emotional Categories — Pre  Social Emotional Categories — Post
DESSA N =4,102 DESSA N =4,102

u Strength ‘ u Strength
u Typical u Typical
= Need = Need

Strength = 61 or higher, Typical = 41-59, Need = less than 40
B 287 children and youth moved out of the Need category in

\our first pilot year
\ - Devereux

CENTER FOR RESILIENT CHILDREN
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B

SEL and the Brain

Why is SEL so important?

¥ ' (Devereux

———————

Frontal Lobes and SEL

What is the connection?

¥ ‘ Devereux




The Curious Story of Phineas Gage

» September 13, 1848 26 year old Phineas Gag
was in charge of a railroad track construction
crew blasting granite bedrock near Cavendish,
Vermont

»The job Phineas has is to use
a “tamping iron” to set
explosives

»The tamping iron is a rod
about 3 % feet long weighing

13 % lbs pointed at one end

Vercux

Fleishman (2002, p 70)

. From Damaiso (1994) article e (2'002)
in Science
* The rod passed through the
left frontal lobe, between A\ e
. \
the two hemispheres, then y. \\
to left hemisphere “ \\> \
 The damage was to the {/ e |
front of the frontal cortex = (—:\ Aﬁ/p
more than the back, and the (& -
underside more than the \ ) \

top \%A/ (

18



Before. . . & . . . After

e Before the accident ‘he e After the accident his

possessed a well- ability to direct others
balanced mind, was was gone, he had
seen as a shrewd, smart considerable trouble
business man, very with decision making,
energetic and persistent control of impulses

in executing all his plans and interpersonal

of operation’ (p 59) relationships —

management of
intellect, behavior and
emotion

Devereux

More Specifically

Dorsolateral prefrontal
cortex

* The dorsolateral prefrontal
cortex is involved with the 4/'/
ability to plan, shift set,
organize remember and
solve novel problems.

»That is: planning and decision making, self
monitoring, self correction, especially when
responses are not well-rehearsed or contain

novel sequences of actions.

Devereux
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The Curious Story of Phineas Gage

The Skull of
Phineas
Gage is at
Harvard’s
Warren
Anatomical
Museum

&The skull of Phineas Gage

The skull of Phineas Gage, along with the tamping iron which did the damage. On display at Harvard's (
i seum

Phineas had Social Emm

* Phineas had profound social emotional
problems after his injury to the frontal lobes

* Phineas is
— insulting
— impulsively say things
— uses vulgar language
— can’t manage his emotions
— inconsistent in social situations
— doesn’t recognize he is offensive
— looses control in interactions with others

&‘ Devereux
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Frontal Lobes and Emotion

> Goldberg (2011, p 116-117)
— the “emphasis in the classic

studies of frontal lobe THEN EW
syndromes was on cognition EXECUTIVE
[intelligence] rather than on BRAIN
affect [social emotional]” PRONTATLEARES W ENOH oS

— ‘very few researchers have
attempted to merge cognitive
and emotional aspects of
frontal lobe dysfunction’

s Devereu

CENTER FOR RESILIENT CHILDREN

THE I
NEW
EXECUTIVE

Goldberg (2009, p. 4) BRAIN

* “The frontal lobes ... are liked to
intentionality, purposefulness, and
complex decision making.”

* They make us human, and as Luria

stated, are “the organ of civilization”

* Frontal lobes are about ...”leadership,
motivation, drive, vision, self-
awareness, and awareness of others,
success, creativity, sex differences,
social maturity, cognitive development
and learning...”

Devereux
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Goldberg: The Social Braini

* Social situations are fluid and
require making many unique
decisions

* The “frontal lobes are
particularly active when the
organism is faced with novel
challenges” (2005, p. 217) g

Mind Can Grow

* “As tasks become I sranger As Your
familiar...and effortless, the

role of the prefrontal cortex TH E WISDO M
diminishes” (2005, p. 217) PARADOX

ELKHONON GOLDBERG, PH.D.

43

Feiffer & Rattan (2009) =

* Provide a collection  Emotional
of paper on the Disorders:
relationship e
between EF and
Emotional Disorders

* See
Feifer@comcast.net

www.schoolneuropsychpress.com
— = (Devereux
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Feiffer & Rattan (2009) on EF an
Lobes

Tua Caranpl Orejiasirn af Splationss
LsO T Gl IKEG 01153

(1) Orbitofrontal cortex - region of the brain responsible for

ascribing an emotional valence or value judgment to another’s
feelings. Often triggers an automatic social skills response
(Rolls, 2004).

Has rich interconnections with the limbic system by way of
the uncinate fasciculus.

Responsible for enotional executive functioning.
Self-regulation of behavior..... highest levels of emotional
decision making dictated by this brain reg:

L ESGETELTA MO TCHESTTAO T AETOTI 01755
Cartiel Hagjlons

(2) Ventrolateral prefrontal cortex - responsible for response
inhibition and emotional regulation.
Has rich interconnections with the limbic system.

Also involved with emotional executive functioning.

Situated adjacent to orbitofrontal cortex and involved in the
ability to take another’s perspective on an emotional event
(theory of mind).

CENTER FOR RESILIENT CHILDREN

EF Ability, Behavior, Socialm\

* Frontal Lobes are
responsible for ‘ability’
to thinking strategically
AND Social-Emotional Intellectual decisions

. about how to do what
Sk' | IS you decide to do

Frontal Lobes

Social Emotional
decisions and behaviors

\ Devereux
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Executive Function Involves

* “How you decide what to do”
demands...

— Initiation to achieve a goal, planning and
organizing parts of a task, attending to details
to notice success of the solution, keeping
information in memory, having flexibility to
modify the solution as information from self-
monitoring is received and demonstrating
emotion regulation (which also demands
inhibitory control) to ensure clear thinking so
that the task is completed successfully.

o Devereux

————————my

A Real Life Example of EF and SEL

Devereux
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Does al3 month old have EF?

I I/ ,I

H“H”"'

Age 19 months: Knowledge & EF '

25



EF’s Learning Curves ‘ l

* Learning depends upon instruction and intelligence (&EF)
* At first, intelligence plays a major role in learning

* When a new task is learned and practiced it becomes a skill
and execution requires less intelligence

Role of EF Role of Knowledge
Maximum Use and Skills
Minimum Use
>
Novel Well Learned

Task Task
\ Over time and with experience >

.. Devereux

EN—

EF and Social Skills

* Social environments are usually the most
demanding of EF because there are so many
new situations

* We have to solve a lot of novel situations in
social situations, more than many other
activities we engage in

e Can you think of an emotional behavior in
your life that you would like to change or have
changed? That demands EF!

Devereux
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4 Dimensions of EF

CAS 2
éﬁ

Cognitive
Assessment
System

* Cognitive ability

* Behavior

DEVEREUX STUDENT
SMENT

e Social-emotional skills Shegie

» Academic/work performance e

Is there evidence the EF is reflected in
cognition, behavior, SEL, and
achievement?

CENTER FOR RESILIENT CHILDREN

27



CEFI Gender Differences: Pare'nt:Ratetrs;'

 Girls are have better EF than Boys

Parents
Ages 5-18
Ages 5-11
Ages 12-18

N
700
350
350

MMn SD N FMn SD ES
98.1 149 699 101.8 15.0 -0.25
98.2 143 349 101.6 15.6 -0.22
979 154 350 102.0 14.4 -0.28

105
103

101

99

=-Males

== N -@-Females

97

95

Ages.5-18

CEFI Gender Differences: Teacher Raters

* Girls are better EF than Boys

Teachers N
Ages 5-18 700
Ages 5-11 350
Ages 12-18 350

105

Ages 5-11 Ages 12-18

Devereux

MMn SD N FMn SD ES
96.7 14.4 700 103.2 15.0 -0.44
96.4 145 350 103.5 149 -0.49
97.0 14.4 350 102.9 15.0 -0.40

101

929

%

103 B . —
=o-Males
=l-Females
97 >— PN - *
es 5-18 es.5-11 Ages 12-18
Ae it s - s Devereux
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 Girls are better EF than Boys

Males Females

CEFI Gender Differences: Self Raters

105
103
101
101
98.9

99

Mean SD N
97 Male 989 15.4 350
95 ‘ Female 101.0 14.6 350

.. Devereux
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Girls are Better EF Than Boys

Planning =
.3 and
Attention =
.35

Juurnal of Educational Psychology
2001, Vol. 93. No. 2, 430-437

Gender Differences in Planning, Attention, Simultaneous, and Successive

George Mason University

Copyright 2001 by the American Psychological Association, Inc.
0022-0663/01/55.00  DOL: 10.1037//0022-0663.93.2.430

(PASS) Cognitive Processes and Achievement

Jack A. Naglieri Johannes Rojahn

Ohio State University

Gender differences in ability and achievement have been stdied for some time and have been
conceptualized along verbal, quantitative, and visual-spatial dimensions. Researchers recently have
called for a theory-based approach to studying these differences. This study examined 1,100 boys
and 1,100 girls who matched the U.S, population using the Planning, Attention, Simultaneous, Succes-
sive (PASS) cognitive-processing theory, built on the neuropsychological work of A. R. Luria (1973).
Girls outperformed boys on the Planning and Attention scales of the Cognitive Assessment System by
about 5 points (d = 30 and 35, respectively). Gender differences were also found for a subsample
of 1,266 children on the Woodcock-Johnson Revised Tests of Achievement Proofing (4 = 33),
Letter-Word Identification (d = 22), and Dictation (d = .22). The results illustrate that the PASS theory
offers a useful way 10 examine gender differences in cognitive performance.

29



Sex Differences: Ability

104
103
102
101
100
99
98
97
96
95
94

“-Boys
=+-Girls

Planning Attention Simultaneous  Successive

Executive Function =—
»  Devereux
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Sex Differences: Social Emotional

Means, SDs, Ns, and d-ratios for
DESSA 7-Scores by Gender
DESSA -
Fomale
DEVEREUX STUDENT e el
STRENGTHS ASSESSMENT TEAGHER RATERS
K-8TH GRADE Porsonal Responsibiity 4823 998 631 042 5228 930 611
Optimistic Thinking 4897 1014 627 030 5188 9.47 612
A WEASUREOF GoolDirected Bohavior  48.60 1005 631 033 5180 938 611
Social-Awareness 4858 1013 630 031 5166 9.64 612
SOCIAL-EMOTIONAL Docision Making 4843 1008 631 037 5205 932 612
: Rolationship Skills 4836 1004 630 041 5233 930 612
COMPETENCIES Selt-Awareness 2905 1028 631 022 5117 938 611
OF CHILDREN IN Self.Management 832 1002 631 039 5202 918 612
Sociak-Emotional Composite  48.30 1009 625 038 5193 9.02 609
KINDERGARTEN
THROUGH EIGHTH GRADE e
Porsoncl Responsibility  48.14 9.52 602 036 5L66 987 641
Optimistic Thinking 4837 986 602 033 5162 982 641
GoolDirected Behavior  47.92 9.51 602 041 5190 9.96 641
Sociak-Awarenoss 4871 975 602 025 5110 971 641
Decision Making 4856 976 602 029 514l 9.62 641
Rolationship Siils 4840 972 602 033 5165 9.90 641
Solf.Awareness 48.40 1003 602 032 5154 9.51 641
MrnEss Solf-Management 4380 998 602 027 5151 9.94 641
LRLDSS Sodal-Emotional Composite 48.28 9.51 602 037 SL77 9.0 64l

Devereux Elementary Student Strength Assessment (DESSA, LeBuffe Shapiro &
Naglieri, 2009)

o  Devereux
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DESSA Sex Differences: Sbcial Emotiona

53

Parent &
Teacher
Raters

Females

50

Parent &
Teacher
Raters
Males

47
N = 2477 LRSI SR S I &
DESSA values QQ,@ PO & Q@'z’ ‘;\Q% @00 S &
are T-scores & & L L E O
_ _ . KX > Q2 N4
(Mn=50, SD = < & F T

N 10).

o Devereux

CENTER FOR RESILIENT CHILDREN

Sex Differences T

[ Jevereux
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Take Away Messages

Girls ROCK !!

- (Devereu

CENTER FOR RESILIENT CHILDREN

Time to Think and Talk

 Discuss at your table

—Does the connection between EF and
social-emotional skills make sense?

—Is this an “ah ha?”
—Does this mean SEL is an ability?
—Your reactions...

* Reporter share the group’s ideas

Devereux
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Measurement of SEL

65

In Goldstein & Brookes (2013)

Devereux

CENTER FOR RESILIENT CHILDREN

Measuring Resilience in Children:
From Theory to Practice*

Jack A. Naglieri, Paul A. LeBuffe,
and Katherine M. Ross

Introduction

The concept of resilience. like all psychological
constructs, must have certain characteristics in
order to be subjected to experimental testing so as
1o be effectively applied to benefit our constituency.
A primary characteristic is that resilience must be
operationally defined in a way that is reliable
chers. Once a

across time. subjects, and re
concept is operationalized in a reliable manner.
then its validity can be examined. When we have
sufficiently operationalized the concept of resilience.

areliable and valid way, then application in clinical
and educational settings becomes possible. This
is an ideal sequence for the development tools
for testing new concepts. but it is not how many
concepts and tests used in education and psychol-
ogy have been promulgated.

In practice. there is great emphasis on helping
clients and pressure to implement new approaches
even if they have only been minimally tested. If
an idea appears logical

and appears (o help clients
then it seems reasonable to believe that the con-
struct possesses validity, however ill-defined that
may be. Unfortunately. what seems logical and

14

i Handb?‘olé of v
‘Reyhenceln
Children

2 Springetiok

and there is evidence that it can be measured in  consistent with clinical experience not be
true. As noted by Garb (2003, p. 32), “Results

Devereux

CENTER FOR RESILIENT CHILDREN
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Tools Evaluated:

* Published and readily available to practitioners,

» Standardized, norm-referenced tool,

* Include a technical manual or other accessible
source of psychometric information including
standardization sample, reliability and validity

* be intended for use with children, defined as
birth to 18 years.

Quality of SEL Measures

.. Devereux

CENTER FOR RESILIENT CHILDREN

Table 14,1 Psychometric characteristics of scales used to measure variables related to resilience

Rating scale

Ages and Stages Questionnaire:
Social-Emotional (ASQ-SE)
Behavioral and Emotional Rating
Scale (BERS)

Devereux Early Childhood
Assessment (DECA)

Devereux Early Childhood
Assessment—Clinical (DECA-C)
Devereux Early Childhood
Assessment—Infant Toddler
(DECA-IT)

Devereux Student Strengths
Assessment (DESSA)

Devereux Student Strengths
Assessment—Mini (DESSA-mini)
Devereux Student Strengths
Assessment—Second Step
Edition (DESSA-SSE)

Penn Interactive Play Scale

Preschool Behavioral and
Emotional Rating Scale
(preBERS)

Resiliency Scales for Children
and Adolescents (RSCA)

No. of items
Varies

52

37

62

33 (infant
form) and 36
(toddler form)
72

Four & item

forms
36 items

a2

Age range
3-66 months

6-9 years

2-5 years
2-5 years

1-36 months

5-14 years
5-14 years

5-14 years

preK & K

3-6 years

9-18 years

Informants
Parents

Teachers, parents, sel

Parents and teachers
Parents and teachers

Parents and teachers

Parents and teachers
Teachers

Teachers

Parents and teachers

Parents and teachers

Self report

Scores for
Raw score
Raw scores,
percentiles,
scales scores
T-score

T-score

T-score

T-score
T-score
T-score

T-score

Scaled

scores

T-score

N/

Comparison
sample size
2,633

2,176

2,000
2,000

2,183

2,500
1,250

1,250

312

1471

650

Sample description
National sample

National sample

National sample
National sample

National sample

National sample
National sample

National sample

African American Head Start
populations living in high-risk,
low income urban populations
Typical preschool, head start,
and early childhood special
education

National sample

Match to US

population
No
Yes

Yes

No

Yes

No

202814 01 A103Y ] WOl {UIP|IY) Ul 3duayisay bunnsesyy bl

LST
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http://www.centerforresilientchildren.org/

Home | About Us | Testimonials | In The News | Newsletter | Contact Us
(Devereux :

: | ,
CENTER FOR RESILIENT CHILOREN LT} s

More Information on SEL Meém\

Overview »  Infants&Toddlers »  Preschool »  School-Age »  Adults » Q

Mental health experts speak out on the

importance of early childhood social and

emotional screening, and their success with the
@evereux Early Childhood Assessment Program.

Devereux

& OGINTER (OO RESILITNT CHILDREN

,..DVDs "
Strategies for Teachers
gies for Laachers
Research'
Families

ux

CHILDREN

The Devereux Student Strengths
Assessment (DESSA) Comprehensive
System

\ 2 Devereux

CENTER FOR RESILIENT CHILDREN




The Goal

* PRIMARY goal of assessment is to understand
current status to predict future outcome

e Strength-based assessment of behaviors
related to social and emotional well-being

* Provide teachers and mental health
professionals with important information
about students’ social-emotional skills

* Provide information that guides interventions
to improve SEL skills and lead to resilience

CENTER FOR RESILIENT CHILDREN

The DESSA Comprehengive -.

* The DESSA Comprehensive System is
the joint effort of Paul LeBuffe, Jack e
Naglieri, and Val Shapiro — all affiliated
with the Devereux Center for Resilient
Children

DESSA

DEVEREUX STUDENT
STRENGTHS ASSESSMENT

_ Paul LeBuffe Jack A Naglieri & Valerie Shapiro

— ., Devereux
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The DESSA Comprehensive System

* Universal screening with the 8-item,
strength-based behavior rating scale, the
DESSA-mini

* Follow-up assessment with at-risk
students with the 72-item DESSA

* Implement strategies to improve
outcomes

* Monitor progress with the DESSA-mini
and Ongoing Progress Monitoring Form.

* Evaluate program outcomes

DEVEREUX STUDENT
STRENGTHS ASSESSMENT

CENTER FOR RESTLIENT CHILDREN
CENTER FOR RESILIENT CHILDREN

The DESSA Comprehensive
System Procedures

Devereux
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Tier 1 — Universal Screening

Student is
evaluated
with 72-item
DESSA

\

( P |

lan for
targeted (Tier
2) supports
to improve
SEL areas and
monitor with

Any
DESSA
Scores
<41?

Student
Receives
Universal (Tier
1) Instruction

and DESSA-mini
reassessed if |
K indicated /
- (Devereux

CENTER FOR RESILIENT CHILDREN

Tier 2 Targeted Instruction and Ongoing Monitoring

4 O

DESSA-
mini 2 & 3

Increase frequency,
intensity, and consider
different Tier 2
interventions

< b

P
Implement Universal Evaluate student with
\ Supports DESSA /
4 P — N\
DESSA. Complete DESSA-mini
e for all students except
mini 4 -
those in Tier 2
\ ~ Y,

- Devereux

CENTER FOR RESILIENT CHILDREN
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DESSA Comprehensive System

> Screening

* Assessment

Inform SEL Instruction

Monitor Progress

Evaluate Outcomes

Overall goal is to support intentional teaching
practices leading to improve student outcomes

Devereux

Universal Screening
with the DESSA-mini

Devereux




Response to Intervention

* Has been used to identify need and provide
services soon to prevent academic failures

e The same approach should be used with social
and emotional competency
e Core components of RTI
— Universal screening
— Classroom-based interventions
— Frequent monitoring of progress

Devereux

ey

The DESSA-mini
(Naglieri, LeBuffe & Shapiro, 2010)

* A brief measure of social- ]
emotional competencies 11| m

| STRENGTHS ASSESSMENT
K-8 GRADE

comprised of four separate
forms that can be used for i
universal screening and EE‘
ongoing progress monitoring

Devereux
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The DESSA-mini

* Four equivalent 8-item forms
— Completed in 1-2 minutes by teachers
— Yields one score — Social-Emotional Total Score

* Paper and web-based administration
* Available in English and Spanish

= . Devereux

CENTER FOR RESILIENT CHILDREN

Four Forms of DESSA-mini

DEVEREUX STUDENT STRENGTHS ASSESSMENT - MINI Form1
(DESSA-MIND

(DESSA-MINI)

DEVEREUX STUDENT STRENGTHS ASSESSMENT - MINI Farm2

ik N

S N— DEVEREUX STUDENT STRENGTHS ASSESSMENT = MINI Fomm 3

Dt of Rasing (DESSA-MINI)
o ¢ Duing e | Thi o i b i Nme

e g i D g o DEVEREUX STUDENT STRENGTHS ASSESSMENT = MINI FoRm 4

. (DESSA-MINI)
2 o something x Date of Rating. JACK A NAGLIER, PALIL A, LEBUFFE, AND VALIRIE B. SHAPIRD
FR—
F This o decrbes ] M Nome_ Gude DB Gk
s T s Ducingtbepor{ g Deg e Pt 47 P Comploting -
P ‘ e e Compling i [rm———"

i o Frgram
. o g une] o B n et o

S— ) W o, g, W

lim ¢ D he pan| T T aE

[m— b s oo i o e o .
3 oo
s ommupol DNNRRN L L, W o e N, W
R e R T T T e——— o] e —
e > show sppmreitionof e oI e S —
PY——— b 3 EEECRCEE
. T R E f—
s ERNEE e
: . ——
s 7 o —
Romendaies: 8 seck o sl knowede n informacn’ ® @ o O j—

w  Jevereux

CENTER FOR RESILIENT CHILDREN
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Devereux Student Strengths Assessment-mini ¥ X
(DESSA-mini)

DEVEREUX STUDENT

s”“"g_‘ fé::ffss"["' Jack A. Naglieri, Paul A. LeBuffe, and Valerie B. Shapiro
Child’s Name Gender DOB Grade

Person Completing this Form Relationship to Child

Date of Rating School/Organtzation ) _ Classoom/Program _

Thi o dadiloe b of iy sons i ek R dho i e Follr ch ] v
phesse Duriog the s 4 onal, bow gt did he chili... and placas chock mark i thebos under. P P Oy Py gty
et the word thet tells how often you saw the behavior, Answe' cach questicn canchlly. Therewens' ] 4 [
Fight o¢ o answees, Peasc anice every e 1 you wiah 1o change, yoie atewes, g in X theotigh

it s Gl oy e i st sighic

3 D

Item #  During the past 4 weeks, how often did the child... Never  Rarely Oceasionally Frequenty F"}"g‘,y Score

1. accept responsibility for what she/he did? [o] (1] 3]

2 do something nice for somebody? [o0] 1] [3]

3. speak about positive things? [o] [1] [3]

4. pay artention? [0 1 (3] B

5. contribute to group effores? |o] [1] [3]

6. perform the steps of a task in order? [o] B [3]

7. show care when doing a project or school work? [o] [1] [3]

8. follow the advice of a trusted adult? [0 0 B 4

Raw Score Sum
Turn over to finish scoring w—t

R |

Copyrighs 0, The Doverrsx Foanducin. All ighs ravreed
c or mocherieal. inclding pbetacos, vserding r aey infrmestion stsage o7 ecimal e, wiivss prsssion in wriing from the pab e,

LPPOISON - coris b i g
@sEL+ i . 3208 s oo Bk oo, NP0 sppesen o 000 $38 0183 i

Original DESSA-mini forms are printed in red and black. If this form is only in black and white, it is an unauthorized |!|Imou)|l83"lldl is a violation of the copyright.

Student i F
(DESSA-mini) A
"

Sk A Haghers, Pad & Lo

St Orginsion

Do ¢ Durin e s 4 sk, o fo 4 he il

i helle dul

e
.

oz

RENFRE——

- - Devereux
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Simple Scori f DESSA
Norms TasLE FORm 1
Form 1 Norms Tasie Form 1 Form 1
Ray
T-Score | Sum-|Percentil
| Gnd 7| 32| e 3
3| o 13
65 30 9 X
63 |29 | %0 P
— 61 |28 | 86 iy
— 59 |27 | 82
57 26 76
- 55 25 69
i 53 |24 | e T
st | 23| s4 Y
49 |22 | 46 v
a8 |2 | @ ¢
46 |20 | 34 A
as |19 | 3 L
¥ Sere a3 |18 | 24
it a2 |17 [ 2
| 2 41 | 16 | 18
—_— 3 [ 15| 14
I 33 | 14| 12
— <t I8
E
} -1 3 || 4 E
2 9| 4 D
| 2 31 8§ 3
‘ 1 29 7 1
‘ 2 28 <7 1
12
s
ore 36
N o S T-Sco
g Percentil 8
Need
Decipion | NCED . levereux
£k FOR RESILIENT CHILDREN
-

DESSA-mini Scores

* One Score — Social Emotional Total (SET)
* T Scores
— Mean of 50, SD of 10
* Percentiles
* Descriptive Terms for Score Ranges
—> 60 = Strength (= 16%)
— 41-59 = Typical (= 68%)
— < 40 = Need for Instruction (=16%)

Devereux
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DESSA-mini Universal Screening Results

50%
more
students\
in “need”
range
than
expected

16%

Strength m Typical ® Need =

87

Complete and score a DESSA-mini
using paper form




DESSA-mini Psychometrics

T-score Differences Between Written and Computerized
Administrations of the Four DESSA-mini Forms
Written Computerized
Mean SD n Mean SD n d-ratio
Mini 1 T-score | 50.6 99 1,100 | 505 9.0 143 .01
Mini 2 T-score | 50.7 9.9 1,09 | 503 92 141 .04
Mini 3 T=score | 50.5 99 1104 | 505 9.6 141 .01
Mini 4 Tscore | 50.7 9.9 1,105 494 93 141 .14

Note: d-ratio values < .20 are considered negligible. The four DESSA-mini

forms are referred to in all tables as Mini 1, Mini 2, etc.

/4

w  Devereux

CENTER FOR RESILIENT CHILDREN

DESSA-mini Psychometrics |
i - TABLE 3.1

Internal Reliability (Alpha) Coefficients and Standard
Errors of Measurement for the Four DESSA-mini Forms

| Reliability | SEM
Mini 1 919 2.85
Mini 2 920 2.83
Mini 3 924 2.76
Mini 4 912 2.97

w  Devereux

CENTER FOR RESILIENT CHILDREN
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DESSA-mini Psychometrics

Mean T=scores, Standard Deviations, and Differences
Between SED and Regular Education Samples (N = 80)

for the Four DESSA-mini Forms
Regular Education SED Sample
Mean SD n Mean SD n t Value | d-ratio
Mini 1 T=score 48.5 9.0 40 39.3 6.7 40 52 1.17
Mini 2 T-score 48.4 8.8 40 38.7 6.7 40 5.5 1.24
Mini 3 T=score 489 93 40 38.0 5.8 40 6.2 1.39
Mini 4 T-score 48.8 8.5 40 39.0 6.7 40 5.7 1.28
Note: All #test values are significant at p < .001
o Devereux

CENTER FOR RESILIENT CHILDREN

DESSA-mini Psychometrics |

DESSA-mini Aiternate Form Reliability:

Correlation Coefficients
Mini 1 T=score Mini 2 T=score Mini 3 T=score

Mini 2 T-score r 93

n 1,234
Mini 3 T-score r 92 92

n 1,239 1,236
Mini 4 T-score r 90 91 90

n 1,239 1,237 1,245

o  Devereux

CENTER FOR RESILIENT CHILDREN
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DESSA-mini Psychometrics

TABLE 3.9

Means, SDs, Ns, and Correlations of the DESSA Raw Scores
with the Four DESSA-mini T-scores Corrected for kem Overlap

DESSA-mini DESSA DESSA Raw | DESSA Row | DESSA Raw | DESSA Row
Tscores Raw Score | Score Minus | Score Minus | Score Minus | Score Minus

Mini 1 Rems | Mini 2 tems | Mini 3 tems | Mini 4 tems n
Mini 1 95 94 95 95 95 1,240
Mini 2 96 96 95 96 96 1,235
Mini 3 95 94 94 93 95 1,237
Mini 4 95 96 96 96 94 1,237
Mean 186.7 165.1 165.4 165.8 166.1 1,241
SD 49.8 44.2 44.1 43.9 44.0 =

— - (evereux

CENTER FOR RESILIENT CHILDREN

Note: All correlations are significant at p < .01,

DESSA-mini Research

* We studied the percentage of agreements between
mini and full DESSA

Psychology in the Schools. Vol. 48(7). 2011 © 2011 Wiley Periodicals. Inc.
View this article online at wileyonlinelibrary.com/journal/pits DOI: 10.1002/pits. 20586

UNIVERSAL SCREENING FOR SOCIAL-EMOTIONAL COMPETENCIES: A STUDY OF
THE RELIABILITY AND VALIDITY OF THE DESSA-MINI

JACK A. NAGLIERI
University of Virginia, Devereux Center for Resilient Children
PAUL LEBUFFE

Devereux Center for Resilient Children

VALERIE B. SHAPIRO

University of Washingion, Devereux Center for Resilient Children

The purpose of this study was to examine the reliability of the eight-item Devereux Student
Strengths Assessment (DESSA)-mini and its validity in relation to the 72-item version DESSA.
The sample included teacher ratings for 1,234 children in kindergarten through eighth grade who
comprised the standardization sample. The median alpha reliability coefficients across grades for
the four forms of the DESSA-mini ranged from a low of .915 (Mini 1) to a high of .924 (Mini 3).
These findings suggested that DESS A-minis have excellent reliability. The differences between the
DESSA Social-Emotional Composite (SEC) T -scores and T'-scores obtained fr each of the four
DESSA-minis were trivial (the largest d-ratio was .023). The percentage of timesthe DESSA-mini
and DESSA SEC T -scores yielded the same result was computed (i.e., the score indicates or does

47



DESSA-mini Research

* Overall category agreement is excellent

Table 5. DESSA and Each DESSA-mini Means, SDs, and Ns for

Grades K - 8.
- n of %
Dessa-Mini N Agreements  Agreements
Mini 1 1,222 1,171 96.5%
Mini 2 1,222 1,173 96.2%
Mini 3 1,222 1,160 94.8%
Mini 4 1,222 1,167 95.9%

Time to Think and Talk

* Implementing DESSA mini
— Challenges
— Advantages
— How often?
— Your thoughts
— Questions
— Reporter shares your group’s ideas

Devereux

Devereux
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DESSA Comprehensive System

* Screening
Assessment

* Inform SEL Instruction

* Monitor Progress

* Evaluate Outcomes

Overall goal is to support intentional teaching
practices leading to improve student outcomes

Devereux

The DESSA
* Based on resilience theory & SEL o
principles described by CASEL
— Identify social-emotional strengths and ‘ConETENCIES OF
needs of elementary and middle school
children (for K-8t grade)

— 72 items and 8 scales

— Completed by parents, teachers, and/or
after-school / community program staff

— Takes 15 minutes to complete

— On-line administration, scoring and
reporting available

Devereux
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38
39
40
41

42

School/Organization: W‘(L&% MA&
i

STRENGTHS ASSESSMEN'

K-8TH GRADE Person Completing this Form: HM M

follow the example of a positive role model?

compliment or congratulate somebody?

DESSA Rating Form (72 items)

Child’s Name: Jessica

Item # During the past 4 weeks, how often did the child...

accept responsibility for what she/he did?

do something nice for somebody?

make accurate statements about events in her/his life?

show good judgment?

CASEL and

1

2

Self-awareness—being able to ac
and strengths; maintaining a well:

Self-management—being able tc
control impulses, and persevere |
progress toward personal and ac:

Social awareness—being able to
others; recognizing and appreciaf
differences; recognizing and usin

Relationship skills—being able t
relationships based on cooperatit
preventing, managing, and resolv
needed

Responsible decision-making—h
consideration of reason, ethical'
for self and others, and likely co
making skills to academic and so
one’s school and community.'

S

Social Emotional

Composite

M——

Very
Rarely Occasionally Frequently Frequéndy

A

ooooog £
1000000

|
OREOO
IROOEO0O

- (Devereux

CENTER FOR RESILIENT CHILDREN

DESSA Scales

Self Awareness

Self Management
Social Awareness
Relationship Skills
Decision Making
Goal Directed Behavior
Personal Responsibility

Optimistic Thinking
w0 Devereux

CENTER FOR RESILIENT CHILDREN
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DESSA Scales

» Self-Awareness (7 items): A child’s realistic understanding
of her/his strengths and limitations and consistent desire
for self improvement.

— give an opinion when asked?
— describe how he/she was feeling?
— ask somebody for feedback?

* Social-Awareness (9 items): A child’s capacity to interact
with others in a way that shows respect for their ideas and
behaviors, recognizes her/his impact on them, and uses
cooperation and tolerance in social situations.

— get along with different types of people?
— cooperate with peers or siblings?
— forgive somebody that hurt or upset her/him?

o Devereu

CENTER FOR RESILIENT CHILDREN
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DESSA Scales

* Self-Management (11 items): A child’s success in
controlling emotions and behaviors, to complete a task
or succeed in new or challenging situations.

— wait for her/his turn?
— stay calm when faced with a challenge?
— adjust well to changes in plans?
* Goal-Directed Behavior (10 items): Initiation of, and
persistence in completing, tasks of varying difficulty.
— keep trying when unsuccessful?
— seek out additional information?
— take steps to achieve goals?

Devereux
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DESSA Scales

* Relationship Skills (10 items): A consistent use of
socially acceptable actions that promote and maintain
positive connections with others.

— compliment or congratulate somebody?
— offer to help somebody?
— express concern for another person?

* Personal Responsibility (10 items): A child’s tendency
to be careful and reliable in her/his actions and in
contributing to group efforts.

— remember important information?
— serve an important role at home or school?
— handle his/her belongings with care?

s Devereu

CENTER FOR RESILIENT CHILDREN
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DESSA Scales

* Decision Making (8 items): An approach to problem solving
that involves learning from others and from one’s own
previous experiences, using values to guide action, and
accepting responsibility for decisions.

— follow the example of a positive role model?
— accept responsibility for what he/she did?
— learn from experience?

* Optimistic Thinking (7 items): A child’s attitude of
confidence, hopefulness, and positive thinking regarding
life situations in the past, present, and future.

— say good things about herself/himself ?
— look forward to classes or activities at school?
— express high expectations for himself/herself ?

Devereux
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DESSA Norms

e 2,475 children, grades K-8
* All 50 states included in sample
* Representative of US Population

DESSA Standardization Sample Characteristics by

Grade and Gender
Males Females Total

" % " % n %
Kindergarten 256 520 236 48.0 492 19.8
1st Grade 186 500 186 500 372 151
2nd Grade 161 50,0 161 50,0 322 13.1
3rd Grade 160 50.0 160 50.0 320 129
Ath Grade 134 475 148 525 282 114
5th Grade 138 49.1 143 50.9 281 113
6th Grade 88 489 92 511 180 7.2
Tth Grade 57 487 &5 533 122 a9
Bth Grode a6 442 58 558 104 42
Total Sample 1,226 49.5 1,249 50.5 2,475
US. % 51.2 48.8

s Devereux
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Interpretation Key
T-scores that fall within the gray shaded box indicate a snrengih

-
o
i

T-scores that fall in the non-shaded area are described as fypical.

T-scores, Percentile Ranks, Categories

FIGURE 5.1

Relationship of DESSA T-Scores, Percentile Scores
and the Normal Curve

T-Score 30 40 50 60 70
Percentile 2 16 50 84 98

108
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Complete and score a DESSA using the
paper form

0o Devereux

Advanced Interpretation

* Rater Comparisons
— Two teachers, two parents, parent-teacher
— Based on the standard error of the difference
— Scale level agreement or disagreement
— Strong basis for collaboration
— Supports planning across environments

v Devereux
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Rater Differences

Differences Required for Significance When Comparing
DESSA T-Scores Between Raters

]

- - =
£ ] £ F £
= “ e @ ™

2 #g £ i 5 z g E B2
5 E 3 = P S s %8
E= 2 s £ k- E - . £ . S
g £ ¥&2 8§ $% E2 <£g <=E $£E
£de OF o©a &4 &= =% &3 &&= &Ko
p=.01
Parent
vs. Parent 14 16 12 15 14 12 15 13 &
Teacher
vs.Teacher 10 12 9 11 10 L 12 10 4
Parent
vs.Teacher 12 14 11 13 12 11 1a 12 5
p= .05
Parent
vs. Parent 10 12 9 11 11 L4 12 10 4
Teacher
vs.Teacher 8 ° 7 8 8 7 L 8 3
Parent
vs.Teacher 9 11 8 10 9 8 11 9 4
e Jevereux

CENTER FOR RESILIENT CHILDREN

Rater Comparison Rater 1 T- | Rater2T- T-Score Required Difference Significant?
Score Score Difference Q p=.05
a p=.01
Personal Responsibility 53 63 10 9 (ves) no
Optimistic Thinking 41 44 3 11 YES @
Goal-Directed Behavior 40 a4 4 8 YES @
P
Social Awareness 48 60 12 10 YES) NO
Decision Making 45 48 3 9 YES \NO
Relationship Skills 45 55 10 8 YES) NO
Self-Awareness 46 58 12 11 YES) NO
Self-Management 48 59 11 9 YES) NO
Social-Emotional 46 55 9 4 YES) NO
Composite
Rater 1 Name: Mrs. Stith Date of Rating: 12/9/14
Rater 2 Name: rS. Date of Rating: 12/9/1¢

————— Devereux
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Advanced Interpretation

* Pretest-Posttest Comparisons
— Multiple comparisons overtime

— Based on the standard error of prediction
— Demonstrates statistically reliable change
— Evaluation of the effectiveness of strategies

s Devereux

CENTER FOR SESILIEN

T CHILDREN

Pretest-Posttest Time 1 T-Score Posttest Time 2 T- Outcome — Check One
Comparison Confidence Score
Range Significant No Change Significant
Decline Increase

Personal Responsibility 58 50-65 65 X

Optimistic Thinking 39 31-49 48

Goal-Directed Behavior 51 44-58 50

Social Awareness 60 51-67 69

Decision Making 48 40-56 38

Relationship Skills 58 51-64 62 X

Self-Awareness 40 32-50 57

Self-Management 53 45-60 59 X

Social-Emotional 51 48-54 57

Composite
N Rater 1 Name: _[Vlary Smith Date of Rating: __20/20/1%
"'\..—;1{;;; e, Rater 2 Name: _Mary Smith Date of Rating: 2/28(15

——— - Devereux
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Time to Think and Talk

e Using the DESSA
— Some teachers evaluate all their students
— Advantages of the DESSA-mini for screening
— Obstacles and advantages?
— Your thoughts and questions

* Reporter shares the group’s ideas

.  Devereu

CENTER FOR RESILIENT CHILDREN

DESSA Comprehensive System

* Screening
* Assessment
Inform SEL Instruction
* Monitor Progress
* Evaluate Outcomes

Overall goal is to support intentional teaching
practices leading to improve student outcomes

Devereux

uuuuuuuuuuuuuuuuuuuuuuuu
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Class Profile

* Use these
classroom wide
data to improve
outcomes

* Possibilities

— Classroom

— Pull-out groups

— Assign learning
partners

— Teacher
coaching

DESSA CLASSROOM PROFILE

Teacher’s Name: 5.0.

Date: il 2009

F Birth Date

Y

| 12/29/2002
| 4/16/2003
7/6/2003
| 9/15/2002
| 1271272002
| 6/4/2003
| sra12002
| 4/17/2003
| 71872003
6/19/2002
| 31372003

1271172002
10/15/2002

MR GG QI Mmoo o> > > 0

10/27/2002

2/26/2003 |

3/30/2003
12/2/2002

4/27/2003
9/18/2002

TTOO0IX|<Orw»x<rXm<ozon

» < < v vo|x|x

4/10/2003

|

Number of children GREEN
Number of children BLUE
Number of children RED

COLOR CODING LEGEND
GREEN - scale scores 60 and cbove
BLUE - scale scores between 41-59

SCALE LEGEND
PR - Persondl Resporsitily| 5O - Seciel Amereness  SA - Self-Awsreness
OT - Optimistic Thinking DM - DecisionMaking  SM - Seif-Manogement

ESSA BLUE - scale scores between 41-59

£
RED - scale scores 40 and below

e

OT - Optimistic Thinking
6B

- Goal-directed Behavior RS - Relationship Skills

RED - scale scores 40 ond below 68 . Gool-directed Bchavior RS . Relationship Skills  SEC - Social-Emotional
N
Teacher's Name: 5. 0. Date: Af"“"t 2009
First Last Birth Date PR oT 6B S0 DM RS SA SM  SEC
A R 12/29/2002
A s 4/16/2003
A M 7/6/2003
B c 9/15/2002
[ Y 12/12/2002
E E 6/4/2003
PR oT GB S0 DM RS SA SM  SEC
Number of children GREEN 2 1 3 6 0 0 2 0 1
Number of children BLUE 16 14 13 13 20 19 13 18 17
Number of children RED 2 5 4 1 ] 1 5 2 2
§ COLOR CODING LEGEND SCALE LEGEND
GREEN - scale scores 60 and above PR - Personal Responsibility SO - Social Awareness SA - Self-Awareness

DM - Decision Making SM - Self-Manogement
SEC - Social-Emotional

Composite




Culture and Climate : l

(Cohen & Elias, 2011 first 2 bullets)
* “current quality and character of school life”

* “students feel safe, supported, engaged and
helpfully challenged”

* “Principal sets the tone; the teachers set it in
stone” (and the students reinforce)

Devereux

————————my

Collaborative for Academic, Social and
Emotional Learning www.CASEL.org

» CASEL Guide to Effective Social and Emotional
Learning Programs
— Two levels
* Preschool and Elementary
* Middle and High School (available tomorrow!)
— Inclusion Criteria
* Well-designed
* Supported with training and materials

* Evidence-based

Devereux




http://nrepp.samhsa.gov

N EPP SAMHSA's National Registry of
Evidence-based Programs and Practices

Home | About NREPP | Find an Intervention

NREPP is a searchable online regi

int tions supporting mental health promotion,
substance abuse prevention, and mental health and
substance abuse treatment. We connect members of
the public to intervention developers so they can lea.~
how to implement these approaches in their
communities.

NREPP is not an exhaustive list of intervention. .nd

inclusion in the registry does not constitute an
endorsement. Learn M >

News

NREPP's RSS

New Intervention Summary Available - 10/24/2013
Read the newly posted summary for InsideOut Dad

Read more >

New Intervention Summary Available - 10/21/2013
Read the newly posted summary for Family
Expectations

Read more >

O sHARE EHIE

Reviews & Submissions | Learning Center | Contact Us

LEE R ol Advanced Search  View All Interventions

Find an Intervention

self-regulation m

Find interventions reviewed by NREPP.

Enter your email address to

receive monthly NREPP updates.

300th Intervention Summary Posted

SAMHSA's NREPP reached a new milestone,

publishing its 300th summary of an evidence-

based substance abuse or mental health

intervention. See the SAMHSA Bulletin for

more information about NREPP and this milestone. [
crecux

ESILIENT CHILDREN

http://nrepp.samhsa.gov

+ Research on this
intervention is
described and
published
references provided

Descriptive Information
USSP S ———
PO v O Cormaer p010.

Readiness for Dissemination Ratings by Criteria (0.0-4.0 scale)

External reviewers independently evaluate the intervention's Readiness for Dissemination using three criteria:

1. Availability of implementation materials
2. Availability of training and support resources
3. availability of quality assurance procedures

For more information about these criteria and the meaning of the ratings, see Readiness for Dissemination.

Implementation Training and Support

Quality Assurance overall
Materials Resources Procedures Rating

T Sp—

Devereux
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Second Step Method fm.

Emotional Skills
Program Materials: K-3 Kits

Puppets
h

Listening Rules
and Skills for
Learning Cards

» Strong Start
includes Social &
Emotional learning
curriculum for
Kindergarten
through 12t grade
students

-
K;" neth W. Merrell -~ A Scijgl & Emotional
al 181

\ a b Learning Curriculum
\ - @CVL’I‘GUX
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Executive
Functioning

Kryza Practical EF Instruction

Executive Functioning Skills for

Classroom

Kathleen Kryza

ein - Jack A. Naglieri

she possibly find time to do this? And how?

of required academic content she needs to teach. _that benefit all learners by

Practical Strategies for Developing

ALL Learners in the Differentiated 3

It’s the first week of school for Alicia, a middle school teacher in a large 6
school district in Michigan. She’s been prepping for the first days of school 7
for weeks, getting her room ready, and planning lessons. Last week she 8
attended staff development sessions to learn about the new district and state 9
initiatives and mandates that must be followed this year: Starting tomorrow, 10
she will be immersed for the next 180 school days with a full day’s schedule 11
of three different preps—seven 50-minute classes with at least 32 students in 12
each class. She can’t imagine adding one more thing to her already overfull 13
“To Do list. But over the summer, Alicia read a book on teaching executive 14
functioning skills to special needs learners. She really sees the value in 15
teaching these important skills to her most at-risk students, but when can 16

29

Alicia, like many teachers, understands the According to Judy Willis, a neurologist turned
importance of developing executive functioning middle school teacher and international educa-
skills in her students, but given the full schedule  tional consultant, “We can identify the practices
looking at the skills

40
41

» [EUX

NT CHILDREN

—_—a

Kryza et al (2011) |

B

Intentional and Transparent
B

o YOU know WHY you are teaching what you are

Bt Lommbints
Difffecentiation |

KATHLEEN KRYZA ~ ALICIA DUNCAN ~ §,JOY STEPHENS

for

REAL
CLASSROOMS

Making it SIMPLE,
Making it WORK

CORWIN

S
2T

[

teaching (Intentional).

learning (Transparent).
o Talk the talk! Tell students:
- What they are learning
- Why it’s important to learn
- What strategies grow effective learners
- Reflect on learning with your students

STUDENTS know why they are learning what they are

- Notice and name how they learn and what strategies

\ help them win the learning game.

\_\EJ

126

Devereux
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Kryza et al (2011)

Winning Formula for Success
in Your Co-Taught Classroom

Mindsets plus Skill Sets equals RESULTS!

Devereux

Take Away Messages D

* Social Emotional Skills are the result of EF
and what the person has learned in all
aspects of the environment

* Children CAN BE TAUGHT good, or bad,
social emotional skills

— s Devereux
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DESSA Strategies on EvoSEL

e Can supplement curricula

* Based on both developmental and educational
research and over 25 years of classroom
experience

* Developed with both schools and out-of-
school-time programs in mind

* Incorporates multi-media

» Strong professional development applications

Devereux

DESSA Strategies on EVOSEL |

5 different levels of strategies for each of the 8
DESSA scales

— Teacher Reflection & Action
— Universal

— Group

— Individual Student

— Home

Devereux
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DESSA Strategies

* Field tested strategies contributed by Ann
McKay Bryson
 Select strategies from leading SEL curricula

— Second Step, 4 Rs, Caring Classroom Community,
Open Circle

* Foundational SEL practices

Devereux

————————my

Instruction

* “Because academic and SEL skills develop and
operate together, efforts to promote them should be
designed to promote both at the same time.”

(Jones & Bouffard, 2012)
* SEL cannot be 1 period a week!
* Students need opportunities to practice across
— The school day
— Different school environments
— With different people

* The goal is to have social emotional behaviors
become skills

Devereux
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Interpreting the DESSA

\\; (Devereux

————————y

Interpreting the DESSA

* Three Step Process
— Social-Emotional Composite
— 8 Individual Scale Scores
— Individual Item Analysis

\\ ~ 134 @mgxg{; (zymzf




Case Study

* Charles
— 11 year old / 5t Grade
— Special education student (EBD)
— Placement in RTF since age 7

— Born into foster care, adopted at age 2.5

— History of serious behavioral issues

Charles — Step 1

* Social-Emotional Composite
— T-score =40
— Percentile =16

—Need for Instruction range

68



' . . . . >
Charles' Individual Student Profile ‘
INDIVIDUAL STUDENT PROFILE
Y >
D& T o & . & P . &
S A & & o g L & & O 3
& CH Foge SOV & oo e & & &5 FaF
IS F & A et & e SRS S & < .‘é\ &
SIS EE S NI S S
0 — — — — — — — — —
o0 +— = N = = = = = =
JELE/ENIEIEE e
40 = ¥ = = = = = = *
- - - - - - T~ —
0 — — — — = — — — —
Interpretation Key
f=se within the gray sha
cors e e 137 X

B

Charles — Step 2

* |Individual Scale Scores

— Strength Range
* Goal-Director Behavior: T=61
— Need for Instruction
* Optimistic Thinking: T= 38
* Decision Making: T=31
* Relationship Skills: T =37
* Self-Awareness: T = 35
- Self-Management: T = 32




Charles — Step 2

* Individual Scale Scores (Continued)
—Typical Range
* Personal Responsibility: T=45
* Social Awareness: T= 50

Charles — Step 3

* Individual Item Analysis
— Need to provide a linkage between

assessment and intervention

70
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Informing Instruction:
Individual Item Analysis — Self-Awareness

Significant Item Score - Strength -
#59 — ask body f Never  Rarely  Occasionally  Frequeptly  Frequently
— ask somepody tor
feedback? D_D D @;M_ <:>

Nonsignificant Item Score - Typical

. - Very
#63 — give an opinion when Never Rarely Occasionally Freiuently Frequently

asked?

Significant Item Score - Need

Very

#49 — teach another person to Never  Rarel Occasionally Frequently Frequently
cosometng? [} ][] O

Devereux

Using DESSA to Guide Intervention

* Many good existing curricula
— SAMHSA
— CASEL
— Committee for Children

* Crosswalks with a variety of curricula are
available on our website

 Strategies now available on the Apperson Evo
system

Devereux
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DESSA Rating Report

* Lowest score on Optimistic Thinking
Devereux Student Strengths Assessment (DESSA)

Child: Brown, Samantha Group: Naglieri Rater: User Test Rating Date: 10/8/2015

Item ratings by Scale

Optimistic Thinking

2 carry herself/himself with confidence? 2 Need

5 say good things about herselffhimself? 1-Need

7 speak about positive things? 0-Need

10 look forward to classes or activities at school? 1-Need

16 say good things about his/her classmates? 0-Need

30 say good things about the future? 0-Need

: 36 express high expectations for himself/herself? 0-Need

s Devereux

CENTER FOR RESILIENT CHILDREN

© Report Vault | SEL Plus Compass - Google Chrome. ===

I\ Pertormance X1 i Googie als: X1 IV inbox (5257) X 1 WY Famiy ¥hote X 1 I Pandorainter {1 7 CoNtact US| X {7y NOKIZSEL Xy | Hepertvau % YT htpsvcatan X W Y
€ > C f A https//demosel datalinkevo.com/#/reportvault T O =
i Apps g Bookmarks [ Pinkt WA EasyBib: Free Biblio.. (D) GoProHERO 3+ (Pl JossandMain 8, Amazon.com Trade-.. &3 Mason IT Training: .. Blackboard Leam »  [] Other bookmarks

Welcome, Kevin Murphy

APPERSON EVO

Social/Emotional My Account | Forms | Suppert | Log Qut

- Report Vault

Groups &
Ratings
REPORT NAME RATING FORM RATING PERIOD DATE GENERATED
& o DESSA_Brown_6/10/2015 DESSA 1st 6/10/15 V4 b
Students
o] DESSA_Brown_6/10/2015 DESSA 1st 6/10/15 V4 b
] DESSA_Brown_10/8/2015 DESSA 1st 6415 V4 ]

Strategies

1

Report Vault

=)
£
5
@
-3
3

© 2015 Apperson

= 44

CENTER FOR RESILIENT CHILDREN
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Strategies for improving SEL Skills

- - (Devereux

CENTER FOR RESILIENT CHILDREN

€ strategies | SEL Plus Compass - Google Chrome

https:;//demosel.datalinkevo.com/#/strategies

Apps ¥ Bookmarks [ Pinlt W EasyBib: Free Bibl

oPro (L. oss and Main 8, Amazon.com Trade-, lason IT Training:.. [ Blackboard Leam » er bookmarks
GoProHERO 3+ (Pl f JossandMain @, Ar Trad Mason IT Training; Blackboard L Other bookmark:

| strategies |

70O =

APPERSON EVO

Social/Emotional

Welcome, Kevin Murphy
My Account | Forms | Suppert | Log Qut

Grade Level: Set as default
oo
oo

Groups &
Ratings

&

Students

C)

Self-Awareness Self-Management
SA S|

a

@

Social-Awareness Relationship Skills
SO RS

Strategies

Report Vault

® AR

Optimistic Thinkin, Personal Responsibili
& oT d PRp &

—d

Goal-Directed Behavior Decision-Making
GB DM

© 2015 Apperson

140

CENTER FOR RESILIENT CHILDREN
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€ Strategies| SEL Plus Compass - Google Chrome
1

strategies |

€ - C fi B8 https//demosel.datalinkevo.com/#/strategies

22 Apps % Bookmarks [ PinIt WA EasyBib: Free Biblio. D GoProHERO 3+ (Pl. % JossandMain @ Amazon.com Trade-.. & Mason IT Training: ... Blackboard Learn » (] Other bookmarks
APPERSON EVO Welcome, Kevin Murphy
Social/Emotional My Account | Forms | Support | Log Out

Grade Level: |Primary ¥| Ssetas default
oo
oo

Groups &
Ratings

)

& Optimistic Thinking

Students
A child's attitude of confidence, INTRODUCTION TEACHER HOME-BASED

hopefulness, and positive thinking

regarding herself/himself and her/his
& Pfe situations in the past, present, and
uture.

UNIVERSAL GROUP INDIVIDUAL

Self-Awareness Self-Management Optimistic Thinking Personal Responsibility
SA S| oT PR

Report Vault

© | o

Social-Awareness
SO

© 2015 Apperson

Intervention Begins with Mindset

Teacher Reflection: Fixed and Growth Mindset

Optimism: hopefulness and fidl about the future or the successful outcome of
something.

As educators, we face the daily challenge of holding a sense of optimism, of hope and
confidence, that every one of our students can fully learn the academic content and social
engagement skills necessary for them to thrive in college, careers, and community life. One key
to grounding our educational practices in realistic optimism is focused reflection, taking time to
consider our current thinking and to adapt it as needed.

After viewing this 11-minute video, use the reflection questions below on your own or with a
trusted colleague.

http:. xtalks.ted.com/vi cial-Media-Changing-Learnin

Reflection

1. Which student(s) am | holding a fixed mindset about right now? What evidence shows
that? (What have | thought, said, or done that helps me realize | am holding a fixed mind-
set about this student?)

2. How will | shift my attitude and actions today to develop a growth mindset about this
student?

Consider

= Being intentional about using growth mindset language when grading papers, comment-
\ ing on assignments, and providing verbal feedback to students.
\ = Talking with parents about the importance of growth mindset and how they can nurture it
in their children.
= Directly addressing the idea of fixed and growth mindset with studm% helping them
embrace the knowledge that they hold the power to change and g n ways that are
important to them.

CENTER FOR RESILIENT CHILDREN

ux

" CHIUDREN

74



EF and Mindset

* The first step is to help students understand
that they CAN DO BETTER in school (and in

life) if they use their EF
* This gives hope
* This instills persistence

e Or else we have ...

—Gon Kot st o e At fthe St

THE NEW PSYCHOLOGY OF SUCCESS
HOW WE CAN
LEARN TO FULFILL
OUR POTENTIAL
Bl

CAROL S. DWECK, Ph.D.

wo  Devereux

s  Devereux
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Two Mindsets '

61

Fixed mindset: Growth mindset:
* Effort will not make « Enjoy effort and
a difference learning
* You either get it or «  You can always
you don’t grow and learn
Devereux

Dweck’s web site: www.brainology.us

“The growth mindset...reveals that thinking

skills can be developed, and expertise can
be built by means of deliberate practice.”

Devereux
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— Measure of Mindset (MOM)

Jack A. Naglieri & Kathleen M. Kryza - Copyright © 2014

, |
Ivl I n d S et Instructions: This page has questions about how you think and feel. The answers you give
can help you understand if you have a Fixed or Growth Mind Set. Please read every question
carefully and circle the number under the word that tells how often you feel or think a certain
way.
’?
* What’s your NS
. %‘5‘» %'Qr %‘o /‘:é-‘&
m I n d Set 1 | am excited when | try something new. 0 1 2 3
2 | don'tgive up easily ] 1 2 3
° Ad d th e fi rst 10 3 Working hard will pay off 0 1 2 3
4 When things get hard | say "1 CAN DO IT" ] 1 2 3
. s | never give up 0 1 2 3
Item Scores s When things are hard | keep trying 0 1 2 3
7 Effort makes all the difference 0 1 2 3
° Add items 11_20 s When my school work is hard, | keep trying. 0 1 2 3
9 | believe that | can learn from making mistake ¢ 1 2 3
10 effortis more important than natural ability. © 1 2 3
° W h at is t h e 11 | believe that | should be able to learn easily. 0 1 2 3
12 | give up when something is hard to learn. 0 1 2 3
H H 13 I don't like to work on hard assignments. 0 1 2 3
dlffe rence In yOUr 14 Hard work does not make a difference. o 1 2 3
15 when things get hard | do something else. 0 1 2 3
SCO reS? 16 | give up easily. 0 1 2 3
If I am not good at something from the @ a : .
17 start, | will never be good at it.
When | don't understand something | o . ) 3
18 get frustrated and give up.
You are born with certain talents and o . 5 3
13 can't change that.
Dlfl o cinclol s 2

For Inspiration: Good Example of Growth Mindset

o Devereux
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From SEL Assessment to Instruction

...ahd intervention

Devereux

Time to Think and Talk

« Interpretation of the DESSA DPESSA Scales

— Do you have ideas of what Self Awareness
kinds of interventions you Self Management
know of to address the 8
DESSA scales?

Social Awareness

Relationship Skills

— Each group brain storm on
one of the 8 areas and report Decision Making
your best idea for an Goal Directed Behavior
instructional method

Personal Responsibility

Optimistic Thinking
i Devereux
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Try the EVO system

From assessment to instruction

- (Devereux

CENTER FOR RESILIENT CHILDREN

apperson.com Free Trial

I Appr sk Bookmerks

<Apperson e

Apperson Evo for K12

Evo Social & Em

Maximize the Benefits of Social & Emotional Learning.

IMPROVE ATTITUDES ENHANCE ACADEMICS

REDUCE EMOTIONAL DISTRESS DECREASE NEGATIVE BEHAVIORS

st B 7\ S00 00 movonsi Les X

I Bisckboord Lesm 1B Box | Simple Oline . @ Affordable Dweling. = (7] Other bookmarks

OVERVIEW  EVO SOCIAL & EMOTIONAL =  EVD ACADEMICS

. e
A

=)

PROMOTE PROSOCIAL BEHAVIORS

FOSTER RESILIENCE

79



apperson.com Free Trﬁ

, = _ ARl Bl |
e | w.apper ¥
i Apps % Bookmarks Pl lsay,uv;.«nmc D GoProHERO 3+ (L. 4 JossandMain @ Amazoncom Trade-.. € MasonIT Taning: .. () Blackboard Learn ‘B Box | Simple Online . @ Affordable Duwell

=
< AApperson’ : . :
Start a 60 Day Free Trial COMPLETE THE FORM
Start a Free Trial of Evo Now! e

159

WwWWw.apperson.com Iog:n\

Website: demosel.datalinkevo.com
Username: testuser@apperson.com
Password: Appersonl

Site: Palmer Elementary  Group: Naglieri

Demo Student 1-15 for participants to practice conducting a rating

Franklin Pierce, Samantha Brown, and Daniel Webster have a full DESSA and a
DESSA mini completed for rating period 1 with a date of October 2015

Sabrina Lasher Implementation Coordinator, Apperson Office: 1.800.438.0162
Cell: 1.704.707.5011 Sabrina.Lasher@apperson.com

¥ w  Devereux
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Complete the windm

€ cace o g
demaseldmalinkva com;, oreu:

§ i & 5 Ve Ty 8 S s T e i Oo ) A Do (] s s A 4G = £ Coertassmans

Devereux
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Step 3 — Select the student to rate

&
@
]
&

CENTER FOR RESILIENT CHILDREN

e

Step 4 Click the + ﬁ

i T b g it - 9 s Dossr_ (] s iqaiase.

Devereux




Step 5 —Fill in the Rater, Form & Rating Perio
click Start

demaseldmsinkeva com

Bk W s Stk @ GAOHI0H BL 4 ot & Weatoncon Tde 6 Noten T Tosegy [ Swkber s 'E" b gl vk @ Mscons Owaig (D Ansgtius§ Ao f S

Samantha Brown (654140)

Devereux

CENTER FOR RESILIENT CHILDREN

Step 6 — Fill in the form (scroll down)

p—
€ it 5 s Cirgan Caagchems

demaseldmalinkzva.com

en W & s & e Ty B S s T e i Oo ) A Do ] s i A G

& on the burton

72 question form describes a number of behaviors saen in some chikiren, Read the statements
ion ¢ click on the button for

: = e phrase: During the p 5. how of
mieath the word that tells hovi often you saw the behavior. Please answer each question carefully. There are na fIgt or Wrang answers. I you wish £ change yous
ew choice, Please do not skip any items.

very
Iuem & During the past 4 wweks, how often did the child... Never Rarely  Occasianally Frequently  Frequently
1 remember important nfermationt

arry herselt/himsef with confi

3 keepiryng when unsuccesstul?
4 handie hirher belongings whh care?

S say g00d Tngs shoul bersellimseir

& sarus an mparantrols athome or sehoal
T spesk about pusiive tings?

& copewelwi i

9 taka staps o achiews ot

0 ook foemard ta atsthael

11 get akng with different types of people?

z o donenimis b

12 seek out addtianal knowledge o Informatian?

Take a0 2cohe role n learn

15 do things ndependentiy?
16 say goad things about hisher lassmates?

17 st respectiully in a game or competition?

taka on adicnsl werk o rasporsibilnes?

resoect anaiher aerson's veinlan? -

P

w  Devereux
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ZOOM IN

& mo e

cica

P LT |

demo

Demo Student 11 (654133)

D Sntsond o 'E b gl ok - @ Msctose Duay. ) M epriooen. 8 AtaestGhnd

DESSA

This 72 question form describes a number of behaviors seen in some children. Read the DL SILOENT
statements that follow the phrase: During the past 4 weeks, how often did the child... and Ty
click on the button underneath the word that tells how often you saw the behavior. Please
answer each question carefully. There are no right or wrong answers. If you wish to
change your answer, just click on the button for your new choice. Please do not skip any
items.
During the past 4 weeks, how often Very
Item # did the child... Never Rarely o] lly Freq ly Freq ly

1 remember important information?

2 carry herself/himself with confidence?

3 keep trying when unsuccessful?

4 handle his/her belongings with care? ®

& say good things about herself/himself?

w  Devereux
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Demo Student 11 (654133)

This 72 question form describes a number of behaviors seen in some children. Read the statements that
follow the phrase: During the past 4 weeks, how often did the child... and click on the button underneath
the word that tells how often you saw the behavior. Please answer each question carefully. There are no
right or wrong answers. If you wish to change your answer, just click on the button for your new choice.

Please do nat skip any items.

Item # During the past 4 weeks, how often did the child...

adjust well to changes in plans?
show the ability to decide between right and wrong?

use available resources (people or abjects) to solve a
problem?

offer to help somebody?

respond to another person's feelings?

adjust well when going from one setting to another?

B snann T b g Ot - e Donmg (] s preiatn § s 4GS - 0 onernssms

Never

Rarely

DEVEREUX STUDENT
ASSESSMENT
K8 GRADE

Very

s

170
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Time to Think and Talk

« EVO Interventions DESSA Scales

— Each group explore strategies Self Awareness
for one of the 8 DESSA Scales  seif Management
and report an instructional

method that you liked the
best? Relationship Skills

Social Awareness

* What did you like about the Decision Making

. o
I A e Goal Directed Behavior

— Report the group’s ideas
P g P Personal Responsibility
Optimistic Thinking

171

xxxxxxxxxxxxxxxxxxxxxxxx

Complete a DESSA using EVO

* Everyone in the group should complete a
DESSA using EVO

* Do not rate a real child, instead provide
ratings that you think are like a typical child
with SEL limitations

* When you are finished generate the
automated report and share with the group

* Choose the case that is most interesting

172
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DESSA Rati ng Re po rt
Devereux Student Strengths Assessment (DESSA)
Chila: Brown, Samantna Group: Naglien Rater: User Test Rating Date: 10/8/2015
Individual Child Profile
T-&cores rr or an ao o na aa am amc PFarcantiies
= a0 28 a0 P a2 a0 20 aa 61576 e
m a5 aa on
7o oo
o - o s aa an a0 az ar
a0 = 26
o7 55 56 = bt F
o 28 22 a8 w0 55
P a7 a7 20 25 s
oa 28 aa a1 az 58 52
Py a6 2a a8 2a 8 50
oz an 24 as a0 an s
&1 a4 a4 ar 23 ar P
o 2 P aa a6 84
- .
2 an = 28 a0 s
51 28 24 £
o 27 22 ar - 2 so
o o 2o P
. 2a 4 - o
. 2a . a
= 2 28
s > 22 24 7
41 I
w© 8 i 2 20 e
8 17 12 - 1a 18 18 14
8 15 s s 1a 17 " 18 12
a7 15 ) 14 2 16 7 0
26 1a va 18 o 6 s
an s o 13 13 14 s 15 ’
a4 s 2 1= 13 1a 5
s 12 11 1 2 7T aa A
32 [ ] s 10 i 12 4 ‘ux
o £ b 5 o - ‘o o 1 a
a0 s s s [s ] s s 10 = HnDREN
=5 - 7 - s a s 2a7o5a =

Time to Think and Talk

* EVO Interventions DESSA Scales

— Each member of the group Self Awareness
should explore the various Self Management
instructional options on EVO

and share the results with the
group Relationship Skills

Social Awareness

— Which interventions did you Decision Making
like the best? Goal Directed Behavior

Personal Responsibility

Optimistic Thinking
. Devereux
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DESSA Comprehensive System

* Screening

* Assessment

* Inform SEL Instruction
Monitor Progress

* Evaluate Outcomes

Overall goal is to support intentional teaching
practices leading to improve student outcomes

v Devereux

ey

Monitoring Progress with the
DESSA-mini OPM
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DESSAM DESSA-MINI ONGCOING PROGRESS MONITORING FORM
JAcCKk A. NAGLIERI, PAUL A. LEBUFFE, AND VALERIE B. SHAPIRO
DEVEREUX STUDENT  cony ame

STRENGTHS ASSESSMENT
K-8™ GRADE

Gender Date of Birth Age at First Rating

School/C Chssroom / Program Grade/Group

DIFFERENCES BETWEEN MINI SCORES
RATING DATES RATER | miniscorss | VALUE MOME(<2)  SMALL(2-4) MEDIUM(5-7) LARGE(8+)

MINI 1 MINI 1

MINI 2 MINI 2 MR S

MINI 3 MINI 3 AAINDE - MINT 2

MINI 4 MINI 4 AAINLA - MINE 3

OVERALL PROCRESS MINI 4 - MINI 1

ooCcouo
oood
oooo
oooo

a5+

&0

rm_
rﬂ_
Fﬂm_

178

T-score

40

IR MINI2 MM 3 N4

Coyright © 2010 The Devereus Fousdarian, Villanors, TA

Ongoing Progress Monitoring Form

DEVERELX STUDENT ack A Nagheri, Paul A LeBufle, and Valerie B
Are | forsi

DI DESSA-mini Ongoing Progress Mogi?gring Form

»G T
TR

PATTE R RS BT s 34O

RATING PATIH mana ) MAMGEA) mASTE T SAREEIES]
M
a2 Q Q Q
M Q Q Q
a4 Q ] Q
Q =] )
o
.o

Remember that T scores
have mean of 50 and SD
of 10. So a difference of
5 points is % SD (5/10)

T .oreux
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DEVEREUX STUDENT  Childs Name.
siK ASSESSMEN |

e School/Organization,

Poor Response to Instruction
pEssAzMIn QNS

ROGRESS MONITORING FORM
Gender Ferdlt Dot pir A0/19/1998 g ai o Ring 21 sptsns O emostly
Peried srade/Grow 1 gpade

Classroom /Program a1 Perd

DIFFERENCES BETWEEN MINI SCORES

RATING DATES RATER | miniscores | VALUE NONE(<1) _SMALL(3-4) MEDIUM(5-7) LARGE(84)
MINI 1 Mo, McKas MINI 1 k4 y2
M. M MiNI2 3 miaz-mmat| 2 a of =
Mo Mcay MINI 3 34 MINI S - MINIY 1 ( a o
Ma. McKay MINI4 S MINLA - MINI S 2 a ( a a
OVERALL PROCRESS MINI 4 = MINI 1 [ a a { a
:fi?:gll‘:(llm RING FORM o
Gender _Female  pae o e 10871998 age o i Ruing 11 sptins Q smondhs
Classroom/Program 147 Poried Grade/Group pade
PIFFERENCES BETWEEN MINI SCORES <

m VALUE NONE(<2)  SMALL(2-4) MEDIUM(5-7) LARGE(8+)
MINI 1 EY) p |
MINI 2 3 MINI2 - MINT 1 i Q d Q 0 4
MINI 3 3 MINI S - MINI2 1 { Q Qa 0
MINI 4 36 MINI 4 - MINI 3 2 a { Q ]

OVERALL PROGRESS MINI 4 - MINI 1 S a a ( 4

Rl i MINL

1o
2 T T miNi4 - cdvcation specialit ard #he sckool corrielon for additional testing ard arerment.

DESS Ml DESSA-MINI ONGOING PROGRESS MONITORING FORM
¢ y JACK A. NAGLIERI, PAUL A. LEBUFFE AND VALERIE B. SHAPIRO i
EIER\LEEleLs\»\th%P\!Et\I Chads chael Dase of Birth 92/0 Teacher/Satl (s grith ar
K-8 GRADE e Age 2t Frst R Schaol/Propram.
BATIMG pATES narse [~ sane scomes | VAl WoWEL) WAL MDRMIE T ARGED
mINI110/3/09 YSs. it MINI 1 31 yd
sz 12/10/09 Mrs. Smith  muaz| 35  [wwrmeas| 4 o | ¥, o a
N3 3/6/10 Mrs. Smith s 2 39  |mwar-mmax| g4 a { o =]
mini4_ 6/2/10 Mrs. Smith  mmaa 43 a4 3 4 a a a
ovenatsprosnsn M 4-mna 1| 4o m] a a J
pre
0
55 P
s0
§ 45
) ——
= —
EH e
e
£l
YT FYeTEY a3 i d
[ ——
9 Devereux
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DESSA'

DEVEREUX STUDENT

I} DESSA-MINI ONGOING PROGRESS MONITORING FORM \

JACK A. NAGLIER], PAUL A. LEBUFFE AND VALERIE B. SHAPIRO

STRENGTHS ASSESSMENT ~CEi=™y Dzem of Birth 0693 o Teacher/Scaft f\ﬂrS' Srieh
K-8™ GRADE Grade Age at First Rating Schoel /Program
BATING paTES Rarem | marn sconss | VAIUE  WOWERY  SMANLG4) MIDRA(T] LARGE(ES
mini110/5/09 Mrs. Smith  mmail 34 /
ity 12(22/09 Mrs. Sith 2| 38 [mmawens| 7 8] o, ¥ | o
miNi 3 3/6/10 YS. it MINI 3 41 e 3 a J =] a
MINI 4 MINI 4 4 - saana 3 a a a a
OVERALL PROGRESS MINI 4 - MINI 1 o a o a
o5+
s
55 F
50
§ s
= " s
s
o | ——
TR ) a3 w4

Response to Instruction

. (Devereux
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D ESS Am DESSA-MINI ONGOING PROGRESS MONITORING FORM
JASH A, NAGLIERY, PAUL A, LEBUFFE, AND VALERIE B, SHAPIRG
DEVEREUX STUDENT  Childs Name Gender _Made Date of Bires _10/2/2000 e Fu;lhuﬂgW
STRENGTHS ASSESSMENT g Hall Coust Elemartanys Class Clans C radefGroup S
K B GRADE DIFFERENCES BETWEEN MINI SCORES
RATING DATES RATER | miniscones | VALUE NONE(<2)  SMALL(Z-4) MEDIUM(3-7) LARGE(8+)

MINLT10/14/2005 Ms. Finnty MINI 1 kil 7/

N2 /432009 My Fisnsy miaiz| 32 [wmowes] ) ] =) d | O

MINL3  3/5/9010 Ma. Fissntes MINI 3 W MINIS - MINI2 3 a { a a

MINI 4 MINI 4 AINES - MINI S Q Q Q Q

OVERALL PROGRESS MINI 4 - MINI 1 a a a a
65+
DESSA wini 1 acont full below the “Typical” nange. SEL evanicaliom will be implemented a1
0 the oiuensal Lol ard at Ue angeted Ll 2 Tomes e wetk.
> DESSA i 2 ahowe 1o g, o . Conties il te L
50 .

g | norestmes ]

E - p DESSA it 3 scone sowed  somll bt positie et Sam's scont s s i Us “Typical
[ — — rangt, Contire e SEL cumviculion o solidify Sam's sacial and unctioral sills.
= = == | ==

40 — — S
— — — —
35
NOTES OVERALL PROGRESS.
0 *
183 183
MINI 1 MINI 2 MINI 3 MINI 4
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Poor Response to Instruction

Interpretation and Guidance for Change on OPM

Magnitude of Standard T-score Guidance
the Difference Deviation Unit Units
Negligible/ Less than .20 | Less than 2 | Supports are ineffective, try new
None supports & strategies. Consult with
student assistance personnel.
Small .20 to .49 2t0 4 Supports are minimally effective.
inclusive | Increase frequency, duration,
intensity or try new strategies. If
using only group
interventions/supports, consider
individualized supports.
Medivm 50t0.79 S5to7 Supports are moderately effective.
inclusive | Consider enhancing if resources,
including time and personnel, permit.
~ Large Greater than 8or Supports are working well.
or equal higher Continuve current plan.
to .80 184

cvercux

® FOR RESILIENT CHILDREN

Use EVO to complete a DESSA-mini

- Devereux
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DESSA Comprehensive System

* Screening

* Assessment

* Inform SEL Instruction

* Monitor Progress
Evaluate Outcomes

Overall goal is to support intentional teaching
practices leading to improve student outcomes

w  Devereux

Program Evaluation and Continuous
Quality Improvement

Devereux
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Program Evaluation Using Pretest-Posttest
Comparisons

— Multiple comparisons overtime

— Based on the standard error of prediction
— Demonstrates statistically reliable change
— Evaluation of the effectiveness of strategies

— Can inform professional development and CQl
activities

s Devereux

CENTER FOR RESILIENT CHILDREN

Pretest-Posttest Comparisons - lllustration

PRETEST-POSTTEST Timel T- Posttest Time2T-
COMPARISON Score Confidence Range Score
Significantly No Change Significantly
Worse Better

Skills for Learning 58 50-65 65 X
Empathy 39 3149 45 X
Emotion Management 40 32_50 55 X
Problem Solving 51 44-58 43 X
Social-Emotional Composite 51 48'54 54 X

Time 1 Rater Name: __[Mary Stith Date of Rating: __ 2/6/211

Time 2 Rater Name: __Mary Smith Date of Rating: 4/26/11

o Devereux
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School-Wide Outcome Evaluation

School Name: James Madison Elementary Dates: 9/1/12 — 6/15/13
Fictitious example for training purposes

/R

#in Need | % in Need #(%) #(%) #(%) Comments
at Pretest | at Pretest | Significantly | No Change | Significantly

Worse at at Post-test Betterat

Post-test Post-test

skills for 72/360  20% 7(10%)  29(40%) 36(50%) Moderateissue,

. moderate
Learnlng effectiveness.
Target forQl

Empathy 36 10% 6 (17%) 24 (67%) 6 (17%) fm?t"zrissua
imite
effectiveness.
Target forQl

Emotion 72 0 (0%) 15 (21%) 57 (79%) Hien
effectiveness

Management

Problem 120 6 (5%) 30 (25%) 84 (70%) Major issue for

. school. High

Solvmg effectiveness

Social- 10(11%)  25(26%) 59 (63%)  Nearly2/acf

. students
Emotional showed overall

Composite improvement
190 IX

CENTER FOR RESILIENT CHILDREN

Can Change Teacher Pe

* | have a student who is very bossy ...and | am frustrated with
her a lot. But the DESSA showed me all the areas she is strong
in, and gave me some ideas for channeling some of her
difficult behaviors to utilize her strengths.

* Being that my students are in a self-contained special ed.
classroom,... | was surprised that several of my students are
"typical" in more areas than | would have thought. This
allowed me to write strength statements and share good
news with the parents.

* One of my students is very compassionate. He has very
strong social skills. Cool.
Direct quotes from teachers in Anchorage, Alaska SD

xﬁ_

- Devereux
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Can Contribute to Teacher Satisfaction |

* I really liked this experience. It was not too laborious and had
very worthwhile results. | would tell everyone to make the
time and do this.

* Using an assessment tells teachers it's time to start paying
close attention to the social skills. It helps teachers’ awareness
but it also gives teachers a way to address these behaviors
that is proactive! Many times we're only reacting to students
(often negatively or with much frustration) but we aren't
doing enough to help them.

* | liked how it made me see my students, and it really took my
teaching with SEL in a new direction.

Direct quotes from teachers in Anchorage, Alaska SD

- (Devereux

Teach or encourage?

Direct or indirect instruction?

Devereux
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Teaching Childrml

~LwEY Fr W
Helping Children Learn

* Helping Children Learn
Intervention Handouts

Intervention Handouts for Use

for Use in School and at W Sciin ol ot N
Home, Second Edition O

By Jack A. Naglieri, Ph.D., &
Eric B. Pickering, Ph.D.,

* Spanish handouts by Tulio
Otero, Ph.D., & Mary
Moreno, Ph.D.

Jack A. Naglieri
Eric B. Pickering

with Spanish handouts by
Twlio Moreno
¥ . Deveren
- (Devereux
CenTEX FOR RESUIENT CHILOREN

Step 1 — Talk with Sm

How to Be Smart: Planning

When we say people are smart, we usually mean that they know a lot of information. But being
smart also means that someone has a lot of ability to learn new things. Being smart at learning
new things includes knowing and using your thinking abilities. There are ways you can use your
abilities better when you are learning.

What Does Being Smart Mean?

One ability that is very important is called Planning. The ability to plan helps you figure out how to
do things. When you don’t know how to solve a problem, using Planning ability will help you figure
out how to do it. This ability also helps you control what you think and do. It helps you to stop be-
fore doing something you shouldn’t do. Planning ability is what helps you wait until the time is
right to act. It also helps you make good decisions about what to say and what to do.

97



Steo 1 — Talk with Students

How CGan You Be Smarter?

You can be smarter if you PLAN before doing things. Sometimes people say, “Look before you
leap,” “Plan your work and work your plan,” or “Stop and think.” These sayings are about using
the ability to plan. When you stop and think about how to study, you are using your ability to plan.

You will be able to do more if you remember to use a plan. An easy way to remember to use a
plan is to look at the picture “Think smart and use a plan!” (Figure 1). You should always use a
plan for reading, vocabulary, spelling, writing, math problem solving, and science.

Do you have a favorite plan for learning spelling words? Do you use flashcards or go on the Inter-
net to learn? Do you ask the teacher or another student for help? You can learn more by using a
plan for studying that works best for you.

= It is smart to have a plan for doing all schoolwork.
Th n k Smart When you read, you should have a plan. One plan is
to look at the questions you have to answer about

and use a plan! the story first. Then read the story to find the an-

swers. Another plan is to make a picture of what you
read so that you can see all the parts of the story.

When you write you should also have a plan. Stu-
. dents who are good at writing plan and organize their
h Use a plan.

1 figured out
how to do it!

thoughts first. Then they think about what they are
doing as they write. Using a plan is a good way to be
smarter about your work!

Teaching Students About Planning
P I a n n I n g How Learning Depends on Planning Ability §

The purpose of education is certainly to provide students with knowledge and skills, but re-
searchers have found that children also need to learn how o leam. To achieve that goal, we must
feach students to evaluate, apply solutions, self-monitor, and self-comect—in short, to plan their
work and use plans to solve all types of problems. When we teach our students to become
strategic, self-reliant, refiective, and fiexible learners, we are teaching use of a method called Cog-
nitive Strategy Instruction (Scheid, 1993), and this is an effective method.

‘When reading, and especially when obtaining meaning from text, the student must plan an ap-
proach to examining the information that is provided. This involves applying strategies to separate
the important from the less important part of the text, concenirate on the details, self-menitor, and
self-comect as needed. Students who are good at wiiting organize their goals before beginning
and reflect and revise during and following production of the text. When doing math, students
who are sucoessful evaluate the problem, choose which methed fo use to solve it, evaluate the
sucoess of that method, change methods if necessary, and check the final answer carefully. This
is also sometimes referred fo as metacognition, problem solving, strategic behavior, or a self-
reliant leaming style. When we use cognitive strategy instruction, we are teaching students to
think about what they are doing so that they can be more successful.

Impartantly, thesa descriptions of how 1o leam, and the cognitive strategy instruction approach in
general, are descriptions of the behaviors associated with the cognitive processing ability called
Planning in this book (see the Planning Explained handout, p. 55). In order to help students be
more suceessful, we must teach them to be more planful.

How to Teach Planning

The first step in teaching children o be-

Thi nk Smar‘t come strategic, self-reliant, reflective, and

fiexible learmers is to tell them what a

plan is and give them an easy way fo re-
and use a plan! member to use a plan. In Figure 1 (which

- also appears in the PASS poster on
I figured 1 fhe CD), we provide a fast and simple
how to do it message: “Think smart and use a plani®
y & ‘We should provide cognitive strategies
b in specific acaderic areas, such as de-
h izt ceding, reading comprehension, vocabu-
lary, spelling, writing, math problem solv-

ing, science, and so forth, so that we

Figura 1. A ceaing tht el st et 8 0o 3 la.
page 1 otz
o ot & ‘Sacand Etian by fack A Mg & Erc B Pckasing
‘Copyrght & 2010 by Pl H. Brockas Pbishing Ca. . Al e masrvod.
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Planning

/i

Planning Facilitation for Math Galculation

Math calculation is a complex activity that involves recalling basic math facts, following proce-
dures, working carefully, and checking one’s work. Math calculation requires a careful (i.e., planful)
approach to follow all of the necessary steps. Children who are good at math calculation can
move on to more difficult math concepts and problem solving with greater ease than those who
are having problems in this area. For children who have trouble with math calculation, a technique
that helps them approach the task planfully is likely to be useful. Planning facilitation is such a
technique.

Planning facilitation helps students develop useful strategies to carefully complete math problems
through discussion and shared discovery. It encourages students to think about how they solve
problems, rather than just think about whether their answers are correct. This helps them develop
careful ways of doing math.

How to Teach Planning Facilitation

Planning facilitation is provided in three 10-minute time periods: 1) 10 minutes of math, 2) 10 min-
utes of discussion, and 3) 10 more minutes of math. These steps can be described in more detail:

Step 1: The teacher should provide math worksheets for the students to complete in the first
10-minute session. This gives the children exposure to the problems and ways to solve them. The
teacher gives each child a worksheet and says, “Here is a math worksheet for you to do. Please
try to get as many of the problems correct as you can. You will have 10 minutes.” Slight variations vercux

on this instruction are okay, but do not give any additional information. i SALL (87 CHIDRIW
——

JOURNAL OF LEARNING DISABILITIES
VOLUME 33, NUMBER 6, NOCVEMBER/DECEMBER 2000, PAGES 591-597 N
N

Effectiveness of a Cognitive
Strategy Intervention in Improving
Arithmetic Computation Based

on the PASS Theory

Jack A. Naglieri and Deanne Johnson

Abstract

The purpose of this study was to determine if an instruction designed to facilitate planning, given by teachers to their class as a group,
would have differential effects depending on the specific Planning, Attention, Simultaneous, Successive (PASS) cognitive characteristics
of each child. A cognitive strategy instruction that encouraged planning was provided to the group of 19 students with learning disabil-
ities and mild mental impairments. All students completed math worksheets during 7 baseline and 14 intervention sessions. During the
intervention phase, students engaged in self-reflection and verbalization of strategies about how the arithmetic computation worksheets
should be completed. The sample was sorted into one experimental and four contrast groups after the experiment was completed. There
were four groups with a cognitive weakness in each PASS scale from the Cognitive Assessment System and one group with no cognitive
weakness. The results showed that children with a cognitive weakness in Planning improved considerably (large effect size of 1.4), in
contrast to those with a cognitive weakness in Attention (small effect size of (1.3), Simultaneous weakness (a slight deterioration and effect
size of -0.2), Successive weakness (medium effect size of 0.4), and no cognitive weakness (small effect size of 2). These data showed that
children with a Planning weakness benefitted from the instruction designed to help them be more plaful. Those childme who received
the planning-based instruction who were not low inplanning did not show the same level of improvement.

————— 199 T
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H Hasmiie instiruTe
T on pisasiimies

Journal of Learning Disabilities
44(2) 184-195

A Cognitive Strategy Instruction © el s on Disiis 2011
. eprints and permission:
to Improve Math Calculation for sagepub.comjourmalsPermissions nav
DOI: 10.1177/0022219410391190

Children With ADHD and LD: e ieurmacfamngdiabilics
A Randomized Controlled Study ®SAGE

Jackie S. Iseman' and Jack A. NaglieriI

Abstract

The authors examined the effectiveness of cognitive strategy instruction
Successive) given by special education teachers to students with ADHD
experimental group were exposed to a brief cognitive strategy instructi
development and application of effective planning for mathematical comp
standard math instruction. Standardized tests of cognitive processes a
students completed math worksheets throughout the experimental p
Johnson Tests of Achievement, Third Edition, Math Fluency and Wechslg
Numerical Operations) were administered pre- and postintervention, aj
follow-up. Large pre—post effect sizes were found for students in the exp,
math worksheets (0.85 and 0.26), Math Fluency (1.17 and 0.09), and Nurf®
At | year follow-up, the experimental group continued to outperform t
students with ADHD evidenced greater improvement in math works
(which measured the skill of generalizing learned strategies to other si
when provided the PASS-based cognitive strategy instruction.

Design of the Study\

Experimental and Comparison Groups

7 worksheets with Normal Instruction

Experimental Comparison
Group Group

19 worksheets with 19 worksheets with Normal
Planning Facilitation Instruction

n %
\;: 201 Levereux
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Instructional Sessions

* Math lessons were organized into “instructional
sessions” delivered over 13 consecutive days

e Each instructional session was 30-40 minutes

* Each instructional session was comprised of
three segments as shown below

10 minutes 10-20 minutes 10 minutes

10 minute math Planning Facilitation 10 minute math
worksheet or Normal worksheet
Instruction

- (Devereu
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Normal Instruction and Planning .

Facilitation Sessions

» Normal Instruction
— 10 minute math worksheet
— 10 - 20 of math instruction
— 10 minute math worksheet

P Planning Facilitation
— 10 minute math worksheet
— 10 minutes of planning facilitation
— 10 minute math worksheet

Devereux
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Planning Strategy Instruction

» Teachers facilitated discussions to help students
become more self-reflective about use of strategies

P Teachers asked questions like:
— What was your goal?
Where did you start the worksheet?
What strategies did you use?
How did the strategy help you reach your goal?
What will you do again next time?
What other strategies will you use next time?

i Devereux

CENTER FOR RESILIENT CHILDREN

Table 3. students Comimencs Durlng P anning Facilitation Sessions

Goals
+ “My goal was to do all of the easy problems on every page first, then do the others.”
+ “To get as many correct as | can”
+ “To get as many right as quickly as possible.”
+ “To take time and make sure | get them correct”
Starting place
« “l started on the first one.”
« “l skipped around.’
= “I do the easy ones first”
+ "l look at the type of problem and the number of steps and decide which problems to do first.”
Overall plan
« “1 did all the easy problems on a page and went onto the next one.”
+ “l do all the addition first, then the easy minus, and then | move onto the harder ones.”
+ I do the problems | know, then | check my work.”
Specific strategies
= I simplify fractions first.”
+ “Skip the longer multiplication questions.”
« “The problems that have lots of steps take more time, so | skip them.”
+ “I do them [the algebra] by figuring out what | can put in for X to make the problem work.”
+ “I draw lines so | don’t get my columns confused [on the multiplication].”
« "I stopped drawing lines because it slowed me down.”
+ “If a problem is taking a long time | skip it and come back to it if | have time.”
+ “l did the ones that take the least time.”
+ “Remember that anything times 0 is 0.”
Noticing patterns in the worksheets
« “I did all the problems in the brain-dead zone first.”
+ “l started in the middle of the page, the problems on top take longer”
= “Next time I'll skip the hard multiplication at the top of the first page.”
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Worksheet Means and Effect Sm'

with ADHD

[ Baseline

[J Intervention

Raw Scores for Worksheets
w
(8}

Reminder

Normal Instruction Planning Facilitation <.2 = no effect
.2 - .5 =small

\ .6 - .8 = medium
e - 206 @)e%éljgﬁ

WJ Math Fluency Means and Effem\'

Students with ADHD

4

86.1

[ Baseline

(] Intervention

Reminder

<.2 = no effect

2 -.5=small

.6 - .8 = medium

8 = large
cvereux

tandard Scores for WJ Math Fluenc

Normal Instruction Planning Facilitation
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WIAT Numerical Operation Mean
Students with ADHD
18
[ | 16.6
f_(. 17
=16
515+
Y—
Y141 [ Baseline
§ 134 O Intervention
0
212
5]
o 111
10- Reminder
Normal Instruction Planning Facilitation <.2 = no effect
.2 -.5=small
.6 - .8 = medium
DvFoax

Iseman (2005)
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One Year Follow-up

At l-year follow-up, 27 of the students were retested on
the WI-III ACH Math Fluency subtest as part of the school’s
typical yearly evaluation of students. This group included
14 students from the comparison group and 13 students from

the experimental group. The results indicated that the im-
provement of students in the experimental group (M = 16.08,
SD =19, d = 0.85) was significantly greater than the im-
provement of students in the comparison group (M = 3.21,
SD=18.21,d=0.09).

- (Devereu

CENTER FOR RESILIENT CHILDREN

nstructional Implications

Facilitating use of strategies was easily
implemented in the classroom

The method yields substantial results within a
minimal of time (10 sessions over 10 days)

Indirect instruction showed near and far
transfer and lasted a year

The method has been used with math and
reading comprehension and certainly applies
to social-emotional learning

Devereux
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Social-emotional skills can be improved

Allentown elementary & PATHS
Social-Emotional Competence Across 2011-12 and 2012-13
School Years (Elementary Students receiving PATHS)
56 -
55 -
g
o
@ 54 -
c
3
s 53 -
£ -e-PATHS (N = 1126)
£ 52 - - - N
b This decline almost to initial
E 51 level could be due to
withdrawal of direct
e 50 - instruction
e =0ct.2011 _Feb 2012 Jun 2012 Oct2012 Feb 2013 Jun 2013
S — e Devereux

DESSA Second Step Edition
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Purposes of the DESSA-SSE

Provide a psychometrically sound, strength-based
assessment of social-emotional strengths and needs
of children in grades K-5 related to the Second Step
Program.

Describe social-emotional strengths and needs of
groups of children. Can be used as part of a needs
assessment

Produce classroom profiles.

Serve as an outcome measure for evaluating the
impact of the Second Step Program.

.. Devereux

CENTER FOR RESILIENT CHILDREN

Assessment &
Planning for
Intervention
DESSA-Second  : :

Step Edition

Second Step Edition (DESSA-SSE)

Paul A LeBuffe, Jack A. Naglieri, & Valerie B. Shapiro

P Wy
leem & During the past 4 weeks, bow aficn did the child... o s

.. Devereux
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DESSA-SSE Scale Structure

* For Assessment & ¢ Social Emotional
Planning for Composite

the DESSA-Second
Step Edition

e DESSA-SSE Scales
Match Second
Step content

DESSA-SSE Record Form

Second Step Edition (DESSA-SSE)

Paul A. LeBuffe, Jack A. Naglieri, & Valerie B. Shapiro

—Empathy
—Problem-Solving

—Emotion
Management

—Skills for Learning

- (Devereux

CENTER FOR RESILIENT CHILDREN

Child’s Name: Gender: Dateof Birth: __ Age:
School/Organization: Classroom/Program: Grade:
Person Completing ThisFerm: __ Relarionship to Child: Date of Rating:

This form describes a number of behaviors seen in some children. Read the statements that follow
the phrase: During the past 4 weeks, how often did the child... and place a check mark in the
box under the word that tells how often you saw the behavior. Please answer each question care-
fully. There are no right or wrong answers. If you wish to change your answer, put an X through it
and fill in your new choice as shown to the right. Please do not skip any items.

Never

X

Very
Rarely  Occasionally Frequently Frequently

Very
Never Rardly Occasionally Frequently Frequently

Item #  During the past 4 weeks, how often did the child... v 4 v
remember important information? |
keep trying when unsuccessful? L
cope well with insults and mean comments* |
rake steps to achieve poals? |
get along with different types of people? L
seel out addirional knowledge or information? |
[
[
|
[
[

rake an active role in learning?
respect another person’s opinion?
do routine tasks or chores without being reminded:

resolve a disagreement?

[ IR R IRV R S

show creativity in completing a msk®
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Standardization

e 2,500 children, grades K-8
e All 50 states included in sample
* Representative of US Population with regards
to:
— Sex
— Race and Hispanic ethnicity
— Region of Residence
— Socio-economic Status

Devereux

DESSA-SSE Raters

* Raters provide the ratings
— Teachers, After School Staff
— Parents

— Read English or Spanish at about the 6t grade
level

— Sufficient opportunity to observe the child

— What about raters who have literacy issues or are
ELLs?

Devereux
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DESSA-SSE Results

* T Scores
— Mean of 50, SD of 10

e Percentile Ranks

* Descriptive Terms for Score Ranges
— > 60 = Strength
— 41-59 = Typical
— <40 = Need for Instruction

* Individual & Classroom Profile

Devereux
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Conclusions

* The behaviors evaluated by the DESSA and
DESSA-mini are best conceptualized as
reflecting the combination of nature (brain
and especially the frontal lobes) and nurture
(clearly, environment influences behavior).

* These tools provide information about current
status of social-emotional competencies and
information that guides instruction.

Devereux
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Conclusions

* When we know the level of social-emotional skills and the SE
needs of our students then we can strengthen their SEL skills
to reduce the likelihood of mental, emotional, and behavioral
disorders.

* Administration and scoring DESSA and DESSA-mini is made
very easy with the EVO system

* Using the DESSA Comprehensive System for universal
screening, targeted assessment, intervention planning,
progress monitoring, and outcome evaluation is a powerful
way to ensure social-emotional health.

Devereux
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Publisher Information

<DPPErSOLY evo
The DESSA-SSE and DESSA-mini are
published by Apperson, Inc.

For information or purchase:
EvoSEL Customer Service and Sales
clientservices@apperson.com
Hours: 5am-2pm PT
800.438.0162
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