



Sample Model Lesson Planning - Overview 



	Name of Teacher/
	
	

	Title of course (1)
	
	

	Level
(2)
	Number of students
(3)
	Class
Composition 
(4)
	Lesson start time & room number (5)
	Lesson Length 
(6)
	Course Length. & Frequency
(7)

	
	
	
	
	
	

	Timetable fit
	Previous lesson covered (8)
	Next lesson will cover (9)

	
	We practiced use of past simple to talk about going to school
	We will focus on past tense regular and irregular verb forms and incorporate ‘used to’ to talk about the lives of grandparents

	Main Lesson Aims (10)
	To focus on the structure ‘used to’ in order to be able to describe one’s childhood, comparing it to the lives of children today 

	Secondary 
Aims (11)
	To give reading practice on the topic of childhood and oral fluency on the same

	Materials to be used (12)
	Reading text – chatgpt. 400 word B1 level.



Lesson Plan - Anticipated Management Issues & Solutions

	
	Issue
	Possible Solution 

	Personal 
development
goals (13)
	Reduce unnecessary teacher talk
	Try to elicit more and wait longer for learners to respond to questions

Rehearse classroom instructions before class 

	Classroom 
Management 
Issues (14)
	Two learners always arrive 5 mins late because of buses.
	Review some errors from the previous lesson and start reading stage when they arrive

	Anything else you would like the observer to know or focus on (15)
	I think the learner Alex may be in the wrong level and might benefit from going up to the next level but I am not sure how different it will be and if they can manage it or not.

	Whiteboard plan (use additional sheet if required) (16)
	












Lesson Plan - Language Analysis

	Target language: (17).   I used to ride my bike to school
(Give example)

	How will meaning be presented? (18)
Show pictures of me as a child riding my bike and draw picture of my school on board. Elicit this was in the past and I don’t do it now. 

	Target language

	Anticipated problems
	Solution

	Meaning/Use (19)

1. I used to love play time- Past state that finished in the past

2. I used to ride my bike to school – Past habit that happened more than once and does not happen now

3. Used to is used to express a past habit or repeated action that no longer happens.


	(20)
Confusion with Present Tense Use
Students may confuse "used to" with regular present tense verbs and think it means something still happens.
e.g., "I used to play football" = I still play football (misunderstood).

Mix-up with "be used to"
Learners might confuse "used to" (past habit) with "be used to" (being accustomed to something).
e.g., "I'm used to getting up early" vs. "I used to get up early."

L1 Interference
In some languages, this exact structure may not exist, so students may struggle to grasp the nuance of past habit that no longer occurs.

	(21)
Use a timeline to show that "used to" refers to past habits that no longer happen.

Give clear contrastive examples:
· I used to play football (in the past)
· I play football now (present habit)

Practice with concept-checking questions (CCQs) to check understanding:
· Do I still do it? (No)
· Was it a regular habit in the past? (Yes)
Note the ‘be used to’ is a higher level structure so unlikely confusion.

Use translation cautiously if helpful, or relate it to similar structures in students’ native language.
Use personal examples: “When I was a child, I used to…” to make it relatable.


	Form/Grammar (22)

Affirmative (Positive) Structure:
Subject + used to + base verb

Negative Structure:
Subject + didn’t use to + base verb

Question Structure:
Did + subject + use to + base verb?






	(23)
1. Problem: Errors in question/negative forms

2. Problem: Overgeneralisation, the learner may apply the rule too broadly, assuming it works in all cases—even when it doesn’t. 


	(24) 
1. Emphasize that in affirmative sentences, it’s always "used to".

1a. Provide written and spoken examples, and highlight the “-d” in “used.”
Have students circle or underline the full structure in

2.Explicitly teach that "did" takes the past tense, so we use "use" (not “used”) after it.
Did you use to...?
I didn’t use to...

Use guided drills and error correction tasks to practice these forms.


	Pronunciation (25)
1. I used to /aɪ ˈjuːst tə/
2. I didn’t use to  /aɪ ˈdɪd(ə)nt ˈjuːs tə/
3. Did I use to live here? /dɪd aɪ ˈjuːs tə lɪv hɪə/



	(26)
Connected speech issues


	(27) 
Teach natural pronunciation:
"used to" is pronounced /ˈjuːstə/

Model sentences and use choral repetition with clear stress:
· I used to ride my bike to school.
· Use drilling with gestures to show where the stress falls.




Lesson Plan - Procedure
	Time
(28) 
	Aim
(29)
	Stage
(30)
	Procedure
(31)
	Inter-
Action
(32) 
	Materials
(33)

	
	
	
	




	
	

	
	
	
	



	
	

	
	
	
	




	
	

	




	
	
	
	
	





Lesson Plan Headings

	Title 
	Comment 

	1. Title of Course
	This will vary depending on your institution and internal record-keeping system.

	2. Level
	Learner levels may be described using international standards:
IELTS (International English Language Testing System) is used globally.
CEFR (Common European Framework of Reference) is widely used in Europe, alongside Cambridge English exam levels.  Useful links:
CEFR Level Descriptions
IELTS and CEFR Comparison
[image: A chart of different languages

Description automatically generated with medium confidence]

	3. Number of students
	This may refer to the number present on the day of the observation or the number on the class register.
Note: Some professional assessments require a minimum number of learners for the lesson to be valid.


	4. Class Composition 

	This provides an overview of the group’s profile, including:
Gender, age, and nationality
How long the group has been studying together
Any relevant group dynamics or factors affecting learning (e.g., mixed levels, learner relationships)


	5. Lesson start time & room number 
	Important logistical details, especially useful for visiting assessors.


	6. Lesson Length 

	Lesson lengths vary, but many observations are based on a 50-minute segment.
If the observation covers only part of a longer lesson, make it clear when the observer is joining the session.


	7. Course Length & Frequency
	Outline how often the group meets, for how long, and how far they are into the course.


	8. Timetable fit
Previous lesson covered 
	Explain how this lesson fits into a sequence. Is it part of a larger unit or a standalone session?
Example: If the previous lesson focused on vocabulary related to containers, today’s lesson might involve using that vocabulary in a shopping context.


	9. Next lesson will cover 
	Show where the lesson is heading next.
Example: If today’s lesson focused on grammar, the next may shift towards applying that grammar in a communicative task.

	10. Main Lesson Aims 
	The main aim of a language lesson is the primary learning goal that the teacher wants students to achieve by the end of the lesson. It focuses on a specific area of language—such as a grammar point, vocabulary set, or communicative function.

	11. Secondary Aims 
	The secondary aim of a language lesson is a supporting goal that complements the main aim, often focusing on additional language skills, sub-skills, or classroom competencies that are developed along the way.

	12. Materials to be used 
	Materials to Be Used
List all tools and resources for the lesson, such as:
· Smartboard
· Handouts
· Dictionaries
· Apps or websites
· Audio/video clips


	13. Personal deve-lopment goals 
	What are you working on as a teacher?
This might include goals like:
· Reducing teacher talk time
· Improving board work
· Providing more immediate correction
· Better time management
· Ensuring even learner participation


	14. Classroom      Management    Issues 
	Classroom Management Considerations
Identify any factors that could influence how you manage the lesson, such as:
· Latecomers
· Learners with special needs
· Disruptive behaviour
· Known relationship dynamics
· Regular disruptions (e.g., fire alarms)
· Weak internet connections 
Including this information helps observers understand decisions that may otherwise seem unexpected.


	15. Anything you would like the observer to know or focus on
	Teachers ask the observer to focus on an area they are consciously trying to improve on or to notice a particular classroom dynamic they would like a second opinion on

	16. Board Plan
	The board plan shows how the board will look at any point in the lesson.

	17. Target Language
	The specific grammar point, vocabulary, or function that is the focus of the lesson.
Example:
· Target Language: “Used to” for past habits
· Example sentence: “I used to live in Spain.”


	18. How Will Meaning Be Presented?
	A description of the method(s) you'll use to clarify the meaning of the target language to students.
· Eliciting from context/story
· Using a timeline or realia
· Providing CCQs (Concept Checking Questions)


	19. Target Language Meaning & Use
	Examples of the target language as it will be conveyed in the lesson

	20. Anticipated Problems – Meaning 

	 Potential issues students may have in understanding the meaning/use of the language.
Example:
· Students may confuse “used to” with the past simple.


	21. Solutions – Meaning 

	Strategies to address or prevent those problems.
Example:
· Use timelines and contrasting examples to highlight the difference between “used to” and past simple.

	22. Form/
Grammar 

	The grammatical structure of the target language. 
Example:
· Affirmative: Subject + used to + base verb
· Negative: Subject + didn’t use to + base verb


	23. Anticipated Problems – Form 
	Difficulties students might face when using or constructing the correct form.
Example:
· Learners may write “didn’t used to” instead of “didn’t use to.”

	24. Solutions – Form
	Techniques to help students avoid or correct these errors.
Example:
· Controlled gap-fill activity focused on form; drilling the negative form separately.

	25. Pronunciation
	Key features of how the target language sounds in natural speech, including stress, intonation, linking, or reduced forms.
Example:
· “used to” often pronounced /ˈjuːstə/

	26. Anticipated Problems – Pronunciation
	Likely pronunciation difficulties with the target language.
Example:
· Students may pronounce the "d" in “used to” clearly, which sounds unnatural.


	27. Solutions – Pronunciation
	Ways to help learners with pronunciation challenges. 
Example:
· Use choral and individual drilling, mark stress on the board, and use phonemic symbols.


	28. Time
	Estimated time for each stage or activity in the lesson.

	29. Aim (29)

	The specific objective of that stage—what you want learners to achieve or practice. 
Example:
· To activate prior knowledge
· To practice forming questions in the past simple


	30. Stage
	The name or label of the lesson phase.
Examples:
· Lead-in
· Presentation
· Controlled practice
· Freer practice
· Feedback

	31. Procedure
	A step-by-step description of what will happen during the stage—what the teacher and students will do.
Example:
· “Show image of a childhood toy, elicit ‘used to’ sentences from students.”


	32. Interaction
	Who is interacting with whom during the stage.
Examples:
· T-S (Teacher–Student)
· S-S (Student–Student)
· S-S-S (Students working in groups)
· S (Individual Student Work)
· T (Teacher-led)


	33. Materials
	Any resources needed for the stage.
Examples:
· Whiteboard
· Flashcards
· Gap-fill handout
· Audio recording





Additional Lesson Plan Headings

	1. Assessment Methods

	How you will check learning during and after the lesson (e.g., tasks, exit tickets, peer feedback).

	2. Assumed Knowledge
	What the students already know that this lesson builds on.


	3. Context
	The real-life or thematic situation the language is used in.


	4. Cultural Considerations
	Any cultural sensitivities or opportunities for intercultural awareness.

	5. Differentiation Strategies
	How you will adapt tasks for different learners (e.g., stronger/weaker students, SEN, EAL)


	6. Functional Language
	What the language is used for (e.g., making requests, giving advice).


	7. Homework / Follow-up 
	Tasks to reinforce or extend the learning.


	8. Key Vocabulary / Lexis

	Specific words or expressions students will learn or use.


	9. Learner Autonomy
	Opportunities for students to take charge of their own learning.


	10. Learning Outcomes
	What the students already know that this lesson builds on.
What students should be able to do by the end of the lesson (more measurable than aims).


	11. Reflection / Evaluation
	Space for post-lesson thoughts: What went well? What would you change?


	12. Resources / References
	Coursebooks, websites, or academic references used in planning.

	13. Skills Focused

	Reading, writing, listening, speaking, or integrated skills.


	14. Teacher’s Role

	Whether the teacher is a facilitator, monitor, model, etc., at different stages.


	15. Use of Technology

	Any digital tools, apps, or online resources to be used.
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