


MASTERCLASS IN TESOL LESSON OBSERVATION & FEEDBACK
Workshop Handout: Beyond 'What's the Answer?' – Efficient Task Feedback
See our YouTube channel for supporting https://youtube.com/@tesoladvancedmasterclassforexp?si=QALw31OY8B-QXJXe
The Problem: What does Sequential Feedback Look Like?
· Every task is concluded by the teacher at the front of the class asking, 'What's the answer to number xyz?'
· Students give answers individually
· Feedback takes a long time
· Teacher provides commentary on incorrect answers
· It can be confusing and ineffective
This pattern appears in many forms:
· Gap-fill exercises: 'Number 1, Maria? Number 2, Paolo?'
· Reading comprehension: 'What's the answer to question 3?'
· Grammar exercises: Going through each sentence transformation one by one
· Vocabulary matching: Checking every single pairing sequentially

Why sequential checking can be an issue

It’s not always effective in ensuring everyone has correct answers. As the teacher goes through the answers invariably someone misses an answer and interrupts a partner to get the missing answer and then both miss the next answer, and this can go on to the point where a lot of time is spent repeatedly going over the correct answers until everyone feels they have got it.  It can also be very inefficient and slow so students fall off task, the pace drops and consequently there can be discipline issues with younger learners

Sequential checking can shift the focus onto getting all the answers rather than thinking about the potential learning or testing the task was set to do. It may be the case that all the class got number 9 wrong, but that information can get lost in the process.

Sometimes it’s necessary and really useful  Sometimes the class benefits from the summarising effect of sequential feedback and it clearly closes off a task and sometimes it is the most efficient was to deal with task feedback.
· 
Why this pattern Emerges
Teachers adopt this approach for understandable reasons:
· Fairness: They want to give everyone a turn or ensure all answers are covered
· Accountability: They believe this is how to check everyone has done the work
· Thoroughness: They want to ensure no gaps in understanding
· Control: It feels safe and predictable
· Habit: This is how they were taught, so it feels natural

Observable consequences:
· Pace collapses: What could take 3 minutes takes 15
· Engagement drops: Students tune out answers they already know or errors that don't apply to them
· Passive learning: Students wait to be told rather than checking their own work
· Time theft: Valuable practice time is consumed by low-value checking
· Off-task behaviour emerges: Students find other things to do while waiting
· Energy drains: The momentum built during the task evaporates
The paradox: The teacher is working incredibly hard while students are learning very little.
What Observers Should Look for:
When observing task feedback phases, document:
Time allocation:
· How long did the task take versus how long did feedback take?
· What percentage of the lesson is consumed by answer-checking?
Student engagement during feedback:
· How many students are actively listening?
· What are students doing while waiting for their turn or after their answer?
· Do students look at the board or their papers during corrections?
The feedback pattern:
· Is the teacher addressing common errors or individual mistakes?
· Does the teacher adapt the sequence based on responses, or follow the exercise order rigidly?
· Are students correcting their own work or passively receiving answers?
Evidence of learning:
· Are students writing down corrections?
· Do students ask questions about errors?
· Is there any evidence that feedback is being processed and understood?
Gathering Evidence for Feedback
Weak evidence:
'The feedback phase was too long'
'Students seemed bored'
Strong evidence:
'The grammar exercise took 8 minutes to complete. Going through the answers sequentially took 14 minutes. During this time, I observed 12 of 18 students looking away from the board, and three students were chatting quietly at the back.'
'The teacher asked "What's the answer to number X?" 15 times. Students who had correct answers looked disengaged after answering. No student asked a clarification question during the feedback phase.'
Alternative Strategies to Suggest
When the observed teacher is receptive, offer concrete alternatives:
Immediate, Low-Risk Changes:
1. Selective checking
· 'Let's look at the three questions where most people had difficulty: 4, 7, and 12'
· Address patterns, not every single answer
· Students who got everything right don't need to sit through it all
2. Peer checking first
· 'Compare your answers with your partner for 2 minutes'
· 'Circle any answers where you disagree'
· Then teacher addresses only the disputed or problematic items
3. Answer key + targeted intervention
· Display all answers on board/screen/handout
· Students self-correct
· Teacher asks: 'Hands up if you got 8 or more correct? 6-7? Fewer than 6?'
· Teacher targets intervention to those who need it
4. Questions instead of answers
· Instead of 'What's the answer to number 5?'
· Ask 'Who found number 5 tricky? What made it difficult?'
· This focuses on understanding rather than performance
Medium-Level Changes:
5. While-task monitoring
· While students work, teacher circulates and notes common errors
· Addresses errors immediately with individuals or small groups
· Brief whole-class intervention for widespread errors: 'I'm noticing many of you are struggling with X, let's pause and clarify'
· No need for lengthy post-task review
6. Differentiated checking
· 'Green group: check your answers with the key and move to exercise B'
· 'Orange group: come to the front, we'll review together'
· Not everyone needs the same feedback at the same time
7. Gallery walk / posted answers
· Display sample answers (anonymous, varied quality)
· Students identify strengths and errors
· Teacher facilitates discussion of patterns
· More engaging than passive listening
Deeper Shifts (for later development):
8. Building self-correction habits
· Teach students to identify their own error patterns
· Provide correction codes or checklists
· Reduce dependency on teacher for every answer
9. Pre-empting errors in task design
· Anticipate common errors during planning
· Build in checking points before errors compound
· Provide models or worked examples upfront
10. Rethinking what needs checking
· Not every exercise requires feedback
· Some tasks are for practice/fluency, not accuracy checking
· Question: 'What's the purpose of checking this particular task?'
· 
11. Model Viral Feedback 
Demonstrate viral feedback to show how it encourages peer support and checking and allows the teacher to focus on main needs. It also allows time for individual engagement which is high value for student
Remember: Start small. One change at a time. The goal is to help the teacher see possibilities, not to overwhelm them with criticism.
The Mind Shift Required
Moving away from sequential feedback requires teachers to reconsider some deeply held beliefs:
Old belief: 'I must check every answer to ensure learning'
New belief: 'I must address the errors that matter most, efficiently'
Old belief: 'Going through answers is how I know what students understand'
New belief: 'I can gather better information by circulating during the task'
Old belief: 'This is fair - everyone gets a turn'
New belief: 'Fair means everyone gets what they need, not everyone gets the same thing'
Old belief: 'If I don't check, they won't do the work properly'
New belief: 'I can build student responsibility through self-correction and peer checking'
These shifts take time. Be patient and supportive in the feedback conversation.
ADDRESSING COMMON OBJECTIONS
Teachers may resist changing this pattern. Here's how to respond:
'But I need to make sure they've all done the work'
Response: 'You can check completion by circulating during the task, or by collecting work after. The question is whether spending 15 minutes going through answers is the best use of class time for learning.'
'But they expect me to give them the answers'
Response: 'Expectations can change. Students might initially resist taking more responsibility, but they'll adjust if you're consistent. The goal is to make them independent learners, not dependent on you for every answer.'
'But what if they get the wrong answer and don't know it?'
Response: 'That's why we provide answer keys, peer checking, or targeted support. Not every error needs to be addressed publicly in the moment. Some errors are developmental and will resolve with more exposure.'
'But this is how I was taught to teach'
Response: 'I understand - many of us learned this way. But we're now looking at what's most effective for student learning, not just what's familiar. Would you be willing to experiment with one small change and see what happens?'
PRACTICAL ACTIVITY FOR TRAINEE OBSERVERS
Scenario:
You've observed a lesson where:
· 25 students completed a 15-item grammar gap-fill
· The task took 10 minutes
· Feedback took 18 minutes, with the teacher asking 'What's the answer to number X?' for each item
· You noted that items 3, 7, 9, and 11 caused problems for about 60% of students (all involved past perfect vs. past simple)
· Other items were mostly correct
· By minute 12 of feedback, many students were disengaged
Your task:
· Design a 5-minute feedback intervention that addresses the key learning need without losing pace
· Write exactly what you would say to the observed teacher in the feedback conversation
· Identify which alternative strategy (from the list above) you're recommending
Reflection Questions for Observers 
After observing a lesson with sequential feedback:
1. What percentage of lesson time was spent on task feedback versus other activities?
2. If students had self-corrected using an answer key, how much time would have been saved?
3. What were the 2-3 most common errors? Could these have been addressed without reviewing every single answer?
4. How many students appeared actively engaged throughout the entire feedback phase?
5. What alternative strategy would you suggest, and why?
6. How will you frame this feedback conversation to be constructive rather than critical?
Key Principle:
Sequential task feedback isn't 'bad teaching' - it's a pattern that can evolve. Your role as observer is to help teachers see that there are more efficient, engaging ways to achieve the same goal: ensuring students understand and can correct their errors. Frame this as efficiency and student engagement, not as criticism of their thoroughness.
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