Approaches

Describe psychosexual stages as outlined in the psychodynamic approach.

Mark Scheme:

[6 marks]

Marks for this question: AO1=6

Level Marks Description
3 The description of psychosexual stages is accurate and detailed. The answer is
5-6 clear and coherent. Specialist terminology is used effectively.
The description of psychosexual stages is present but there may be some minor
2 3-4 details missing. The answer is generally coherent with appropriate use of
specialist terminology.
1 The description of psychosexual stages is limited or muddled. Specialist
1-2 terminology is either absent or inappropriately used.
0 No relevant content.

Possible content:

reached.

there are five developmental stages (oral, anal, phallic, latency and genital)

oral (0-1yr) — focus of pleasure is the mouth and the mother's breast is the focus of desire

anal (1-3yrs) — focus of pleasure is the anus and child focuses on withholding and expelling faeces
phallic {3-5yrs) — focus of pleasure is genitals and children experience the Oedipus/Electra complex
latency (6—12yrs) — previous conflicts are resolved/repressed and early years are largely forgotten
genital (12yrs/puberty-adulthood) — sexual desires become conscious with the onset of puberty
there is an unconscious conflict at each stage which must be resolved before the next stage is

Credit other relevant material, e.g. fixation.

Which of the following shows the correct order of the psychosexual stages of development
as proposed by the psychodynamic approach?

Shade one circle only.

A Oral, Anal, Genital, Latency, Phallic.
B Oral, Anal, Phallic, Genital, Latency.
C Oral, Anal, Phallic, Latency, Genital.

D Oral, Genital, Anal, Phallic, Latency.

Mark Scheme:

[1 mark]

o] o] o] [o]

Marks for this question: AO1 =1

C Oral, Anal, Phallic, Latency, Genital.



Describe the role of defence mechanisms according to the psychodynamic approach.
[2 marks]

Mark Scheme:

Marks for this question: AO1 =2

2 marks for a clear, elaborated description of the role of defence mechanisms according to the
psychodynamic approach.

1 mark for a limited or muddled description of the role of defence mechanisms according to the
psychodynamic approach.

Possible content:

help the ego manage the conflict between the id and the superego

provide compromise solutions (usually unconscious) to deal with unresolvable conflict

provide a strategy to reduce anxiety (which weakens the ego’s influence)

use of examples, eg through the use of denial/displacement/repression, to describe the role of
defence mechanisms.

Credit other relevant material.

Examiner Comment:

Question 03

This question was a good discriminator of students’ understanding. There were some excellent,
clear descriptions of the role of defence mechanisms, showing an impressive understanding and
use of terminology but also a surprising number of students did not attempt this question. Those
students gaining only one of the two marks generally provided a limited description which lacked
clear elaboration. Some students were only able to name defence mechanisms but seemed
unclear on their role and thus could not gain credit for their answers.



Briefly explain one strength and one limitation of the psychodynamic approach.
[4 marks]

Mark Scheme:

Marks for this question: AO3 =4

2 marks for a clear, elaborated strength of the psychodynamic approach.
1 mark for a limited or muddled strength of the psychodynamic approach.
Plus

2 marks for a clear, elaborated limitation of the psychodynamic approach.
1 mark for a limited or muddled limitation of the psychodynamic approach.

Possible content:

+ psychotherapy as a treatment for mental health issues

+ explanatory power to many psychological topics

+ socially sensitive, eg mental health issues may be blamed on parents

» testing of unconscious concepts is unfalsifiable

» lack of scientific rigour

» subjectivity — unconscious thoughts can only be inferred from behaviour or reported
thoughts/experiences

» use of evidence to support or contradict the psychodynamic approach, eg studies into the
effectiveness of psychotherapy, eg De Maat, et al. (2009), case studies of people who are unable to
recall upsetting events, eg Gagnepain, et al. (2014) on suppression, Little Hans.

Credit other relevant strengths or limitations.

Examiner Comment:

Question 04

This question produced a mixed response. Overall limitations were attempted better than the
strengths, with most focussing on the lack of scientific rigour/unfalsifiablity of the psychodynamic
approach, although there were some strong responses using issues and debates from 7182/3 e.qg.
those which focussed on androcentrism. Strengths tended to be quite general with those relating to
treatments most common but overall strengths were often limited or muddled.



Describe the structure of the personality according to the psychodynamic approach.

[4 marks]
Mark Scheme:
Marks for this question: AD1 =4
Level | Marks | Description
2 3-4 | Knowledge of the structure of personality according to the psychodynamic

approach is clear and mostly accurate. There is effective use of terminology.

1 1-2 | Knowledge of the structure of personality according to the psychodynamic
approach is incomplete/partly accurate. For 1 mark there may be very limited
knowledge of the structure of personality or all 3 components may be simply
named. Use of terminology is either absent or inappropriate.

0 Mo relevant content

Possible content:
« personality is made up of 3 parts; the id, ego and superego. This point is essential for 4
marks.
elaboration regarding the components
+ theid: Focuses on self (selfish), irrational and emotional, deals with feelings and
needs, seeks pleasure/hedonistic (reference to ‘pleasure principle), formed from
birth-18mo, unconscious part of the mind
« the ego: Rational, balancing the id and superego, reference to ‘reality principle’,
formed between 18mo-3yrs, conscious part of the mind
+ the superego: Reference to ‘morality principle’, acts as the conscience or moral
guide, based on parental and societal values, formed between 3-6yrs, unconscious
part of the mind
elaboration regarding the dynamic nature of the three components
experience/conflicts in childhood shape the development of the 3 parts affecting how a
person behaves
« description of the levels of consciousness

Credit structural descriptions of personality according to other psychodynamic theorists.

Examiner Comment:

Question 02

Generally done very well with over two-thirds of students achieving level 2 but some lacked the
elaboration necessary to gain full marks. There were some good descriptions provided, with quite
remarkable detail in some cases and some good answers on levels of consciousness presented.
However, there was some confusion over the role of the superego and ego, and many students
mistakenly wrote "the id mediates between the demands of the id and the demands of the
superego”. Additionally, some students focussed on the psychosexual stages, which was not
awarded credit.



Biopsychology

Explain the difference between infradian rhythms and ultradian rhythms.
[2 marks]

Mark Scheme:

Marks for this question: AO1 =2

2 marks for a clear, coherent explanation with some elaboration.

1 mark for a limited or muddled explanation.

Content:

+ the rhythms have different durations: infradian rhythms have a duration of over 24hrs whereas

ultradian rhythms are cycles that last less than 24hrs.

Note — a definition of one type of rhythm or examples of the rhythms are not creditworthy in isolation.

Examiner Comment:

Question 07

Generally well answered, with most students achieving full marks. However, some students
muddled the durations whilst others presented differences based on internal vs external rhythms.



Julia complains that her baby is sleeping all day and keeping her awake all night.

Using your knowledge of research into exogenous zeitgebers, discuss what Julia could do
to encourage her baby to sleep more at night.

[8 marks]
Mark Scheme:
Marks for this question: AO1=3 and AO2=2 and AO3 =3
Level | Marks Description
4 7-8 | Knowledge of research into exogenous zeitgebers is accurate with some detail.

Application to Julia's baby is effective. Discussion is effective. Minor detail
and/or expansion of argument is sometimes lacking. The answer is clear,
coherent and focused. Specialist terminology is used effectively.

3 5-6 | Knowledge of research into exogenous zeitgebers is evident but there are
occasional inaccuracies/omissions. Application and/or discussion is mostly
effective. The answer is mostly clear and organised but occasionally lacks
focus. Specialist terminology is used appropriately.

2 3-4 | Limited knowledge of research into exogenous zeitgebers is present. Focus is
mainly on description. Any discussion/application is of limited effectiveness.
The answer lacks clarity, accuracy and organisation in places. Specialist
terminology is used inappropriately on occasions.

1 1-2 | Knowledge of research into exogenous zeitgebers is very limited.
Discussion/application is limited, poorly focused or absent. The answer as a
whole lacks clarity, has many inaccuracies and is poorly organised. Specialist
terminology is either absent or inappropriately used.

0 Mo relevant content.

Possible content:
+ external cues act as zeitgebers (Klein and Wegmann)
+ these cues may influence/entrain biological rhythms {endogenous pacemakers)
s light suppresses the production of melatonin from the pineal gland which influences people's
sleep/wake cycle
+ knowledge of relevant studies.
Possible application:
s Julia should try to keep her baby in the dark at night (eg shutting curtains and keeping lights off)
but expose her baby to light in the day time (eg keep curtains open, go outside)
+ Julia should use social cues, eg ensuring verbal communication, eye contact and feeding are
only in the day time.
Possible discussion:
s use of research to provide support for the importance of light as a zeitgeber, eg Vetter et al.
{2011), Burgess et al. (2003), Campbell and Murphy (1998)
+ use of research to provide evidence against the importance of social cues as a zeitgeber, eg
Lughton Miles et al. (1977)
discussion of methodological issues is only creditworthy if the implications are linked to the stem
discussion for and against the role of light as an exogenous zeitgeber
counterarguments, eg the role of endogenous pacemakers — biological clock

Credit other relevant material.
MNote: Application should be sensible and reasoned



Examiner Comment:

Question 09

There were some excellent responses but generally this question was not answered very well.
Overall, students tended to be less knowledgeable in this area, with answers focussed mainly on
application, but this was not always appropriate. There was some excellent knowledge of studies
but these were often inappropriately selected or not used effectively. Some students gave a lot of
biological detail of endogenous pacemakers and made this relevant though entrainment. Light as
an exogenous zeitgeber was generally applied well and often supported with biological knowledge
of the effects of light on the production of melatonin; although some students mistakenly suggested
trying to replicate daytime conditions at night time with night lights, etc. Students struggled more
with temperature, suggesting the baby should be kept warm and cosy, and with social cues, which
frequently led into learning / classical conditioning or focussed on tiring the baby out with activities.
Discussion was the weakest element overall, with a lot of time wasted on generic evaluations and
often research which could have provided excellent discussion, was simply described. Where
discussion was done well, students tended to provide counterarguments of the role of endogenous
pacemakers and compared contrasting research findings. Some students also effectively
discussed issues with generalising from adults to babies and/or animals to humans. The best
responses were those which were able to provide a sophisticated blend of application and
discussion with knowledge intertwined throughout.



Research Methods

A controlled observation was designed to compare the social behaviours of pre-school
children of working parents and pre-school children of stay-at-home parents. The sample
consisted of 100 children aged three, who were observed separately. Half of the children
had working parents and the other half had stay-at-home parents.

The observation took place in a room which looked like a nursery, with a variety of toys
available. In the room, there were four children and one supervising adult. Their
behaviour was not recorded.

Each child participant was brought into the room and settled by their parent. The parent
then left to sit outside. Each child participant’s behaviour was observed covertly for five
minutes while they played in the room.

The observation was conducted in a controlled environment and a standardised script was
used when the children and their parents arrived.

The researcher used two trained observers to record the social behaviours of each child
during the observation.

The data from the observation was summarised by converting the number of agreed
observations into a total social behaviour score for each child.

The researcher then conducted a statistical test to identify whether there was a significant
difference between the social behaviour scores for the children of stay-at-home parents
and those of working parents.

|dentify an appropriate statistical test that the researcher could use to analyse the social
behaviour scores in this study. Explain three reasons for your choice in the context of
this study.

[7 marks]

Mark Scheme:




Marks for this question: A02=7

1 mark for Mann-Whitney (or an alternative statistical test if appropriately justified in bullet point three).
Plus

For each of the following bullet points award:

2 marks for a clear and coherent reason explicitly linked to the study.

1 mark for a limited reason implicitly linked to the study.

+ the psychologist is testing a difference (not a correlation) between the social behaviours of children of
working parents compared to stay-at-home parents

+ an independent group design is used as the children are either of working parents or of stay-at-home
parents

+ the data collected can be treated as ordinal as it is a social behaviour score (the difference between
each score is not fixed/can be ranked).

Note: appropriate reason can be credited even if an incorrect test is named or no test is given.

Note: where more than three reasons are given, only the first three should be marked.

A researcher placed an advert in a university psychology department asking for third year
students to participate in a sleep experiment.

Each student had a sleep tracker watch to wear at home for the two-week study. Each
morning they were asked to open the sleep tracker app to view their sleep quality data on
their mobile phones. The students were unaware that the sleep data they could see on
their phones had been manipulated by the researcher. Over the two weeks of the study,
each student saw that he or she had had poor sleep quality for seven random nights of the
experiment and good sleep quality for the remaining nights.

Every morning, after viewing the sleep data, each student completed a questionnaire
about the previous night's sleep. One of the questions asked the students to rate how well
rested they felt, on a scale from 1-10, after the previous night's sleep. Apart from this,
students were asked to continue their normal everyday activities.

The researcher collected quantitative data about how well rested the students felt.

One ethical issue in this study is deception, as the students were unaware that the sleep
data they could see on their phones had been manipulated by the researcher.
Apart from the question about how well rested the students felt, the researcher's

guestionnaire contained nine other questions. The responses to these questions were not
analysed.



The researcher believed that the actual number of hours slept by the students could have
affected the results of the study.

In a follow-up study, the researcher investigated whether there was a correlation between
the number of hours slept and how well rested the students felt.

The researcher randomly selected 18 participants from first-year students at the university.

On the day of the study, each student participant was asked, ‘How many hours did you
sleep last night?’ They then had to rate on a scale of 1 to 5 how well rested they felt.

The researcher hypothesised that there would be a positive correlation between the two
co-variables.

Outline one reason why it was appropriate to conduct a correlation rather than an
experiment in this case.

[2 marks]

Mark Scheme:

Marks for this question: AO2 =2
2 marks for a clear and coherent reason with some relevant elaboration in the context of this study.
1 mark for a limited/muddled reason.

Possible content:
« it would be difficult to dictate the number of hours the students should sleep
« it may be more ethical to conduct a correlation rather than restrict how many hours each student slept.

Credit other appropriate reasons.

Examiner Comment:

Question 18

This question was not well answered with the majority of students failing to gain marks. This was
mainly due to students not answering the question set, instead either explaining why an
experiment would have been better or justifying what makes it a correlation. There also appeared a
lot of confusion regarding causation and correlation.

The researcher used Spearman’s rho statistical test to analyse the data from this study.

Explain why Spearman’s rho was a suitable test for this study. Refer to the description of
the study in your answer.

[4 marks]

Mark Scheme:




Marks for this question: AO2=4

Award 2 marks for each bullet point:
« correlational hypothesis (1 mark) as the researcher is investigating the relationship between the
number of hours slept and how well rested the students feel (1 mark)

» ordinal data (1 mark) as they are using an arbitrary scale of 1-5 to assess how well rested the
students feel/not a universal or standardised measure (subjective) of how well rested the students feel
but can be ranked (1 mark).

Examiner Comment:

Question 20

This question differentiated well but there were many students who did not attempt the question.
Those attempting the question generally did well, especially on the first bullet point of the mark
scheme. Some students did not refer to the description of the study in their answers, which limited
them to a maximum of two marks.

The researcher chose to use the 5% level of significance and the calculated correlation
coefficient for the Spearman’s rho test was 0.395

Table 1 Critical values of rho

Level of significance for a one-tailed test 0.05 0.025
Level of significance for a two-tailed test 0.10 0.05
N =16 0.429 0.503
17 0.414 0.485
18 0.401 0.472
19 0.391 0.460
20 0.380 0.447

The calculated value of rho must be greater than or equal to the critical value to be
significant.

Identify the appropriate critical value from Table 1. Explain your choice.
[4 marks]

Mark Scheme:

Marks for this question: AO2 =4

Award 1 mark for each bullet point:

s the critical value is 0.401 (accept value identified in table)
» the hypothesis is directional/it is a one-tailed test

» there are 18 participants so N=18

+ the level of significance is 0.05.



Examiner Comment:

Question 21

This question differentiated well, although there was a high proportion of the cohort who did not
attempt the question. Most students who produced responses, achieved all 4 marks but there were

still a lot of two-mark responses. The most common error was to use a two-tailed test and thus a
critical value of 0.472.

Explain whether the researcher’s hypothesis should be accepted. Refer to the critical
value in your answer.

[2 marks]

Mark Scheme:

Marks for this question: AQ2 =2

Award 1 mark for each bullet point:

+ the researcher's hypothesis should not be accepted (as the result is not significant)
+ because the calculated value of rho (0.395) is less than the critical value (0.401).

Examiner Comment:

Question 22

A lot of students did not attempt this question. The majority of those who answered the guestion
obtained full marks, although some muddled the critical value and calculated value of rho. Some

students who made errors in Q21, which meant that they identified the critical value as less than
the calculated value, were able to gain follow through marks.

Explain why the researcher decided to use the 5% level of significance rather than the
1% level in this study.

[2 marks]

Mark Scheme:




Marks for this question: AO2 =2
2 marks for a clear and coherent explanation with some relevant elaboration in the context of this study.
1 mark for a limited/muddled explanation.

Possible content:

» the 5% level of significance is the conventional level of probability employed by
psychologists/balances the risks of making a Type | and Type |l error

s the researcher is investigating the relationship between numbers of hours slept and how well rested
participants feel, this is not a sensitive topic nor one which may affect individual's health (as in clinical
trials).

Examiner Comment:

Question 23

This question was generally not well answered, with the majority of students failing to achieve any
marks. Too many students did not attempt the question, either due to gaps in knowledge or timing
issues. Those who attempted the question often did not seem to have learned why the 5% level
should be used and/or did not understand what this meant. Students who identified the 5% level of

significance being the conventional level tended to gain credit but references to Type | and Type I
errors were often muddled. Less than 3% of the cohort were able to explain why the researcher
used the 5% level of significance, as opposed to the 1% level, in the context of the study.

When the researcher compared the calculated and critical values of rho, he began to
wonder if he might have made a Type |l error.

Explain what is meant by a Type Il error in the context of this study.
[2 marks]

Mark Scheme:

Marks for this question: AO2=2
2 marks for a clear and coherent explanation with some relevant elaboration in the context of this study.
1 mark for a limited/muddled explanation.

Content:

+ when the researcher accepts there is no correlation between the number of hours slept and how well
rested they felt (null hypothesis) even though the alternative hypothesis is correct

+ when the researcher believes the relationship between the number of hours slept and how well rested
they felt is not significant when it is (false negative).

Examiner Comment:




Question 24

This question was not well answered with the majority of students unable to access the marks
either due to not attempting the question or due to a lack of understanding of what a Type |l error
is. A lot of students incorrectly explained a Type |l error to be an error made in the calculation.
Approximately a third of the cohort were able to correctly explain what a Type |l error was but failed
to contextualise their answers. The small proportion of students who did understand what was
meant by a Type |l error and were able to explain it in the context of the study attained full marks.

A study into the relationship between recreational screen time and academic achievement
was conducted. Students were asked to self-report the number of hours spent watching

TV, playing on their mobile phones or video games (daily recreational screen time) and
their end-of-year test performances (academic performance).
The results of the study are shown in Figure 2.

Figure 2 The relationship between daily recreational screen time and academic

performance
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Which of the following correlation co-efficients best describes the data represented in
Figure 27

Shade one circle only.
[1 mark]

A -0.80
B -0.25
C +0.25

D +0.80

o] o] [o] [o]

Mark Scheme:

Marks for this question: AO2 =1

A -0.80

|dentify the type of graph shown in Figure 2 and explain why this is an appropriate graph
to use for the data collected.
[3 marks]

Mark Scheme:

Marks for this question: AO2 =3

1 mark for scattergram/scattergraph.

Plus

2 marks for a clear and coherent explanation linked to this study.

1 mark for a limited or muddled explanation.

Possible content:

+ the study is correlational/looking at the relationship between recreational screen time and academic
performance

+ scattergrams display relationships between co-variables, academic performance and recreational

screen time are co-variables.

Credit other relevant material.

Examiner Comment:




Question 14

Most students were able to identify the graph as being a scattergram and were able to give a
limited explanation of why this would be appropriate but fewer managed to provide an explanation
that referred to the actual data collected.

The psychologist decided to design an experiment to test the effects of recreational screen
time on children's academic performance.

The psychologist randomly selected four schools from all the primary schools in her county
to take part in the experiment involving Year 5 pupils. Three of the four schools agreed to
take part. In total, there were 58 pupils whose parents consented for them to participate.
The 58 pupils were then randomly allocated to Group A or Group B.

For the two-week period of the experiment, pupils in Group A had no recreational screen
time. Pupils in Group B were allowed unrestricted recreational screen time. At the end of
the experiment all pupils completed a 45-minute class test, to achieve a test score.



The feedback from one of the schools was that recreational screen time affected pupils’

social interactions. The psychologist decided to investigate this further by using an
observation of social interaction during playtime at the school.

Design the observation to investigate pupils’ social interaction in the playground.
In your answer you will be awarded credit for providing appropriate details of:
type of observation, with justification

choice of time sampling or event sampling, with justification

dealing with one relevant ethical issue
assessing reliability of the data through inter-observer reliability.

[12 marks]

Mark Scheme:




Marks for this question: AO2 =6 and AO3 =6

Level

Marks

Description

4

10-12

Suggestions are generally well detailed and practical, showing sound
understanding of observational design. All four elements are present.
Justifications are appropriate. The answer is clear and coherent. Specialist
terminclogy is used effectively. Minor detail and/or explanation sometimes
lacking.

7-9

Suggestions are mostly sensible and practical, showing some understanding of
observational design. At least three elements are present. There is some
appropriate justification. The answer is mostly clear and well organised.
Specialist terminology is mostly used effectively.

4-6

Some suggestions are appropriate but others are impractical or inadequately
explained. At least two elements are addressed. Justifications are partial,
muddled or absent. The answer lacks clarity, accuracy and organisation on
occasions.

1-3

Knowledge of observational design is limited. At least one element is addressed.
The whole answer lacks clarity, has many inaccuracies and is poorly organised.

Mo relevant content.

Four elements of design to be credited:

+ type of observation with justification for choice of observation type, eq covert or overt, naturalistic,
participant or non-participant and why

+ use of time OR event sampling with justification — recordings can take place at specified time intervals
(time sampling), eg every minute OR as the behaviour occurs (event sampling), eg number of times
child talks to another child

+ dealing with one relevant ethical issue — request informed consent from parents, minimise risk of harm
to pupils, confidentiality of personal data, debriefing, enabling a withdrawal of data

+ how reliability of the data collection could be assessed, eg using two observers/raters and comparing
separate recordings; statistical comparison (correlation) of data from both observers/raters.



Examiner Comment:

Question 25

Responses to this question generally showed a sound understanding of different types of
observations and the rationale for choosing these as well as knowledge of key ethical issues.
However, the responses also demonstrated that students are still struggling to understand what
time and event sampling are. It was rare fo see time sampling explained accurately and students
often referred to sampling methods (e.g. opportunity sampling) rather than time/event sampling.

Students often described a range of potential ethical issues whereas the question required them to
detail how they would deal with one relevant ethical issue. Those who correctly addressed this
bullet point tended to focus on requiring parental/guardian consent, but this was often merely
stated with generic justification rather than providing practical detail of how to deal with the ethical
issue.

Reliability was tackled with mixed success. Some students had an excellent understanding of inter-
observer reliability, detailing a practical explanation of how reliability of the data could be assessed
through inter-observer reliability. However, there were also too many students who did not seem to
understand the procedure and some suggested repeating the study at different times. Some
answers also focussed on how to improve inter-observer reliability rather than how it would be
assessed.

Overall, there is little evidence that students are engaged in or completing their own practical work.
Responses generally consisted of a plethora of relevant key terms that were not applied
appropriately and generic justifications rather than practical details. With more practical experience
and less rote learning of theoretical concepts, students would be far less likely to confuse the
alternative sampling terms. Teachers should be encouraged to deliver as much of the research
studies content as practically as possible in order to develop the skills their students require to
tackle design questions and even for students’ potential further study in this field.



