Lesson Plan: Digital Detectives: The Five Cs of Critical Consuming
Suggested Grade Level: Grades 9-12
Subject Areas: English Language Arts (Media Literacy), Civics and Citizenship (CHV2O), Social Sciences and Humanities, Media Studies
Learning Objectives: Students will be able to:
1. Understand the prevalence and impact of misinformation and fake news in the digital age, including students' difficulty in identifying it.
2. Define and explain each of the "Five Cs of Critical Consuming" (Context, Credibility, Construction, Corroboration, Compare) as a strategy for evaluating online information.
3. Apply the "Five Cs" framework to analyze real or simulated news stories, distinguishing between accurate and fake content.
4. Discuss the importance of media literacy for informed decision-making and active citizenship in a democratic society.
5. Commit to being responsible digital citizens who actively combat the spread of misinformation.
Materials:
· Transcript of "Identifying Fake News" (one copy per student or displayed centrally for reference)
· Whiteboard or chart paper
· Markers
· Handout: "The Five Cs of Critical Consuming Worksheet" (template provided below)
· Access to computers/internet for group research (optional, for finding corroborating sources).
· Example news articles (a mix of credible, satirical, biased, and clearly fake, prepared in advance).
The Five Cs of Critical Consuming Worksheet
Name: ____________________________ Date: ____________________________
Article Title/Link: ___________________________________________________________
Instructions: Use the "Five Cs of Critical Consuming" to analyze the news article.
1. Context:
· When was this article written? __________________________________________________
· Where does it come from (publication/website)? _________________________________
· Have events changed since it was written? Is there new information? ________________
· Initial feeling about context (e.g., up-to-date, potentially outdated): ________________
2. Credibility:
· Does the site/author have a reputation for journalistic integrity? (Check "About Us" page, Google search site name + "bias" or "reputation") _________________________________
· Does the author cite credible sources within the article? _________________________
· Could this be satire or an advertisement posing as news? _______________________
· Initial feeling about credibility (e.g., highly credible, questionable, not credible): _____
3. Construction:
· What is the bias (e.g., liberal, conservative, neutral)? Are there loaded words (strong emotional language)? ____________________________________________________________________
· Are there any obvious omissions (missing information)? __________________________
· Can you distinguish between facts and opinions/speculation? ______________________
· Initial feeling about construction (e.g., objective, biased, speculative): _______________
4. Corroboration:
· Is this the only source making this claim? (Search key facts/quotes from the article) __
· What do other credible news sources (e.g., CBC, The Globe and Mail) say about this topic? ____________________________________________________________________
· Finding (e.g., widely reported, partially reported, no other sources): _______________
5. Compare:
· How does this article compare to what other credible sources (from different perspectives, if possible) are saying? __________________________________________________________
· What new nuance or bigger picture do you get by comparing? ___________________
· Overall understanding after comparing: _______________________________________
Conclusion: Based on your analysis using the Five Cs, do you consider this article to be a reliable source of information? Why or why not? What would you do with this information (e.g., share, save, discard)?



Lesson Procedure:
Part 1: The Misinformation Problem (15 minutes)
1. Hook (5 min): Begin by asking students: "How confident are you in identifying real news from fake news online?" (Allow for a show of hands/brief discussion). Introduce the statistic from the transcript: "only 25% of high school students were able to identify an accurate news story compared to a fake one."
2. Introducing the Transcript (10 min): Explain that today's lesson will introduce a powerful tool, the "Five Cs of Critical Consuming," to help them become expert digital detectives. Display or distribute the transcript. Discuss the "bleak and dismayed" description by researchers and why misinformation is a real problem.
Part 2: Unpacking the Five Cs of Critical Consuming (30 minutes)
1. Defining Each "C" (20 min): Read through the transcript, pausing at each of the "Five Cs." For each C, define it, discuss its importance, and brainstorm initial questions students should ask themselves.
· Context: When, where, changed events, new info?
· Credibility: Journalistic integrity, credible sources, satire, fake news list, ad?
· Construction: Bias, loaded words, omissions, propaganda, facts vs. opinions?
· Corroboration: Only source making claim? Check other sources.
· Compare: Different perspectives, ideological/political spectrum, nuance.
2. Why the Five Cs? (10 min): Emphasize that these Cs are a process, not a quick fix. They encourage deeper analysis rather than quick judgment.
· Cultural Reference (Ontario Context): Discuss how, in a diverse democracy like Canada, understanding different perspectives (the "Compare" C) is vital for informed civic engagement, whether it's local municipal issues in Toronto or national debates on pipelines. Highlighting journalistic integrity (the "Credibility" C) connects to the role of robust, independent media in Ontario.
Part 3: Digital Detective Workshop (35 minutes)
1. Applying the Five Cs (25 min): Divide students into small groups (3-4 students). Distribute the "The Five Cs of Critical Consuming Worksheet" and one "Example News Article" (either real, satirical, biased, or fake) to each group. Instruct them to work through the worksheet, applying each of the Five Cs to their assigned article. Encourage them to use available classroom technology for quick online checks (e.g., searching the website's "About Us" page, cross-referencing facts).
2. Group Presentations & Discussion (10 min): Each group briefly presents their article and their findings based on the Five Cs. As a class, discuss:
· What made it easy or hard to apply the Five Cs?
· What surprised them about their article?
· How did using the Five Cs change their initial perception of the article's reliability?
Part 4: Reflection and Responsible Action (10 minutes)
1. Real-World Impact (5 min): Discuss the "real problem" mentioned in the transcript. Why is it so important for them as high school students to master these skills? How does misinformation impact local communities in Ontario (e.g., local elections, public health information)?
2. Commitment to Action (5 min): Ask students to reflect on how they will integrate the Five Cs into their daily online media consumption. Reiterate that these skills are essential for both academic success and becoming informed, active citizens.

Correlation with the Ontario Curriculum Guides (English Lesson Plan):
This lesson plan aligns with several outcomes from the Ontario Curriculum Guides for Grades 9-12:
· English Language Arts – Media Literacy:
· Grades 9-12 (2.2 Making Inferences/Interpreting Messages): Interpret media messages, making inferences about the main idea and some of the ways in which the message is conveyed. Correlation: Students develop advanced skills to interpret complex news articles, identifying underlying messages, biases, and propaganda techniques.
· Grades 9-12 (2.4 Evaluating Texts): Evaluate the effectiveness of media texts, taking into account their purpose and the needs of the audience. Correlation: Directly applies the "Five Cs" framework to systematically evaluate the reliability, bias, and overall accuracy of various news sources and articles.
· Grades 9-12 (3.4 Producing Media Texts): Produce media texts for a variety of purposes and audiences, using appropriate forms, conventions, and techniques. Correlation: By understanding how media is constructed (Construction C), students become more informed and ethical producers of their own media texts.
· Civics and Citizenship (CHV2O, Grade 10):
· A1.1, A1.2: Explain the meaning and importance of civic engagement and active citizenship; analyze the roles and responsibilities of citizens. Correlation: The lesson emphasizes the critical role of media literacy for citizens to make informed decisions, participate effectively in democracy, and challenge misinformation that can undermine civic discourse.
· A3.1, A3.2: Explain various ways in which individuals and groups can take action to address civic issues; analyse different ways that citizens can exercise their rights and responsibilities. Correlation: Learning to identify and challenge fake news is a direct form of civic action and a responsible exercise of digital rights.
· Social Sciences and Humanities (e.g., HZT4U - Philosophy: Questions and Theories, Grade 12; HSP3M/HSP3U - Psychology/Sociology/Anthropology, Grade 11/12):
· Philosophy: Analyze the nature of knowledge, truth, and evidence (related to Credibility, Corroboration). Examine different types of reasoning and argumentation (related to Construction).
· Sociology/Anthropology: Analyze how media shapes public opinion and cultural norms. Examine the social impact of misinformation and its role in group dynamics or social movements
