REPORT RESUMES

.- ED 016 755 | ~ " up oos sps
" | STUDIES AND RECOMMENDATIONS OF THE SEVERAL COMMITTEES OF THE
 BERKELEY SCHOOL MASTER PLAN COMMITTEE SUFFORTING ITS REPORT
. TO THE BOARD OF EDUCATION. VOLUME I1. | : e
"~ BY- MONHEIMER, MARC H. AND OTHERS
. BERKELEY UNIFIED SCHOOL DISTRICT, CALIF.

. EORS PRICE WF-$2.00 HC-$20.20  503p.

 DESCRIPTORS- *INSTRUCTIONAL PROGRAMS, *SPECIAL ZDUCATION,
*EDUCATIONAL FINANCE, *EDUCATIONAL FACILITIES, *EDUCATIONAL
. PLANNING, SCHOOL IMPROVEMENT, ADVISORY COMMITTEES, SPECIAL
- SERVICES, MASTER PLANS, PUBLIC SCHOOLS, COMMUNITY STUDY,
SCHOOL BUILDINGS, SCHOOL DISTRICTS, CURRICULUM,
- BIBLIOGRAFHIES, INTERCOMMUNICATION, STATE SCHOOL
?RELATIONSHIFo.BERKELEYo CALIFORNIA

~ THIS REPORT CONTAINS CETAILED STUDIES OF FUBLIC
.- EDUCATION IN BERKELEY, CALIFORNIA AND MAKES EXTENSIVE
RECOMMENDATIONS FOR ITS IMFROVEMENT. GENERATED BY FIVE
SUBCOMMITTEES CONSISTING OF LAY CITIZENS AND PROFESSIONAL
- STAFF, THE STUDIES AND RECOMMENDATIONS ARE ORGANIZED UNDER
EACH COMMITTEE'S SPECIFIC AREA OF CONCERN--(1) THE
INSTRUCTIONAL PROGRAM, (2) SPECIAL EDUCATION AND SFECIAL
SERVICES, (3) FINANCE AND BUSINESS SERVICES, (4) COMMUNITY
ENVIRONMENT, SCHOOL BUILDINGS, AND FACILITIES, AND (5) SCHOOL
DISTRICT RELATIONSHIFS. WITHIN EACH OF THE SECTIONS ARE
SEPARATE BIBLIOGRAPHIES AND AFPENDIXES. HALF OF THE REPORT IS
*. DEVOTED TO THE SECTION ON THE INSTRUCTIONAL PROGRAMS, WHICH
~ CONTAINS EXTENSIVE INFORMATION ABOUT CURRICULUM. VOLUME I OF
" THIS REPORT IS AN ABBREVIATEC VERSION OF THESE FINDINGS AND
- RECOMMENDATIONS. (LB) '




VOLUME TWO

S@WD@@DJ&:} ggzp =g ) ]
E—]e D GD :

JE:][

il DUDDU@%‘%
D DD@%DDUU@QU ' Df Ds '
BDD@W”“U”Q =gt

.
W W 10 )
R -
H R

-

”()R\IAI ~CHOOL FoR TH

UH)PN! SCHOOL FuR THE B




U, DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

| THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE .
- [PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
'STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION =

POSITION OR POLICY.

STUDIES AND RECOMMENDATIONS OF THE SEVERAL COMMITTEES'

L etedt]

of the

o e

BERKELEY SCHOOL MASTER PLAN COMMITTEE

o TR A o
) e i dme D W by e xn &

3 Supporting Its Report
TO THE BOARD OF EDUCATION
; BERKELEY‘UNIFIED SCHOOL DISTRICT

)

Y Berkeley, California
October 1967

L " - VOLUME TWO

3




FOREWORD

", ..there is nothing more difficult to carry out, nor more doubtful of
success, nor more dangerous tc handle, than to initiate a new order of
things. For the reformer has enemies in all those who profit by the old
order, and only lukewarm defenders in all those who would profit by the
new, this lukewarmness arising...partly from the incredulity of mankind,
who do not truly believe in anything new until they have had actual ex~
perience of it...[but] where the willingness is great, the difficulties
cannot be great." '

Niccolo Machiavelli, The Prince

On May 25, 1965, the Board of Education of the Berkeley Unified School District -
initiated an experiment in community involvement in public education reaching far
beyond the traditionally accepted role of citizens committees created to advise
boards of education. The results of this experiment ‘come to fruition in the two
volumes of this report. : :

The major purpose of the Board in creating the Master Plan Committee was to obtain
'""the cooperative development, by a representative committee of lay citizens and

- staff members, of suggested programs, both short and long-range, in several speci-
fied areas." The Board of Education recognized that there would be short-term
problems lending themselves to suggested immediate solutions, as well as other
problems requiring solutions "more of a directional nature, that is, establishing
guidelines for the District to follow over 25 or 30 years." The "several specified
areas" mentioned, as may be observed from the titles of the five committees into:-
which the Master Plan Committee was organized, covered no less than the whole ~
spectrum of public education in the modern urban community. : o

Unlike previous citizens committees in Berkeley, and in most school districts,'
charged with specific subjects for investigation and recommendations, no limits
were imposed and complete freedom was given to study and recommend =

Although members of the Committee were admonished not to treat unlimited freedom
as license to dote on pet schemes and peeves, it was emphasized ‘that the Master -
Plan Committee was not restricted to existing policy, program or method nor asked
or expected to approve everything, or anything, in connection with the Berkeley
 Unified School District. Committee members were urged to test and challenge the
‘experts, to treat expert opinion and experience as of great walue but not immutable
or binding. From the outset the Committee members were told not to be discouraged
or deterred by answers such as "this is the law", "the staff approves" or "it has
always been done". The Master Plan Committee was' to be primarily concerned with
what "should be" and only within that context concerned with "what is" or "what has
‘been“ ' , - | Ceec

The report and recommendations amply demonstrate that the Master Plan Committee -~
treated its liberty with restraint and took nothing for granted. The recommenda-
tions of the Committee are consistently and forcefully directed at matters found '
presently to be deficient or insufficient as well as matters of momentous change
"and innovation. o - : TR :

The Committee was composed of 138 members, of whom approximately one-third were‘fﬂ
members of the District staff. The lay-citizen members were selected by the Board




of Education from nominations submitted by individuals and organizations represent-'
ing every segment of the Berkeley community. The size of the Committee is evidence
enough of the variety of community representation. The staff members were selected
by the Board upon nomination by the Superintendent of staff members who indicated a
‘desire to serve in the unique undertaking contemplated..« :

The Committee organization took the form of five separate. committees, each taking
as its title and subject matter one of the five areas set. forth in the Board'
Charge to the Master Plan Committee. Wherever possible, members were assigned to
the respective committees in accordance with their indicated choice of subject
matter. - Each member was carried on the rolls of only one committee, although com-
mittee members were free to attend the meetings of all committees.

For each of the five committees a lay member was designated chairman and a staff

- member was designated vice-chairman. The chairman and vice-chairman of the Master
Plan Committee, the chairman and vice-chairman of each of the five committees, the.
secretary to the committee and the administrative assistant to the committee func-
tioned throughout as a Steering Committee concerned with the problems of scope,
concept, form and procedure. The Steering Committee determined all major matters
of policy and procedure for the Master Plan Committee. |

With the exception of the chairmen of Committees I and IV, all the chairmen and vice-
chairmen served throughout the entire two and one-half years. After about 15 months
of work the original chairmen of Committees I and IV were both forced by pressure

of professional commitments to resign. In each case their immediate successors
served the entire remaining period. |

After the first year of work the Committee reported to the Board of Education and

- recommended that the life of the Committee be extended for another year and a half
in order to complete its work. To replace members who had found it necessary to
resign for a variety of unavoidable reasons, 24 additional members were appointed
by the Board, 'including several Berkeley High School students to replace those who
had graduated. . An impressively large number of members stayed with the Committee

g and worked with diligence and dedication to finish the task. Members, many of whom

; ‘had already made significant contributions to the work of the Committee, who had

. resigned at the time of plenary sessions in September 1967 are indicated by an

| asterisk in the 1ist of members. :

The five committees functioned in a variety of ways. Committees I and II divided
into subcommittees along subject matter lines--Committee II at one point having 22
sub and sub-subcommittees. Committees III IV and V worked primarily as committees
; of the whole, although Committee V did utilize some sub structuring.  The members

' met in committee and subcommittee meetings, worked independently cn research and .

i study, from time to time met as members of the whole Master Plan Committee, read

~ extensively, interviewed staff members ind outside experts and spent much time

, brainstorming and thinking through a great variety of ideas, proposals and problems.
3 A conservative estimate of the total man hours expended would be in excess of 20,000

over the two and one—half year life of the Committee.

; The Steering Committee, after 1engthy debate and discussion, decided that each.com—
mittee would prepare its own report and would also prepare a summary of its report
for inclusion in the Report of the Master Plan Committee. Consequently, the reports .

1 of each committee appearing in Volume Two and the summaries appearing in Volume One,

“ ‘The Report of the Master Plan Committee, are solely the work of the respective com-

. mittees and. do not represent an attempt at a report approved by all members of the

¢ Master Plan Committee. However, the full report of each of the five committees was

ii




critiqued and commented upon by each of the other four committees, and the‘final
reports and recommendations appearing in Volume Two represent the efforts of each
originating committee after receiving the views of the members of the other four

committees.

In the case ovaommittees,III and IV,-the:nature of their materialland.the‘mannerff

" in which they conducted their work resulted in relatively short reports, and the-

sections in Volume One relating to the work of these committees contain their entire
report and all of their recommendations, but not the appendixes which appear only

in Volume Two. It may be noted, however, that the material of Committee II.in
Volume One is much longer than that of the other committees. The subjects covered -
by that committee were more diverse and needed specific coverage. ~.On- the other.
hand, Committee I found certain underlying principles and ideas common to the
curriculum subjects covered, and was able to frame broad, general recommendations.p'

The recommendations of the five committees appearing in Volume Two in great detail
are the recommendations only of the respective committees. The recommendations
appearing at the end of each section in Volume One were approved by the entire
‘Master Plan Committee meeting in plenary session. They constitute the recommenda-
tions of the Master Plan Committee, .although the supporting material in Volume One
does not represent language or concept submitted for approval by all members of the
Committee, » : :

Minority views were freely expressed, both in committee discussion and in plenary
sessions, and the recommendations which were approved in plenary sessions are those
of a majority of the members of the Master Plan Committee. To give some idea of the
relative size of the majority and minority with respect to recommendations approved
~ in plenary sessions, the recommendations carry an asterisk where the vote in plenary
session did not exceed 75% of the members of the Master Plan Committee present and.
voting. Recommendations of thé originating committee which were not approved by the
Master Plan ‘Comnmittee in plenary session are appropriately designated, as are recom-
mendations approved in plenary session which differ substantially from those sub-
mitted by the originating committee. : :

It is absolutely essential for anyone interested in the work of the Committee to
study thoroughly the contents of Volume Two. Volume One is in essence a summary.

In nearly every instance, the significant analysis, discussion and supporting
material is contained in Volume Two. Any attempt to understand the recommendations
in Volume One necessitates a thorough iunderstanding of the material in Volume Two.
This is especially true with respect to the report and recommendations of Committee I.
The recommendations of Committee I submitted to plenary session of the Master Pian
Committee are broad in scope, ranging over the entire spectrum of the instructional
program, with equally forceful application to specific curriculum areas. Any effort
to interpret or adopt a policy or implement a program recommended by the Committee
demands careful study of Volume Two.

Many recommendations, particularly those of Committee III, are beyond the purview

of the Board of Education of the Berkeley Unified School District. It is expected
that implementation of recommendations which cannot be carried into effect or adopted
as policy by the Board of Education will be sought through whatever means possible,
including seeking appropriate constitutional, legislative and administrative change.
at both the state and federal levels. The fact that a recommendation cannot be
promptly implemented by the Board of Education does not indicate that it is of any |
lesser significance. In fact, such recommendations perhaps are of greater signifi-
cance, for they require the Board of Education to exercise leadership beyond the




confines of the District, to bend its efforts to bring other agencies and organi~
zations to a policy which will produce the highest quality education not only in -
Berkeley, but- elsewhere in California and the nation. , -

Many subjects of intense interest and concern either could not be included in the
work of the Master Plan Committee or were intentionally not treated separately.
Contrary to the urgings of several committee members, racial integration was not
treated as a separate subject for study or recommendation. The Steering Committee
early decided that the issue of racial integration could not be treated in isola-
tion, but was an integral part of the substantive subject matter of each committee.
The consistent emphasis in the reports and recommendations of each committee upon
racial integration as. a key element in quality education evidences the correctness
of the decision of the Steering Committee. The problems of internal budgeting and
"costing" of programs was entirely omitted frem the work of Committee III, as was
the subject of grading from the work of Committee I. Limitations of time precluded
consideration of these vital matters. - :

Similarly, two-thirds of the way through its work, Committee IV was asked to under-
take study of the desirability of the District acquiring a‘ large parcel of previously
unavailable land for possible use as some form of educational park. .Committee IV -
interrupted its work, studied the matter and made a separate report. to the Board of
Education recommending acquisition. As a result, the Master Plan Committee assign-
ment of Committee IV had to be circumscribed and its report and recommendations are
not as extensive as would otherwise have been expected. S :

In a real sense theﬂwork of the Master Plan Committee has just begun. In the next
phase of "master planning'", the Board of Education and the Berkeley community must
review and consider for adoption and implementation, now or in the future, the -
recommendations of the Master Plan Committee. A task apparently overwhelming at the
L outset has been completed. We believe the overview of the Berkeley Unified School

4 District which is represented‘in the Report of the Master Plan Committee can and .

, should be of extreme value to the District and to those who so often look to the -
 District for leadership. We trust the efforts of this Committee will not have been
i wasted. '

"Life is a miracle; life is & challenge° life is a task. And no sooner is
one task finished then another is waiting behind it ready to be taken on."

! | - Anon,

Octcber, 1967 | | ~ MARC H. MONHEIMER, Chairman
Berkeley, California , School Master Plan Committee
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CHARGE TO THE SCHOOL MASTER PLAN COMMITTEE FROM THE BOARD OF EDUCATION

“l~: (Delivered by President Carol Sibley, May 25 1965)

It is a particular pleasure to greet you tonight as you assemble for ‘this" organ—f‘v
izational meeting of the Berkeley School Master Plan Committee. - Many of you we
know from past services. Many of you we have chosen because of high qualifica—f"

L tions noted in your nomination papers. Berkeley is indeed fortunate to have -

within its citizenry such a wealth of people of vision, of skill, and of dedica—
tion to the best ideals of education for all its children._' »

L ~Choosing this Committee was one of the most demanding tasks - that has faced this :
~ Board. We sought for balance,: for ‘excellence, for-a broad range of ages, o
neighborhoods, philosophies, and fields of competence. Many of the people we
did not appoint would have made commendable members of .this group. But we are
satisfied that our long careful search for the best committee possible (and for

- the best chairman. and vice-chairman c° that committee) has been successfully o
concluded. : : : . o o

HWe look to you now for intelligent thoughtful cons1deration of the problems
that all of us on the Board feel demand wide: attention and creative solutions -
if our children are’ to be educated for living in the challenging years of the
. future.w.'~ : : : ~

" The major purpose which the Board of Education has in convening a large committee
of this type is the cooperative development, by a representative conmittee of lay
citizens and staff members, of suggested programs, both short range and long

range, in several- specified areas. -Some of the problems in the designated areas

will be of short term nature and will lend themselves to suggested immediate solu-
tions, Other problems will be more of a directional nature, that is, the estab-
lishing of guide lines for the District to follow over 25 or 30 years. '

The areas to which we would like to have the Committee address itself are as -
,follows" : : ,

1. The Instructional Progr This includes the regular program offered children
'from kindergarten through the 12th grade.

2. Special Educational Services' ‘This area includes such programs and services
- as EMR, TMR, blind, aphasic, pupil personnel services, -adult education, ;';*
. "special fund" projects, preschool and child care’ programs, etc. ‘“"f%
3. Finance and Business Services' Included here are the financial needs of th€
District, how funds are to be raised, and the effective. functioning of the®
' business services., : Co :

4. 'Community Environment, School Buildings, Facilities: This area would incldde
a study of the community, District building needs, and the development of’ways

-~ to provide for maximum use of facilities that we now have. The increased ﬁse
of school facilities as community centers could well be considered as part Sof
f-this topic. T ,

5. Relationships Between the School District and Others-7 ‘This topic includes*th
relationships of the District with the community of Berkeley; with other “dfs=
tricts; with the City Government; with the various levels of government“’sﬁcﬂ

* 13 4" ‘\2.
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Z;as_cbghty;'state and federal; and with other 1Qcal;égéﬁéieéiﬁfThisfékéé%ﬁbﬁld'7:*7=

‘be concerned not only with what the relationships should be but with develop~

"_T,_ing_recommendedﬂmechanisms‘for_achieving»thedeSi:able»tgiationSBips;:v;;”~

Theséfaré‘thefareas with which the Board would like,tdihavefthefdammittee°5eginf 2

$3j :‘its5erk,¢_we,are initiating this study with these specified areas in the hope

that the Committee's efforts will not be diluted by attempting to cover too broad
- a ground.. If, however, as the study develops, the Committee feels it important .
- to consider subjects that do not fall into the: above~mentioned areas, the Board -
~would give careful consideration to suggestions that the assignment be expanded.:

. We hope that the Committee will devote its main efforts to the guide line or

- policy level, rather than becoming too involved with the detailed mechanics of ,

the schools' operation. For example, we do not expect this Committee to develop

. courses of study for specific subject areas. - This kind of curriculum development
- 1s quite properly the role of the staff. T e |

'.Whilé;tﬁé}déﬁelbpment;of'short aﬁd‘lohg range4progtams“fbf;théaSéﬁbél?Diétfi¢t5fv
over the next period of years is the primary object of this Committee, there are
-~ other purposes which we hope will be accomplished in the course of your delibera-

"-" tions._4we‘h6pe,that a committee with this type of make-up will ;provide an oppor-

- tunity for4anVextensive,exchange\Of,ideas between lay'citizenscand-staff‘members,
 'gas:we1;*aslbegween individuals within each of these categories... We hope :that
this Committee will serve as the means for bringing to bear on school problems a:

| wide'rangE’of thoughtful opinion from the community and from the‘school'staff,*

“7'51 ﬁhiléitﬁeffdrﬁél'méﬁbérship'on.thileommittee is reSiriéte&~td1thé“1istqwhi¢hshés

~been announced, we hope that the Committee will avail itself of the help that can
bé‘prOvided,by'otherS. As far as the Board is concerned, the Committee is not - -
~ limited in its use of other citizens in the community and other staff members in
various phases of the Committee's study. The Committee may obtain access to any.
- school staff member and any other information which the schools possess which
- legally can be made available. There are legal restrictions on certain types of
~ pupil or staff personnel data. However, where possible, the Committee will be

 provided the information it needs to proceed with its work. Procedures for ob-

'E“vl: taining this information will be developed and announced later. |

'M’] fA£théfséﬁé'tiﬁe;'ﬁé'féeiait*highly importéntvthatﬂéﬁébemmitfeé be'ébleito5re-‘

- celve suggestions, help, ard ideas from the community at large. We hope that the
~ Committee will early develop procedures whereby members of the community can make
- their ideas.and suggestions known to the Committee. We also hope that the Commit-

~tee will hold public hearings as it feels necessary to obtain further community

- thinking. In short, what we are after is broad staff and lay citizen participation
~in the formulation of the suggested programs which the Committee will bring to the
- Board. . = . } - o S : ’ SRR

The orgahization of the Committee deserves some comment. While citizens' commit-‘
tees are frequently used by many districts, including this one, this Committee is

. .one of very few examples of a large committee involving both lay citizens and

staff people as full members. Approximately one-third of you belong to the school

staff. We have estgblished this Committee with a lay citizen chairman to be the
‘presiding officer and to give general direction to the Committee's functioning.
“He will be responsible for appointment of subcommittees and for supervision of

~ _their operation. The vice-chairman is a staff member who will be responsible for
~ the needed executive and administrative support. He will also be responsible fo:

~ liaison between the Committee and the District staff.

f‘)‘ .
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h'It is obv1ous that very little or1ginal deta11ed work can be done by a committeef' L
of this size. We expect that the Committee will be divided into subcommittees 5

in major areas,,and each of these subcommittees into smaller subcommipfees, or

 task groups, where needed to do the detailed work on each subject. e recommend o
that the same type of lay citizen chairman and staff vice-chairman relationship L
‘ be used in the organlzation of the subcommittees. : : : :

In examinlng the list of staff members that have been appointed to serve as mem—.

" bers of this Committee, you may have noticed that Dr. Sullivan and Dr. Maves were

not included. They have decided that it would be best if they were not formal
members but should be considered as ex officio consultants to the Committee. They
will, of course, be anxious to help the Committee in any way possible and in the

course of your study will be mak1ng many suggestions.

,The Board is flexible insofar as the schedule of committee operation is ccncerned.
- However, this should be considered as an ad hoc rather than a permanent com:ititee.

We consider that the initial appointment of the Committee is effective through the
coming 1965-66 school year. We would like a general report of progress in May of

~ next year, at which time it can be determined whether the Committee's work is

complete or whether it should be continued for another year. 1In the interim there
may well be many occasions when the Committee will wish to make reports to the -
Board on specific, short range questions or problems. While we will encourage this
type of communication, we also will respect the independence of the Committee
during its’ study in the areas assigned.

On behalf of the Board of Education, I should like again to thank each of you for

hyour‘willlngness to devote the time and effort necessary in this service to the
~children of our schools and to the people of Berkeley. May your hours spent in

hard and thoughtful study give to each of you the rewarding satisfaction of par-
ticipating in one of the most important subjects of our time.

xi
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COMMITTEE I - INSTRUCTIONAL PROGRAM
REPORT ON COMMUNICATION SKILLS AND ARTS SPEAKING LISTENING, WRITING, READING

SUMMARY AND RBCOMMENDATIONS

Every child should be able to use language effectlvely ‘both to express h1mself and o
to understand others. He should develop the ability: = to read and listen with compre-

hension, d1scr1m1nat10n, ‘and appreciation; to. speak and wr1te with clar1ty, precision,
and effectiveness. Language should be both a tool and a source ‘ot personal sat1sfact1on.

In order to enable students to function l1ngu1st1cally in a competent and flexible
way and to be able to produce or receive the appropr1ate landuage for any given situ-
ation, we recommend the following: ~

1. The content of the communication skills and arts curr1cu1um should be organ1zed
sequentially so that students may progress at their own pace toward the goals of
the program. Teachers must be prov1ded with a greater understand1ng of this
area of curriculun when organized in this way. S

2. There should be maximum flex1b1l1ty in the commun1cat10n skills and arts curricus
' lum program through use of such innovations as core curriculum, team teach1ng,
,nongraded classes, etc., with careful evaluat1on of the 1nnovat10ns.“ .

3. Adequate tools prov1d1nd many d1fferent approaches to learn1ng mst be prOV1ded.
- These tools snould be easily accessible to both student and teacher.v.

4. There should be increased emphas1s on programs of listening and speaking.

5. The arrangement of phys1cal facilities should enhance rather tnan 1mpede an
- adequate commun1cat10n skills and arts program.

6. The program of written expression should be 1ntens1f1ed for all students, parh
ticularly at the elementary level.

7. Every teacher of any grade or subject must be considered a teacher of communi-
cation skills with a consistent approach in standards and expectations related
to speak1ng and wr1t1ng.

8. Teacher 1nnovat1on in the commun1cat1on skills and arts program must be encour-
aged, supported, and evaluated. :

9. Spec1al programs, such as teaching English as a second language, must be developed
to improve the language fluency of culturally d1sadvantaged children.

_ 10. Tests should be ref1ned and related to ‘modern curriculum and approach with the |
primary purpose of the testing program being diagnosis in order to provide a
~ way of tailoring the school program for each student.,

11. Ind1v1dual1zat1on of instruction with eariy d1agnos1s of possible learn1ng prob—
lems, must be used as a means of meeting the child's needs.

12. Course offerings in English must be broadened to provide more variety in scope
and definition including such offerings as business English.

13. Remedial reading at all levels should be more carefully defined and structured
into the total communication skills and arts program.

14. The publlc must be educated to the 1mportance of a total communication skills and
arts program including reading, writing, speaking, and l1sten1ng as 1ntegral parts.
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'should be taught to read independently, with comprehension and increasing discrimi-

‘discrimination; enjoy the written language in its literary expression; learn, through

' yidual potentialities represented in the wide range ot differences among people,

s

"The obJectlves of the school, with a clear statement of pr10r1t1es, ‘o
should give direction to all curriculum planning. = This app11es to adding
. content, eliminating content, or chang1ng the emphases on various topics

‘and fields. Content earns its place in the curriculum by its contr1but10n
‘to the achievement of educational objectives. The establishment of ob-
jectives should, therefore, precede any effort to determine content of the
instructional program and to determine relative emphases to be placed on
various aspects of the program. Since the real purpose of education is -
to bring about desired changes in the behavior of students--changes in.
thinking, feeling, acting--statements of objectives should indicate pre-
cisely the specitic kinds of behavior sought. Obviously the objectives
themselves need reconsideration from time te time. But when they are valid
“and clear, and only then, educational ob3ect1ves are dependable gu1des to

~ good dec1s1ons about what is needed to achieve them."*

In the area of communication skills and art we believe: Eve:wahlld should be able
to use language effectively, both to express himself and to understand others. He

nation of all types of printed materials; express ideas orally with clarity, pre-
cision, effectiveness; express ideas in written form, clearly and correctly; listen
with comprehension and critical judgment; listen with increasing appreciation and

the written language, new knowledge and ideas; develop his creative ability in the
written and spoken language for personal satisfaction and discovery of self. .

Instruct1onal programs should prov1de (a) opportunities for developing the 1ndrf'

(b) a common fund of knowledge, values, skills vital to the welfare of the individual (
and the nation. To achieve these objectives the instructional program cannot be o
the same tor all. Provisions tor individual differences should be made by qualified ;
teaching personnel through diagnosis of learning needs and through appropriate c
variety of content, resources for learming and 1nstructrona1 methods. | . N

Personalization of instruction should be encouraged by maximum flex1b111ty for
teacher and pupil in method and approach, use of small classes, spec1a1.programs,
etc. The strengthening and coordinating of remedial reading, high potential and
library programs will give even more variety of ch01ce in dea11ng W1th teach1ng ot
communicative skills and arts. .

The major goal ot the communication skills and arts program would be to enable all
students to function linguistically in a competent and flexible way: to be able to
verbalize effectively and produce the appropr1ate language tfor any given s1tuat10n
or rece1ve appropriate language signals in any g1ven situation.

The educational program must value change. It should not unduly emphasize trad1t10n
and the past but devote full energy to the present and future. This can only happen
when change is valued, difference is apprec1ated, and mistakes are accepted as a
normal part of growing.

METHOD

Administrators and teachers 1ns1de and outside the Berkeley Unified School District
were interviewed. The interviews were open-ended. The questions were directed to

* School for the Sixties, p. 50.




Lwhat is happen1ng now, and what would the 1nterv1ewee 11ke to have happen 1n th1s
curricuium area. (See Appendix I.) There were specific quest1ons directed toward
specific types of innovation and organizational and structural relationships in the
district. Various: curriculum materlals used by the district (elementary and secon-
dary) gave further 1ntormat10n as to how subject matter was being approached ‘Other
‘district reports given out at various times were helpful. in pointing to what might
‘occur in the near future. Reading of current materials added to understandlng of
the issues.

We 1nterv1ewed the follow1ng people. Classroom teachers at elementary level, Cura.
riculum Consultant, University of Cal1forn1a, Curriculum Associate for Berkeley Uni-
fied School District; Coordinator of Remedial Reading Program, K-6, for BUSD,Remed1ald
. reading teacher at elementary level; Coordinator of Reading, K-8, for BUSD; Chairman
of English Department, Berkeley High School; Chairman of English Department, Garfield
and Willard Junior High Schools; Remedial Reading Teacher at West Campus. . |

" FINDINGS

In the "shadow of the Campan1le" it would be expected that the Un1vers1ty-bound
student is well provided for; he is. The motivated, interested student will find L

~ he has been given excellent preparation for college. Particularly at the secondary 2
level, we find Track 1 course studies to be very "college-oriented." Test scores ;
are evidence of this direction. Students are given much practice in the areas of
critical thinking and writing concise, clear compositions. As one teacher expressed
it, these students receive a preparatory school education, equal or better than
private schools can give. ,

However, not all students are headed fc- the Un1vers1ty. Many average students
will terminate their education at the 12th grade; curriculum materials and approach
do not seem to be "tailored" for their needs. There seems to be a lack of material
that would motivate even the high potential student that is not interested in Eng-
lish as approached in the traditional way. For example, in a time of mass-produced
paperbacks, reading l1sts seem limited in scope and dated as to titles.

Those students who are below grade level in reading skills at the secondary level

. are generally found in Tracks 3 and 4. In grades 7 through 11, Tracks 3 and 4
' account for about one-third of the students enrolled in English classes. The teach-
~ ers attempt to help these students, but are not trained specifically for remedial
}work At Berkeley High School there are 65 students assigned to one remedial teacher
in a reading workshop setting. This is in addition to the regular English class
these students attend. A priority decision had to be made and secondary staff _people
felt that trained remedial teachers should be working at the elementary level. In
grades 7 and 8 certain students who would not benefit from foreign language may be
placed in a remedial read1ng class in addition to their regular English class.

At the secondary level there has been little innovation until recently. These

- attempts have been scattered and are in the early stages. After evaluation and dis-
cussion some results may give more direction as to implementation. There seems to
be little use of lay people (paid or volunteer). There were expressions of concern
that teachers have little time to work on innovation or curriculum.

At the.elementary level, curriculum generally still follows the pattern set down by
state texts in most classes. However, there is much effort being directed toward
flexibility and personalization in every phase of work at various schools. Many of

- those participating have found their students to be enthusiastic in their response,
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but evaluation and follow-up must occur. There is still great diversity of thinking
in this area, but with implementation, as noted below, this can be a great advantage
to the district as a whole. | | | | : |

Various areas of the communication arts and skills are taught separately or not at
all. Verbal and listening skills receive very little emphasis. An integrated
language arts program is still dependent on the teacher or principal. Many students
receive virtually no formal help in listening and speaking after the 6th grade.

Structural and organizational relationships have as much to do with curriculum as
content. Many lines of authority and areas of responsibility seemed quite fuzzy in
their definition. Articulations; particularly in the vertical direction, seemed
very inadequate. There is one horizontal core class being planned at the high school
in the humanities which will include material from several content areas. Horizontal
- coordination at the elementary level is improving, particularly in those schools
where team teaching and flexible scheduling occur.

Certain questions regarding lines of authority seem to exist as a result of transi-
tion. . The following description of organization was not exactly described, but seems
to be "understood" by all those involved. Department Chairman of Berkeley High
School English Department serves as curriculum coordinator for English, grades 7-12.
Elected at five-year intervals by Department members with the approval of the prin-
cipal, he is given released time to serve in both capacities. Department Chairman
at grades 7, 8, and 9 serves as curriculum consultant for teachers at the "building"
level; these chairmen are given less released time. Evaluation of, and assistance
to, new teachers is the responsibility of principal or vice-principal. (See
Appendix V, VI tor district directives on this.)

There is one curriculum coordinator (K-8) overlapping the area of responsibility of
the secondary school curriculum associate in English whose responsibility is grades
7-12, for the topic of communicative skills and arts. She is responsible for
developing curriculum, but untortunately has no direct authority over teacher ac-
ceptance. Evaluation of, and assistance to, teacher is the responsibility of prin-
cipal and/or vice-principal. |

Another dimension of this curriculum area is the remedial reading program. This is
a separate program with a coordinator and 19 teacher-specialists assigned to the
various elementary schools in the district. There are specific guidelines for ele-
mentary teachers, in order to decide which children will be assigned to these classes.
(See Appendix X.) The children work individually or in very smail groups outside
the classroom. Consultation with the child's regular classroom teacher is done on

a voluntary basis between remedial teacher and classroom teacher. Remedial reading
teachers are responsible to the coordinator and have regular staff meetings with
him, although each remedial reading teacher tailors her program to meet the needs of
her school. At the secondary level remedial reading is taken in addition to regular
English but teachers are included with English division; there is no coordinator.

In addition to the remedial reading program, elementary schools now have teacher-
1librarians and consultants for work with high potential students. These programs
are quite new and cannot be evaluated as such, but it would be no exaggeration to
indicate that meeting minimal needs was long overdue on both counts.

Most innovation has occurred primarily on an individual school or teacher basis or
as result of special grant monies. Several projects are in the planning stage with
evaluation yet to come. Hopefully the positive results will be shared with the
rest of the district. :
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Curriculum guides in the area of commun1cat10n sk111s and arts are 1ack1ng, or serve._p'
for one part of the area rather than integrating the sk111s, or are seldom used

Many people on the staff, teachers and others are maklng commendable efforts, and
children are making progress. In-service activities are provided but tend to be
theory rather than practical in focus. (See Appendices VII and VIII) waever, 1t
is an area that needs increased attention by the entire staff. -

| o RECOMMENDATIONS |
(These are not necessar11y 11sted in order of pr10r1ty )

1. The content of the curr1cu1um should be organ1zed sequentlally so’ that’ students
may progress toward an increasingly mature utilization and organization of their
knowledge. Helping learners see interrelationships and achieve unity from the °
diversity ot knowledge is basic to any organization of content. School staff
should experiment with a variety of ways of organizing content. The nature, -
meaning and structure of discipline and differences in the ways students learn
should be taken into account in selecting a particular plan of organization and
evaluation of its effectiveness. Teacher workshops that include not" only K-12,
but pre-school and college ‘teachers as well could bring about greater under-
standing of areas of curriculum that should be organlzed in th1s way

2. There sheculd be 1nnovat10n in the Eng11sh curriculum throudh mod1f1cat10n in the
horizontal and vertical organization with maximum flex1b111ty in' scheduling.
Present attempts at core curriculum, team: teaching, nongraded classes, etc.,
should be evaluated and if there are positive results, further implementation
should occur. Every form of innovation should be considered carefully, but no
one program should be chosen for all schools. Positive results may be obtained
by many methods and the main prerequisite would be that there be coord1nat10n,
superV1s10n, and evaluatlon. ; - : \

The above recommendation should be undertaken now, and cont1nue on a conslstent
‘basis. Immediate specific recommendations include, evaluation of the present
primary grade "split reading" schedule, as a limiting factor in 1ncreas1ng flexi-
bility and unity of communication skills curriculum; establishing a core curricu-
1lum (longer period of time scheduled with a teacher who teaches several areas)
for those students whose abilities would ‘warrant special concern, part1cular1y
in the secondary grades. -

3. Adequate tools tor rearnlng must be prOV1ded

A Teachers should have wide ch01ce in mater1a1s and books, and such resources
should be readily available to all teachers. Language, reading, and spell-
ing materials should be coordinated with each other in their underlying
approach The Berkeley Board of Education shouid urge that State texts,
“either offer a choice, or that the State should prOV1de addltlonal funds
'_Jfor their purchase of add1t10nal texts.:

b. There should ‘be an 1nstruct10na1 resources fac111ty which would conta1n a
professional library with access to new material and books. The person
- staffing this resource should have training in curriculum, 1nstruct10n,
library serV1ces, audio-visual materials and methods. : :

c. There should be books avallable in quant1ty in the classroom.  Wide use of
paperbacks, to be cons1dered expendable, should be prOV1ded to the students.
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d. School libraries should continue to be enlarged and upgréded;_i o

_e. Reading workshops, to be used by all students who wish, should be estab-

lished at the secondary schools. These would contain tape recorders, =
. mirrors, tachistoscopes, speed reading materials, etc. . = - o

- yf;'gCoﬁSideratioh;shouid,be'given to providing.¢1a$sroom_tobls“f¢r.those"p}ograms |
~that utilize a tape recorder at each desk, etc., if the program warrants it.

- There should be increased emphasis on programs of listening and speaking. In-
~creasing and encouraging communication of students with each other, as well as
with the ‘teacher, must be .included in any complete communication skills program.

- Some thought should be given to the part that non-written forms of communication,
-~ particularly television, plays in the life of the students. Participation in
-_glg'theater,appreciation‘programs,;equivalent to Young Audiences for music, should

"""hea‘_developed- O T S S e e '

.- The. arrangement of physical facilities should provide for an.adequate communica-
_ tion skills program. - Teachers must receive encouragement and assistance in pro-
3 Viding‘thesarrangement that will benefit students. Installation of adequate
- electric outlets in convenient locations (for tape recorders, etc.), movable

- desks, remodeling to add sound deadening materials should be immediately. under-
",taken;::For'long-term~changes;in the schools there should be planning for maximum

flexibility to provide for the new approaches and tools of learning.

.The program of written expression should be intensified for all students,
~  particularly at the elementary -level. Use of lay readers, so that teachers at
| - the secondary level can .assign more work, should begin. = Broader scope of work
- at the secondary level with coordination of grading, expectation, etc., in the
. _-communication skills in .other classes should be undertaken. .= .

Every teacher of any subject must be considered a teacher of communication skills
- and arts. ' This does not mean that all teachers will be responsible for the .
- special content that has been defined by scholars as belonging exclusively to the
~,-discipline of English. Minimally all teachers should be responsible -for present-
- ing vocabulary and language structure related to his’ discipline; hopefully, all
teachers will take the responsibility of helping students to acquire a greater

- skill in using the English language. Teachers should work together, vertically
- and horizontally, to provide a consistent approach in standards and expectation

- related to speaking and writing. There should be one style guide, appropriate

to a given grade level, used by all teachers in the District. e

Innovation in the communication skills and arts must be encouraged. Curriculum
. materials, consultation, evaluation, follow-up must be available to a teacher
. embarking on a new approach, in order to carry tiie teacher beyond the '"enthusiasm"

a. Various approaches might include: Augmented Roman alphabet (I.T.A.),
~ linguistic approach (word patterns), programmed instruction (Sullivan method, -
S.R.A., etc.), language experience approach (reading program integrated with
‘;other~1anguage skills). R . Lo e SR o

| b;Q5Greaier‘ﬁsé of tape recorders, tachistoscopes, language labs, dramatic
~ equipment, etc., should be undertaken. o C B |

ifﬁf’c;-‘Fﬁrther:development of materials,,within the District, such as "On the Go",'
.~ :"The Fledgling", etc., should be encourag:d. Co
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9.

10.

12.

13.

d. = The recently proposed "Reading Demonstration Project" and the spécial.claSs
proposed in the creative arts report are specific examples of overall inno-
- vation that must be encouraged. . SR - TR

| Spéciél programs must be developed to improVe the language fluencyfof‘culturally
. disadvantaged children. Undertaking the teaching of English as a second language,

with‘attendant materials and resources, should be considered in the near future.

Testing, particularly so-called standardized achievement and diagndstic‘testng'
should be refined and related to modern curriculum and approach. Many tests are

‘0ld and outdated. In addition, a child's ability to do research in the library

on his own, the new approaches to mathematics and social studies, may not be
reflected in the testing. The primary purpose for testing should be diagnosis,

in order to provide a "prescription' for tailoring a course of study or special
~program for the student. : . L R

There must be individualization of instruction as a means of meeting children's

needs. Innovation in scheduling and approach show promise and should be evalu-
“ated, and if results are valid, implemented. Specialized programs, tailored to

the child's needs, should begin.as early as possible, particularly in the case

~of a child who has learning problems that have been diagnosed. o

‘Related to the above recommendation is the proposal that course offerings int
- English be broadened in order to provide more variety in scope and definitionm.

There must be equal effort in providing courses for track 2, 3, or 4 as for
track 1. Courses in business English, oral communication, English for every-

‘day use should be considered as meeting the State requirements and the students
‘should be given the opportunity to take these courses at different times in his
 school career. o - - . e

The public must be educated as to the importance of a total communication skills
program. Reading is an important tool in this area, but should be considered an
integral part of the larger program of speaking, listening, writing and reading.

| Implementation of Above Recommendations

In order to implement the specific recommendations above:

1.

2.

-3

4.

Curriculum goals and content should be studied and evaluated on a continuing
basis. The study of the curriculum (see below) to be evaluated utilizing the
knowledge and skill of teachers, administrators, scholars in the related aca-
demic discipline and profession of teaching and last but not least, lay citizens-

students and parents. 1In a community such as Berkeley, with access to several
. schools of higher education and an active vocal citizenry, there could be a

workable committee of some sort.

A systematic and objective method of studying.the‘results of the curriculum
should be established. Released time for teachers to participate in this evalu-

ation should be provided. If possible, an objective, outside group should be

involved in this' study.

Federally-financed projécts should not be given priority over_lbcally-financed
projects. a o : g

Befkeley'should allocate a specific amount in the budget for research, experi-
mentation and innovation. This should include money to provide time for each

staff member to participate in curriculum planning, research, evaluation and
other activities designed to improve the school program. |
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5. There is an 1mmed1ate and direct need for vert1ca1 and horlzontal artlculatlon.'
~ Coordination of approach and philosophy in the communicative skills from pre-
school to college is a first pr10r1ty recommendation. Specific Pesponsibility
as to how to formulate this program is a professional one, but teacher involve- -
ment is necessary and time for teachers to do it must be provided. Horizontal
- articulation is: equally important, as the communlcatlve SklllS and arts are
basic skills. :

6. Definitions and coordination are structural matters that must be made less vague.
A careful definition of remedial reading at all levels is necessary for consist-
ency, if nothing else, so proper funds and grants may be obtained from the state
and Federal Governments. (See section on remed1al reading.) -

7."Lines of authority of various aspects and grade levels of communicative skills
must be drawn carefully. ' Everyone working together as equals is a wonderful
concept but there are times when arbitration and direction are necessary. If
there are ‘curriculum priorities, or if new techniques are being used, then re-
- sponsibility must be assigned to follow through on evaluation and future imple-
mentation. Responsibility for coordination must be assigned, and those parti-
cipating must have an understanding of their respective roles. :

Role of the Teacher

There is no "one" curriculum or approach; each may be successful with some children
at some time. Yet we continue to search for the curriculum, the method, the ap-
proach, as we search for the cure for a disease.: A teacher who . really cares can be,
- and is, the ingredient that makes the difference. We would define the teacher's role
'as’stimulatlng and helping the pupil to learn as well as possible. The importance
of a creative and thoughtful teacher who really cares about children cannot be over-
empha31zed To that end

1. There must be employment of enthu31ast1c profesalonal high ca11ber people for
~all levels of teaching in Berkeley. We have wonderful and devoted staff, and
their dedication will be an example to new teachers.

2. Within the curriculum framework of the district, teachers should have the free-
dom, authority and responsibility to make decisions on how, and what -to teach.
The picture which emerges from this view of the teachers' role seems closer to
the traditional concept of the University professor than to that of the "school-
‘marm." Perhaps this does indicate the direction in which the teacher pattern
will evolve over the next several decades. If so, it will mean important changes
in teacher procurement, in-service education, working conditions and administra-
tive procedures. Berkeley would do well to try to anticipate and prepare for
changes. - :

3. Teachers must be freed as much as possible from routine tasks in order to enable
them to concentrate on their teaching and comnected research. To deal adequately
* with the complex demands of a modern classroom every teacher requires a large
~ input of time, day in and day out, in searching, reading and reflecting, as well
~as the important task of teaching his students. We urge much greater use of
clerical help to.give relief from the numerous nonprofessional tasks. In addi-
tion, we urge the use of part-time, volunteer or paid, semi-professional
assistance, such as lay reader, tutors, teacher aides, etc.

4. There must be meaningful in-service training that is teacher-oriented, using
- internal resources of the dlstrlct geared to improving teacher SklllS and
articulation.




Role of'Remedial ReédingﬁProgram

gram. All teachers help students in some way and it is expected that tracks 3 and
4 provide specific help to students with reading problems, but this is not the = -

individualized remedial program that is available to certain students at the ele-
mentary and secondary level. Until we can provide individual help for all ‘students

who have been diagnosed as needing assistance, every effort should be made to cre-
ate a curriculum that will help the classroom teacher to provide the necessary
materials and guidance. If there continues to be a limited number of teachers in

 the remedial reading program, the priority system should be carefully thought out.

~ Perhaps other programs should bear part of the burden, if the diagnosis so indicates.
~ Children with reading problems may benefit from the special classes for emotionally
handicapped, educationally handicapped, neurologically handicapped, mentally re-

tarded, etc.> :

' Streﬁgghening the Remedial Program (not necessarily in“drdér of priority) .

1.

2. The: _
- grade levels. Specially tailored programs for those students who have reading
- problems should begin as early as possible. These programs may exist entirely

3.

4.

Se

6.

‘The remedial reading program should be specifically defined.

There should be better diagnostic procedures applied for all schools and all

within the regular classroom.

There must be articulation and coordination, particularly as to the role of

principal (orcunselor, or vice-principal), remedial teacher and remedial read-
ing coordinator; this applies particularly at the secondary level. There seem

 to be gaps in availability of students' records and adequate materials.

In-service education of the elementary teachers relative to reading problems
should be continued and strengthened.

There should be more individualization, with a clinical program for those need-
ing it. This would include referrals for testing of hearing, sight, perceptual
difficulties, I.Q.

There should be coordination and in-service training at the secondary level.

The program (K-12) should be coordinated in such areas as records, referrals,
materials and training of teachers.
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APPENDIXES

Appendix I Questions Used in Interviewing
Appendix II Elementary School Curriculum |
Appendix IIT  Garfield Junior High School English Course of Study
Appendix IV Berkeley High School English Course of Study
Appendix V Responsibilities of Curriculum Associate
Appendix VI ~  Responsibility of Department Chairman
| Appendix VII Elementary Curriculum Workshop
‘? Appehdix VIII WorkShop on Educational Innovation and Flexible Curriculum |
f Appendix IX - Literature Centered Curriculum
? Appendix X Remedial Reading Program
4 A &B - -
; Appendix XI Page from "The Fledgling" A
- APPENDIX I

QUESTIONS (used in interviewing) DIRECTED TO THE TOPIC CF SECONDARY COMMUNI-
CATION SKILLS AND ARTS CURRICULUM

1. What kind of directives, written material, etc., is given to new teachers?

3 2. What are the lines of authority? Does the teacher who needs help in
| translating curriculum go to the principal or department chairman? Who
coordinates vertically and horizontally? Articulation?

3. How does innovation occur in the teaching of English at the secondary
- level? What procedures are used for evaluation and implementation of new
programs? Are the results of experimentation shared with other teachers?
If so, how? Do teachers have a chance to observe and/or participate in
s special programs?

4. What type of programmed materials, teaching devices, are being used? Have
they been tried? What kind of evaluation has been done on such devices,
materials, labs, films, etc.? :

5. From your point of view what kind of coordination of the total communica-
tive skills and art$ program would be best? Is it too much to expect some
coordination with junior college and preschool teachers in this area?
Articulation through seminars, through representative teachers? What
type of workshops, inservice training, etc. does BUSD provide?

6. Has there been any thinking of horizontal curricula -- humanities, core
thesis, etc.? .

1 I would appreciate any areas of thinking th§t I may not include that you think
important. Materials and reading matter that are relevant to this area would
be appreciated.
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APPENDIX II

BERKELEY UNIFIED SCHOOL DISTRICT
- Office of Director of Elementary Education
September 1964

SUGGESTED SCHEDULz.; OF CLASS TIME

The folloW1ng suggested schedules of class time illustrate possible
,structured methods by which all subjects may be covered during the
course of one week. It should be recognized that they do not in any
vay constitute "required" procedures.

There are many factors which are ev1dent in each school and class
.8ituation which will necessitate adjustments. Effective scheduling
- should be flexible in nature based upon the particular needs of
children, cooperative working relatlonsh1ps with other school per-
Ysonnel, and adjustment to the school's policies and procedures.
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GARFIELD JUNIOR HIGH SCHOOL ENGLISH COURSE OF STUDY

GRADE 7 - TRACK I
fGrammar~- - _
Building Better English 7

Plain English 7
Jr. English in Action I

i g~Ahthologiesu-

= .Adventures in Literature I
. 01d State Anthologies
A Pocket Book of Modern

- American Short Stories’

- A Pocket ‘Book of: Short '

Stor1es I

Literature

The Call of the Wild
Christmas Carol
Robinson Crusoe

A Separate Peace

Wind in the Willows
Iliad

Banner in the Sky

The Proud Eagles |
Diary of Anne Frank
Tom Sawyer - Kon Tiki
My Friend Flicka
My Name is Aram

Captain Courageous - The Hobblt‘_

Gulliver's Travels ,
Green Grass of Wyoming
Huck Finn - Bittersweet

* Alice in Wonderland
‘Island of the Blue Dolphin

Death in the Family

_ APPENDIX III

SEelierS'

_State Spellers o

Words Are Important

Introductory Bodk

(Vocabulary)

Supplementary Materlal

S.R.A, Read1ng for
Understanding - .
Scholastic L1terature
~Units - -
1 - Anlmals o
2 - Small World
3 - High Adventure

Peetry'Collections

Stars to Steer By

The Magic Circle

ScGRADB 7 - TRACK IT

SSLGrammar -
';Bu11d1ng Better Bngllsh 7

?-“,Plaln Bngllsh 7
;ee‘Jr,_Bngllsh in Actlon I

%  Antho1og1es

SfAdventures in L1terature I
~ Reading Roundup I

""New Horizons I

- '0ld State Anthologles" '»
- A Pocket Book of Modern

-American Short Stories

.‘SA Pocket Book of Short |

Storles S

Literature

O0ld Yeller ~
The Call of the Wild
Wind in the Willows

- My Side of the Mountain
‘" Banner in the Sky
‘Dairy of Anne Frank
‘Tom Sawyer - Kon Tiki

My Friend Flicka

- My Name is Aram

Captain Courageous

Green Grass of Wyoming
Huck Finn - Bittersweet
The Lion's Paw ¢

Island of the Blue Bolph1n

Spellers

S:ate"Spellers

‘Supplementary Mater1a1 ”
S.R.A. Readlng for

Understanding

| S.R.A. Reading Labor-

atory IIla
Scholastic Literature
Un1ts 1 - Animals
2 - Small World
3 - High Adven-
ture

Poetry Collections

Stars to Steer By
The Magic Circle

R R A
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- 01d State Anthologies

Rt gis ot il

GRADE 7 - TRACK IT1

'Grammar

Literature

Building Better English 7
Living Your English 7
Spoken Drills

Tests in English

Anthologies

Reading Roundup I
New Horizons I
Adventures for You
‘Teenage Tales A

-Wings for Reading
Stor1es for Teenagers A

My Side of the Mountain
Bambi - Simon Bolivar

~ Mocassined Feet
Tom Sawyer (abr.)

Captain Courageous (abr.)
Huck Finn (abr.)

The Lion's Paw

Gulliver's Travels (abr.)

Spellers

~ State Spellers

Multilevel Spellers

Supplementary Material

SRA Read1ng Laboratory Ila
SRA Pilot Library Ila (elem )

,Scholastlc Literature Un1ts

1 - Animals
2 - Small World _
3 - H1gh Adventure

APoetry Collections

Stars to Steer By
The Magic Circle

’-"’GRADE 7 - TRACK IV

~ Grammar [:

- W,,Bulldlng Better English 7

Living Your English 7

3 ~7_Spoken Drillsfand Tests

in English

 Follett's Slow Learner .
Units: Learnlng your
i - Language I

’Anthologles

~ Reading for Meaning
‘New Horizons I

. Teenage Tales A :

Stories for Teenagers I

Literature

Bambi

Mocassined Feet

Tom Sawyer (abr.)

Captain Courageous (abr.)
The Lion's Paw

Huck Finn (abr.)

SEellers'

~ Multilevel Spellers

Supplementary Material

SRA Pilot Library IIa -

SRA Reading Laboratory IIa
(elementary)

Scholastic L1terature Units
1 - Animals

2 - Small World
3 - High Adventure

Poetry Collections

- Stars to Steer By

The Magic Circle

GRADE 8 - TRACK I

Grammar

- Building Better English 8

' Plain English 8

Jr. English in Action II

Anthologies

Adventures in Literature II
Great Am. Short Stories

The Narrative Impulse

Mark Twain: A Reader

~ Outcasts of Poker Flat

Literature

Travels with Charley

The Prince and the Pauper
Taming of the Shrew
Evangeline - Treasure Island.
Johnny Tremain

David Copperfield

Last of the Mohicans:
Miracle of Language
Kidnapped - The Pearl

The Sword in the Stone
Onion John - White Fang
Red Pony - Men of Iron
Stories from Shakespeare
Red Badge of Courage

Four Great Comedies
Merchant of Venice

Animal Farm - Oliver Twist
Bridges at Toko Ri

Mystery at Thunderbolt House

Hiroshima - Jane Eyre

Spellers

State Spellers o

Words are Important, I
(vocabulary) :

*Supplementary Material

SRA Reading for Understandlngj

Scholastic Literature Units
1 - Courage
2 - Family .

. Poetry Collections

Story Poems

The Singing World
Poetry I

Yesterday and Today
A Cavalcade of Poems

Cyrano - Science § Human Values

1-20
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GRADE 8 - TRACK II
Grammar
Building Better English 8

Anthologies

Adventures in Literature II
Reading Roundup II
New Horizons II
O0ld State Anthologies
The Narrative Impulse
Stories for Teenagers 2
- Teen Age Tales 5
Outcasts of Poker Flat

Literature

Travels with Charley
Treasure Island

Johnny Tremain ‘
David Cooperfield - Onion John
Great Dog Stories

No Other White Man

Worth Fighting For

Hidden Treasure of Glaston
A Glorious Age in Africa
Mystery at Thunderbolt House
The Pearl - The Red Pony

The Raft - Men of Iron

Four Great Comedies

Animal Farm - Hiroshima

. Lilies of the Field
" Merchant of Venice

Bridges at Toko Ri - Rascal
‘Stories from Shakespeare

A Cavalcade of Poems

Spellers
State Spellers

Supplementary Material

SRA Reading for Under-
standing '
Scholastic L1terature Units
1 - Courage
2 - Family
3 - Frontiers

Poetry Collections

Story Poems

Poetry 1

Yesterday and Today
The Singing World

GRADE 8 - TRACK'II’\I
Grammar A

Building Better Eng11sh 8
'L1v1ng Your Eng11sh 8

Anthologles

Reading Roundup II

New Horizons II
Adventures Ahead .

Teenage Tales B

Stories for Today s Youth
01d State Anthologies
Stories for Teenagers 2
Teen Age Tales 5

Top Flight

- David Copperfield (abr.)
Kidnapped (abr.)

 Literature

lL111es of the F1e1d o

~ Prince § the Pauper (abr.)

Treasure Island (abr.)

Worth Fighting For
Onion John - The Pearl
Men of Iron (abr.)

'~ No Other White Man

Bridges at Toko Ri

- Hidden Treasure of Glaston

‘Secret of Lonesome Valley

‘A Gloriovs Age in Africa
~Rascal - Blue Willows

 Multilevel Spellers
'Supplementary Material
- SRA Reading Lab IIIa

" Yesterday and Today

A Cavalcade of Poems

Spellers
State Spellers

SRA Pilot Library Ilc
Scholastic Literature
Units 1 - Courage
2 - Family
-3 - Frontiers

Poetry Collections

The Singing World .

GRADE 8 - TRACK IV
Grammar

Bu11d1ng Better English 8
Living Your English 8
Follett's Slow Learner
Units' Learning your
Language II

Anthologles

f Reading for Meaning
- Stories for Today's Youth

Literature

‘Prince § the Pauper (abr.)

Treasure Island (abr.)

~ Kidnapped (abr.)

Men of Iron (abr.)
Blue Willow

Spellers
Multilevel Spellers

- I for each track or sec.
'SRA Reading Lab IIla

Supplementary Material
SRA Reading Lab IIa (elem)

SRA Pilot Library Ilc

Poetry Collections

Yesterday and Today
The Singing World




APPENDIX IV

BERKELEY HIGH SCHOOL ENGLISH COURSE OF STUDY

PREFACE

A NEW NOTE ON COMPOSITION

~ For a number of years the English department of Berkeley High School
has been requiring that the majority of its students take Composition
A or B following English V. We did so because of a widespread con-
cern FTor the generally poor performance of students in composition
skills, even after five semesters of secondary English. Now we feel.
somewhat more strongly the need for consrstent emphasis in grades
‘ten through twelve. | |

We propose, therefore, that an exposrtory exercise be a minimum re-
quirement in tracks one and two, during or following the completion
of each prvotal work in a course sequence.

*Simply wr1t1ng more and more words, however, is not an effect1ve way
to improve the skills of composing. The sentence is a formidable
and roomy unit of thought and must be our first.concern, then the

| ‘paragraph, and finally the expos1tory essay. We do not argue, how—

ever, that students should first write sentences, then paragraphs,
and finally expository prose. The act of composing is a creative
“act involving the writer in the selection of a single response out
- of thousands of possible choices. The entire panoply of writing
'skills must be brought into play whenever a composer sets for him-
self the task of netting an idea in words, no matter how simple or
compléx the idea may be.

- Plainly, then, quality mnst be the composer's first concern. An
essay response in the tenth grade might be as short as fifty words
or as long as 2,000; but whatever its length, the writer, apart from
the factual accuracy of his statement, should strive first for
clarity of meaning and then for good d1ction, euphony, rhetoric,

and style. In short, the manner of student composition should be
of as great moment as the matter, and the ideas expressed should,
through progressive mastery of the means, show continuous refinenont.

. Beneivigtrvoladaii, PO




ENGLISH

-I. GENERAL PRINCIPLBSv

A, Grade Requ1rements

1. Students who make grades of D in requlred Eng11sh courses
 should retake the courses in Summer Session in order to raise
them to the maximum C grade for entrance to the University of
California, or to the higher grade for most other institutionms.

2. Since annual promotion does not permit a retake of English III
or V in the spring scmester or of English IV in the fall,
students who fail III.1 in January should be programmed into
IV.1 or IV.2 in February and should retake English III in
Summer Session.

B. Suggested'Order of Courses for Academic Students

1. Tracks I and II are college preparatory.

2. Following are recommended sequences for students of various
abilities and capacities in English. All are hypothetical
and cannot be used as absolute guides. , -

Example 1 III.1 IV.1 V.1 English Novel Poetry § Poetry § Drzma Il
A very able (Formerly Drama I  Honors Tutorial
student in VI.1) Amer. Lit. Seminar
English, - Advanced Writing*

Example 2
An able stu- o
~dent, but III.1 IV.1 V.1 VI.1 Comp.A Poetry &
one who has = | Drama I
less ability | |
- in composi-

tion,

Example 3 ‘

A student who | | _

may be quite III.2 IV.2 V.2 C.R.A. Comp.A VI.1
able in other | ' ,
areas, but has

some trouble with

English, especial-

ly with the written =

language. o S o

C. Concurrent Courses

l. English III, IV, and V are basic courses and may not be taken
together. A student may elect two courses during the same

I-23
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C. Concurrent Courses (continued)

- semesteyr, but the two may not be numbered courses. Journalism,
Public Speaking, Speech, and, in some instances, Composition,
may be taken concurrently with numbered courses. Follow de-
tailed sequence chart listed below:

Honors Tutorial in English

Seminar in Modern Am. Lit.

English Poetry & Poetfy & Drama II
Novel Drama I

I11.1 V.1 V.1 VI.1 Composition A

I11.2 Iv.2 V.2 C.R.A. Composition B

I11.3  IV.3 V.3 C.R.B.| ~ Speech I Speech II

/ﬂ
1.4 1IVv.4 V.4 C.R.B. Speech 1
D. Electives
Public Speaking 1 Journalism I Composition A

Public Speaking II  Journalism II  Composition B

Drama I Journalism III

An arrow indicates that the teacher must make a recommendation slip
before a student may take the pointed class. N. B. Composition A
may be prerequisite to the Poetry and Drama I, II sequence.

Students may, by teacher recommendation, and with the approval of
the Department Chairman, move from one track to another when there

is evidence of wrong placement. Such movement must take place during
the first six weeks of school, unless the student enters late.

I-24
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II.

COURSES AT A GLANCE

(For more detail, see Course Descr1pt1ons)

A.

English I, II, (ninth grade) III, IV, V, and one additional course
are required of all students by State law.

After English V is completed, a student may take any one of the
courses recommended for the track, or he may, by recommendation of
the teacher, and with the concurrence of the counselor, be placed
in a course of different track. Please note that Public Speaking I

~and Journalism I have a prerequisite of English V.1 or V.2, After

the completion of V.1 or V.2 by the student, he may take either
Public Speaking, Journalism, or Drama I, in tandem with other

English courses or separately. For Eastern colleges generally,
however, and for some others, Public Speaking, Journalism, and
Drama should not replace regular twelfth grade English courses.

EFFORT IS NOT A FACTOR IN THE GRADING OF REGULAR ENGLISH COURSES,

NOR MAY EXTRA WORK BE.SUBMITTED IN LIEU OF UNSATISFACTORY PERFOR-

MANCE IN REGULARLY ASSIGNED WORK. (See addendum on the grading
policy of the English department of Berkeley High School.)

English Novel

The novel is studied as a literary form from its picaresque beginn-
ings in Spain to "'stream of consciousness" novels of the 20th
century. Main emphases, however, are upon the development of the
rovel in England. The material in this course is difficult, ex-
tensive, and time consuming. Only the very able student should be
programmed into the course and he should be prepared to spend a
lot of time in read1ng At least twelve novels are read, some in

" | great detail,

.- nglish VI.1 - Novel

This course overlaps English Novel in many ways, but it is less de-
manding and is more directed to the novel as a form than to the

development of the novel in England. It, too, is difficult, rang-
ing as it does from the picaresque novel, Lazarillo de Tormes, and
the English picaresque of Fielding, Joseph Andrews, through Dickens,

| Walpole, Bronte, Hardy, Wilde, Conrad, Hudson, and Graham Greene.

. English VII - English Poetry and Drama, Part 1

This is a new course, somewhat like the old English VIII, except

that it now concentrates on English poetry and drama with selected
examples from Beowulf to Blake. It should not be considered a sur-
vey; however, among major authors treated are: Chaucer, Shakespeare,
Milton, Spenser, Donne. Like English Novel, it is designed for that
student who has clearly demonstrated a superiority in English. Such
a student exhibits a mature approach to reading, a sound foundation
in the mechanics of composition, and the ability to organize and pre-
sent critical thought.
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English VIII - English Poetry and Drama, Part 2

A new course in Spring of 1967, English VIII is an extension of
English VII to make a one year sequence. Its material covers,
in general, the period from Wordsworth to Yeats; but again this
course should not be considered as a survey.

In general, VII should be considered prerequisite to VIII. A
student, as in example 2 on page E-2, who has failed to achieve the
required skill in composition after taking VI.1 would have been
recommended for Composition A and might then go on to VII, but not
to VIII. :

Composition A

Composition A is now elective, but may be required if a student
wishes to take the VII-VIII sequence.

Comgosition 3

Composition B is now elective in the twelfth grade. It will be
tailored primarily for the track two student who is toward the
bottom of his group in writing skills and for the track three
student who is toward the top of his group.

“Journalism I

This is the beginning course in Journalism. It is open only to
students who receive "A" or "B" in English V.1 or V.2. It presents
the fundamentals of newspaper forms, techniques, and news writing
style, prepares students for work 1n Journalism II, work on the
Jacket and Pod staff, and carries English credit at U. C.

Journalism II

Open only tb those who complete Journalism I with an "A'" or a "B",

This course is work on the Jacket or the Pod, and it carries English

credit at U. C., but it is under the C.I.F. rullng for other insti-

tutions. The rule states that a student must have passing grades in
twenty semester periods of work the previous semester, five of which

may be in Physical Education.

Journalism III, and IV

Available for students who show special aptitude and whose programm-
- ing permits it. The few students who qualify for these courses will
~receive what amounts to a tutorial in special aspects of journalism
‘leading toward a college major in the field.
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Public Speaking I

(Intenued pr1mar11y for tracks 1 and 2 - Senlors)

' This course is intended to enhance and/or introduce the more able

student to various individual speech situations, and to improve his
vocal and bodily expression, logical reasoning, awareness of tech-
niques used by other Speakers.‘ It also helps the student to prepare
speeches by assisting him with organization and use of sources. The
course enables the student to better evaluate his own speech and that

of others and to be aware of his role as a member of an audience.
Reference is made to techniques used in politics business, and pro-
fessional circles to hold attention, inform, 1mpress, conv1nce and
secure action. _

Public Speaking 11

_(Intended prlmarlly for tracks 1 and 2 - Senlors)

Utilizing the techniques and skills developed in”Public Speaking I,
this course intends to prepare the student for group speech situa-

tions. Here he studies the psychology of the audience and the role
of the consumer of mass media. Included in the course is a unit on

~ rthetorical techniques used in wording his delivery in discussionms.

Unlike the courses in Speech I and II, the courses in Public Speak-
ing are designed to assist the student in platform delivery. Those
in Speech I and II expose the student to many of the other speech
arts as well,

13

'SEeech I

(Intended’primarily for tracks 3 and 4 - Seniors)

This course is designed to develop a student's basic speech skills
through individualized instruction and practice, group instruction
and participation, and satisfying experiences in various types of
speaking activities. Since the speech process is intimately relat-
ed to total personality, the emphasis is on fundamental improvement
of -the individual rather than on specialized performance techniques.

This approach is intended to help the student become aware of his

own problems of attitude and adjustment, the reasoning process,

voice and articulation, bodily action and his use of language. |
Great emphasis is placed on learning to be a good listener. General-
ly, the student's total Speaklng ability is improved as are his read-
1ng and writing,

Sgeech II
(Intended primarily for tracks 3 and 4 - Seniors)

As a continuation of Speech I, this course aims to further the im-
provement made by the student. In addition, it introduces him to
effective group operation and participation, to organization pro-
cedure, discussion, dramatics, and broadcasting, and to the mass
media. Generally, the course intends to help the student improve
himself not only as a producer and consumer of speech situations, but
as a member of the community.




Hind ied -

111,

0. Reading Laboratory

- This is a new facility at Berkeley High School. In general, con-
centration will continue to be upon the tenth grader who has a
reading problem. Students who test below the fourth grade should,
in general, not be placed in reading lab. nor students with intense
emotional problems. Bilingual students are welcome in all sections
and special attention will be given to their problems. Reading
Laboratory is given in addition to regular English courses, not in
lieu of them. | ' |

P. Current Reading A

This course should no longer be considered a ''remedial" course.
As indicated on E-2, example 3, it is the logical high eleven
course for track 2 students. It offers a sophisticated reading
list and aims to help the student read with greater understanding
and pleasure.

Q. Current Reading B

Undertakes for the .3 and .4 student what CRA tries to accomplish
for the .2 student. It offers a large number of new texts., The
department makes every effort to make the course as interesting
and vital as possible.

COURSES IN DETAIL

Early in the semester, all sections of English III are given a one-
period orientation to the Berkeley High School Library. The need for
special orientation to the school as a whole seems no longer to be felt.
Such adjustment as appears to be necessary is undertaken in the homeroom.

A. English III

Is an introduction to world literature, but instead of attempting
to sample all literary forms, it concentrates on three aspects
thought to be the most instrumental, and ends with examples of
both the short and the long narrative. MYTHOLOGY, POETRY, and
DRAMA are still the main emphases.

Mythology is studied as an aid to understanding allusion, as an
interpreter of the relationships between past and present cultures,
as a source of facts in the literature of later times, and as a
major contributor of patterns and structures in the development of
subsequent literatures.

Bulfinch's Mythology is the major text. At track 1 the book has a
limited suitability for student use, but at track 2 most of the
reading should be done by the teacher. The backgrounds of the Iliad
and the Odyssey should be thoroughly explored, and a review of the
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English III (continued)

hierarchy within the Pantheon should be made or reenforced, as
needed. At tracks 3 and 4 the Greek mythology is offered through
The Mag1c and the Sword, the Arthurian legends through Greene's
Arthurian Tales, and some of the mythology of Afrlca through

‘ Afr1can,Myths and Tales by Feldman.

Poetry is stud1ed structurally and cr1t1ca11y, but with the
conviction that genu1ne poetry defies ultimate analysis in words.
Specific emphasis is given to rhyme, rhythm, meter, figures of
speech, etc., but only as they a1d in understand1ng and appre-
ciating the poem. : ,

- English Poetry’ Its Pr1nc1p1es and Progress, Gayley, is used
vprlmarlly for the P: Prologue to the Canterbury Tales. .

Modern Amer1can G Br1t1sh Poetry, Untermeyer is the pr1nc1pa1
-text. B

Stories in Verse has some aids to prosody and good ballad material.

This Way Delight, Read, is notable for the excellence of its format
and for several excellent select1ons.

’Drama is presented in two views: first, as a self-contained work
of art, and second, as a symbol which concentrates and interprets
the society in whiCh it is cregted.

*QEdipus and Ant1gone Sophocles - *(Asrerisked titles
*Henry 1V, Part I, Shakespeare | | are pivotal and
| | . taught in all
Any one of the follow1ng ‘  sections.) |

*Richard I1I, Shakespeare

*The Merchant of Venice, Shakespeare
*Twelfth Night, Shakespeare

*Romeo and Juliet, Shakespeare

Everyman and OtHer Medieval Plays

E1ther of the folluw1ng (Narrative)
~ *Introduction to the Short Story, Boynton and Mack
*A Single P Pebble Hersey |

Five Broadway Plays, Gow and Hanlon
“Junior Miss, Chederov and Fields
High Tor, Maxwell Anderson
On Borrowed Time, Paul Osborn
The Barretts of Wimpole Street, Bealer
Abe Lincoln in Illinois, Robert Sherwood

New drama titles to be added:




| Engllsh 111 (contlnued

Handbook Engllsh Grammar and Compos1t1on Warrlner ,’f

: Wr1tten Work : Each p1vota1 work is to be accompanled or followed e
by a written exercise in addition to qu1zzes. The written exer-
. cise may be an essay in test form or a separate paper. The
~ principal aim of these papers, in -addition to their educational
function as tests of knowledge, is to strengthen the ability of
- the student to write clear exposition, (See the general intro-
;ductory statement for the Bngllsh sectlon ) Fi _ ‘

.kEngl1sh IV (World L1terature)

,‘-1Extends the work in mythology, poetry, and drama suff1c1ently to
give meanlng and perspective to the intensified study of Amerlcan
- literature in Engllsh V, and to underlie the whole of the subse-
_-quent curriculum, Engllsh IV is the only course offered at
~ Berkeley High School which ranges widely through the llteratures
,of the world ,

_"_Mythology .- *The Illad and/or the Odyssey make pract1cal use of
'._f;the 1nten51ve preparat1on in mytholOgy undertaken in Engllsh I1I.

: f,Poetry -- *Modern Amerlcan and Br1t1sh Poetry by Untermeyer is the
- principal text, but whereas the American poetry is emphasized in

VT',Engvlish II1, the British poetry is emphasized in English IV.

| vDrama -- *Macbeth, Shakespeare
S *The Emp Emperor Jones (From Three Plays by O'Nelll)

- Cr1t1cal empha51s is placed on s1m1lar1t1es and dlfferences in the
‘tragic concepts of the Greeks and the Elizabethans. (This back-
ground proves valuable in English VI in the study of the Novel,
espec1ally the novels of Hardy and Conrad ) -

*Best Russlan Short Stor1es Seltzer, Ed1tor

‘New drama titles to be added:

Narrative -- *L1terature of the WOrld James et al  This anthology,
divided into units: o T
Stories and Tales from the Past S Adventure Around the World

~ Stories of the Twentieth’ Century "_, weet1ngs of Cultures
Blography and Autoblography " People and Places
Drama B No Man is an Island
Poetry o T ' :
~Was originally purchased fOr use in IV 2 but it is so good that the
department wrshed it to be made avallable fbr IV 1. . -
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English IV (ContinUed)

. Either of the follow1ng A . |
~~ *Introduction to the Short Story, Boynton and Mack .
: *A Slngle Pebble, Hersey R S

'fC;qunglrsh V (Amerlcan therature)

Inten51f1es the study of Amerlcan 11terature the prlmary emphasis
being placed on each literary work as an aesthetic and intellec-

~ tual product - If such emphasis is to be successful, the student
must understand the cultural climate in which each. w0rk was pro-
duced. The especially able student, the one who has amply demon-
strated his ability to analyze a 11terary work Critically, relating
it to the general thought of the times and evaluating it aesthe-
tically, may then be encouraged to a more perscnal appreciation;
but the average student in English V_w111.undoubted1y need to
concentrate primarily on improving his powers of critical analysis
of the literature presented. - In order to facilitate this growth
in the student's ability to understand the material and analyze it

- critically, the teacher presents a good deal of background material,
such as cultural history and 11terary trends. .

Mytholqu is used primarily in the ana1y51s of 11terary a11u51on
in Vv, . , L :

In teaching Poetry THE DEPARTMENT RECOMMENDS THAT SPECIAL ATThN-
TION BE GIVEN TO TI TO THE PARTICULAR ASPECT MOST EVIDENT IN THE POETRY
BEING STUDIED. For example, Poe's poetry would provide opportunity
for a refresher course in metrics, Dickenson's for imagery, etc.

Reserve Bookroom Readings Anthology
. The Literature of the United States, Blair, Hornberger & Stewart
(Selected readlngs from copies on reserve) :
Adventures in American Literature, Harcourt

'Norel -fiFeur'Great‘American~Nevelss

*The Scarlet Letter, Hawthorne
Billy Budd, Melville
" *Huckleberry Finn, Twain
*Daisy Miller, Henry James

(Slngle Text)
*The Great Gatsby, F1tzgera1d
- Of Mice-and Men, Steinbeck
- *Intruder in the Dust, Faulkner

~ Poetry -- Seleetions‘by the teacher
~ *Collected Poems, Robert Frost
*Leaves of Grass, Whitman
Drama -~ *The Crucible or Death of a Salesman, Arthur‘Mlller

| ‘Handbook - Engllsh Grammar and Comp051t10n, Complete Course, Warrlner e'ffﬁ




- D. English VI.1

Concentrates on a single literary form, the novel. A close study

is made of the development of the long narrative, from the Italian
novella and the novel's picaresque beginnings in Spain to the .
"stream of consciousness' novels of the twentieth century. Necessa-
rily, such a broad study merely touches upon some selected examples,
and is more directed toward an insight into the human comedy and |
the reader's place in it than to a scholarly study of the novel

‘as a literary form. B o Sl |

Six novels are read and studied closely by all students. At least
- three other novels are expected to be read either from text supplied
by the teacher or from selected bibliography. o :

‘*Lazarillo de Tormes, ‘Anon.

*The Castle of Otranto, Walpole
Great Expectations, Dickens
Joseph Andrews, Fielding

*Wuthering Heights, Bronte

*Tess:Bf_%he D'Urbervilles, Hardy

- The Picture of Dorian Grey, Wilde

*The Nigger of the Narcissus, Conrad
Green Mansions, Hudson

*The Quiet American, Greene
Sons and Lovers, Lawrence’

~ *Considered as pivotal works to be read by all students.

E.  English VII
Is now the first semester of a one-year sequence in English poetry
and drama. Roughly, the course deals with selected examples of

poetry and drama from Chaucer to William Blake.

The story of Beowulf is told, and some éxamples‘bf the language
are studied in recorded form, primarily as examples of the way
old English is presumed to have sounded.

Chaucer is a principal focus. Prologue to the Canterbury Tales
is read in Middle English, together with The Knight's Tale, the
Prioress's Tale, the Prologue to the Nun's Priest's Tale, the
Nun's Priest's Tale, and the Epilogue to the Nun's Priest's Tale.

Edmund Spenser is studied very briefly, with examples from the
- : Shepherd's Calendar: January and December, Sonnets III, XVI,
b , and LXXXV' from The Amoretti, The Epithalamion, and Cantos I , IX,
. XI, and XII from Book II of The Faerie Queene.

 *(Astqrisked*tit19s;are pivotal and taught in all sections.)
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English VII (continued)

John Donne is represented by selections'from the,Songs and Sonnets:;

Go and Catch a Falling Star

The Sun Rising
Sweetest Love I Do Not Go
A Valediction of Weeping
Love's Alchemy

A Valediction Forbidding Mourning
Good Friday, 1613

Riding Westward

Death be not Proud

- A Hymn to Christ
‘Hymn to God My God in My Sickness

John Milton is studied in some deta11'

On the Morning of Christ's

L'Allegro
Il Penseroso

Nat1v1ty

Selected Sonnets "How Soon Hath T1me " and others of the
teacher's choice

Parad1se Lost - Book I

John Dryden is examined briefly with:

MacFlecknoe |

To the Memory of Mr. Oldham ' |
Alexander's Feast: or, The Power of Masic _

~ Jonathan Swift is studied briefly:

An Argument Against Abolishing Christianity
A Description of the Morning
Other selections of the teacher's choice

Alexander Popg_with:

Ode on- Solitude

Argus

An Essay on Criticism
The Rape of the Lock

Samuel Johnson and William Blake with se1ect1ons of the teacher's

choice.

All of the above selections are preceded by Introductions to be read
by all students. All are from Volume I of MASTERS OF BRITISH

LITERATURE.

From the folloW1ng avallable materials, the asterisked titles are

pivotal:

Drama (single texts)
*Hamlet, Shakespeare
King Lear, Shakespeare
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F.

~ English VII (continued)

Four Plays, Shaw -
- Nine Great Plays from Aeschylus to FEliot

‘*Agamemnon, Aeschylus
*Volpone, Johnson S ! o :
*Oedipus Rex, Sophocles (if not studied in the tenth grade)
The Would-Be Invalid, Moliere o S ;
~ The Enemy of the People, Ibsen
- The Cherry Orchard, Chekhov
Pygmalion, Shaw o
*Murder in the Cathedral, Eliot
The Way of the World, Congreve

Poetry (criticism) )
English Poetry: Its Principles and Pro

ress, Gayley
Understanding Poetry, Brooks and Warren o

Written work:

At least one essay in either examination format or separate essay.
on Chaucer, Donne, Milton, Shakespeare, Aeschylus, Johnson, and
Eliot. These papers are expected to show sound critical judgments,
originality of thought and excellence of style. While the course
is not directed toward creative writing, opportunity is given the
Student to express himself in poetry and in creative prose,

English VIII

Is the second semester of the VII-VIII sequence in English Poetry and

Drama and follows the same general format.

From MASTERS OF BRITISH LITERATURE, VOLUME II, the fbllowiﬁg read-

ings are pivotal:

Introductory material for each major author.

" Wordsworth, William

Preface to the Lyrical Ballads

Lines Composed a Few Miles Above Tintern Abbey

‘The Lucy Poems -

She Dwelt Among the Untrodden Ways

She was a Phantom of Delight

I Wandered Lonely as a Cloud

The Solitary Reaper | | .

‘Ode: Intimations of Immortality, from Recollections of
Early Childhood. S
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Engllsh VIII (contlnued)

Wordsworth, W1111am

Sonnets:

Composed upon Westminster Bridge
The World is Too Much With Us

September, 1815

Colerldge, Samuel Taylor

Kubla Khan
Christabel
To William Wordsworth

Biographia Literaria, Chapter XIV (Occa51on of the

Lyrical Ballads)

Loxrd Byron, George Gordon

Prometheus
Don Juan -
From Canto I, p. 221

From Canto II, p. 235 ]
From Canto III, p. 236 '
From Canto IV, p. 238
From Canto XI, p. 240 | :
From Canto XVI, p. 242 | E

Shelley, Percy Bysshe

Hymn to Intellectual Beauty

Ozymandias
Prometheus Unbound
Ode to the West Wind
To a Skylark
Adonais

From a Defense of Poetry

Keats, John

On First Looking into Chapman's Homer

When I Have Fears
To Spenser
To Homer
Six Odes
Ode to a Nightingale
Ode on a Grecian Urn
- To Autumn

La Belle Dame Sans Merci

The Eve of St. Agnes

'(.

John Stuart Mill (Teacher's choice) .
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English VIII (continued)

Tennyson, Alfred Lord

Morte d'Arthur
Ulysses

The Eagie
Northern Farmer: Old Style
Northern Farmer: New Style
By an Evolutionist
Crossing the Bar

Browning, Robert

My Last Duchess

Cristina

Home - Thoughts, from Abroad

The Statue and the Bust |

Andrea del Sarto

Rabbi Ben Ezra

Caliban Upon Setbebos

The Ring and the Book ,
Book VII, Pompilia, p. 679

Arnold, Mathew .

- Mortality

Dover Beach

Preface to Poems

Culture and Anarchy |
: From Chapter I. Sweetness and Light |
3 From Chapter IV. Hebraism and Hellenism

= Yeats, William Butler

4 The Lake Isle of Innisfree

No Second Troy |

The Wild Swans at Coole

Easter 1916

Sailing to Byzantium

Leda and the Swan

Among School Children

Crazy Jane Talks with the Bishop

Joyce, James

Selections from Dubliners:

Ivy Day in the Committee Room
! Grace
! ' The Dead
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Egglish VIII (continued) | ){

Eliot, T. S.

The Love Song of J. Alfred Prufrock
Sweeney Among the Nightingales
Gerontian |
The Waste Land

Ash Wednesday: 111

Little Gidding

IV. NEW COURSES

A.

‘Honors Tutorial in English

Is a pilot course to be offered in September, 1967. Its objec-
tives spring from the committee's belief that individual stu-
dents in the twelfth grade must be given every opportunity to
develop scholarly techniques; to repair deficiencies in language
and literary background; to review basic literary concepts;

to engage in independent study; to discover and create for them-
selves new intellectual interests; to create new syntheses; to
develop aesthetic judgment; and to discuss their discoveries
with fellow students, instructors, and guest authorities,

L)

Organizational Plan

The course design, based upon data in the Student's Interest
Survey, proposes four broad areas of emphasis for the seminar:

Area I -- The first six weeks will be devoted to a controlled
study of LIBRARY SKILLS FOR INDEPENDENT RESEARCH.
It will be taught by librarians and instructors, and
will be followed by HISTORICAL AND GEOGRAPHICAL BACK-
GROUNDS OF ENGLISH AND CONTINENTAL LANGUAGE AND
LITERATURE, with special emphasis upon modes and styles
of writing,

.Area II -- LITERATURE OF THE OLD AND NEW TESTAMENTS, with emphasis

upon the Book of Job, Psalms, etc.

Area III-- Modern Treatment of Legends and Tales from mythological,
Biblical, historical, and literary tradition, poetry,
drama, opera, etc.

Course Structure

Controlled assignments and research problems will be presented by
instructors and librarians during the first six weeks only. In-
dependent study, individual conferences, panel discussions, guest
lecturers, evaluations, and symposia will occupy the last twelve
weeks.,
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Honors Tutorial in English (continued)

Entrance Requirements and Class Size

Admission by screening process, consisting of examinations and
interviews.

Limited to twenty students who have completedﬁthe,éboVe.

B. Modern American Literature*

Is a track 1 course open to H-12 students who have successfully ]
completed English VII. The class is designed to provide an over- : 3
view of Twentieth-century American writing, covering such repre- | 1
sentative authors as Norris, Anderson, Fitzgerald, Hemingway,  ° kS
Wolfe, Steinbeck, Warren, Wright, Ellison, and Salinger. Teach- I
ing approaches vary, but the class is essentially a student- R &
centered senior seminar; in addition to treating assigned course S
- materials, provisions are made for released time to encourage ' 4
independent study. | o B §

*Offered on a pilot basis during the Spring of 1967; section
-~ enrollment limited to twenty students and selection determined :
by, personal interview with interested students. 53

Y §

C. Ehglish Novel

: ~ Is essentially the same course as the old English VI.1; but,

{ whereas the old VI.1 tended to be too rangy in student ability,

i - .. forcing the teacher to adjust material essentially too difficult,
now classes are to be made up only of students recommended from
English V.1 classes, able to read at the level demanded by the

~materials and able to write with sufficient skill to organize and
present critical thought.

~ Asterisked titles are pivotal.

The Sir Roger de Coverly Papers, Addison § Steele

The Vicar of Wakefield, Goldsmith

Silas Marner, George Eliot

*Lazarillo de Tormes, Anon. and/or *Moll Flanders, Defoe

Joseph Andrews, Fielding

*Pride and Prejudice, Austen

Vanity Fair, Thackeray
*The Return of the Native, Hardy
A *Heart of Darkness, Conrad ,
4 *To the Lighthouse, Virginia Woolf and/or

*Portrait of the Artist as a Young Man, Joyce

*Brighton Rock, Graham Greene and/or *Sons and Lovers, Lawrence
The Common Reader, Book I, Virginia Woolf |

| | New Humanities Course -- ARTS-LITERATURE-SOCIAL SCIENCES E

] . r— —r . e . )
67 -~ For brief description of this contemplated Spring 1968 offering, please 4
* refer to History section, page H-17. ;'
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~ APPENDIX V
BERKELEY UNIFIED SCHOOL DISTRICT -

RESPONSIBILITIES OF CURRICULUM ASSOCIATES

The major fples of curriculum aésoéiates are outlined beiow but the
.functions>and’duties will Qary somewhat with the various.subject areas and
with the:siZe and complexities of the department. Unless otherwise indicated
the responsibilitiés of ﬁhe curriculum assoéiates cover grades T-12,

I. Position of Curriculum Associates Within the Framework of Organization

A. Each curriculum associate teaches one or more periods per day
and as a teacher he is directly responsible to the principal.

B. The curriculum associate serves as department chairman in the
school where he teaches and in this capacity he is responsible
directly to the principal.

C. In matters not related to the school in which he teaches he is
responsible to the director of secondary education.

D. When working with department heads and with teachers in schools
other than his own the curriculum associate should clear all
matters affecting administration with the respective principals.

II. Coordination and Articulation

A, The curriculum associate is responsible for the logical and
systematic sequence in course content for|grades 7 through 12.

B. He will work with the elementary consultants in his field to
secure articulation between the elementary and secondary schools.

I1I. Curriculum Study and Development

A. The curriculum associate will help teachers to keep abreast
of new developments in the field; this may be done through
district-wide department meetings, discussions, bulletins and
suggested reading.

B, He will establiéh curriculum committees in each subject area
and ensure that there is a regular evaluation of thz content
of courses.
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III. Curriculum Study and Development (Cont'd)

C.

D.

E.

He will see that minor changes in the curriculum are made when
necessary and refer suggested major changes to the principal and
the director of secondary education. He will supervise the work
of course revision and the development of new courses.

He will establish and maintain systematic department-wide testing
and evaluation; this need not be frequent but it should be
regular and it should be done in every subject vhere it is
practical.

- He will keep abreast of textbook revisions and new publications

and make recommendatlons for new adoptions when these are

‘desirable.

IV. Improvement of Instruction

To help bring about improvement of instruction the curriculum
associate will:

A.

B.

c.

D.

E.

JNR:cr

Observe classroom teaching from time to time, particularly in

the case of new teachers.

Assist in the ratzng of probationary teachers in all secondary

: schools.

Review and aid in the development of lesson plans and study
guides.

Arrange for some of the in-service training for new teachers
in order that they may adjust more readily to the school..

Be ready to advise regarding the selection and placement of
new teechers.

June 28, 1965
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APPENDIX VI

June 29, 1965
BERKELEY UNIFIED SCHOOL DISTRICT

RESPONSIBILITIES OF DEPARTMENT CHAIRMEN

In each secondary school there will be department chairmen in all depart-
ments where there are four or more teachers or where there is a definite need.
The curriculum associate will serve as department chairman in the school in whichv
he teaches. The major functions of the department chairman are outlined below:

I. Teaching | |

A. Each departmentvghéirman will teach five classes or the equivalent.

B, The department chairman will not be given'Study hall assignments
or other assignments not clearly related to .his work as department
:chalrman unless special circumstances make thls desirable.

Planning and Budgeting

The department chairman will:

A, Prepare budget requests with the assistance of teachers in the
department.

B. Assemble information necessary to order books, supplies and
equipment and make certain that all things ordered are received.

C. Assist in making and adjusting the school's master schedule.
Improvement of Instruction | | :

The depéftmentchairﬁan»wili:

A. Observe classroom teaching as time permits with special aﬁtentlon.»f.

to beginning teachers; the purpose will be to give guldance and
_aq51stance.

Assist in the rating of probationary teachers within the department,

Assist teachers in the handling of discipline problems which are
- related to teaching.

Conduct department meetings; these should'normally be’planned in

consultation with the curriculum associate unless for the purpose
of meeting purely local school problems.
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APPENDIX VII

""IMPROVING COMMUNICATION SKILLS"

INSERVICE TRAINING FOR TEACHERS - BERKELEY UNIFIED SCHOOL DISTRICT

October 18

October 25

November 8

December 6

January 10

. January 24

February 7

February 21

February 28

‘March 28

April 4

April 11

April 25

| vMay 9

The Calendar 1966-67

Dr. R. Van Allen University of Arizona - 'Language Exper1ence Approach
to Reading"

Dr. William Martin, Jr. Editor, Elementary Materials, Holt, Rinehart
and W1nston - "Catch a Skylark Wh1le He Sings'

Dr. Charles G. Hurst, Jr., Howard University, Washlngton D. C. -
"Teaching English as a Second Language"

Mrs. Margaret S. Woods, Seattle Pacific College, Seattle, Washington -
"Creative Education"

Mrs. Velma B. Clarke Mrs. Gladys Fichett, Elementary Consultants

Merced County Schools - "Classroom Appl1cat1on of Language Exper1ence
Approach"

Dr. Robert Ruddell University of California, Berkeley, Ca11forn1a -
"Linguistics and Language Concepts"

Miss Virginia Reid, Elementary Supervisor, Oakland Publ1c Schools -
"Literature for Today s Children"

Mr. W1111am H. Miller, Diablo Valley College, Pleasant Hill, California
"An Approach to the Writing Process: Developing Pendant Clauses"

Miss Ursula Hogan, University of California, Davis, California -
"Listening in an Oral Culture"

Dr. Jeannette Veatch, Jersey City State College Jersey C1ty, New Jersey
"Developing an Ind1v1dual1zed Read1ng Program"

Exhibit of teacher-made,materlals and pupils' work

Dr Fannie Shaftel, Stanford Un1ver51ty, Palo Alto, Ca11forn1a - "On

Role- Play1ng"

Examples of how teachers have 1ncorporated Negro H1story and Intergroup
Education in Language Arts Program :

| Open E‘Valuation
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APPENDIX VIII

Berkeiex Unified School District Workshop oﬁ Educational Innovation

and the Flexible Curriculum

Topics

Need for Change and Innovation in Education
Characteristics of an Innovating Teacher

How to Begin Educational Innovatlon and
Public Relations

Team Teaching - Organization of Faculty
- Function of Teams
Types of Teams
Definition of Terms, Authors, Schools, Bibliography
Flexible Schedules - The Answer to Rigid Time
The Functions and Purposes of Large Group Instruction

The Functions and Purposes of Small Groups and-Seminars

The Functions and Purposes of Independent Study
Types of Resource Centers

Programmed Instruction and Communication Media

A Flexlble School Plant for Team Teaching and
Flex 1ble Schedule

Team Teachlng and Flexlble Schedule in the
Elementary School

Performance‘Currieulum and Materials Model
A Creative Curriculum

Continuous Progress Programs to Meet the Needs of
the Individual Student

Evaluation of Innovations

Kettering Project Involvement

Building a Daily Demand Flexible Schedule

Dates and Times

Mondays . 3: 30 - 5 30

September 26, 1966
October 2k, 1966
November 7 & 21, 1966
January 23, 1967
February 6 & 20, 196T
March 6, 1967
April 10 & 2k, 1967
May 8 & 22, 1967

‘Saturdays ~9:00 ~ 1:00 B

October 15, 1966
December 10, 1966
January 1, 1967
April 1, 1967

For further 1nformatlon call Dr. Joseph N. Rodeheaver, D1rector of Secondary ‘
EBducation, or Mr. Arthur Shearer, Willard Junior High School or attend the flrst
meetlng at Willard on Mbnday, September 26, at 3:30 p.m.

JNR:er: eb ' | '
Sent 15, 1966 i : _ I-43
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APPENDIX IX

LITERATURE CENTERED CURRICULUM
' KINDERGARTEN

(Classification of therature, written into a 51ngle hlnderoarten Packet for the

Teacher.

See "Biography of Kindergarten and Elementary School Core Texts" for addi-

tional story collections and poetry books needed to accompany these units to provide

a balanced kindergarten program.)

Folk:

Ask Mr. Bear

The Shoemaker and the Elves
The Duchess Bakes a Cake |
Henny Penny and Chicken Little
Journey Cake, Ho!

Fanciful: ‘.
The Girl in the Whlte Hat
- Play With Me J/

Bedtime for Frantis

The Little Giant Girl and the E1f Boy
Curious George Gets a Medal

If I Ran the Zoo

Caps for Sale

The Pussy Who Went to the Moon

Tobias and His Big Red Satchel

Animal:

The Story of Babar: The thtle Elephant
Angus and the Ducks - '
Blueberries for Sal

Make Way for Ducklings

Little Bear

The Biggest Bear

Animal Poetry:
Johnny Crow's Garden
Frog West a-Courtin'
Little Bear's Friend
Little Bear's Visit
- Bruno Munari's Zoo

- The Rooster Crows

Adventure:

Three Little Animals
Wait for William
Away Went Wolfgang

Myth:
Andy and the Lion

Fable: -

The Boy Who Cried Wolf
Fables of Aesop

Aesop's Fables by Ann Terry

Other Lands and Peqp;e'
Happy Lion

The Story about Ping
Mono's Kittens
Umbrelila

Personification and Machines:

Katy and the Big Snow

Mike Mulligan and His Steam Shovel

Hercules: The Story of an 0ld Fashioned
Fire Engine

‘Little Toot
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Loopy
The Little Engine That Could

Everyday quprgphv.

Red Mittens ‘

Mop Top

The Happy Birthday Present
The Snowy Day

Man Who Didn't Wash His Dlshes
A Good Place to Hide

Where's Andy?

The Sleepy Village

ABC and Counting Books:

ABC Picture Book

In a Pumpkin Shell: A Mother Goose
Ape in a Cape

ABC Book :

The ABC Bunny

Bruno Munari's ABC

Curious George Learns the Alphabet

Mother Goose:
Ring O'Roses : '
A Pocket Full of P051e5° A Merry Mbther
~ Goose ‘
Book of Nursery and Mother Goose Rhymes
Hilary Knight's Mother Goose
The Tenggren Mother Goose Book
Real Mother Goose




LITERATURE CENTERED CURRICULUM

ELEMENTARY SCHOOL UNITS

Types of Literature
FOLK FANCIFUL ANIMAL _ ADVENTURE
Grade | [Little Red Hen Little Black Millions of Cats | Little Tim and
Three Billy - Sambo ~ the Brave Sea
Goats Gruff . The Tale of Peter |{The Elephant's Captain
1 The Gingerbread Rabbit Child
. Boy ’ Where the Wild How the Rhinoceros | The Little
™  Things Are Cot His Skin Island
* * . )
. The Story of
: Ferdinand
"Little Red Riding | And to Think That { Blaze and the The 500 Hats of
Hood I Saw It On Forest Fire Bartholomew
The Three Pigs Mulberry Street | . Cubbins
The Three Bears How the Whale Got
2 His Throat The Bears on
The Beginning of ‘Hemlock
the Armadillos Mountain
The Cat That WalkeJ
. by Himself
“Sleeping Beauty |(The Five Chinese | The Blind Colt Winnie the Pooh
Cinder<¢lla - Brothers o
Mother Holle Madeline How the Camel Got | Mr. Popper's
- Madeline's His Hump | Penguins
!_,.~ Rescue How the Leopard
3 Got His Spots
: The Sing-Song of
. 01d Man Kangaroo
Febold Feboldson |{Charlotte's Brighty of the Homer Price
Windwagon Web Grand Canyon
: Smith
h ,
Tall Tale America |The Snow Queen King of the Wind The Merry
» S Adventures of
Rapunzel The Lion, The Robin Hood ™\
5 Woodcutter's Witch, and The g
Child Wardrobe ' Island of the
‘The Three Blue Dolphins
L Languages
The Seven Voyages jAlice's Adventures | Big Red The Adventures
of Sinbad in Vonderland of Tom Sawyer
6 and Through the
Looking Glass
A Wrinkle in Time

* Brackets indicate single unit composed of two or more selections. Units listed -
by titles only. See Bibliography of Core Texts for complete information.
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LITERATURE CENTERED CURRICULUM

ELEMENTARY SCHOOL UNITS -- Continued

Tvpes of Literature OTHER LANDS
MYTH FABLE {AND PEOPLE HISTORICAL BIOGRAPHY
Grade {The Story of The Dog and ‘A Pair of Red They Were
the First ‘| His Shadow ! Clogs Strong and
Butterflies The City Mouse | Good
1l The Story of and the
the First Country George
(_ Woodpecker i Mouse Washington
The Golden (The Hare and Crow Boy Caroline and Ride on the
Touch . the Tortoise | Her Kettle Wind
2 4 The Ant and Named Maud
the Grass- | |
. hopper
Daedalus and “Chanticleer The Red The Courage of | Columbus and
Icarus and the Fox Balloon Sarah Noble His
3 Clytie and Bremen Town Brothers
L Narecissus . Musicians '

I/ ' . ‘
‘Hiawatha's Jacobs: The A Brother Little House Willa
Fasting | Fables of for the on the )

Theseus and Aesop Orphelines Prairie Leif the
b the Minotaur : - Lucky
Arachne Matchlock
Phzeton ' Gun
ey
Baucis and Bidpai Fables The Door in | Children of - Dr. George
Philemon Jataka Tales the Wall the Covered ‘Washington
Ceres and = Wagon Carver, |
5 Proserpine o Scientist
Atlanta's | This Dear- -
. Race bought Land |
Jason
| Hercules
The Children The Wind in Hens Brinker |King Arthur Cartier Sails
of 0din the Willows or The ' the St.
" ' Silver Lawrence
6 The Hobbit Skates
| - | Carry On,
Secret of Mr. Bowditch

the Andes




STORIES THAT SHOULD BE THE COMMON HERITAGE OF EVERY AMERICAN CHILD
(Compiled by Elementary Librarians of Montgomery County, Maryland)

MAKE WAY FOR DUCKLINGS -- McCloskey
STORY ABOUT,PING -- Flack
THE STORY OF FERDINAND -- Leaf

LITTLE TOOT -= Gramatky

MIKE MULLIGAN AND HIS STEAM SHOVEL - Burton

MILLIONS OF CATS -- Gag . ~

LAVENDER'S BLUE -~ Mother Goose MARY POPPINS == Travers

LITTLE ENGINE THAT COULD -- Witty - WIND IN THE WILLOWS =~ Grahame

'THE TALE OF PETER RABBIT -~ Potter WONDER BOOK AND TANGLEWO(D TALES ==
CAPS FOR SALE -- Slobodkin 'Hawthorne

FIVE CHINESE BROTHERS «- Bishop ARABIAN NIGHTS -- Lang

THE BIGGEST BEAR -- Ward . CADDIE WOODLAWN ~- Brink

THE LITTLE HOUSE -- Burton o HITTY -~ Field

MADELINE -- Bemelmans ‘ JOHNNY TREMAIN ~- Forbes

500 HATS OF BARTHOLOMEW CUBBINS -- Seuss CALL IT COURAGE -~ Sperry

WORLD OF CHRISTOPHER ROBIN -~- Milne INVINCIBLE LOUISA -- Meigs

CHIMNEY CORNER FAIRY TALES -- Hutchlnson ADVENTURES OF TOM SAWYER -- Twain
ANDY AND THE LION -- Daugherty LITTLE WOMEN -- Alcott =
STORY OF BABAR =-- Brunhoff BLUE WILIOW -= Gates ’
PETUNIA -- Duvoisin’ TALL TALE AMERICA -- Blair »
WORLD OF POOH ~-- Milne ABE LINCOIN GROWS UP -- Sandburg

UNCLE REMUS STORIES -- Harris
MR. POPPER'S PENGUINS -~ Atwater
HENRY HUGGINS -- Cleary
LITTLE HOUSE IN THE BIG WOODS -- Wilder
THE COURAGE OF SARAH NOBLE -- Dalgliesh
MISTY OF CHINCOTEAGUE -- Henry
HUNDREDS OF DRESSES -- Estes
+ TIRRA LIBRA -- Richards
- HORTON HATCHES AN EGG -~ Seuss

CHARLOITE'S WEBB -~ White

RABBIT HILL -~ Lawson

JUST SO STORIES -~ Kipling

ALICE'S ADVENTURES IN WONDERLAND -

Carroll

THE MOFFATS -~ Estes .

VOYAGES OF DOCTOR DOOLITTLE --Lofting
, PETER PAN -~ Barrie
. FAIRY TALES OR IT'S PERFECTLY TRUE ~=
% ' Andersen
& PETERKIN PAPERS -~ Hale

| THE GOLDEN TREASURY OF POETRY --

~ Untermeyer

SMOKY -- James

THE BORROWERS -- Norton

THE GOOD MASTER -- Seredy

HOMER PRICE -~ McCloskey

THE SECRET GARDEN -- Burnett
| BEN AND ME -- Lawson
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APPENDIX X-A

70: All Elementary Principals | - August 8, 1966
FROM: Harriett G. Wood, Dir. of Elementary Educ.

SUBJECT:  The Remedial Reading Program - S | 14

We are pleased that because of a successful tax electlon, our Remedlal Reading staff
will increase from nine to 19 for the 1966-67 school year. Each elementary school

is also receiving additional staff and is experimenting with scheduling in a varlety
of ways to prov1de preparatlon and planning time for each teacher.

LIV S

The purpose of this letter is to remind you that 1nservice training sessions will be
provided for the Remedial Reading teachers on Friday afternoons again this year.
This means that these teachers will not be available "for service in your bulldings
at those times and you should schedule accordingly.

Enclosed are guldellnes which were developed by Russell Saunders and the Remedial
Reading teachers to help us utilize their training and experience in & wise way.

We hope that the plans for your school comply with these so that we can serve you
most effectively. These suggestions were discussed with some of you individually
and in small groups earlier this year, and they will be placed on the agenda of a
principals' meeting early this fall semester. , .

Memorandum to All Flementary School Principals

On June 17 five years of remedial reading service were concluded in Berkeley. During
the five years the Remedial Staff has evaluated the effectiveness of the service to
the schcols. This evaluation has been continuous and has terminated in the following
statement which outlines the kinds of service the Staff feels it can reallstically
expect to offer next year. :

I. Remedial teachers can help the classroom teachers learn to do a better job of
teaching reading.

Rationale--Remedial teachers assume that their own teaching can be improved.
Likewise, classroom teachers must make the same assumption. Since remedial
teachers are constantly evaluating methods and materials to improve instruction,
they are in a unique position to recommend new methods and materials to effect
change. The District’s policy of holding weekly in-service workshops for the
remedial staff has helped them to do a better job of helping teachers.

The R.R. teacher may spend a block of time helping classroom'teachers. (See
insert 1) R.R. teachers would prefer to delay small group instruction until
later when they can give full time to diegnosis and instruction. Newly
appointed remedial teachers should probebly start-the school year by giving

small group instruction and delay helping classrooi: teachers until they feel
more secure in their new Jjobs.

N
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5 II. Remedial teachers can give supplementarz 1nstruction to small groups removed
~ from the classroom. (Remedial help is viewed as a supplement to the regular

classroom developmental reading program, not & substitute for it )

Rationale--Nearly all pupils lagging in reading aChlevement need more than
the one period of reading instruction given in the classroom. They require
additional instruction time. When it is given, our records show that pupxls

make a medial gain of one year in readlng ab111ty.‘

If--remedial teaching is not supplementary the following problems have
developed in Berkeley:

&. The practice of making the remedial teacher another teacher of reading
during the reading period leads inevitably to larger groups and then to
larger total enrollments of pupils than classroom enrollments (20% to 50%
larger). This practice tends to undermine the remedial teacher's ability
to diagnose and meet 1nd1v1dual needs. Usually there is a concomitant
increase in the number of emotional problems the remedial teacher must deal
with., Finally, scheduling is more difficult since ability grouping has to
be worked around somewhat rlgld, dally reading periods.

'b. In over half of the elementary schodls there is ‘not enough phy51cal space
to accommodate large groups of puplls.

@ ~ ¢. Pupils experience less success in a program which'prOmised7success. Only
; 10% to 30% make average gains. o

d. Teacher morale suffers--resulting in discouragement and reqnests for‘, _
-~ transfer. Teachers, like the puplls they teach, need feedback about the
results of the1r efforts. , - o

;III. Remedial teachers can give motor-—perceptual tralnlng to puplls who need thls
kind of instruction. |

Rationale--Puplls with motor-perceptual lacks frequently have learnlng problems.

‘There is increasing evidence that training in motor-perceptual skills results in
improved learning, i.e., increased attention span, improved laterality-direction-
ality-binocular coordlnatlon-body balance-v1sual motor coordination, and
handwriting: :

é, Most remedial teachers are prepared to give this help to pupils who need it
3 and are prepared to guide and help classroom teachers who wish to learn these
i training technlques.

;IV. Remediel teachers can tutor pupils with a readlng disability.

Rationale--Some pupils need a one-to-one relationship with e skilled teacher to
get off the ground in reading. After a period of time the pupil may be ready
to work with other pupils in small group instruction or he may be ready to
return to the classroom with no further help required.

OUR POINT OF VIEW

A statement of philosophy about teachers of reading should include a description of the
teacher, the tools he uses, and the future of reading instruction.
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The Teacher

We feel that the most important element in quality,reading instruction is the teacher.

i This person must like children, must recognize that children differ in their emotional

and intellectual needs and that children come to us with differing frames of reference.
- This teacher recognizes that all pupils have both, strengths and weaknesses in reading
skills. The teacher's first Job is to identify these areas and then to select
materials and methods suitable for each pupil. |

,The Materiels and Methods

. The sele¢tion of materials and methods is crueial because choices must be made to fit
the pup;l's learning style. Materials and methods must be paced at the pupil's
learning rate. To do this requires an ability to observe, diagngse, and select.

' ' To Select, the teacher must keep abreast of new materials and methods. This requires
imagination, inventiveness, and flexibility if the teacher intends to improve her

effectiveness as she deals with pupils and reading problems.

The Future

: Ve anticipate that several trends will be evident in education in the near future:
1. Teachers will be brighter. 2. Teachers will be better trained to teach reading.
3. Class size will be smaller.

With these anticipated trends there should be less need for remedial reading
teachers. The remedial teacher's role will be limited to a highly specialized
tutorial or clinical program. This program will focus on teachin,, pupils with
perceptual and emotional handicaps. Meanwhile, the classroom teacher, now more
skilled in teaching reading, can be expected to teach most of the pupils in his
class. \ L | - ‘

Insert #1

The followingvduties could be assumed by the.remedial teacher if she felt capable
of assuming them: : : _ : . ; |

to meet with teachers during the prep periods to help them with the
preparation of materials and to present new ways of solving instruction
problems, ’ .

to evaluate reading needs of pupils, i.e., to determine appropriate instruc
tion levels, to assess.strengths and weaknesses in word attack skills, to
provide enrichment ideas, and to help with ability grouping.

to observe and evaluate classroom teaching practices.

to demonstrate teaching techniques

to release one teacher to observe another

to present in-service course work with credit

~to help maintain a professional library in each school

to keep the staff appraised bf new ideas and methods in reading

Swd oA .Y a e
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- It is repeated for empha51s here, that in the new program proposed for thls _ ,
fall, newly appolnted remedial teachers ‘may not be expected to- launch headlong 1nto
all the duties described above. In our experience in in-service tra1n1ng of '

. teachers there is a period of approximately one year ‘when remedial teachers must

~ become oriented to their new roles and the steffs in each school must learn to see
*'thelr former classroom colleagues in a new light, It is our feeling that. there '
are readiness levels in teachers as there are in the pupils they teach. When we

| respect this principle in practlce then we can: usually be assured of successes
in our endeavors. ‘ : ‘ SN

8/8/66

 APPENDIX X-B
'_BERKELEY UNIFIED SCHOOL DISTRlCT;p
TEACHER INFORMATION SHEET

LT for |
‘ REMEDIAL READING PROGRAM IN THE DLLMENTARY SCHOOLS

Phase II Small Group Instructlon

,PHILosoPﬁYJOFfTHE’éRoanM"

Remedlal readlng 1nstruct10n is glven by the remedlal teacher to 1nd1v1dual or
~small groups. Pupils leave their classrooms for this instruction. It is supple-'

mentary to classroom reading instruction and is to ‘be distinguished from correctlveyui°

reading which is taught by the classroom” teacher in the regular classroom and is
not necessarily supplementary instruction. The remedlal program is preventative
in purpose. It is preventative because pupils with readlng disabilities are iden-
tified early in their school careers, and hopefully the dlsablllty is remedied i
‘before the pupil reaches junior high school when efforts at remedial teachlng are
often difficult because of the degree of retardatlon and negatlve attltudes.,

Th_ remed1a1 case 1s ‘one whcse readlng problem cannot be adequately handled in the
classroom. Remedial teache;s have been assigned to the seventeen elementary
'schools in Berkeley. Teachers are encouraged to refer pupils for remedial instruc-
tion who meet the criteria described in "Cr1ter1a for the selection of pupils for.
the remedial reading program." Referral forms are available in the principal's
office or may be obtained from the remedial teacher. The completed referral form
‘requires the signatures of the classroom teacher, the principal, and the school.
nurse. Teachers are cautioned to read the ellglblllty cr1ter1a carefully before
completing the referral and before submlttlng 1t to the school pr1nc1pa1 for
approval. : : o

For corrective cases the’ remedzal teacher is avallable for consultatlon concernlng
methods and materials which may be used in the classroom. Suggestions for specific
materials and technlques are presented in the publication, ELEMENTARY READING GUIDE.
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fII. CRITERIA FOR THE } SELECTION OF PUPILS FOR THE REMEDIAL READlNu PROGRAM _~'

o jA Grade Levels Served

AT Efforts are. concentrated in grades two, three, and four to correct readlnp
. . deficiencies as early as possible and to prevent problems from becomlnp acute,

- Some pupils in grades five and six also. receive help.. Occa51onally flrstegrade_v .
"‘puplls receive 1nstruct10n--espec1ally during the last half of the school year when
pupils who are making below-average progress are 1dent1f1ed by the classroom - i

teacher. T A e

~B. How to Determine Eligibility or "Need."

l Therpupll referred should have sufficient abllltv to proflt from
1nstruct10n as measured by tests or determined through observatxon.

When selectlng pupils for referral give first priority to those who
‘show the greatest potentlal for making the most improvement in the
shortest time, ,

Puplls referred for d1agnos1s will be given a non-readlng type group
intelligence test or an individual intelligence test. All pupils whose

- I.Q. scores fall within a -1 standard deviation to a +1 standard deviation
(or higher) about the mean will be considered the selection group. This

-group will also be given a listening comprehension test to determine

- llstenlng capac1ty and understanding of the spoken word. The results
~of the I.Q. test and the listening test will be used to determlne a
pupll's ellglblllty for remedlal 1nstruct10n.‘ ' ‘

WHEN INTELLIGENCE TEST SCORES ARE NOT AVATLABLE OR ARE THOUGHT TO BE) .
UNRELIABLE DUE TO KNOWN PERCEPTUAL HANDICAPS, PHYSICAL DISABILITIES, OR
~ EMOTIONAL HANDICAPS, THE JUDGMENT OF THE PROFESSIONAL STAFF SHOULD BE
- THE MAIN CRITERION IN THE SELECTION PROCESS

%“7?2."The upil referred should be readlnp one ear or one-and-a-half vears
S ‘below grade placement. , -

"_,Puplls in grades two and three whose instruction levels are one’ or ‘more
Yyears below grade placement will be given prlorlty 1n order of rank on
.jthe 1.Q. and 11sten1ng tests.‘ , | - v-",«.y,v

‘»,.PUPlls in grades four, flve, and six whose 1nstruct10n levels are one-and-‘
Jfra—half years or more below grade placement will be glven prlorlty 1n o
'hi‘order of rank on the I Q. and 1lsten1ng tests. » R

: WThe fOIIOW1ng is a "Rule-of-Thumb“ for determlnlng whether or not a
- pupll is lagglng behlnd in reading: :

v rIf grade placement is: Instruction level should be:
| 20 ,Pre-primer_or;primer;"
3.0 o 2-1 or below
. 4.0 - 272 or below -

6.0 - 4-2 or below



‘mhe pupil referred should have no phvs1cal emotlonal= or health groblems 'le""

‘whmch make instruction unwise at the‘present tlme.

‘The pupil may, and frequently does, have some of'these ‘problems. - Therefore,:'-'n'
~the professional staff will JOlntly decide whether or not the problems are
serlous enough to dlsquallfy the pupll._ . \

The nupll eferged should be one whose readlng problem cannot be adeguatelx R
,handled 1n a correctlve progran in the classroom.

- This means a pupil is eligible if the classroom teacher f1nds it unreallstic“
to expect to meet his needs with special materials adapted for classroom
use and/or because of t1me llmltatlons a teacher 1s unable to glve adequate
| ass1stance. h ' » »

The nunll referred should not be enrolled in classes for “Educatlonallv

andlcagped (L6l ) "

,.Flrst prlorlty will be given to puplls who need help W1th readlng and do
- not qualify for classes for educationally handicapped. If vacancies
~remain after all pupils in this group have been enrolled, then educa-

. tionally handicapped puplls may be enrolled C

HOW TO REFER PUPILS

" The classroom teacher should discuss the problem with the principal or remedial
teacher. - If the pupll quelifies, then complete the form "Referral for Reading
Diegnosis." Copies of this form are on file in the school office. After the
remedial teacher has received the completed form, the pupil will be given a series
cf diagnostic tests. Later a conference will be held to discuss test findings
and future actlon. | | ' | | e

_ NUMBER OF PUPILS WHO WILL RELEIVE INSTRUCTION

Each remedlal teacher w1ll have a case load of about thlrty-flve pupils which he
- will meet to instruct two to four times each week. Pupils will receive 120 minutes
of supplementary 1nstructlon weekly.

V. 'WHEN’VACANCIES OCCUR IN THE REMEDIAL PROGRAM

Usually at the beginning of the school year. However, since identification is a

continuous process, referrals should be completed when a teacher discovers a pupil

who is having dlfflculty--even though the pup1l cannot be 1mmed1ately accommodated
- in the program.

i VI. PUPILS WHO DO NOT QUALIFY FOR REMEDIAL INSTRUCTION-

Not every pupil referred will receive remedial instruction. Sometimes test results
show clearly that a pupil is working up to capacity or is physically or emotlonally_e,
handicapped to the extent that additional help would not be profitable for the
pupil and would not represent wise use of the remedial teacher's time. Sometimes
pupils do not fit into any of the remedial reading groups with respect to appro-
~ priate 1nstructlon level and areas of weakness in reading skills. In these in-
stances the pupil is accommodated at the earliest date when there is a vacancy.
- However, in some cases, pupils receive individual instruction.
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v COMMUNICATION BETwnEN THE CLASSROOM TEACHER AND THE REMEDIAL TEACHER

;.There are two noteworthy features of the remed1a1 readlng program -'.~‘

"1; The remed1a1 program as concelved in Berkeley is sugplementary because the o
' remedial teachers augment classroom instruction. The program is not de51gned
:,;to take the glaee of the classroom readlng program. .:aog; , -

g e

2. The second 1mportant feature of the program is a natural outgrowth of the ",vf_jg
. first, namely, instruction is ccordinated with classroom instruction. This
" means the remedial teacher keeps the classroom teacher informed of the kinds
~of instruction belng given in his class. Coordination is p0551ble through S
frequent conferences and notices to the classroom teacher. Teachers familiar = |
with the remedial reading program are the f1rst to agree that the1r respon51-'\ 9
~bilities 1ncrease rather than d1m1nlsh._ :

By working within this structure it is hoped the primary goaixof the
remedial program will be realized, namely, to help the pupil make the
, greatest amount of improvement in the shortest possible time so that he
~may function effectlvely in the classroom and have no further need for
remedial instruction.

- 9/66 Tentative Statement: rws

APPENDIX XI

Example of work done in remedial class at West Campus. It 15'0ne page from a
magazine published twice a year; sold to the students for 25¢. Note that the
teacher has used the writing of the children as 1t came to her.::y

(An excerpt from THE FLEDGLING - June 1966 p 28)

Nothin' but Trouble'

- I have trouble at home AND
- Trouble at school. : :
I don't like to stay home....espec1a11y
-at night or on the week in. = .
I smoke, and I can't stand the way they
talk about me (meanlng my so-call fam11y)
I can't read or spell, so
‘They laugh at me. But
I don't cair.: -
- I don't want to lern no way »
I only stay at home because I have to.
oI alway. cut1ng period because o ' -
‘gg;I no I have to stay home when I get there after school

""Once I W1shed I had a go kart but my | L
- parents said it coast too much. So I tried to =
get. it from every friend I had, “but it was o

-f 1mm0551b1e. I had to give up. -
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COMMITTEE I - INSTRUCTIONAL PROGRAM

- SUMMARY OF REPORT ON CREATIVE ARTS R

- Reader's Note: This summary is intended to note the most important points and :
recommendations of the report. For a complete understanding of .the report it will
be necessary to read the background information and rationale for each point. To
facilitate this we have included a numerical reference. after each summarized point
which will direct the reader to the specific recommendation within the body of the
report. The body of the report is divided into five parts, the numberlng begins
anew in each of the five parts. ,

PART ONE - PHILOSOPHY

A.;tThe creative process,most evident in the arts, is essent1al to all invention :
| and discovery. : - i T

B. \Modern technology has released man to a new freedom of time and movement. This.p
' freedom creates our twe most challenging questions: Lo :

1. How do we gu1de our children to use creat1vely the freedom that technology
- has given them’ \ : : :

2. How do we help our children to learn to love and to learn not to destroy
B 5jtheir fellows, and in so doing, destroy themselves’ a 'fj »

C. .Art shows us man's development, -each age proJects its own’ image of man through
: its art. Modern man is laid bare, d1ssected--a v1sion of nothingness reflecting
a spiritual void within our culture. - e ’ S :

 D. Art teaches historical awareness and tolerance; it teaches crit1cal 1nsight,
'*‘nenjoyment and appreciation of art and life. --‘~ : . , 3 |

S E. A study of the arts is the gradual and dellberate accustomino of the feelings

to strong sensations and precise ideas.

F. Great art always offers a choice. that of preferring strength to weakness,
' truth to softness, life to lotus-eating. ’

G. Our educational challenge°: to provide answers to our initial questions.“
- (B. 1 and 2 above)

| " PART TWO - THE CURRICULAR PROGRAM

A Assum'nons

l.l.Art for the many, not the few.

"fZ.V'Rightful place of the arts at the center, not the periphery, of the culture. :}fvvf

3. Arts not just a form of recreation, but central to man's well-being and
‘happiness, essential to his growth. .
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RECOMMENDATlONS |

' =Creative Arts instruction in drama, dance, art and music at all grade |
~ levels, for. all students, grades K-12. (Rec. One) '

Intense specialized training at secondary level for all students who will
;“seek careers in creative arts.» '

'fThat we begin creative arts training as early as possible._ (Rec._dneﬁA)‘fi

’th:’a.l:GradesRKﬁQ;‘approximately one hour per day.” (Rec. One—B)"

lf'B.“»Grades"4¥6° approximately 40 minutes per‘day.ﬂ'(Rec.:One-E)

c. _Grades 7-12' approximately one class period per day (Rec. One-H, J)

d. Throughout grades KrlZ "Creative Arts Class" should be offered which
.. -'would integrate the teaching,ot the arts whenever possible, and break
down into specialty sections when necessary. As students decide to
'specialize in specific art areas, they should still return occasionally
- to the integrated experience classes to rediscover the inter-related— :
ness of all the arts.; (Rec. One-B) : : : o

. e. "Creative Arts. Class" is not to be viewed as lecture or historical

survey, but as direct involvement, experience-oriented, working sessions
in the arts. (Rec. One-B) :

"f._'We heartily endorse some. sort of flex1ble scheduling.‘ ﬁe"suggest"the

time allowances in a, b and c above only as guides. Longer periods,
less frequently,would be more desirable in many cases. (Rec. One-F)

‘g.' Lengthening of the school day is a possible solution to scheduling

difficulties. (Rec. One-F)

"A new conception of dance and drama with emphasis on spontaneity, improvisa-

tion and individual expression, rather than simply on technical skills for

. - .stage performance. (Rec. One-C)

7.

8.

10.

‘Emphasis on the growth in process of the creative arts rather than on the
--end result of performance.or exh1b1tion. (Rec. Three-A G) '

Additional emphasis in elementary music on more genuinely creat1ve activi-

. ties; e.g., improvisation and composition. (Rec. One-D)

Continuation and expansion of the Kodaly music reading system.‘ (Rec. One-E)

'Full after-schoolwarts programs, elementary and secondary. (Rec. One-G,I,K)

~ Greatly enlarged elective creative arts classes in all fields, grades. 7-12

(Rec. One-H, J)

‘Elimination of concept of "extracurricular ‘activities’ip the'arts,'all

. .. activities perceived as evolving from the curriculum, therefore, .' o-curricular

T T ST

activities. (Rec. One-M)
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11.

i2.

13.

14,

15,

16.

17,

.. 18.

19.

2.

21.

22.

23.

24,
' programs in which ability grouping is entirely necessary. Rec. Three-F)

Elimination of use of participation in creative arts activities as a
punitive measure. (Rec. One-N)

Continuation of the "Berkeley Summer Project", experimental creative arts
workshop developed as a model during the 1967 summer session,for possible
ultimate expansion throughout the school district: classes in drama, com-
munications, dance and art using the individual student personality as the
primary vehicle for learning. Based partially upon the Philadelphia
Creative Arts Workshop now being incorporated into the Philadelphia School
System. (Rec. One-0) |

Expanded programs of high quality student-body assemblies in all d1strict
schools.‘ (Rec. ‘One-P) o : .

Complete production‘subsidies for a11"cfeac1ve arts presentations”ﬂ(Rec. One-Q)

If McKinley School is cont1nued in its present compos1tion, a complete-
creative arts program for its students. (Rec. One-R) -

Elementary and secondary summer creative arts workshops for part1c1pation

in the arts. (Rec. One-S)

Greatly expanded adult educatlon creative arts offerings, espec1ally in
drama and dance; exploration of working with entire families in group
activities. (Rec. One-T) -

- Taking school creative arts offerings to the communities; touring productions,
exhibits, use of a flat-bed truck to facilitate performances in playgrounds,

recreation centers, etc. (Rec. One-U)

‘Greater mobility of ex1sting school productions for presentations in other

schools in the District. (Rec. One-V)

Full use of rich community resources, including Recreation Department."

Use of artistic, musical, and literary materials of the highest quality at
all grade levels. (Rec. Two) L

Classroom atmosphere one of maximum participation andkexploration for thek
student. (Rec. Three)

a. ‘Problem-solving approach (Rec. Three-A)

b. Definition of acceptable competition: competition with the artistic
problem to be solved, not with other students. (Rec. Three-B)

c. Non-authoritarian atmosphere, free from "right-wrong" judgments. All
evaluations in terms of completeness of solution of artistic problems.
(Rec. Three-E, G) ,

Gradual removal of letter grades, wherever possible. (Rec. Three-D);

Tracking in the creative arts classes should be avoided except in performing

Broad curricular development in all creative arts fields.




A o " PART THREE - PERSONNEL | o S
A ASSUMPTIONS | f‘vi_‘jdgf"' S
| | (1 Teachers must he highly trained in tne creative artS-,iv(:tf.fﬁsfwﬁrm';5
’_2. Teacners must be flexible and w1lling to experiment.
3. ‘Teachers must be noneauthoritarian, warm, accepting, tolerant.hfi”

._1B. RECOMMENDATIONS | " B

| il. ’USe of qualified elementary classroom teachers to staff}creative arts‘pro-

grams wherever possible. Employment of teacher-specialists in music and |

" dance-~drama wherever necessary to augment individual school staffs.
- (Rec. One-A, C, D) :

-2, Elementary art will continue to be taught by individual classroom teachers,
assisted by at least two district art specialists to work directly in
‘preparation of materials and with students. (Rec. One-B)

3. Arts majors in all positions above the elémentary level, and sufficient
‘ staff hired to increase elective courses offered grades 7-12 (Rec. e-E)

4, Inservice trainingvin all art fields. (Rec. One-F)

" 5. Attempt to develop within the staff a receptiveness to exPerience'i“"°1"e“‘ent’
- integrated "Creative Arts Class" experience. (Rec. Two) |

6. Active recruitment of finest creative arts teachers to fill vacancies.
(Rec. Three) LT .

7. Increased hiring of minority teachers in the,creative‘arts.v~(Rec.vThreefA)
8. Intergroup education for creative arts staff. u(Rec. Three—A)'

'9.“5Making our outstanding arts programs known as models for educators every-;
where. (Rec. Four-A) :

E:_ © 10. Teachers encOuraged to keep abreast of their fields. '(Rec. Five)

a. Improved salaries to allow summer time for arts teachers to practice in
their art fields. (Rec..Five-A) |

'yjh. Increased opportunity for sabbatical leave. (Rec;.Fivé;c) -

, Broad teacher involvement in hiring, evaluation of other teachers, and
‘selection of department administrators.\ (Rec. Six, - Six-A)

Careful reevaluation of all existing teaching positions, in terms of
reasonable work loads. A need exists to assess the after—school co-
curricular activities.’ (Rec. Seven, Seven-A) ‘

thevelopment of elementary and °econdary creative arts department structures -
~ to integrate the processes and concerns of the ‘arts. (Rec. Eight Eight-A B,C)
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14.

15.

9.

" lasdtaoaciec

A. ASSUMPTION. Buildings and materials must be conducive to activities of the arts..

' B. RECOMMENDATIONS

“expansion and additional classroom space. (Rec. ne-B)

‘Junior high schools need fulltime theaters; should not be shared with

- cafeteria or other activities. Elementary auditoriums should be primarily
for creative arts activities.: (Rec. One-B)

- Additional classroom space at West Campus is needed very much.‘ (Rec. One-C)

a additional rehearsal space for drama and mus1c. (Rec. One—D)

.  There will be a need for a creative arts complex at a new McKinley School
| when it is planned. (Rec. One-E)

»Need for more classroom space for adultischool.i (Rec.jone&F)yf:’“
‘Acoustical needs of the arts are important‘ classes’must be'freeuto”make as
A1l theater facilities require repair ‘and maintenance funds and also add1—1
"tional funds for capital outlay. (Rec. One-H) -

10.
| and redecoration of creative arts facilities. (Rec. Two)

©11.
R "cafetorium sort of concept. - (Rec. Three)

.12? |
13,
14."‘
15,

16.

Inclusion of Dance as an art in a comprehensive coeducational KrlZ ,
creative arts program, although Physical Education may wish to continue»
dance activ1ty additionally. (Rec. Eight-D) ,

Increased efforts to inform the community of arts programs, to inform-"
school personnel of arts goals and programs, and to inform students of
opportunities available to them through the arts. (Rec. Nine)

" PART FOUR - PHYSICAL ENVIRONMENT |

Development of creative arts complexes in every elementary school. Audi-
torium should be used; additional space will be ‘necessary. Rec.v e-A)

Development of creative arts centers in junior high schools will require ‘;

East Campus requires additional classroom space for art and dance, and

much noise as they wish. (Rec. One-G)

Broad teacher consultation in all future building, repairing,‘remodeling,v

Future building for flex1bility. This is not an endorsement of the expedient

Beauty should be of primary concern in all building and decorating."(Rec.;Four)
Broad teacher involvement in all departmental budgetary matters. (Rec. Five) |
Increased varietyvand quantity of arts materials. (Rec. Five-A) |

bevelopment of a“high school creative arts resource center. (Rec. Five-B)

Increment of audiovisual materials in the arts. (Rec. Five-C)

I-59




17. All materials required by students for participation in the arts must be
supplied free by the District. (Rec. Five-D) o .

18. Development of creative arts professional libraries in all“schools;
- (Rec. Five-E) ~

PART FIVE - CONCLUSIONS

We conclude that the Berkeley schools must recognize the Arts as central to our
lives and hence, to the school curriculum. Therefore, we should move swiftly and
surely to make the philosophy and recommendations of this report realities for all
‘those teaching in and those being educated by the Berkeley public schools.

REPORT ON CREATIVE. ARTS

"Man learns through his senses. The ability to see, feel, hear, smell, and taste
provides the means by which an interaction between man and his environment takes
place. The process of educating children can sometimes be confused with developing
certain limited predetermined responses. The curriculum in public schools tends to
be little concerned with the simple fact that man, and the child too, learns through
these five senses. The development of perceptual sensitlvity, then, should become a
most important part of the educative process. But,. except for the arts, the senses

are apt to be ignored. The greater the opportunity to develcp an increased sensi-

tivity and the greater the awareness of all the senses, the greater will be the
opportunity for learning.

"We know too well that factual learning and retention, if it cannot be used by a free
and flexible mind, will benefit neither the individual nor society. Education has
often neglected these attributes of growth that are responsible for the development
of the individual's sensibilities, for his spiritual life, as well as for his ability
to live cooperatively in a society. The growing number of emotional and mental ill-
nesses in this nation, the largest in any nation, as well as our inability to accept
human beings first of all as human beings regardless of nationality, religion, race,
creed, or color, is a frightening sign and vividly points out that education so far
has failed in one of its most significant aims.

"While our high achievements in specialized fields, particularly in the sciences,
have improved our material standards of living, they have diverted us from those
values that are responsible for our emotional and spiritual needs. They have intro-
duced a false set of values, which neglect the innermost needs of an individual. 1In
a well-balanced educational system, in which the development of the total being is
stressed, each individual's thinking, feeling, and perceiving must be ‘equally devel- .
- oped in order that his potential creative abilities can unfold. Art education,

~ introduced in the early years of childhood, may well mean the difference between a
flexible creative human being and one who, in spite of all learning, will not be
able to apply it, will lack inner resources, and will have difficulty in his rela-

tionship to the environment. Because perceiving, thinking, and feeling are equally

stressed in any creative process, art may well provide the necessary balance for the
child's intellect and his emotions."

From Creative and Mental Growth,
Lowenfeld, Brittain, 1964




PART ONE - A PHILOSOPHY FOR THE CREATIVE ARTS IN THE BERKELEY SCHOOLS

"There is something antic about creating, although the enterprise be serious.

And there is a matching antic spirit that goes with writing about it, for if

ever there is a silent process it is the creative one. Antic, serious and

silent. Yet there is good reason to inquire about creativity, a reason beyond

practicality, for practicality is not a reason but a justification after the

~ fact. The reason is the ancient search of the humanist for the excellence of

man: the next creative act may bring man to a new dignity." A
From On Learning-Essays for the Left Hand,
Jerome Bruner

"What shall we teach and to what end?" It seems convenient to divide what we are
teaching into two categories: those subjects which train us in skills directed . :

ultimatelystoward controlling our environment and those subjects which .create and
. recreate the values of a culture.

Withinvthe,first we usually place the‘industriallarts,'readiﬁg, arithmetic, and.u
basic science. Within the second we place the study of literature and the creative

arts. The first group teaches us the necessities for survival; the second teaches
us the good life. :

In spite of our initial categorization the gcals we state for the creative arts
should not be viewed as separate from those stated for other disciplines. 1In fact,
we would hasten to say that our objectives are achieved only insofar as one can -
view the infinite possibilities. of any category of human endeavor. We recognize the
art and creativity involved in formulating an important equation or developing a more
accurate view of the universe. We readily affirm that there is an art and a freedom
utterly necessary to the useful disciplines. We say this here because we feel it is
important in reading this report that the creative arts be viewed not as simply part
of a very narrow sphere. The creative process, most evident in the arts, is essen-
tial to all invention and discovery. | | - ’ '

‘The aim of the useful disciplines and skills has been to free man in time and energy
from the demands of nature. How wonderful that from the smallest particle in the
universe we can create the greatest energy. The heat from the atom can free a
thousand men from shoveling coal; the same atom can unleash the power to destroy a
‘hundred thousand men. The wonder of technology and the highest achievement of the
useful disciplines has created the greatest dilemmas of man: how to use this know-
ledge in the wisest way and how to live fully and fruitfully in the new leisure
technology has created. These become, then, the crucial problems in any attempt to
formulate an educational philosophy: How do we guide our children to use creativel
the freedom that technology has given them? How do we help our children to learn to
love and to learn not to destroy their fellows, and in so doing, destroy themselves?
To understand the role of the arts in answering these monumental questions we would
first inquire into the nature of the arts and what a practice and study of the arts

can accomplish.

Art, the collective reflection of a period, reveals to us in a striking and human
way man's historical changes in religious, social, economic, and scientific develop-
ments. Every age projects its own image of man into its art. The whole history of
art confirms this proposition; indeed this history is itself but a succession of
images of man. A Greek statue is not just a shape in stone but the image of man in

thg’light in which the Greeks lived. If we compare, feature by.feature;'the'bust of




a Roman patrician with the head of a medieval saint, we perceive two different
images of the destiny and possibilities of being a man. The Roman head shows us
the face of the imperium, of power and empire; the Christian head reveals the
face of the Incarnation, the humility of the earthly transfigured by the divine.
If we knew nothing of Taoism, we could still reconstruct from Chinese painting the
‘ Taoist conception of man and nature.. ~ : .

In moderh art, man. is laid bare: more than that he is flayed, cut into bits, and
his members strewn everywhere, like those of Osiris, with the reassembling of

those scattered parts not even promised, but only dumbly awaited. Our literature
and art are increasingly concerned with the figure of the faceless and anonymous

" hero, who is at once every man and nobody. As an example, in the novels of

Franz Kafka the hero is a cipher, an initial, a cipher with an overwhelming passion
to find out his individual place and respons1bi1ity--th1ngs which are not given to
him a priori and which he dies without ever discovering. The existence of this

- cipher who does not discover his own meaning is marginal, in the sense that he is
always beyond the boundary of what is secure, stable, meaningful, ordained. Modern
literature tends to be a literature cf Jaspers' "extreme situation'. It shows us
man at the end of his tether, cut off from the consolation of all that seems so
solid and earthly in the diurral round of life. It seems solid and earthly so long
as this round is accepted without question. Once questioned we are threatened by
the void; the solidity of the so-called real world evaporates under the pressure of
our situation. Our being reveals itself as much more porous, much less substantial
than we had thought it--like those cryptic human figures in modern sculpture that
are full of holes and gaps. We must recognize that the vision -of nothingness with
which modern art presents us does express a real encounter, one that is part of the
‘historical destiny of the time. Creative artists do not produce such a vision out
of nowhere. Nor in general do audiences or readers fail to respond to this vision
of nothingness.

When a play like Waiting for Godet, in which nothingness circulates through every
line, runs for months to packed houses in the cities of the world, ¢ can only
conclude that something is at work in the minds of men against which our traditions
cannot wholly guard and which we will have to live through to the bitter end. Surely
in our response to Beckett's play, we recognize something of our own experience in
what we saw on the stage, some echo, however veiled, of our own emptiness and in
Heidegger's phrase, our own 'waiting for God". It is not only stuffy and pompous
of us to reject these responses in artist and audience, but dangerously unintelligent,
for to do so we forfeit our chance to find out where we stand historically.

The study of the creative arts gives us historical awareness: man's relation to his
‘social, political, economic environment, his frustrations, needs, anxieties, ideals,
" desires. The study of the arts gives us the best sense of how zich, how diverse,
how miraculous are the expressions of the human spirit throagh the ages. The com-
municative power of artistic forms that are utterly unlike and perhaps at first
repelient to the beholder, shatters the provincial assumptions which nearly all of
us inherit--namely that our ways of speaking, singing, and feeling are the only
real human ways--others outside of ourselves seem outlandish and probably meaning-
less. - Such a study develops tolerance, for it enlarges our narrow views of our-
'selves and our immediate environment. It drives us out of our egoism or solipsism.
- It develops our communicative facility, and increases our understanding of the
"different".

The study of the history of the arts is needed, too, to develop critical insight;
that critical -insight which is ultimately necessary for the best kind of enjryment




and performance--even and especially by the amateur.{ We should note that percep-?fﬁ*n'ﬁ
‘tion is contagious., By involv1ng us, it generates in'us excitement, curios1ty, ,“,g

and the desire to be. pleased even before the nature of the pleasure is understood.

And as we become involved we perpetuate art. Fostering art is not: 11m1ted to. main-
taining a national gallery of old masters. That is only transporting ‘art from one

place to another. Fostering art means making opportun1ties for the immediate and

active use and creation of it. : : e

The study of the arts in the1r great manifestations is a gradual and deliberate S

8 accustoming of the feelings to strong sensations and precise ideas. It is a break-

S  ing down of self-will for the sake of finding out what life and its objects may

" really be like. And this means that the most esthetic matters turn out to be moral
ones in the end. Great art offers a choice--that of preferr1ng strength to weakness,
truth to softness, life to lotus-eating. A study of and part1c1pation in the arts
of fer our children the qualities of strength and truth in pursuit of the good life,
if we w1ll make 1t poSS1ble for them to discover and experience man s greatest
treasures. ' - - ‘ :

Will we prov1de our children with the means to create and recreate? Will we permit

them to see as we have not seen? Will we somehow teach them to shape and form their

world. actively into a new wonder of sc1ence ‘and art, or will we, through shortness of
g vision, th1nness of 1mag1nation, ‘and our own educational shortcomings, reinforce the1r
i passiv1ty 1n a. culture which compromises human values’ ’ :

And it is in these matters that education 1n the arts becomes a very practical ne-
: cessity.‘ ‘For the arts work in a dynamic relationship to create a society's quality
4 of life, what literary critic Northrop Frye calls its "v1s1on of what humanity is
capable of achieving." And it is just this quality we must improve if we are to
succeed in dissolving the inequalities...and the d1smal and 1lliberal ways of life
that arise when society...does not have enough vision." :

We stand now with our initial problems which grow more d1sturb1ng and critical with
each moment that passes: How do we guide our children to use creatively the freedom
that technology has given them, and how do we help our children to learn to love and
to learn not to destroy their fellows, and in so- doing, destroy themselves’ And yet
-~ 'we stand now, too, with the opportunity to confront our dilemmas and to demonstrate
g .. our ability to solve them. Man is rational; he has it W1th1n h1s power to create
jUSL the sort of world he W1shes.‘-"

:% PART TWO - CREATIVE ARTS IN THE BERKELEY SCHOOLS. THE CURRICULAR PROGRAM

"The panel is mot1vated by the conviction that the arts are not for a privi-
leped few but for the many, that their place is not on the periphery of societ
but at its center, that they are not just a form of recreation but are of
- central importance to our well-being and happiness. In the panel's view, this
 gtatus will not be widely achieved unless artistic excellence is the constant
goal of every artist and every arts organization, and mediocrity is recognized
as the ever present enemy of true progress in the development of the arts."

From The Performing Arts: Problems and Prospects
Rockefeller Panel Report, 1965 :

The quotation above places the arts in’ the center, or at'the hub_of:our'culture,
not at the edge where we are so accustomed to finding them. The Rockefeller panel
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determined that the arts were the most promising means of teaching us how to use i@
our time, and how to use it in the pursu1t of the good life. It is the view of
~ that panel that the arts are central and ‘essential to our well-being and happiness .
We extend this philosophy and state unequivocally our belief that the arts, con- B
sequently, are central and essential to ‘any school curricular program. o RhE

In the final chapter of his book, In Defense of Youth (1965), the noted*educator,"°
Earl C. Kelley, discusses, "What Are the Fundamentals?" The following excerpt will
serve us well to illustrate again the critical need for the arts",,-

| "If we are to look upon education as build1ng whole people so that they can ”
function in a democratic society, we must re-examine what is fundamental ,
I suppose if we were to ask almost anyone what the fundamentals are, he Would
‘cite the three R's, meaning reading, writing and ciphering... With a scien-
tific approach to education we obvicusly need a new definition of what 1s
fundamental. It seems to me that anything is fundamental without wh which the -

organism cann_t thrive...

,f"With this definition we can see that the so-called three R's are not funda-
mental. This has to be granted because we know so many people who have o
thrived without one or all of them. For example, a large percentage of our

' population including many college graduates, have almost no skill in mathemat-
ics. These people are considered successful because they have"lived well...

"The three R's are skills which facilitate living in our present society..
They are, of course, desirable, and we should teach them -as much and as- well
as we can, but they are not necessarily essential to the good life, and we
should not teach them so insistently and so aggressively that we diminish the
individual's ability to grow toward humannessa

"Following is a list of six things which seem to be essential if the humav
organism is to thrive...

1) The first fundamental 1$'other‘people. The infant is born with the equip-
flmenL for becomilq human. Nature provides that no human being shall be deprived
of at least one other person. The human infant is born completely helpless and
has to be cared for to survive... Thus nature provides another person for the
beginning of life at least. This need is continuous throughout life, because
the human potentiality for psychological growth is continuous.

2) 1In order to have other people we need good communication between at least
- one adult and the very young. This seems self-evident, but the whole business
. of communication is more complicated than has ordinarily been supposed. ..
""“Communication is not a one-way affair... Teachers often labor under the delu-
‘sion that to send, to lecture, to tell, is to communicate: There never is any
rcommunication until what is sent has been received, and the condition of the
, ;receiver is more important than what is sent... Sometimes in early infancy
. the avenues of communication become entirely closed, and such children are then
called autist1c. . There are all degrees of communication, from the autistic to
‘the open 'self. - - |

3) In order to establish communication, to have other people, the human being

must have other people in a loving relationship. If he is to develop into a
: person who can maintain human relationships, he must be a lov1ng person....““
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If the infant is for some reason denied love in the beginning, he_buildsgnpt,¢ L

love but hostility. This leads to isolation and deprivation of the stuff out
of which adequate humans are built. This stuff, of course, is other people, -

" and those who are driven into isolation are deprived of that which they must have
~ if they are tp'be_xeally human. - e

4y A fourtﬁ f6h&éméﬁ£a1‘is'thét eacﬁ'person muSt‘hévé_éjwdfkébiévcdhééét'bffffi
self. One needs to think well enough of himself so that he can operate. Perhaps
none of us escapes the rigors of 1ife without some damage to our concepts of .

our own selves... When a person does not think well of himself he is crippled ..
" and cannot do anything. Nobody can do anything unless he thinks he can.

 This méyvseem at first to sﬁbport the éhow—off, the'egdiSt; But Sﬁéhva’p¢r56ﬁ'

behaves in this way because he feels his inadequacy keenly and is trying to
cover up by aggressive action. He comes as far from the mark of good human

~ relations as do those who withdraw.

" Workable concepts of self are built by the life good to live, in fuii love»and

‘acceptance of one's fellows. The unloved and unwanted become crippled and -

 cannot thrive.

5)‘ Every human beiﬁg, in order to develop his full potential, must have.freedom.

-~ This requirement is evidently built into the organism. The effort humans have'.
- made to achieve freedom is well known from studies of the history of man from
~ the very beginning. While many people have lived and died in various forms of

slavery, the masters have always had to be repressive and have lived in fear
that the spirits of those they opposed would break out in reprisal...

fThéfevis:énoﬁgh ffeedom within the social Scené--ﬁithoﬁt'cooperativelliving--tb»
provide for making choices. We do not have to accept either autocracy or
anarchy. While the need for freedom seems to be present in all humans, the

capacity to exercise it within the social scene has to be learned. . It can be
learned in an atmosphere of love, democracy, cooperation. o '

'6) Every person needs the chance to be creative. This does not mean that every-

one should paint a picture or write a symphony. Creativity occurs whenever a
person contrives a new way out of a unique dilemma. It is simply meeting the
problems of living and inventing new ways to solve them... Creativity is the
rowing edge of learning and living and is essential to any real life fulfill-
ment. It can only take place in an atmosphere of freedom. In fact, freedom
begets creativity; that is, when one is free he will naturally contrive. When
he contrives, he is fulfilled. When he is fulfilled, he may be said to thrive.

"o those who still cling to the three R's as fundamental, I would say that the
three R's are tools good to have, but that they never alone saved a boy from -
becoming delinquent. The most urgent needs of our youth go much deeper than the
three R's. Indeed, the three R's cannot even be learned at all unless at least
part of the above fundamentals are met...

"We will never solve the problem of the three R's, which seems to vex so many
people, until we learn to live with our young in such a way that they can be open

to receive such matters."

’Keliey is not downgrading the three R's. Rather he is suggesting that certain fun-
damentals must be continually and continuously provided for if there is to be within
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i"fl;rience is dependent on two-way, open communication. The development of loving,

f - tic process. The creative.artist cannot isolate himself from others; he must con-

. curricular program for creative arts. Following each statement of principle we will

. PRINCIPLE ONE

:the child an openness to all experience including the three R's._;“pgif”'i'”"

,,‘We must submit that in-depth involvement in the arts’ directs itself to all of the
- six points Kelley outlines as "fundamental. Communication with other people is
central to the creative process: art is communication. A fruitful artistic expe~ -

~ human relat1onships are crucial to cooperation and toleration inherent in any artis-

tinually involve himself in the current milieu. The development of a positive self- 2
concept, an affirmative image of individual worth, is absolutely essential to any it
~work in the creative arts. Denied a workable self-concept the artist ceases to be
capable of the creative act. A free, open, accept1ng,_and tolerant working atmos-
phere is necessary for any truly creative experience. Rigid, - externally-imposed
discipline, dogmatism, or authoritarianism of any kind are diametrically opposed to
- the process of the arts. Furthermore, the arts, properly taught, can develop self-
discipline and responsibility in our students as no other disciplines can. Finally,
-since we do not see the function of the arts primarily as training for profess1onal
- actors, pa1nters,'singers and dancers, we can reasonably expect that our students'
~direct experience with the creative process will carry over to the students entire ]
”'range of endeavor. , | ” I

‘Thus, if our authorities may be trusted, the creative arts prov1de the fundamentals _ jf
common to all educational processes. If this report fails to convince the reader of s
the crit1cal necess1ty of the arts 1n-depth for all then it‘truly fails'completely. ¥

"Few educators realize that dance, music, paint1ng, deS1gn, and sculpture
are forms of knowledge even though they do not express themselves in words.
These arts can be talked about and facts can be assembled to describe their
history and their characteristics which is what most educators want to do with
them, but that is not the most important thing about them as far as education 7
is concerned. The most important thing is the experience, the discipline and 1
"~ joy they give to those‘who'engage in them and learn to'value'them... o ]

P, hirk,
e

"It is for this reason that the arts, since they have most directly to do with
" the development of sens1b111ty, are an essent1al component of all learning,
‘including scientific learning."

A

| ¢ N
- From Art and the Intellect, Harold Taylor
- A . B . - ) . :

\
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. We will discuss three major principles which will guide us in establishing the

describe the existing situation and. follow that with recommendations to bring the
‘existing situation to the level dictated by our initial principles.

; The creat1ve arts program will provide d1rect experience and involvement in one or
all of the arts at every grade level of every child's public education.

For the many students who will not make a career of the arts, our creative arts
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program will foster an active interest and involvement in all the arts by develop-
ing an appreciative audience for the arts, encouraging non-profess1ona1 involvement

in the arts, suggesting methods for use of 1eisure time, and helping a11 students in
the pursuit of the good life. » : ST

"While the performing arts have traditionally been a part of the school -
curriciulum, the development of selective performing groups--bands, orchestras,
and choruses--representing a relatively small segment of the total school .

- population, has generally been stressed. Only minor attention has been given
to cultivating the artistic tastes of the large mass of students not engaged

~in performing organizations." : : :

From The Performing Arts: Problems and Prosgects,
Rockefeller Panel Report, 1965

For those few students who will seek a career in the arts the creative arts program
wi11 provide intense training in all the arts. : . .

EXISTING SITUATION

- The present,situation with curricular offerings,in creative arts is as follows:

Music is the most abundantly taught artistic discipline; class work is offered
grades K to 12. However, it does not necessarily reach all students at all levels.
The music program K to 3 is entirely vocal music. Instrumental music is introduced
in grade 4. The recent addition of music specialists in the District include 6-1/2
vocal teachers and 5-1/2 instrumental teachers. These teachers travel to different
elementary schools. Many teach literally hundreds of students each day, and each
teacher teaches in two or three different schools. Most children receive only one

‘exposure to music per week, for perhaps 1/2 hour. In many schools there éxists a

need for supervised practice time because the home environment does not permit
instrumental practice. The traveling teacher concept makes this impossible. The
new Kodaly method of reading music is producing astounding results in some of
Berkeley's schools, and there is evidence that music-reading ability has transferred

to word—reading ability.

‘The elementary students in the instrumental program are among the favored, for

most schools do not provide a regular music program for the remaining majority.

At present the elementary teacher in the self-contained classroom may or may not

be inclined toward music and may or may not find time to present a song or two.
Reading of music in these classrooms is rarely taught. The few schools that employ

special music, teachers (other than the traveling instrumental teacher) attempt to

have the teacher meet with every child in a class at least once per week. Success-
ful programs are under way in a few of these schools. Music reading and musician-
ship are actually being taught and achieved. '

In‘the 7th grade.music is mandatory for all students for one semester. This is the
last required music in the public schools. We are saying, in effect, that the
majority of our students now have sufficient musical awareness and training for their
lives. The intermediate grades, 8 and 9, lack music specialists in sufficient num-

bers. Music teachers at Willard, a smaller school than Garfield, are not all music

majors due to the allotment-per-pupil basis of school finance which definitely
weakens the strength of the music program in a small school.

v




On the 9th grade level music course offerlngs are 1ncomp1ete and do not serve
enough children.‘ , o .

The high school music program for grades 10 to 12 is strong. However, classes are
at capacity, and significant numbers of students are unable to take part in music
classes. The high school offers some excellent courses for the music major, however,
emphasis on composition and modern music seem neglected.

Art is the next strongest creative arts area. In the elementary grades art is
taught almost exclusively by classroom teachers. Whittier and Emerson are excep-
tions; both schools have an art specialist. Generally, the elementary classroom
teacher does an admirable job of teaching art. However, a need exists for coordina-
- tion, curriculum planning, inservice training, and specialist aid.

As with music, art is mandatory for all students in the 7th grade for one semester.
And as with music, this is the last experience most children have with art in the
public schools. Classes are too large, and elective courses in crafts offered in
8th and 9th grades are inadequate.

The art program at the high school grades 10 to 12 permits development of an art
major with course sequences Art I through VII, Crafts, Ceramics, Sculpture, and

Art Appreciation. The one-period classes (40 minutes) do not permit sufficient time
to get materials out, accomplish work, and clean up. Art II through VII are sched-
uled as two-period classes. Art III through VII are, in effect, the same class,
with all students of Art III through VII meeting with the same teacher at one time.
'There is a need for additional courses.

In the area of dance it may be said that there is no program of creative dance
(although there is some folk dance) on the elementary level. On the intermediate
level, grades 7 and 8, dance is included as a unit of study in some girls' physical
education courses. On the high school level, grades 9 through 12, dance is again
in the girls' physical education department with a course sequence at the East Cam-
pus of Body Mechanics, Dance I, Dance II and Dance Production. It is permissible

for boys to take part in Dance I, Dance II and Dance Production if they are willing
to risk the incredibly insensitive ridicule that comes from fellow students, parents,
and even teachers and counselors. And there is avidence that this sort of harass-
ment does occur. The number of boys in the program will, in part, testify to this.

Drama occurs on the elementary level only if an individual teacher wishes to in-
clude creative dramatics or some kind of formal dramatics in his classroom. An
important exception to this presently exists. In the fall of 1966 a high school
drama instructor began an experimental program with 30 children, grades 4, 5 and 6
at Longfellow School. The 30 children, many of whom could not read, participated
in a formal dramatics program which began at 2:30 every afternoon. The program
generated such excitement in the school that one of the major problems was keéping
large numbers of other children out of rehearsals. Whatever was attractive about
the program, it was surely not a "fun-and-games' approach to drama. The 30 young-
sters wrote a play of their own, memorized and performed another highly sophisti-
cated play by the French playwright Jean Cocteau, and rehearsed regularly, often
until 5:00 p.m. and on week-ends. Beyond this "bright" spot there is no organized
dramatics program in the elementary schools. In the 7th and 8th grades at Willard,
one section of Drama is offered, presenting dramatics to only 20 of that school's
large population. Drama is taught there by the head of the English Department.
Productions are not regularly scheduled. Garfield offers three classes of 25
students each-to its huge student enrollment. One evening production is planned
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each year. At neither school is any compensation offered for after-school work.
At West Campus one teacher attempts to provide a wide experience to his students.
He offers four our five classes of introductory drama (occasionally he must teach
‘a class of speech which squeezes five drama classes into four). He produces at
least two major productions per year, for which he is responsible for all produc-
tion aspects. Recently, in the absence of anyone trained in costuming, rental has
been necessary. With the addition of a second classroom drama teacher at the
East Campus this year, course offerings there have been increased to permit 10th
and 11lth graders to take drama for the first time. Before this year there were
class offerings for only 12th graders. This is an important advance. However,
classes are full, and additional courses are desirable. One drama teacher presently
produces four major productions each year, two dramatic works and two music-dance-
dramatic works. . :

At McKinley School there is virtually no creative arts program. Some experimenta-
tion is going on now, however, and in tentative planning is a Berkeley High drama
course which will draw a few McKinley students. However, it is clear that much is
to be done here. . ‘

The Berkeley Adult School offers a number of courses in art and music, both during
the day and in the evening. Dance and drama are not offered. |

There is no history of any inservice training for teachers of drama and dance.

In summary, all children, grades K-7, receive a "smattering" of music and art,

with elective courses following in grades 8-12. Drama instruction occurs at grades
8-12, dance at grades 10-12. Currently we involve between 10 to 30 percent of our
children past the 7th grade in the creative arts.

RECOMMENDATION ONE: CREATIVE ARTS FOR ALL CHILDREN, GRADES K-12

We recommend that the creative arts be a part of every student's school program
grades K through 12.

A. THE NEED TO BEGIN CREATIVE ARTS TRAINING EARLY
The need to begin training for creativity in all the arts as early as possible is of

great importance. The following statements by experts in the field give some idea
of the urgency of this.

"We all begin, it would seem, with the raw stuff of creativity. It may be
often observed, however, that adults are not creative; many are passive,
conforming, and fearful. What happens on the way to adulthood? The challenge
is obvious."

From Perceiving, Behaving, Becoming: A New Focus,
Association for Supervision and Curriculum Development, 1962

"Dr. Paul Torrence, noted for his research in creativity, said in a recent
interview that creatively gifted children begin to be pressured into

the mold of conformity by teachers and peers at 8 to 9 years of age.

If at that time their intellectual and cultural horizons are not broadened and




B.

C.

: portun1t1es for creative challenges are not oifered, they tend to TR
ithdraw into the narrow channels of d01ng no ‘more than what is expected Lol
of everyone. , . . D

From Impulse Maga21ne, "Dance in the Detroit Schoola‘;
Ruth Lovell Murray, 1966 SR

ELEMENTARY CRADES K-3, INTEGRATED CREATIVE ARTS CLASSES. DIRECT INVOLVEMEM IN
THE CREATIVE ARTS | o

In elementary grades K-3, every attempt should be made to schedule approximately
one hour per day to be given to an integrated, creative arts experience class.
This class will include elementary music, dance, and drama activities. Through~-
out the grade sequence K-12, we will suggest integrated classes. By this we |
mean a single class, team taught, which may work together combining music, dance, -
drama, and art, or which may divide up into specialty sections. These inte-
grated classes are intended to be experience-oriented. That is, they are not

to be seen as lecture classes or historical surveys. From kindergarten through
12th grade they should directly involve the students actively in the processes

of the creative arts. This cannot be stressed enough. Too often we revert to
lecture and historical survey, an approach which is disaster to maintaining high
interest and involvement in almost any discipline and especially the arts. The
relationship of the student to the subject matter must be an active one, not a
passive one. At all grade levels, K-12, the student must be intimately involved
in the processes of playing, acting, sculpting, dancing, singing, painting, etc.

In the Appendix of this report we suggest general curricular ideas for drama and
dance, grades K-12. Art and music are already present in the elementary curric-
ulum, so we have not described curricular suggestions for those areas. In general
terms, dance and drama, grades K-3, are concerned with dcvelopment of physical

and psychological freedom, discovery of movement and voice for their expressive
possibilities.

A NEW CONCEPT OF CHILDREN'S CREATIVE DRAMATICS AND DANCE

At this point a need arises to describe what we mean when we discuss the dramatic
and dance experience for elementary youngsters (and,.in fact, for secondary children),
and to distinguish it from the stereotypes many of us may cling to from our own
experiences in school dramatics. We remember, perhaps, the 6th grade patriotic
play in which each class member represented a star on the growing American flag

of states: each child mechanically approached his place on stage, arriving there
"on cue'", in time to "cheat front" and '"project" a short memorized '"monologue'
about how his state deserved statehood, complete with director-supplied "stage
business and gesture". In a short "dialogue exchange Uncle Sam and his helper,
Columbia, conferred between themselves, 'dramatic conflict", agreed that the state
should be admitted, and the class member proceeded to the huge flag being assem-
bled behind the performers and proudly pinned his star in place, "stage blocking".
This sort of dramatics is still the most prevalent in our schools teday. We see
all the same elements in school performances of favorite children's stories and
skits: dirrelevant literature, meaningless dialogue painfully memorized and
unnaturally declaimed, uncomfortable, awkward or non-existent gesture of movement,
externally, d1rector-imposed interpretation; in short, a stage env1ronment utterly
removed from the experience and essence of the child.
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This kind of approach to drama and dance, developed primarily for the sake of
‘the performance as the end result, not only produces stilted, unnatural, and -
-unartistic performances but, more dangerously, it turns a potentially creative
experience into a rigidly-contrived experience fostering either the worst sort
- of exhibitionistic behavior or intimated withdrawal in the child. Thus, this

- approach to drama and dance has no place,; whatsoever, in an educationzl frame-

work. ‘

What, instead, we are proposing is a process which is known as ''Creative Dramat-
iecs through Improvisation." Limitations of space prevent us from detailing the
process very completely, and we would recommend Viola Spolin's remarkable -
Improvisation for the Theatre (from which the following quoted material was
drawn) to anyone interested in an exhaustive practical application of the
principles of creative dramatics. The suggested curriculum for dance and drama
in the Appendix of this report will also help to clarify these concepts. Briefly,
however, the creative process stresses spontaneity, "...the moment of personal
freedom when we are faced with a reality, and see it, explore it, and act
accordingly,'" in an atmosphere in which each child is free to solve his dramatic
problem, free of an authoritarian -stage director, free to search out the endless
possible solutions to his problem. By considering the act of theatre as problem-
solving, the teacher functions to isolate and illuminate the child's "point of
concentration", the specific problem the child will direct his creative energies
toward. The teacher would begin with the simplest exercises in which the child
-learns to channel his concentration toward a single, defined dramatic point, and
away from his own feelings of insecurity and discomfort. The teacher continually
reminds the child of "the rules of the game": '"Remember your point of concentra-
tion!" -- he is the side~coach who continually reminds the child to direct his
total energies to the problem which must be solved. The way the problem is solved
is the child's individual concern and the child, unhampered with externally-
- imposed techniques,will solve that problem in his own unique; creative way.

Thus, creative drama and dance are the processes of learning to concentrate, to
channel one's energies, to control the self by developing the most exacting self-
- discipline, to use freedom intelligently and creatively and cooperatively.

The improvisational "games'" will progress sequentially from relatively simple
problems of, for example, two players throwing an imaginary ball back and forth
between them (Point of Concentration: to create physically the reality of that
non-existent ball; the teacher will side-coach:

""See the ball!"

"What is its size?"

"How fast does it move?"

"What's its texture?"

"Now it's a hundred times heavier!"
"Now it's twice as large!"

"Now it moves half as fast!"

"See it!"

«..to highly complicated exercises such as two players carrying on meaningful,
communicative conversations in "gibberish", or the use of nonsense sounds, in
cogent, communicative terms (Point of Concentration: to actually communicate!)

No creative process lends itself easily to description or explanation; the
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nature of the creative. experience transcends a literal setting down of facts.

We cannot write, for example, an explicit meaning of a poem or a piece of- music,
and it is similarly difficult to give a concrete definition of process: and - func-
tion of creative dance and drama. However, in both areas the child must, by the

"rules of the game", create his own environment, build his own interpersonal rela-

tionships, search out his own solutions to his problems, eggeriment and innovate,
and confront change as challenge.

This, then, is the distinction between a rigid, formal, stifling dramatics and
an open, free, potentially creative experience; it is the distinction between
stage tricks and stage truth. It is clear that the latter process, invaluable
training in all creative endeavor inside and outside of the arts, will be best
taught by those trained in, and familiar and sympathetic with, this new improvi-

sational approach to creative drama and dance.

ELEMENTARY MUSIC, GRADES K-3: AN ADDITIONAL EMPHASIS

In the study of music on the elementary level.we would hope for a stronger emphasis

- on the actively creative activities, e.g., improvisation, musical composition, etc.,

in addition to simply learning technical musical skills.
ELEMENTARY PROGRAM, GRADES 4-6 |

In the elementary grades 4'6 every effort should be made to allot approximately
40 minutes per day to the same sort of integrated program in the creative arts as
was suggested for grades K-3.

It is in the 4th grade that instrumental music is introduced. 1In this period
creative musical composition should be begun. Use of the Kodaly reading system
should be continued and expanded. Instrumental music screening for 'all 4th graders
in the School District should be undertaken. It is a matter of fact that private
instrumental music instruction is essential if the student is to continue to take
part in high quality instrumental music programs in the junior high and high school
levels. Therefore, we recommend that the District consider ways to finance private
lesson scholarships for deserving youngsters. A fund financed by private donations
might be feacible. | |

Dance and drama continue the same aims described in K-3 except they work toward
the solving of more complicated dramatic problems, differentiation of rhythm and
movement, exploration of the voice for its expressive possibilities, improvisa-
tional scenes and dances, and a beginning for formal dramatics and formal dance
studies. (Again these processes are described in more detail in the Appendix.)

SCHEDULING FOR FLEXIBILITY, GRADES K-6

Already we have created serious scheduling problems with our proposals. Two solu-
tions to this difficulty appear: It might be possible to reduce the time spent

on certain other activities (e.g., is it necessary to offer folk dance in addition
to creative dance?) ‘or the possibility of an extended day might solve the diffi-
culty. Berkeley has'a shorter school day than many school districts. There is

-nothing magical about a 9:00-3:00 day. The day might begin earlier or go until

4:00 or even later. We are suggesting a high-physical involvement, activity class,
not a seated, passive situation; consequently, the creative arts experience might
present a significant change of pace in the day's schedule. Finally, flexible
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scheduling would present enormous advantages to our program. It is not necessary
to have creative arts every day. Longer periods less frequently might, in fact,
be more satisfactory. In a district which presently operates, in most cases, on

a most iaflexible schedule, the time allowances we have suggested (1 hour, K-3);

40 minutes, 4-6) are intended primarily to indicate our belief that the creative

arts are fully as vital to the child's growth as any other discipline, and that
regular, in-depth exposure is neccessary; an occasional, squeezed-in moment for the
arts is not acceptable. However, we would welcome more flexible scheduling. An
educational park may present opportunities for presenting a high quality program
with more efficient use of staff and resources. However, implementation of a

full creative arts program should not await the arrival of either flexible schedul-
ing or an educational park. : i :

AFTER-SCHOOL CREATIVE ARTS ACTIVITIES, GRADES K-6 o e ;

Full after-school programs should operate in all of the District's elementary

schools. This might include dramatic programs, such as the Longfellow experimental
program, improvisational dance and drama workshops, workshops in arts, crafts, and ]
music.. These programs would be staffed by the music, art and dance-drama special- o
ist teachers. ' ‘ » :

CREATIVE ARTS CLASSES: INTERMEDIATE GRADES 7-8, INTEGRATED CREATIVE.ARTS CLASSES-
AND THE BEGINNING OF SPECIALIZATION CLASSES IN ALL ART FIELDS '

In the intermediate grades 7 and 8, one class period per day should be given to
creative arts. This is the point at which a student may wish to begin to special-
ize; he'may wish to study primarily art or music, for example. However, a part of
his time, at least one day each week, should return him to an integrated arts class
situation where he can rediscover the interrelatedness of the other arts. A full
integrated Creative Arts program should exist, still an experience-oriented class,
for those students who do not wish to specialize at this time. Each individual
area, music, art, drama, and dance should offer a full four-semester course of
study for those students who wish to specialize at this level, and the sequence
should be advertised and made available to all students. |

AFTER-SCHOOL ACTIVITIES: GRADES 7-8

At this time a wide variety of after-school creative arts activities should exist,
including play production (with regular performances scheduled), music ensembles,
craft and art workshops, dance workshops. These activities should be staffed by
creative arts teachers, and they should receive released time for these activities.

CREATIVE ARTS CLASSES: SECONDARY GRADES 9-12, SPECIALIZATION IN ALL ART FIELDS
WITH A CONTINUING INTEGRATED CREATIVE ARTS PROGRAM

The high school grades 9-12 should include one period per day of creative arts.

Again students might continue in the integrated classes, or they would be free to
specialize in a particular area(s). If a student chooses to specialize, he should
not have to take general courses in his particular field. That is, a student who
plays with the school orchestra should not be required to take General Music. How-
ever, any student's specialization should not prevent at least some contact with the
other art fields. Therefore, the student in the school orchestra should return to

the integrated class, perhaps once every two weeks to have his association with dance,
art, and drama renewed. Elective courses at the high school level need to be ex-




‘tended in many areas. Enough classes must exist for tiie student to be enrolled

in any art field while at any grade level. In art, there is need for additional
sections of present courses, plus a course in commercial art. In music, a course

in composition is needed. In drama, courses in playwriting, mime, and film pro-
duction should be added. A sequential, coeducational dance program must be developed.
Consideration should be given to playwrlghts Oor composers in residence at the high
school

- AFTER-SCHOOL ACTIVITIES' 'GRADES 9-12

The high school, West Campus, should expand its after-school offerings, providing

- dramatic productions open to the entire school, musical-dramatic performances, art

workshops and dance workshops. At East Campus after-school musical, dance, and art
activities should be expanded. ‘ ' '

A NEED FOR AN EXPANDED STAFF

The expanded program at the junior high school level and high school level will re-
quire expanded staffs in all four creative arts areas. There is a special need for
stagecraft and costuming instruction at both junior high schools and at West Campus.

CO-CURRICULAR INSTEAD OF EXTRA-CURRICULAR ACTIVITIES

A word need be said here about the after-scheol activities, sometimes known as
extra-curricular activities. It is the overwhelming feeling of creative arts
teachers in Berkeley that materials chosen for use in after-school programs should
be of the same high quality as those used directly in class. Therefore, the after-
school activities form an impotrtant part of the educational program, and, whenever
possible, these activities should directly support what is happening in the class-
rooms. As an example, a school dramatic production, Macbeth perhaps, would be taught
as drama in drama classes and as literaturé in English classes; art classes might
devote attention to Renaissance art, or music classes to Renaissance music in prep-
aration for the production. Therefore, when after-school activities are viewed in
this context they cease to be extra-curricular, but rather they become co-curricular.

USE OF THE CREATIVE ARTS AS A PUNITIVE DEVICE

. Just as we would not deny any class offering to any student because he may fail

to achieve up to expectation in some area of school life, similarly participation
in. after-school, educationally-oriented activities should not be withheld or denied
for such failure. The job of the educator is to teach and to reach; with many
difficult students we should be grateful if any aspect of school life will reach
and touch them. There has been a consistent pattern in the Berkeley schools of
denying participation in after-school activities if a student fails to achieve up

to expectation in academics or citizenship. This amounts to a sort of bribery, which
is antithetical to all sound educational philosophy. Experience has shown that
many times students' work will improve when they are busy and motivated in some
fruitful activity. The fulfillment in one area often carries over into other areas.
Experience has also shown that narrowing the freedom and choice for students with
behavioral difficulties (very often it is a lack of freedom that these children

are rebelling against, mistakenly or not) only serves to further alienate them from
the school society. For these reasons, we recommend that the "extra-curricular"
concept be abandoned, that after-school, co-c;rricular activities be treated as
curricular offerings in terms of student participation, and that the further use

of such activities as a reward for good performance be abandoned.

I-74

P T

B NP

8343 bk e s Ty W g




; 0. CREATION OF AN EXPERIMENTAL CREATIVE ARTS WORKSHOP DEVELOPED AS A MODEL FOR B
i POSSIBLE ULTIMATE EXPANSION THROUGHOUT THE SCHOOL DISTRICT '

Let us return for a moment to our two initial questions stated in the philosophy of
this report: "How do we guide our children to learn to use creatively the freedom
that technology has given them? How do we help our children to learn to love and
to learn not to destroy their fellows, and in so doing destroy them e1ves7" ‘

Any curricular program in the creative arts that we might suggest must certainly
direct itself to these questions. And yet modern educational curricula, both
within and outside the creative arts, rarely deal directly with these questions.
Rather, our curricula tend to teach skills and techniques--fragments of the whole,
tend to speak to questions such as "How can I acquire more and better rewards,
e.g., salary, status, grades, etc.?" This success-dominated value tends to obscure
what we must surely consider our real and most fundamental American ethical tradi-
tion, what John C. Borton describes as "...the independent exercise of individual
judgment, a dedication to the potential of every person, and an acknowledgement
that the only way to guarantee freedom to one man is to respect the integrity of
every other, and to bear some responsibility for his welfare."

The April 1967 Education Edition of the Saturday Review describes in detail

Mr. Borton's effort to formulate an educational program which would meet the concerns
of the quoted passage. Briefly, during the summers of 1965 -and 1966 a unique school
was established in Philadelphia. Students of all backgrounds from the city s best
private schools and worst slum area public schools were brought together. A curric-
ulum was developed which would cause the students of different backgrounds to con-
front each other and to learn from each other. The individual personality became

the primary vehicle for learning. In this school the most economical, the most
important--and the most frequently forgotten--element of the school environment be-
came the primary focus of study: the human being. Within this environment, problems
of racial segregation and tension, an important central concern of the experimental
project, soon became superficial as true individual differences were explored and

as students discovered through the discovery of others, their own identities and
potentials.

3 Mr. Borton's article and the rapid expansion of the project from a $7000 experiment
' to a program which is gradually being incorporated into the regular Philadelphia
public school system are ample witnesses to the success of the program.

Because the article describes the program in some detail, we will not attempt to do
so here, except briefly. First a summer pilot project would be established, perhaps
in the same facility as one of the existing summer schools.  Sixty students of di-
verse backgrounds and of high school age would attend. Their attendance would be
voluntary. They would be divided into three groups arrived at arbitrarily. There
would be three classes, each about one hour long which the groups would attend from
9:00 a.m. to 12:00 noon. One class would be in improvisational drama. Here students
would be asked to work out such problems as a "mirror exercise" in which two students
face each other and attempt to remold their own facial structures to be exact copies
of each other. A second class would be in "Communications'". In some respects this
- would be like an English class except that the primary content would be a discussion
- of student concerns and experiences (in Philadelphia, discussions often centered on
“experiences in the drama class). Literary works and student writing would be intro-
- duced primarily as students find they need more complex means of expression. A
~third -class might offer the students a choice between art and dance.  In an art
class students would be asked to do such things as "create their own environment"
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by joining pieces of balsa wood together in a form which is a reflection of them-
selves. '

In the afternoons students would have facilities made avallable to them to evolve
projects on their own. Such work would be primarily student-initiated and student-
directed, with faculty acting as resource persons.

The huge potential of a program based on Borton's conceptions is described in more
‘detail in the article. One of the problems of such a program is, as with "Upward
Bound", the students find the return to '"normal" school a pale experience by com-
parison. Following the summer program, a similar program would be initiated in the

high school during the regular school year. Students would attend regular courses

that could not be incorporated into the program during their morning session. But
in the afternoon, they would attend a communications seminar, drama workshop, and

- an art or dance course similar to the summer program. Grouping would be set up the

‘same way as in the summer program. Some of the students might be from the summer
program; others new. Again, involvement would be on a voluntary basis, although

we would probably find it desirable actively to recruit for both programs students
who would not normally be likely to attend--primarily this would involve minority

group children.

- Both the regulér school program and the summer program would be experimental with

a view to expanding the program, or using what can be learned from it. Students
would undergo testing before and after the experience to detgfmine what effect the

‘  Program had had.

' To hélp ué With the operation of the program, we would maintain a fairly-close con-

tact with its originator, John C. Borton. In fact, two of his co-workers in the
pilot program in 1965 are now in Berkeley, and one is teaching at Berkeley High.
It is hoped that through contact between our program and the Philadelphia project,
much can be learned.

 SCHOOL STUDENT BODY.ASSEMBLIES

Another area of important curricular development lies in the range of student body
assemblies. Assemblies which strive to be at the same time educational and enter-
taining should be presented on all levels in the public schools at frequent, regular
intervals. The subject matter for these might draw heavily from the dreative arts,
but might also take in politics, science, physical education, history, etc. All -
schools should regularly plan and hold such assembly programs. In the higher grades,
students can assume a'major burden in the planning and creation of such programs.

At every school level, faculty personnel should be given released time to work on
such programs. This is an ideal opportunity for students to learn to be attentive,
sympathetic, and discriminating audience members.

PRODUCTION SUBSIDIES FOR CREATIVE ARTS PRESENTATIONS

: Perfqrméncés by drama, dance and music organizations, plays, musical-plays, etc.,
 should be completely subsidized by School District funds, rather than by student

body funds as is the present practice. Tickets for students should be available

at no cost. A fee might be charged to non-students to help cover production expenses.
We would not think of expecting classes to support themselves, yet we regularly ex-
pect the performances to pay for their own expenses. This is not meant to suggest
cheap productions, either. A cheap production looks cheap, and one of our goals is
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to develop appreciation of the full range of the visual arts. However, when stu-
dents are actively engaged in constructing the costumes, sets and props for our

productions, modestly-priced yet visually satisfying productions are possible.

CREATIVE ARTS AT McKINLEY SCHOOL

McKinley School should offer a full creative arts program. This school faces enor-
mous problems in dealing with a very difficult student population; the arts might

~be a very real means of dealing with many of these students. Classes in dramatic
improvisation, music, dance, and art are needed at this school Faculty to teach

these arts must be hired.
SUMMER WORKSHOPS IN THE CREATIVE ARTS

It is a waste that during the summer months our creative arts facilities go unused.
We would suggest a full summer creative arts workshop; one for elementary grades,
and one for secondary grades, which would offer intensive 1nvolvement in the arts
and would present performances of student work.

ADULT EDUCATION: LIFELONG LEARNING IN THE CREATIVE ARTS CONSTRUCTIVE USE OF LEISURE
TIME; COMMUNITY ENRICHMENT

The Berkeley‘Adult School needs to offer courses in dance and drama and to widen its
offerings in art and music. We would also suggest some non-credit offerings the
Adult School might offer, all of which are designed to bring the arts to the aware-
ness of the general public. One such project would be family creative arts classes
on evenings and weekends. This would enable whole families to take part in activi-
ties such as singing ensembles, dance or drama improvisation, and art classes. The
opportunity of educating parent with child in a pleasurable activity should be fully
explored. Additionally, regular sight-readings of great musical works, instrumental
and vocal, might take place. This would not be the kind of activity in which one
would enroll. Rather, anyone interested could simply attend. Another suggestion

is the establishment of a fully-subsidized, high-standard, amateuar repertory theater
which would provide much needed theatrical fare to this community. With the number
of theaters in the schools, it would be possible to perform plays in virtually every
neighborhood of the city. Free showings of fine motion pictures should be frequent,
and the District should purchase adequate equipment for the showing of films in our
theaters includipg the community theater. Frequent visual art exhibits, demonstra-
tions, and the like should be scheduled. A program which would address itself to
the use of the arts in intergroup understanding should be developed. Berkeley has
already provided models in this area.

'BRINGING THE SCHOOLS TO THE COMMUNITY

Finally, instead of trying only to bring the community to the school, we should
attempt. to bring the creative arts of the schools to the community. Frequent per-
formances at recreational centers and parks would accomplish this. Also, the use
of a flatbed truck for informal performances would provide maximum mobility and
flexibility.

CREATIVE ARTS PERFORMANCES "ON TOUR' WITHIN THE DISTRICT

Our ‘excellent arts performances should find their way into other schools in our own
District. We need to strive for greater mobility in bringing our own programs to
more of our own students.




W. COOPERATION WITH RECREATION DEPARTMENT ARTS PROGRAMS

The School District should cooperate fully with the Recreation Department in planning
and developing new joint programs to fill the city's growing educational-recreational
needs. The Recreation Department operates some excellent arts programs at community
centers. Especially in meeting the needs of adult education, more dialogue needs

to occur to coordinate mutually advantageous programs.

Certainly Cazadero Music Camp is an outstanding example of an exemplary recreation
program. It is unfortunate that some youngsters cannot afford to attend this camp.
The District should explore the possibility of the use of A.D.A. funds to provide
additional resources for this project, in an effort to make this rich exper1ence
available to more children. :

X. FULLEST USE OF OUR COMMUNITIES' RICH RESOURCES

We live in an area rich in community arts resources. We should examine ways of us-
ing these resources more fully. The University of California, Mills College, San
Francisco State College all offer fine creative arts programs. Surely, arrangements
might be made for performances to be brought into the schools. With the large de-
mands on additional personnel that this report calis for, it would seem wise to ex-
amine the possibility of using University students to help staff our programs. From
‘the schools and numerous community organizations in the area we should ‘bring into
the schools guest artists. The excellent San Francisco Symphony concerts would be
more valuable still if those students unable to pay for these concerts could be
subsidized. Clearly, the cost of tickets is out of the question for many Berkeley
families. Frequent field trips to live performances, exhibits, museums, etc. should
take place at all grade levels. :

An additional community resource that has been little tapped is radio station KPFA,
which programs enormously valuable materials in all subject areas.

The School District's project EPOCH should be encouraged, and necessary funds for
its completion and maintenance should be allocated. An abstract of project EPOCH
appears in the Appendix of this report.

' The cost for the kind of program outlined above is great in terms of teaching salaries,
equipment and materials. But the cost of continuing as we have, ignoring the critical
needs of our culture, is inestimably greater.

PRINCIPLE TWO

Creative arts teachers will strive consistently to employ the highest quality musical,
artistic, and literary materials available. The joint responsibility of preserving
and recreating the great art of the past with the need to perform and explore the new-
est, most pertinent and challenging works of our own time will guide the selection of
materials. :

EXISTING SITUATION

Certainly in this area the Berkeley schools are superior. The materials for public
performance are of a consistently high quality. There may be some tendency tc perform
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too much of the old and not enough of the new, but there is no problem as far as
quality is concerned. ' o | f B ,

It must be stated here that simply great activity in the arts does not ensure high
quality. Hollywood and Broadway, centers of considerable artistic activity, have
 also acted to foster some of the most inexcusable misuse of the arts and debasement
of artistic principles. In fact, great activity may present a danger: we can become
so embroiled in the process of "doing" that we do not give ourselves the time to
think, consider and evaluate thoroughly and critically.

RECOMMENDATION TWO: USE OF HIGHEST QUALITY ARTISTIC MATERTALS AT ALL GRADE LEVELS

We urge the creative arts teachers to continue the existing policy, routing out the
trivia wherever it occurs. We would urge perhaps more attention to the modern and
avant-garde repertoire. We would do well to remember Bruner's spiral curriculum and
be sure that we are teaching materials of worth at all grade levels. Constant critical
scrutiny of all that we do is of crucial importance. ' S ‘

"Many school musical and dramatic groups achieve a high level of technical
proficiency, but they can be justly criticized for devoting too much time and
effort to music and drama that is trivial and inconsequential. The objective
often seems to be solely to entertain rather than to educate." | ‘

From The Perfoiming Arts: Problems and Prospects,
Rockefeller Panel Report, 1965 -

PRINCIPLE THREE

The classroom atmosphere in all creative arts classes at all grade levels will be one
which permits maximum parcicipation and exploration by the student. The student must
be encouraged to reach out, to experiment, to innovate without fear of being "wrong".
The classroom should avoid absolutes of right or wrong, good or bad. Our creative
‘arts classrooms should foster cooperation, toleration and self-discipline. |

"Certainly she (the teacher) should possess the knowledge and talents which
make it possible for her to present experiences adaquately. Mostly though she
should be permissive, persuasive and imaginative. Imaginative, because she Is
working with children whose imaginations are still exploring the fantastic
realms which most adults have long since abandoned in the interests of realism
and conformity. A green storm or a purple pony does not daunt an art teacher.
Nor should their counterparts in movement cause the dance teacher to react
unfavorably. Persuasive, because what the child wants to do may not be suitable
for him, may indeed be harmful to himself and others, may be far afield from
the problem to be solved. Permissive, because she must create the kind of at-
mosphere in which children feel free, fearless and comfortable in their ex-
pression." |

From Observations on the Teachj- , of Dance to Children,
Ruth Lovell Murray, Impulse Magazine, 1957

If the creative arts are to function so that they do foster creativity, insight, in-

creased physical and intellectual freedom, enlarged human understanding, and a sense
of joy in the creative experience, our classrooms must exhibit the qualities of
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imaginativeness, persuasiveness and permissiveness. Let us say now that all classes
at all grade levels are not comparable, that problems of class control and discipline,
as well as students' needs for structure and authority, differ widely. Therefore,
teachers will and should undoubtedly handle each class in a specialized way.

Howevet, it will be well if we sét certain philosophical goals tqward which we should
attempt to move. . |

| RECOMMENDATION THREE: DEVELOPMENT OF A FREE, UNAUTHORITARIAN, COOPERATIVE CLASSROOM .

| ATMOSPHERE, CONDUCIVE TO THE CREATIVE ARTS ACTIVITIES
A. FROBLEM-SOLVING

In all creative arts classes we are concerned with problem-solving, whether it be
a dramatic character's motivational complexes, a musical challenge, the perfection
of an expressive movement, or creation of a visual idea with paint and paper.
Therefore, the energies of our students should be directed toward the solving of
those problems, not toward besting their fellows, "beating the system", outdoing
‘each other, or striving for teacher approval.

"When competition and comparisons run high within an activity, there is an
immediate effect on the student which is patent in his behavior. He fights
. for status by tearing another person down, develops defensive attitudes...
by aggressively taking over, or by signs of restlessness. Those who find
it impossib.ie to cope with imposed tension turn to apathy and boredom for
release. Almost all show signs of fatigue."

From Improvisation for the Theatre,
Viola Spolin, 1963

~ B. TWO KINDS OF COMPETITION

All competition is not undesirable. In fact, to remove competition entirely is to
sap the energy from any activity. Rather, it is a question of the focus of the
competition that must be clarified. If competition is directed at the, problem to
be solved, if it demands the cooperation and discipline of all concerned, if it

unites rather than divides, then it is a very different thing from the sort of
problem outlined above.

"Natural competition, on the other hand, is an organic part of every group
activity and gives both tension and release in such a way as to keep the
player intact while playing. It is the growing excitement as each problem is
solved and more challenging ones appear. Fellow-players are needed and wel-
comed. It can become a process for greater penetration of the environment."

From Improvisation for the Theatre,
Viola Spolin, 1963

"There is no competition. You are in competition with one person only, and
that is the individual you may become."

From A Dancer's World,
Martha Graham
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C.HAPPROVAL/DISAPPRDVAL

_ This natural sort of competition requires an a@mdspheré of personal freedom,
lack of dependency on external stimuli such as approval/disapproval or letter

"The first step toward playing is feeling personal freedom. Very few of us
are able to make this direct contact with our reality. Our simplest move
out into the environment is interrupted by our need for favorable comment
and interpretation unquestionably. In a culture where approval/disapproval
has become the predominant regulator of effort and position, and often the

" substitute for love, our personal freedoms are dissipated. ’

"True personal freedom and self-expression can flower only in an atmosphere
where attitudes permit equality between student and teacher and the depend-
encies of teacher for student and student for teacher are done away with.
The problems within the subject matter will teach them both... There is no
need for the "status" given by approval/disapproval as all (teacher as well
as stuvdent) struggle for personal insights--with intuitive awareness comes a
feeling of certainty. |

"Some in striving with approval/disapproval develop egocentricity and ex-
hibitionism; some give up and simply go along. Others, like Elsa in the
fairy tale, are forever knocking on windows, jingling their chain of bells,

and wailing, "Who am I?" In all cases, contact with the environment is diss
torted. Self-discovery and other exploratory traits tend to become atrophied.
Trying to be 'good' and avoiding 'bad' or being 'bad' because one can't be
'good' develops into a way of life for those needing approval/disapproval

from authority--and the investigation and solving of problems becomes of second-
ary importance." | |

From Improvisation for the Theatre,
Viola Spolin, 1963

D. GRADING IN THE CREATIVE ARTS

As a gradual goal we would recommend doing away with grading in the creative arts.
Surely discussion about the artistic effort, about how completely the artistic
problem is solved is the true evaluation. And certainly a letter grade does not
speak to this matter.

Grading creates comparisons and destructive competition. We often find students
working for the grade rather than the solution of the artistic problem. Clearly,
this is antithetical to all artistic and educational philosophy. Letter grading
is 'also the "easy way out" for the student. It relieves him of the responsibility
of evaluating himself, looking critically at his own efforts, a responsibility he
will need as a functioning adult. | |

With many of our classes grading could be dropped immediately with beneficial results.
Clearly in other classes we will not be able to move so quickly. The sad rationale,
"Wwhat else do we have to keep them in line?" bears a pathetic truth in some of our
classes, and points clearly to our educational failures. This situation must be
gradually changed through exciting materials and methods. We could drop grading
immediately in the elementary grades, K-6. Then, a year at a time, we should
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attempt to do away with grading on other levels, moving no faster than what seems
reasonable to the teachers involved in the process. As we expose all students to
the arts at all levels, we may hope to see real cultural growth in our students.
In all areas where we must retain grades for the present, a real effort to move
toward standards of self-evaluation should be made.

Some report to parents will be necessary. For teachers with large class sizes
(especially music) an enlarged IBM card of comment punches might be workable. For
teachers with more manageable class loads, written evaluations may be useful. In
all cases of parent report cards, IBM or otherwise, some means of a personal
comment should be available. Somehow, the teacher must be able to make some
personal reference where he sees fit. Data processing will have to accommodate
this in some way.

CONSIDERATION OF COLLEGE ENTRANCE REQUIREMENTS

Careful consideration must be given to college entrance reqﬁiremeﬁts. Some sort
"of accreditation will be necessary. But the public schools need not exist for

and cater exclusively to the colleges and universities. We should be free to
propose needed educational reform. Many colleges are experimenting now with un-
graded programs. Why not the high schools? We should open a dialogue with
college and university authoritles and explore further the feasibility of this

- proposal.

TRACKING IN THE CREATIVE ARTS " 

Tracking in creative arts classes should be avoided except in performing programs
in which ability grouping is entirely necessary. The creative arts is one area in

- which heterogeneous groupings may work constructively and effectively.

G.

CONFORMITY OR CREATIVITY? CREATIVITY AS THE WAY TO GENUINE SELF-DISCIPLINE

Finally, if we are genuinely concerned with creating real freedom in our classes,
with developing authentic self-discipline which can come about only in an atmo-
sphere of freedom, cooperation and guidance, we will not be preoccupied with
order, super-efficiency, and control. We will readily accept the inconveniences
that result from the creative situation.

"Schools may have conforming pupils or creative ones, but whichever choice
is made, teachers, parents, administrators, all of us, need to be prepared

~ to pay the price. For conformity and creativity are essentially antithetical--

what produces one tends to destroy the other. Conférmity calls for re-
~ striction, order, direction, control; creativity for freedom, experimenta-
tion, expression and facilitation. Teachers who want creativity can count

 on it--their classrooms will not be neat, quiet, orderly. Administrators
who demand rigid conformity can count on it--their students will not be

very creative, except possibly in devising ways to circumvent controls. The
public, demanding more genius and creativity, on the one hand, and more rigid
control, less "frills" and less expense, on the other, must also face the
fact it cannot have both simultaneously. Whatever choice we make is going

to cost us something. The choice will be hard, for some of the things we
must give up are dear to our hearts and our pocketbooks. Nevertheless, a

choice has to be made either for institutional order and dogmatism or for
flexibilitx and freedom. Both conformity and creativity cannot grow in the
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same school atmosphere or classroom climate."

] o From Perceiving, Behaving, Becoming; A New Focus,
a Association for Supervision and Curriculum," '
National'Education'Association, 1962

PART THREE - CREATIVE ARTS IN THE BERKELEY SCHOOLS: PERSONNEL

"Moreover, the teacher cannot truly judge good or bad for another, for there

is no absolutely right or wrong way to solve a problem: a teacher of wide

: past experience may know a hundred ways to solve a particular problem, and a

g student may turn up with the hundred and first! This is particularly true in
- the arts." ~ | |

From Improvisation for the Theatre,
Viola'Spolin, 1963

In the teaching of the arts, as in all other disciplines, the single most important
element is the human one. Therefore, we offer the following nine principles which

should guide in the procurement and retention of our creative arts teaching staff.

Following each statement is a discussion of the existing situation in the Berkeley

Schools relevant to each point, and finally a recommendation(s) suggesting ways to

bring the actual more near the ideal.

PRINCIPLE ONE

We must staff our schools with instructors who have the following qualifications:

a hopeful view of human potential, a warm and loving attitude toward their students,
intensive training in their subject fields, flexibility, innovativeness without divi=e:
siveness. -

EXISTING SITUATION

Generally, the creative arts teachers now employed in the Berkeley Schools are of an
.uncommonly high quality. It is a credit to both themselves and the District that they
match so admirably the qualities suggested above. However, in many school areas,
especially on the elementary level, non-creative arts majors are teaching the creative
. arts. This is true in part in music, almost completely in art, and in all of the
- schools where dance and drama are offered by individual teachers.

Presumably due to teacher training, the elementary classroom teacher does an adequate,
often admirable, job of teaching visual art. Consistency varies greatly, however, !
from teacher to teacher. Art is taught entirely by the individual classroom teacher, ]
- music by traveling District vocal and instrumental music teachers, and dance and drami |
- by any individual classroom teacher who may be intrigued with the possibilities of :
these areas. Art and itusic are represented by curriculum associates. Art and miusic
are required subjects at some levels; dance and drama are not.

RECOMMENDATION ONE: CREATIVE ARTS-TRAINED TEACHERS AT ALL GRADE LEVELS TO PROVIDE
- ' ON-GOING, SEQUENTIAL ARTS PROGRAM :
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C.

THE ELEMENTARY CLASSROOM TEACHER AND THE "SPECIALIST-TEACHER"

In the elementary grades each school should be viewed as a separate problem. —Each

school works under different scheduling and staff-utilization plans. Therefore,
we recommend that whereever possible existing strengths in the staff be utilized
for the teaching of dance, drama, music, and art. Where sufficient and qualified
staff strength does not exist to present dance, drama, music, and art to all ele-
mentary children on a regular, sequential, on-going basis utilizing methods dis-
cussed in the section on the curricular program, then we recommend the hiring of
specialist teachers in the fields. , '

THE TEACHING OF ART IN THE ELEMENTARY GRADES

There seems to be general agreement that art should continue to be taught by indi-
vidual classroom teachers grades K-6, assisted by at least two full-time District
art specialist-teachers. These teachers would spend their time in preparation of
materials and plans for the elementary classroom and in the direct use of these
materials and plans in the classroom with the regular teachers and their students.

THE TEACHING OF MUSIC DANCE AND DRAMA IN THE ELEMENTARY GRADES: '"SPECIALIST-
TEACHERS"

'Teaching of music, dance and drama is more complex because all three fields require

skills which are not always included in college elementary teacher training, and
rarely are covered in any depth. Therefore, we would suggest that each school must
be treated as a separate problem. In those schools in which individual classroom
teachers exhibit competence in drama, dance or music, these teachers may share at

. least partial responsibility for dance, drama and music instruction. The remainder

of the responsibility in these schools, and the full responsibility in schools in
which no existing teachers have interest or competence in music, drama or dance will
have to be born by specialist-teachers. The numbers and detailed function of these
specialist-teachers must be left to an administrative-faculty study of the specific

needs of each school. However, any study should keep the following recommendations

foremost in mind:

1. All students at all grade levels must experience regular, in-depth involvement
in all the creative arts.

2. Teachers of the creative arts at the elementary level as well as secondary level
must be competent and knowledgeable in the fields they teach.

3. While painting a mural or role-playing a skit are undoubtedly excellent activities
for social studies, such use of the creative arts should be viewed as "in-addi-
tion-to", not "instead-of" the formal creative arts experience.

4. Especially in the elementary grades performance or exhibition should not be
viewed as primary ends of the creative arts program. Indeed, the activities of
the creative arts class may never give rise to a performance or an exhibit. The
on-going exposure in the classroom is the important focus, and school staff,
principals, P.T.A. and parents should try to refrain from exerting "performance
pressure".

5. Whenever possible, existing classroom teachers with realvstrengths in dance,
drama and music should be utilized, with specialist teachers employed wherewer
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necessary for support and to carry on the total program wherever no qualified
teachers now exist.

6;”7The individual school principals with the curriculum assbciates in creetive
arts should bear the responsibility to see that the above points are accom-
plished.

5 D. TEACHERS WITH ARTS TRAINING AT ALL GRADE LEVELS

The committee is firm in its conviction that the arts should be taught by highly-'
trained and qualified teachers and art majors, whenever possible.

"The self-contained classroom prevailing in elementary schools for several
decades has worked against the development of an effective program of in-
struction in the arts. We need more and better trained teachers in the arts,
particularly at the elementary school level. School administrators need to
be made more aware of the place of the arts in a balanced curriculum and the
necessity for providing not only adequate time during the school day but also
the materials and equipment needed for an arts program."

From The Performing Arts: Problems and Prospects,
Rockefeller Panel Report, 1965

E. ARTS MAJORS AT INTERMEDIATE AND SECONDARY LEVELS

Above the elementary grade level, all creative arts teaehing should be done by
qualified arts majors. There will be a need for increased staff grades 7-12 to
teach the expanded elective program.

F. INSERVICE TRAINING FOR ALL ARTS TEACHERS

Regular inservice training should be given elementary teachers in visual art, and
should be given all those elementary teachers and teacher-specialists teaching
drama, dance and music. Regular inservice training in music, dance and drama should
be available for secondary arts teachers also.

PRINCIPLE TWO

We must seek and encourage teachers who are challenged by, rather than frightened by,
the prospects of integration of the artistic disciplines, whenever feasible, and ex-
ploring the uncharted wealth of experiences that may be unearthed with an integrated
program of creative arts.

EXISTING SITUATION

There is no history of integrated arts eourses anywhere in the Berkeley Schools. How-
ever, there is reason to believe that many teachers would welcome such a program in-
volving, perhaps, team teaching. At Berkeley High School a Humanities course which
would seek to integrate music, literature, history and art in an historical context is
in the planning stages. Such a plan is admirapié. Additionally, however, we would
view with favor integrated courses not only in the area of historical survey but also
in performance and direct partcipation, e.g., an improvisational art and drama class.




RECOMMENDATION TWO: CREATION WITHIN THE CREATIVE ARTS STAFF OF A RECEPTIVENESS TO
EXPERIENCE INVOLVEMENT, INTEGRATED ARTS CLASSES

The curriculum associate in' creative arts should make a careful study of other schools
and school systems which have developed classes integrating the various arts. Such
classes would require the utmost care and planning. Released time would be provided
teachers for this planning. This program should not be rushed into on a 1large scale;
rather a limited pilot project of a few integrated classes would prove useful in deter-
mining expansion. No teacher should be forced into working in such a situation; the
success of any such project depends on eager, capable, innovative instructors who are
willing to subordinate t} specific values of their individual artistic discipline to
the potentially greater values to be discovered through the integration and int~rde-
pendence of all the arts.

Integrated, experience-based classes, developed around the students' own, real, first-
hand exploration of all the arts may prove a most effective way of reaching those stu-
dents who do not naturally look toward the arts for pleasure or inspiration. This
idea was explored more fully in the section of this report on the curriculaf* program.

PRINCIPLE THREE

We will seek teachers who are concerned with their students and the means by which the
arts may serve their students and their world, teachers who are unprejudiced by race
or religion, or pre-conceived notions of absolute values, teachers who are themselves,
open, learning people. Our schools will offer high salaries, exciting colleagues,
good conditions for creative and stimulating work, receptiveness for innovation, and
respect for individual uniqueness. It is almost axlomatic that a core of good per-
sonnel will attract others of the same quality.

EXISTING SITUATION

Berkeley's creative arts teachers generally care deeply about their students. Berkeley
can offer an enviable progress report on ending discriminatory practices in teacher
hiring and in seeking fair and unprejudiced teachers. However, in the creative arts
minority teachers are almost non-existent.

"A basic goal of education itself must be the production of increased openness.
That narrows and rigidifies human experience is antithetical to education. The
progress of human affairs is not the product of smug satlsfaction with what is,
but the joyful, even painful, exploration of the unknown."

From Perceiving, Behaving, Becoming,
Association for Supervision and
Curriculum Development, N.E.A. 1962

RECOMMENDATION THREE: ACTIVE RECRUITMENT OF THE FINEST TEACHERS

The curriculum associate in creative arts should compile a listing of colleges and
universities with outstanding programs in art, music, drama and dance to whom he

should send a thorough description of the comprehensive Berkeley creative arts

program. Personal contacts should be made whenever possible. At hiring times the
curriculum associate should approach these institutions again in person, if possible,
and actively recruit the finest new teachers available. The various teacher .internship
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programs, especially the University of California program;’also-offer a teacher prod-
uct of unusually high quality; this avenue should not be overlooked. @~ =~

A. HIRING OF MINORITY TEACHERS; PARTICIPATION IN INTERGROUP EDUCATION

A concerted attempt should be made to hire Negro creative arts teachers. Too much
of our program has for too long been the domain of the school's white population.
With a 40.8% Negro school population (1967 figure), it is only logical that a sub-
stantial number of our teachers be Negro. Student participation by Negro children
in the creative arts might be further encouraged with more minority teacher images to
relate to. Teachers should be encouraged to take part regularly in existing in-
service intergroup education training or intergroup training available in local
colleges and other agencies. o S |

B. SALARIES MUST GO UP

Salaries must go up. Necessity dictates that salaries do exert a significant effect
on the quality of teachers hired. ‘ : ‘ - IR

PRINCIPLE FOUR

Our creative arts program will become an educational model, a reference point, for

the nation's art educators and cultural leaders: these people will come to look toward
the Berkeley School's creative arts program for quality and depth, for direction and
guidance. Co - - . . .

EXISTING SITUATION

At this time some of our creative arts programs have gained local and statewide
attention. Our schools have produced musicians, playwrights, actors and artists of
importance and influence. However, these artists have been the products, primarily,
of the high school programs. Below the high school level we cannot point to our
program with the same pride. We have many gifted teachers below the high school level
who have attempted by sheer force of devotion and skill to create vibrant programs,
but they have lacked personnel, facilities, subsidies, materials and district-wide
support. And on the high school level, while we have indeed some remarkable programs,
the programs are not of a uniformly high quality, and our programs reach a relatively
small percentage of students. . : :

' RECOMMENDATION FOUR: BERKELEY CREATIVE ARTS AS A MODEL FOR THE NATION

The:¢réatiVe.afts in‘public education,vindeed in our nation as a Whole,‘arevin a
crisis state. Nationwide, artists and educational leaders are looking for guidance.
Berkeley could provide that:lead%rship and guidance. '

A. MAKING OUR PROGRAMS KNOWN

Our creative arts staff should be encouraged to write of our arts education programs
which are outstanding. Many of our existing programs in the arts should be brought

to the attention of others, and hopefully we will develop other new and innovative
programs. The School District should seek to have these reports of innovation in arts

education published so that Berkeley may share her information and discoveries, and
thus upgrade the quality of arts teaching across the country. Faculty participation
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in professional organizations in'professional organizations,andﬁat conferences,_
and publishing efforts should be recognized and encouraged.

PRINCIPLE FIVE

Teadhers‘willbbe encouraged to keép abréasi of the_most;important and timély develop-
ments in their art field and in the arts as a whole. , -

_EXISTING SITUATION

At present the creative arts teachers in Berkeley are so burdened with teaching that
few have time to engage in personal studies to keep abreast of development in their
own field, let alone in the arts as a whole. Some teachers manage to make time for
this in summer vacation or night classes. However, for many other teachers, summer
-means extra work for supplementary salary. Aside from regular salary increments for
units or degrees earned, there is very little encouragement or incentive to keep up
to date. '

RECOMMENDATION FIVE: ENCOURAGEMENT FOR TEACHERS TO KEEP ABREAST

~ The School District must encourage creative arts teachers to stay at the vanguard of
their fields. The most modern movements and developments in every field will be
relevant to the student. As a teacher grows older, as the gap between student age
and teacher age grows, this need becomes more crucial. A good way to begin such
encouragement would be by providing salaries that permit the teacher to use the

valuable summer months in study, new artistic experience and curriculum planning.

A. THE ARTS TEACHER AS A PRACTITIONER OF HIS ART

The creative arts teacher is likely to be (or, alas, to have been) a practitioner
in his art field. The rigors of teaching give few creative arts teachers time or
energy to paint, to act, to sing, to dance, to design, or to compose. And yet
such direct contact with the creative process is absolutely essential to the '

creative arts teacher if he is to remain a vital teacher. The summer months provide

a time for such re-creation, given the financial security of a complete salary.
B. THE FULL-~YEAR SCHOOL WITH OPTIONAL FOURTH ""QUARTER"

This proposal should not be seen in opposition to the full-year schoool concept.
The full-year school (open 12 months a year) seems an ideal objective to reduce
crowding, to use facilities to full capacity, and to provide more educational
opportunities to more people. However, the fourth "quarter" might well be optional
with teachers, and the salary provided for three quarters should be a full-time
salary. Another possibility would be the reduction of a teacher's class load
for a full-year working period so that it would allow him time to spend some of
his daily hours in study. ‘

C. INCREASED OPPORTUNITY FOR SABBATICAL LEAVE

The opportunity for sabbatical leave for advanced study should be enormously ex-
panded so that qualified applicants might take advantage of such leave with
minimal financial strain. Presently, few teachers can take advantage of sab-
batical leave because of the financial crises the reduced salary would create.
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D. AVAILABILITY OF INSERVICE TRAINING

The curriculum associate for creative arts should make regular inservice training
available in all the art fields. At least one such program in dance, drama, art and
music should take place yearly.

- PRINCIPLE SIX

Hiring and evaluation of personnel w111 act1vely involve the part1c1pat10n of other
teachers in the art field. : :

EXISTING SITUATION

Hiring;and,evaluationAof{personnel_presently is handled entirely by the-District
Persdnnel_office and school administrators (including department chairmen).
RECOMMENDATION SIX: BROAD TEACHER INVOLVEMENT IN HIRING, EVALUATION AND TENURE

PROCEDURES

That the currlculum assoc1ate for creat1ve arts w1th the Dlstrlct Personnel D1rector
recruit act1ve1y for vacancies in the creat1ve arts through the procedures suggested

‘above. When adequate time permlts, that is, when hiring occurs during the school

year, the hiring procedure should involve interviewing with other teachers in the
arts field. The reactions of these other teachers must play a 31gn1f1cant role in
decisions on hiring. :

A. EVALUATION OF ALL TEACHERS: REDEFINITION OF TENURE

Because understanding of the artistic processes is central to intelligent evaluation
of effective arts teaching, teacher evaluation should be shared by teachers and
administrators. Evaluation should be an on-going process with non-tenured and tenured
teachers so that the principle of tenure worFs as a legitimate protection for the
teacher, not a threat to restrain the inventiveness of a new teacher nor a shield

to hide behind for an ineffectual teacher.

PRINCIPLE SEVEN

Creative arts faculty members meeting with administrators will determine that every
teaching position is a career position; that is, that its work demands are reasonable
and reallstlc and adequately compensated for. :

EXISTING SITUATION

At the present time creative arts teachers in many areas are carrying grossly un-
reasonable teaching loads. This is due primarily to an ineffective and unrealistic
system of evaluating the so-called extracurricular activities which are an intimate
part of any vital creative arts program. Often these activities constitute the
greater burden of a creative arts teacher's workload. Many creative arts teachers
sprnd from 200 to 500 hours per year in direct work with students, above and beyond
the end of the teaching day.- For this they may be given released time, in the form
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of a release from a study hall subervision, release from a "homeroom" assignment or a
reduction of class teaching load.

‘RECOMMENDATION SEVEN RE-EVALUATION OF ALL EXISTING TEACHING POSITIONS

That all existing teach1ng positions in the creative arts be carefully evaluated in -
terms of total time expended working directly with students. An acceptable number of
working hours per month should be decided upon, so that every teaching position may

be the sort of position that will attract and retain qualified personnel, not one that

w111 exhaust and deplete the energ1es of the teacher. :

¥

A. CAREFUL EVALUATION OF CO-CURRICULAR ACTIVITRES

In the creative arts, co-curricular activities (after-school activities) must be
carefully evaluated; they must be perceived as a part of the regular teaching day. o
We must ascertain whether the released time granted is a realistic compensation for ]
extra time expended. We must retain our good teachers; this is of the greatest
importance. Our present evaluation of teacher time does not work in the best inter- i
ests of this principle. | :

PRINCIPLE EIGHT

A workable and efficient departmenial structure will exist to expedite and facilitate
on-going curricular, financial and business problems. Such a departmental structure
will foster and nurture innovation and teacher-1nitiated reform. All departmental
declslons W111 be made with the elemental democrat1c process' one man, one vote.

IR R TRV T s
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EXISTING SITUATION

While the secondary level has seen 1mprovement on the departmental level (recent
establishment of a Performing Arts Department), the system could yet be improved and
strengthened. The division between Performlng Arts and the Art Department seems
unnecessarlly artificial and cumbersome to good articulation and artistic integration.

- Dance enjoys a liaison relationship with Performing Arts but is largely disconnected ﬁ

with that department since it is still taught as part of the girl's phy51ca1 educational
program.

N e e e

Below the high school level there is no real semblance of any departmental structure.
Depending on the specific department or program, departmental declsions are made on
a democratic or autocratic basis.

, Presently the same teacher serves as curriculum associate and departmental chairman
for performing arts, grades 7-12 (Music, Drama and Dance-in-Performance), teaches

one class (an actively performing group) per day, and has responsibility for in-
strumental music down to the fourth grade. On the elementary level one consulting
teacher shares social studies with art and another shares vocal music with mathematics.
There is no consulting teacher for drama or dance. It is clear that the burdens of

these positions are completely unrealistic 1n terms of what might reasonably be ex-
pected of‘one ind1vidua1

RECOMMENDATION EIGHT: STRESS ON THE INTERRELATIONSHIP OF THE ARTS |

To be effective a creative arts program should emphasize the 1nterre1ation of Lhe
diverse art forms: music, drama, dance, painting and sculpture.




f A. CREATION OF ELEMENTARY AND SECONDARY CREATIVE ARTS DEPARTMENTS

A secondary-level Creative Arts Department should be established which c~mbines

the present Art Department, Performing Arts Department and Dance prograr.. The
justifications for bringing these areas together are many and worth aoting. nost
important, perhaps, is that all art disciplines stem from the common human impulse
to express and to create. Secondly, the thematic and historical continuity of the
various art forms correspond. That is, we may understand the Classic period in
greater detail if we concern ourselves with the art as well as the drama, as well as
the dance. The Romantic movement occurs in all the art forms, not just in an
isolated area. The artist of any time, holding his mirror up to nature, reflects
the truest image of his times. It is better to study the overview than only a
segmented part. We would do well to remember the image of the Renaissance Man,
whose knowledge of science and art make him a phenomenon to marvel. One of the
most important and promising movements in modern education is the removal of
artificial lines and barriers between disciplines. The nature of our times is a
sort of montage of time, place and event. Dance, music, drama and art are witness-
ing the "happening", electronic music, anti-plays and pop-art. The very nature of
our times washes over artificial lines, mixing and mingling the arts.

- "The dropout situation in our schools at present has only begun to develop.
The young student today grows up in an electrically configured world. It

is a world not of wheels but of circuits, not of fragments but of integral
patterns. The student today lives mythically and in depth. At school, how-
ever, he encounters a situation organlzed by means of classified information.
The subjects are unrelated. They are visually conceived in terms of a biue-
print. The student can find no possible means of involvement for himself, nor
can he discover how the educational scene relates to the 'mythic' world of
electronically processed data and experience that he takes for granted. As
one IBM executive puts it, 'My children had lived several lifetimes compared
‘to their grandparents when they began grade one'."
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From Understanding Media,
Marshall McLuhan, 1966

? 'B. SPECIFIC GUIDELINES FOR DEPARTMENTAL STRUCTURE

In the section on the curricular program we have discussed a greatly enlarged pro-
gram of elementary creative arts education. Therefore, the creative arts on the
elementary level, as un the secondary level, will require some sort of departmental
structure for its efficient administration. The school administration should set up
such a structure which would promote: |

: 1. Frequent opportunity for discussion between creative arts teachers at a11 grade
- ‘ levels and within each grade area.

2. Presentation of needs of the elementary teacher of creative arts to the
administration of individual schools and the central district administration.

3. A means for all creative arts teachers to have a direct hand in formulating
budget, evaluation of other creative arts teachers, establishment of creative
arts policy, and selection of department chairmen and curriculum associates.
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- There is nothing in this recommendation to inhibit the development of the individual

4. A specific authority which closely links the entire créative arts program,
District-wide.

POSSIBILITIES FOR ARTISTIC DISCOVERY

Finally, by bringing together the arts what aesthetic truths and artistic relation-
ships might we not discover? The possibilities are limitless and if teachers are
themselves true learners, their intellectual and artistic curiosity will insist
that they explore this region. ' ’ o

The fear may persist that in such a combined department the larger arts will devour
the smaller ones. This fear ignores the very interrelationship and interdependency

~of the arts: the human source from which they have together sprung.

"From the contention that the creative process is essentially a response of
the total personality to the total situation rather than the exhibition of
some special ability, it follows that there is a psychological unity in all
of the arts. As Mearns put it: 'From the point of view of the Creative
Spirit, the arts are one; only the product is different'."

From A Psychology of Artistic Creation,
H. E. Rees, 1942

art forms. In practical fact, the larger combined department would have a greater
combined strength offering added support to each of its parts.

DANCE AS A CREATIVE ART

 Dance has long been a part of the physical education program. While dance may in-

deed promote physical fitness, coordination and grace, its primary function is as a
creative art form. Physical fitness is a valuable side-effect, not an end in it-
self. Dance, in Western culture, is the mother art from which lyric poetry, music
and drama have sprung. Clearly then, its rightful place is within a creative arts
program. : \

"The Dance Section of the third Conference of the Arts in Education affirms

that dance is an independent art and should be recognized as such. While dance

can contribute to music, theater, and physical education, to function most
effectively at the several educational levels in today's expanding program
of the arts in education, dance needs to be free from administrative sub-
ordination to the other professional fields."

From Report of the Arts in Government, Education Community - 1965,
National Council of Arts in Education, Conference III

We need not worry long on the problems of accreditation for dance as a physical educa-
tion activity. Colleges and universities have long granted credit for classes taken
in related departments. We have only to agree that such credit be granted and that
obstacle is removed. :

PRINCIPLE NINE

Direct‘measurés should be taken to acquaint administrators, teachers in oqher'disci-
plines, and the public with the philosophy and process of the creative arts program.
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Only through a thorough undérétanaing will the arts assume their rightful stature
and vital function in the schools and in our society.

EXISTING SITUATION

Administrators generally do not fully understand the philosophy, function and values
of the creative arts program. This is true also of teachers in other subject dis-
ciplines; many are resentful of the time consumed by creative arts activities--time.
lost from more "useful" or "fundamental" disciplines. Parents and the general public,
too, do not fully comprehend the function of the creative arts program in a time when
the very role and nature of school arts has changed so dramatically. This misunder-
standing at all levels is not solely due to unfeeling pec.le, but to a large measure
to many artists who exalt themselves, and who feel that to justify, explain or even
demonstrate their worth is to demean themselves. This is a romantic notion of.
isolation and martyrdom which should be discouraged.

The arts have never been central to culture in the United States. Certainly the’
schools have helped maintain this situation. As a result, most of our citizenry,
products of public education, have no real knowledge or understanding of the arts.-
This lack of understanding and awareness, unintentional as it is, continually vexes
development of creative arts programs in the schools because so many administrators,
teachers in other fields, parents, influential citizens and even creative arts
teachers lack a fundamental compiehension and perception of the value, worth and
critical need of the arts.

RECOMMENDATION NINE: INFORMING THE COMMUNITY ABOUT THE ARTS

We recommend that a thorough school and community information-about-the-arts program
be undertaken to educate others of what we are attempting to do. The press is one
avenue; regular articles on the philosophy and processes of the arts would help to
keep the arts foremost in the peoples' minds. Demonstrations in dance, drama, music
and art should be frequent, open to the public. A District specialist to handle
public relations and dissemination of information and publicity for the creative arts
should be hired. In the section on the curricular program we suggested creative arts
activities which would involve many people who are not now involved in the arts; they
will need to be informed about these opportunities.

PART FOUR - CREATIVE ARTS IN THE BERKELEY SCHOOLS: PHYSICAL ENVIRONMENT

"Let us design a city so marvelous that merely by walking through its streets
all the sciences and humanities can be learned from the world as from a book."

From The City of the Sun,
Tommaso Campanello

Careful consideration of the physical environment of the arts is crucial to our pro-
gram. The mere scheduling of classes and designing of curriculum does not guarantee
a program. A curriculum can be changed, and perhaps should be, from year to year.
But we must live with our buildings over long periods of time. An oak tree will not
grow unless it has sunlight, soil, and water. When we fail to provide the physical
environment for an effective program, we starve our greatest resource, the child.
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The physical environment of the creative arts program should be a reflection of the
type of work it is surrounding. Our students must feel the freedom to move and to
work which is afforded by a great deal of space. The beauties of nature, with
which our area of the world is so richly endowed, should be readily ava11ab1e and
integrated in beautiful relationship of function and appearance. For this reason
buildings should be designed by architects familiar with the problems and possibil-
ities of the arts as well as engineering.

There should be areas for individuals to work alone. At the same t1me, bu11d1ngs |
must be open to the outside in such a manner as to arouse the curiosity and interest
of people and then to encourage them to come in. As part of a larger educational
environment, the design should suggest the 1nter-re1atedness of all the educat10na1
disciplines as well as the creative arts. Besides serving as an inspiration for
creative endeavor, the physical environment and facilities should act as a turtle S
shell, preserving but not restricting the life underneath. :

Our schools must be as a palace to the community. It is in the schools that the
community is constantly being remade. Our facilities should be such, and our build-
ings so lovely and well-cared for, that they provide a constant attraction, nurturing
education as a continual process. Central to this educatlon a f10urlsh1ng arts
program would nurture culture as a continual process.

Following is a list of principles that will guide us in creating a suitable physical
environment for the creative arts. After each statement of principle is a descrip-
tion of the existing situation, followed by recommendations for changes, additions
or alterations.

PRINCIPLE ONE

Our buildings must provide spaciousness‘for the activities taking place within and
without. Facilities must be carefully maintained with consideration for the activ-
~ities which take place within them.

PRESENT SITUATION

Space looms as one of the major blocks to expansion and fulfillment of the creative
arts program. -On the elementary level we have no music rooms, let alone rooms for

] dance and drama. Teachers must move from room to room carrying books' and equipment,
‘ in some cases even pushing pianos, working in places where noise is unde51rab1e and
clutter inexcusable. 1In many of our schools, the auditorium (fortunatély, virtually
all of our schools have some sort of auditorium-theater) has long since been given

i over to additional classroom space for reading, special programs, and gymnastic
equipment. This is perhaps the saddest commentary of all. These theaters which
should be bustling daily with the active workings of the creative arts have appar-
ently seen so little activity of that kind--the arts have so atrophied on the ele-
mentary level--that it has seemed logical to give the space over to programs which
have demonstrated an urgent need for additional space.

The problem in the junior high schools is equally serious. Again, art rooms and
music rooms are inadequate; drama rooms are non-existent. And again, the theaters

to other areas.
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At the high school, East and West Campuses, we see the pattern repeated: an art de-
partment at the East Campus that cannot expand either its staff or offerings because
it is limited by tiny, inadequate rooms. Lack of rehearsal and classroom space also
plagues the West Campus program. In the Performing Arts complex at the high school
we see concrete, vault-like rooms, closed to the light of day, poorly lighted,

faulty acoustically, and lacking in areas for safekeeping of musical instruments and
other equipment. The Berkeley High School Community Theater has been so neglected
since its construction it can no longer be depended upon for lighting or sound. And
no planning or action has been taken to remedy the problems inherent in the basic de-
sign of the theater. This theater, a palatial treat for the audience member, has be-
come a terror for both school and professional practitioners due to inherent faults
in the design, and neglect and lack of maintenance. The adjoining Little Theater has
been virtually unchanged since its construction many years ago. Its lighting and
sound systems are antiquated and obsolete. The very physical appearance inside this
small theater is dull, cold and forbidding. The draperies, used very seldom now be-
cause of their appearance, hang in shreds and are continually patched and mended.

And yet, this Little Theater is the most used theater in the District by both the
school and the community. '

The West Campus theater, potentially one of the finest theaters in the District, has
been allowed to deteriorate. Its rigging, lighting and sound systems are damaged and
unmaintained. In fact, none of the auditoriums in thé School District are maintained,
except by general custodial help. Theater maintenance requires an understanding of
theater equipment, something we cannot rightly expect of our regular custodial staff.

RECOMMENDATION ONE: PHYSICAL ENVIRONMENT CONDUCIVE TO THE CREATIVE ARTS
A. ELEMENTARY SCHOOL CREATIVE ARTS COMPLEXES

An arts complex should be developed in every elementary school in the District.
This might consist of two very large rooms which might be subdivided, by folding
partitions into four smaller robms. (Large auditoriums might be used this way.)
Larger schools will undoubtedly require additional space. The floor must be suit-
able for dance and drama activities. Heating and lighting must be of a high
quality. Windows are essential to the openness of the creative arts experience.
Mirrors which can be closed from view will be useful to dance. A small movable
platform stage (or the existing auditorium stage) will be useful for drama.

An adequate supply of folding chairs should be available. Art would continue in
the individual classrooms, but special large equipment, e.g., potter's wheels,
kilns, etc., would be located in the central arts complex. There must be adequate
storage space for books, materials, and art work. One of the rooms must have
blackout curtains and must be equipped for slide and movie-showings. The use of
the school auditorium will be expedient in providing some of the necessary space.
However, it alone will not suffice. Additional space must be found. It is
absolutely crucial to the morale and well-being of the creative arts program staff
that the auditorium's prime function be the arts program. It must not be a
repository for gymnastic equipment, discarded school equipment, etc. Perhaps a
gymnastic complex should be planned for, but clearly it should be separate for
reasons of order, convenience and full use of creative arts facilities by the

creative arts program.
B. JUNIOR HIGH SCHOOL CREATIVE ARTS FACILITIES

The junior high schools will need expansion and renovation of their creative arts
facilities. Whole new rooms are necessary for every field. Garfield's theater is
basically excellent. The situation at Willard is less happy. The concept of the
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"cafetorium'" was introduced there, and while we cannot speak for its effectiveness
as a cafeteria, its function as a theater is almost nil. It is a concept. faulty
at the very core, and we go on record in the strongest possible terms to oppose
any future building of such a facility. The junior high schools and high schools
need full-time theaters. Below the junior high level, a large flexible room will
serve the needs very well, although not a cafetorium-type shared facility. What-
ever the state of the Willard cafetorium, it must be lived with. Therefore, we
recommend installation of draperies, lighting and sound equipment, and acoustical
treatment to make the facility more usable. Additionally, the construction of a
large flexible room, equipped with stage lighting and a portable stage-seating
arrangement will be effective for "arena" or "in-the-round" performances.

WEST CAMPUS CREATIVE ARTS FACILITIES

At West Campus additional classroom space is needed for all the arts. A construc-
tion area for stage sets and costumes is needed. Visual art should have a complex
of rooms at both junior high schools and at West Campus. This art complex would
include a common storeroom for materials and equipment, and one room with curtains
for slide-showing, and other audio-visual materials. The rooms should be equipped
more as a shop than as a drafting room: tables of stand-up height, rough and
strong; counters of sit-down height along one or two walls for drawing and design
work; two or three sinks, large kiln and several small low-temperature kilns;
large storage shelves for three-dimensional work plus racks for wet paper; saws,
hammers, simple power tools; one wall for bulletin board material.

EAST CAMPUS CREATIVE ARTS FACILITIES

At East Campus, where space is at such a premium, a feasibility stuly should be
undertaken to examine the possibility of enlarging the community theater East wing
arts complex. Possible areas for expansion, any or all of which would require
major construction, would be additional floor levels on the East wing, use of
theater exterior porch balconies (enclosed, these would make large, sunny rehearsal
or classroom areas), and the huge space below the theater seating area floor.

It would be ideal to bring the dance and art programs into the same complex, where
all the arts might flourish together. At the high school the art department would
need five or six rooms with a common storeroom. One of these rooms would be a
sculpture-ceramics room; another would be a room with curtains for audio-visual
(such a room might be shared with the other art fields); several large drawing-
painting rooms equipped both with drawing tables that could be pushed to one side
and easels and stools for stand-up work; a small gallery for display of student
work should be included. A complete dance studio should be located in the East

wing. Dressing room and shower facilities already exist in the ‘facility. Installa-

tion of lockers would be necessary.
McKINLEY SCHOOL CREATIVE ARTS FACILITIES

It is impractical to discuss additions to the physical plant at McKinley School;
the whole school must be rebuilt. However, if and when that occurs, careful pro-
vision for a creative arts complex must be made.

ADULT SCHOOL CREATIVE ARTS FACILITIES

The adult school program in creative arts uses some of the same facilities as
the other schools and a wide variety of other locations as well. Many arrangements
~ are completely inadequate, e.g., life-drawing classes in a science room, without




movable tables, easels or storage space. If we are really concerned with life-
long learning we must carefully assess the needs of the Adult School which will
surely grow enormously in the next twenty-five years, and try to provide for these
needs.

G. NOISE AND THE CREATIVE ARTS

In all art areas, acoustical needs must be considered. It is essential that the
noise inherent in many creative arts activities not be burdensome to other areas
of the school. The creative arts teadher and his students must be perfectly free
to make all the noise they wish.

H. REPAIR AND RENOVATION FOR DISTRICT THEATER FACILITIES

All our school auditorium~theaters, and especially the Berkeley High School Com-
munity Theater, the Florence Schwimley Little Theater, the Garfield auditorium,

the Willard facility, and the West Campus auditorium, must be studied and evaluated
for their meeds in stage equipment, sound and lighting. We have a huge investment
in these facilities, and we have not maintained that investment. Lighting and
sound equipment that should have lasted longer is now beyond repair because of

lack of preventive maintenance. It may well be wise to hire a stage manager to
inspect and maintain Berkeley's theaters. A large amount of money will have to be
set aside to replace antiquated and broken lighting, sound and stage equipment.

In addition to replacement of broken and obsolete equipment, funds for capital
outlay for new equipment in lighting, sound and stage .equipment are needed to
bring the theater plants to maximum usefulness. Finally, a substantial portion

of all rental charges, perhaps 20% to 25%, should go directly into a theater
maintenance fund (apart from capital outlay) to be used exclusively for theater
upkeep and improvement. Presently, rentals go directly into the District's general
fund. -

PRINCIPLE TWO

In the future extreme care, including teacher involvement and consultation, must be
given to planning and the choice of design for creative arts buildings and renewal
of existing facilities.

EXISTING SITUATION
We must live today with facilities that might have been designed more adequately (and

in many cases, for no more money) had theatrical architects been consulted in the case
of theater building, or had teachers been consulted in the case of classroom building.

RECOMMENDATION TWO: BROAD STAFF CONSULTATION IN FUTURE BUILDING, REMODELING AND
‘ ~ REDECORATION

.

In all future theatrical design or construction the services of a theatrical architect
should be solicited. And in all classroom construction as well as theater construction,
classroom renovation, addition or remodeling including routine painting, dialogue

must occur between maintenance or construction authorities and the teachers who are
working within the structures and who will be able to best ascertain the needs of

their own programs.
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PRINCIPLE THREE

Because change and development are inherent in education, our facilities should be
constructed to allow for maximum flexibility and adaptability.

'EXISTING SITUATION

Most of our present creative arts facilities are most inflexible.

RECOMMENDATION THREE: FLEXIBILITY FOR THE FUTURE

That the principle of flexibility guide all future design and construction. Seating,
tables, equipment should be movable; walls should be movable; acoustical engineering
is crucial at all levels in all construction. This policy of flexibility should not
be seen to support the expedient concept of cafetoriums and the like. Rather, it
proposes that creative arts facilities be built with an eye toward the future and
with the realization that we cannot now know fully what creative arts activities will
be going on in these facilities 25 or 50 years hence.

PRINCIPLE FOUR

The creative arts are directly concerned with the creation of beauty. Therefore, the
physical environment for the creative arts should reflect this concern.

EXISTING SITUATION

Many of our creative arts facilities are sterile, cold and unattractive. In many

cases these facilities deny the very activities taking place within them.
RECOMMENDATION FOUR: BEAUTY AS A PRIMARY VALUE IN THE CREATIVE ARTS

That our buildings reflect the search for beauty inherent in our work. °That all future
designs and plans be submitted to a committee constituted of the creative arts
curriculum associate, department chairman, and teachers who will use the facility, for

suggestions and criticism. The principles of beauty in design must be recognized
as absolutely crucial in the shaping of attitudes and taste.

PRINCIPLE FIVE
A large choice and quantity of materials should be provided for creative arts

activities. All materials and equipment necessary to the creative arts program
should be supplied by the School District at no cost to the student.

EXISTING SITUATION

In elementary music, books and sheet music are scarce. Many classes use outdated
texts. Pianos often must be moved from room to room. Phonographs and tape recorders
are not alwsys available.




On the secondary level, funds for replacement of equipment are lacking. A prime -
example is musical instruments loaned to students, many of which have long since
reached the point where they no longer justify repair. Yet there is no adequate fund
for purchase of replacement instruments, nor indeed, for new instruments to meet a _
growing interest in instrumental music. We are, in effect, throwing good money after
bad, when we expend large sums of money on antiquated equipment.

Departmental budget matters are not known by all teachers. Efforts need to be made

to acquaint every teacher with budgetary procedures. Some teachers go without supplies
- and materials they could have because they do not understand, or have not been 1n-'

formed, how the budget and storeroom requisitioning works.

RECOMMENDATION FIVE: BROAD TEACHER INVOLVEMENT IN BUDGETARY MATTERS

Department teachers at all levels should be actively involved in the selection of the
materials and equipment they will need for their programs. Every department's budget
should be created by all of its own department members; it should be made available

to every department member. All department members must be advised of budget deadlines
and District financial policies.

A. A NEED FOR MORE MATERIALS AND EQUIPMENT

Our District storeroom should seek to stock materials in greater quantities and
wider varieties, these increases to be determined by creatiwve arts teachers.

The art complexes we have suggested must be equipped with pianos, other musical
instruments, audio-visual equipment, books, art supplies, and snorage space for
art work.

Funds for the following areas should be increased: book purchase, musical instrument
purchase, development of listening libraries in all schools with books, records

and prints that may be loaned to children, closed-circuit television, repair of
equipment, theater maintenance.

B. A HIGH SCHOOL CREATIVE ARTS RESOURCE CENTER - | | i

At the high school a creative arts resource center should be established with a
large collectlon of books, recordings, art prints and slides that the students
may check out. In addition, listening areas should be available. Also a sound

: studio where students may have access to tape recorders and may edit their own -

R tapes, and a photography center should be developed. This resource center should

- also offer a place of quiet relaxation where creative arts students and teachers
could meet, confer, read, study or think.

C. INCREMENT OF AUDIO-VISUAL MATERTALS
A lerge scale attempt must be made to build up audio-visual materials, espeeially
films, in the creative arts. The annual purchasing budget for creative arts
audio-visual materials should be greatly extended.

D. ALL MATERIALS REQUIRED FOR STUDENTS SHOULD BE SUPPLIED BY THE DISTRICT

‘All materials required for creative arts activities must be furnished by the - - ,fﬂ
school, e.g., dance leotards, costumes, scripts, music, art supplies, etc. - -~ =
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E. PROFESSIONAL LIBRARIES

Small professional 11brar1es for creative arts faculty members should be estab-
lished in each school. S

PART FIVE - CREATIVE ARTS IN THE BERKELEY PUBLIC SCHOOLE: CONCLUSION

What we carry away from any education is a tone, an attitude, an approach--all of
which make up our taste: the .taste that defines our whole approach to what we wear,
what we hear, the houses that we live in, the habits we create, the hobbies we culti-
vate. On a national scale education arts have been guilty of the worst taste, the
most bizarre parade of idiotic waste imaginable. Hence, the millions of people who
haven't seen a live performance of any art since their senior play or their high school
_band concert. That is why there are few intelligent theater audiences, concert-goers,
art enthusiasts. And if there is no audience, there is no art. And finally, as a
culture's art diminishes, so does its impact on history and the value of its human
~product. And what happens to a people's art is what happens to its conscience, its
heart, its very notion of truth. ~ :

"This is a period of ingrown philosophies in which people consume their insides because
they can't get out of themselves into something more bountiful." This is the time of
crisis that critic Brooks Atkinson describes. Although he refers to the American
theater, with almost no difficulty at all his remarks could be extended to the whole
range of American creative arts. There is a crisis here. If artists are at the van-
guard of a culture (and usually they are; artistic heresy of one generation becomes
living-room patter for the next), America hasn't much ahead. Somehow our eyes have
failed us. Somehow in the midst of unparalleled material prosperity, we feel an
enormous spiritual void. Listen to our poets and playwrights: you hear either a
strident scream or a faint, cornered whimper; there's simply no audience to sit and
listen to them, to think about what they're saying; so they clutch desperately at the
coattails of a disinterested passerby, or weep to themselves. This is the very image
of poverty. This is a cultural poverty which is promoted by an educational system
which is devoid of attention to the soul and its expression through the arts and which
fosters the mediocre in its programs. It cannot help but produce a people who seldom
attend good plays or concerts, who think that Picasso stopped developing in kinder-
garten, who perceive Renaissance nudesas fat, ugly, and laughable, who find the male
dancer threatening to standards of masculinity, who think of a system of government as
a culture in itself, who insist on being told "the point" or "the meaning" and who

are insecure or even belligerent when confronted with the abstract, who think that
quality living is unexcelled material progress. None of these things is so, but too
often our schools have asked teachers to act as if they are so, and to teach as if
they are so. And if we don't stop this progression, we will keep running ahead,
ahead, and ahead, until we find ourselves falling because we paid attention only to what
was ahead of us, and none to what was above or around us. In short, we will fall
because we forgot to educate our souls. This is what the creative arts are for:
they're the stuff that makes us whole. Read, write and compute: necessary, funda-
mental, indispensable--no argument. But can it be that we have forgoiten something
else that is as necessary, fundamental and ind1spensable7 Have we provided adequately
for the soul’

Our schools, reflecting our culture, have failed to recognize the arts as central to
our lives. As a consequence, few forces in our world are as peripheral to our way of . .
thinking and living as are the arts. The goal of getting-a-good-education-to-get-a-
good—(i.e., high-paying) -job is at the center of our culture.
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But what of our souls? What after we have the good education and the good job? What
will sustain us then? Surely not the arts, (although they could have helped immeasur-
ably) because we have systematically shelved them, forced them into a corner, squeezed
them (where we could) into the last few remaining minutes of our student's day, and
as a sort of final insult to the validity of the arts, as fitting subject matter for
education in themselves, we have pretended that we are paying attention to them by
using them as 'tools'" to teach other more "utilitarian' disciplines.

And what happens now? - We could start a Renaissance. Clearly that's what is needed.
But we'd better begin quickly. | |

APPENDIX A
PRIORITIES OF IMPLEMENTATION OF RECOMMENDATIONS OF THE SUBCOMMITTEE ON CREATIVE ARTS

We have divided the recommendations into three categories: 1) Recommendations which
can be implemented by administrative decision and with no or negligible expenditure
of funds; 2) Recommendations which should be completed, or at least begun in the first
three years following adoption of the report; 3) Recommendations which should be -
begun no later than the fourth year after the adoption of this report. It is to be
hoped that all recommendations will be realized within ten years. The numbers refer
to Recommendation numbers used within the report.

IMMEDIATE IMPLEMENTATION

Adoption of Philosophy

from Part Two. - Curricular Program: Recommendation One - C, D, M, N, P; X
Recommendation Two ,
Recommendation Three - A, B, C, G

from Part Three - Perébnnel: Recommendation Eight - A, B, C, D
Recommendation Nine

from Part Four - Physical Environment: Recommendation Two
' Recommendation Three
Recommendation Four
Recommendation Five

WITHIN THREE YEARS
from Part Two - Curricular Program: Reéomméndation One - A, B, E, F, G, H, I, J,

K L,0,Q R
Recommendation Three - D, E, F
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WITHIN THREE YEARS (continued)

from Part Three - Personnel: Recommendation One - A, B, C, D, F _
e | Recommendation Two
Recommendation Three - A, B
Recommendation Five - D
Recommendation Six A
Recommendation Seven - A
Recommendation Nine

ﬁ'W .. from Part Four - Physical Environment: Recommendation One - A, B, C, D, G, H _
Recommendation Five - A, B, C, D, E

BEGUN BY FOURTH YEAR
from Part Two - Curricular Program: Recommendation One - S, T, U, V, W

from Part Three - Personnel: Recommendation One - E

' Recommendation Four - A
Recommendation Five - A, B, C
Recommendation Six - A

from Part Four - Physical Environments: Recommendation One - E, F

APPENDIX B
SUGGESTED CURRICULAR SEQUENCES FOR DANCE AND DRAMA GRADES K-12

Both Music and Art are presently represented in some curricular form grades K-12.
Drama and Dance are not; therefore, we suggest the following curricular sequence for
guidelines in establishing a formal curriculum, grades K-12 for Drama and Dance.

DANCE~DRAMA: GRADES K-3

A. The aims for Dance and Drama in elementary school grades are strikingly similar.
Therefore, consistent with the suggested Dance-Drama classes grades K-6, we have
] suggested a curricular sequence for Drama and Dance as a combined sequence. Freedom
. of movement is of central importance in both disciplines. Dance at this age tends
to be dramatic in content.

g B. Class length about 30 minutes twice a week. Class size about 20 children. The
larger the class, the less opportunity the teacher has to observe and help the
individual child. The teacher must be able to watch each child.

C. Specific aims in addition'to general art education aims:
1. Give children an opportunlty to explore their voices and bodies, in terms of

what they are capable of. : o
2. Give children an opportunity to be inventive.

3. Give children an opportunity to 'share-and-tell" with movement and voice.

4 4. Give children an opportunity to feel the joy of physical movement and vocal
] o freedom. :' B - o

- 5. Give children added physical, vocal, and creative flexibility and strength.




_D These aims are important as a basis to all future work in dance and drama, in addi-
' tion to their value of the moment. If these steps are skipped, the whole process
must be gone through at a later date. They are basic _to all creative work in

dance and drama. L

;%E. Principles of teaching dance and drama to children:

1. Fostering inventiveness: Capitalizing on children's natural ability to imagine
things. For instance: An activity based on getting from one place to another,
asking these kinds of questions as directions for the activity:

a. '"What is the slowest way you could get there?" _,

b. "How can you get from this corner of the room to the window?"

c. "Supposing it was icy?"
~d. "What would you do if you met someone you didn't like?"

e. "Supposing you camé to a fence?"

£f. "Supposing you were in a fierce hurry and there was a big puddle in the way?"
g. "Suppose you didn't really want to go there but had to go. What might you
~do along the way?" |

2. Maintaining flexibility and strength or increasing it: Use of directed movement
sequences. For example, developing balance: Bring in pictures of birds stand-
ing on one leg (or have the child draw pictures, etc.). Have child first imitate
the bird: '"Imagine you are-a bird with very long legs and you like to stand on
one leg for a long time." Can you pick up a piece of food standing on one leg?
What else can you do on one leg? Can you turn around? Hop? Can you flap your
wings?" This should then develop into something more than body-building, such
as quality of movement. Explore various ways of flying: swooping, soaring, etc.

3. Developing the shére-and-tell idea, doing improvisations about "How I got to
school; What I do after school:" 'Can you guess what I saw yesterday by the way
I'm moving?" . |

4. For joy of movement, do fast exhausting things: running, jumping, hopping, fall-
ing down, etc. "How high can you skip? How long can you run? Let's run fast
and then leap over the fence,'" etc.

. DANCE-DRAMA: GRADES 4-6
A. Class length: 45 minutes two times a week. Class size: 20.
; B. Aims: All of the aims of K-3 with more sophisticated methods:

Begin to learn to select movements out of what comes from improvisation.

More work on vocal improvisation: conversation, 1mprov1sed scenes.

Working consciously toward solving a problem.

Introduce specific rhythmic, spatial, quality studies.

Start making studies to show to the other children: in other words, you work on
something, set it into some form, remember it, and show it. However, the
emphasis is on what ideas you show, not whether the study is the same each time;
this is the essence of improvisation.

LW
L]

. C. Methods:

1. In the movement development (which is bordering on technique), you might teach
‘a simple swing (arms overhead to begin, let the stretch collapse down, bending
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knees and dropping torso over, then collect energy and stretch back up) and

‘then vary it in several ways and have the children vary it, improvisiag with
various direct1ons, tempos, keeping the quality but moving around the room,

just using arms, etc. Then ask them to select the three favorite ones they

found and show them to the rest of the class. |

2. To work on shapes, having them improvise with straight lines and round lines,
feeling thick, thin, etc. Select their favorite shapes and show. You could use
the mirrors to find shapes. This could develop into making shapes with two
people and three people, etc. ‘

3. Work on dances that tell stories: dance-dramas. How do you find movement for
an idea? Pick some really familiar idea like a fight between two people.
Analyze the way they move before, after, and during.

4. Work on improvisations where you develop ability to indicate an object that
isn't there, like tug-of-war.

5. Take the above idea and let them expand and fragment so that some qualities
of the initial idea are still there, but the overall quality has become new.

6. Work on vocal expression and direct communication using such exercises as.
"gibberish", communicating with nonsense syllables. ,

7. Begin teaching awareness of the stage situation: "Sharing the stage picture
with an audience. Sharing the voice with an audience." Learning the importance
of stage focus. Students should learn a sensitivity for these matters; they
should not need to come from a "director".

8. Learning to be an audience member: a cooperative, participating, constructively
critical part of the artistic process.

9. The children can work on improvisations with different kinds of props: chairs,
tables, balls, fabric, etc. Music and sounds can be used.

10. As children get older, they may want to do dances and improvisations about how
they feel (instead of the way a stimulus makes them feel). '"How do you move
when you're happy? Angry?" etc.

11. Studies can be made for the children to explore the differences between fast and
slow movement, straight, sharp lines and circular lines, i.e., experimentation
with qualities of movement.

12. The most important thing to do is to let the child explore his own way of play-
ing. It is a terrible mistake to make children feel there is a right way and
a wrong way to play out a situation, to move, or to solve a problem. This cannot
be stressed enough. They must not he taught: "This is the way to run; this
is the way to say it." If the child concentrates on his problem, his solution
must be respected.

DANCE-GRADES 7 AND 8

A. Class length: one hour, 3 times a week with 30 minutes technique and 30 minutes
composition. (Class size: no more than 30.




B

C.

Space: Some large friendly room, with good dance floor and large mirror long
enough for class to see themselves at once, with drapery to close it from view.
Adjacent dressing room facilities. Students should be provided with leotards

and tights or gymnastic-style pants so that the teacher can see what the body

is doing (clearly, loose overblouses and shirts would prevent view of the ribcage,
and pants and skirts that are too tight or inflexible will inhibit range of move-~
ment). Introducing dance leotards will be no problem at all if the children

are prepared for the event in a non-threatening and relaxed fashion. These clothes
should be supplied by the school and laundered by the school. Since the kids will
grow during these ages, they will not be forced to buy new clothes every time
they grow an inch. A blackboard, record player, tape recorder, and percussion
instruments will be necessary.

Aims
1. Continue to build movement vocabulary and develop kinesthetic awareness.

2. Begin to discipline and structure creative assignments in such a way that the |
students begin to learn to achieve specific ends, for example, learning to phrase.

3. Learning how dance may relate to music: phrasing, music vocabulary, rhythmic
notation and rhythmic devices. |

4. Learning to "set dances" so that although improvisation is still important as
a technique, the goal is to select the best of the improvised materials and
order it into a particular dance.

5. Work on dances with music.

DRAMA - GRADES 7 AND 8

A.

B.

c.

Class length: one hour three times a week. Class size: 20-25 students.

Space: A large, light room with movable desk-chairs and a portable plaﬁform stage.
Additionally, the following equipment would be necessary: A large movable black-
board; simple, movable spotlights with dimmer system; costume rack with versatile
rehearsal costume pieces: capes, hats, lengths of fabric, etc.; cabinet with

basic props; rehearsal furniture; tape recorder; phonograph; movie and slide
projectors; movie screen; window black-out curtains.

Aims:

1. To continue improvisational background begun in grades K-6.
2. To begin formal dramatics: the script play.

3. To continue physical and vocal techniques sessions.

4. To begin specific vocal exercises to train and develop the voice to fullest
range and versatility.

5. To further stage awareness sense begun in grades 4-6. Introduction of non-
directed blocking.
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6. To begin a study of dramatic literature as drama. A beginning study of

important movements in theater history as such study suggests itselfvfrom‘the
dramatic literature being read. : '

7. Introduction to theater crafts: design, lighting, costuming, etc.

DANCE - GRADES 9-12: Elective Courses of Study

Technique I Basic Movement Technique for the Not-Necessarily-Dancer-to-be.
Would include all kinds of moving, including posture. Should probably
include movement for the theater. Elementary improvisation could be
included. This course would be for kids who have not been exposed to

the previous experiences in the District and anyone else who needs or
wants to take it.

Technique IT Elementary Dance Technique. An advanced form of the techniques taught

in junior high with increased stress on turn-out, leg extensions, use
of the torso and spine, etc. ' ' '

Technique III Intermediate Dance Technique. Would include some ballet techniques

that are necessary for modern dance work; more complex movement patterns,
etc.

Technique IV Advanced Technique. Course would include advanced and more difficult
work from each of the previous two courses and additional movement series.

Each of the above should meet three times a week for at least 50 minutes. The space
required would be a large room, mirrors, dressing room facilities, and hopefully,
an accompanist (most hopefully, an imaginative accompanist). '

The class size should be not more than 25. If it is larger, the teacher will not be
able to size up each student. The content of these classes will vary according to
class makeup. Further, it is essential the students have individual help in correct-
ing body positions, etc., or they will repeat errors.

Composition I-Composition and History

Composition II-Composition and History

These two courses would study dance composition from the point of view of styles
in dance and the other arts. For example, in the study of the Pavanne, the
students would study its historical relevance and then improvise within the
original style. Next they would study the elements of the form as a style for a
dance today, e.g., tragic themes lend themselves to the statelinecs of the
Pavanne. Eventually, the course would approach the preccnt day and include
studies of jazz and the theater of improvisation 2nd "happening".

Advanced Choreography Workshop. In this course the students would set up individual
problems to work on and then solve them. At the end of the course they would
select their best-dances for a concert and work to produce the concert. This

course should also include dance production techniques, such as costuming and
lighting for dance.
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Dance Repertory - Students who are not interested in choreography can take this
course in order to continue in dance in addition to technique. They would learn
dances from dance notation (all the dances of important choreographers have been
written and copyrighted in a system called Labanotation) and then perform them
in the Dance Workshop Concert and wherever else it was reasonable to show dances
not choreographed by students. For example, this class could provide the corps
for musical comedies and other productions that are largely teacher-directed.

Both Repertory and Advanced Choreography classes should be taken concurrently with
Advanced Technique. The Advanced Choreography course should meet two times a week
for two hours. Repertory should meet three times a week for an hour. ’

DRAMA - GRADES 9-12: Elective Courses of Study

Beginning, Intermediate and Advanced Theater Workshops: These three courses, each
covering two semesters will deal with the art of the actor in relation to the
total theater experience. The student will study extensively improvisation,
mime, dramatic literature and theater history as it evolves from a study of
representative plays, basic theater terminology, voice, articulation, styles of
acting. Additionally, the student will study elementary scene design, lighting,
costuming and make-up. This class sequence will begin with simple improvisation
and will advance in six semesters to production of full-length plays in the
workshop situation. Beginning Theater workshop should be offered in 9th and
10th grades. ‘

Stagecraft: A course in theory and practice of stage design and construction, lighting
and property design. These classes, offered both at West and East Campus will
design and prepare the actual scenery, lighting, and properties for all high
school theater productions.

Stage Costuming: A course in theory and practice of designing and constructing
costumes for the theater. This course, which should be offered at both East
and West Campuses, will prepare the costumes for all high school productions.

Dramatic Literature: An intensive course in the reading, study and criticism of the
great literature of the theater from the Greek drama to the present. The course
will study theater history as it relates to the plays under study, will read
extensive dramatic criticism and will respond to the materials studied with
extensive written exercises.

Children's Theater: Students will direct elementary school youngsters from a local
school in work on various aspects of the theater: body movement, voice, dance.
Students will do extensive work in literary interpretation, design, costuming
and directing. -

Mime: A practical course in pantomime and movement for the theater. An advanced
course for those students who have completed the acting sequence.

‘Playwriting: A practical course in the study of play structure with emphasis on

student playwriting. Performable plays will be produced by the high school.
An advanced course for students with extensive theater background.

Film Production: A study of Qhé film as an art form, using actual film viewings as
points of reference. Stiidents will learn form, structures and techniques of

k3

film production and will produce short films within the class.
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APPENDIX C

Abstract - June 1965 o

PROJECT EPOCH

A. Objectives

This proposal is for a program to develop a new kind of educational center
which will systematically house and geographically display resource materials
to strengthen and improve the teaching and understanding of man's cultural history.
The emphasis will be on the humanities and, under one roof, various kinds of
facilities will be coordinated for the study and teaching of art, architecture,
literature, religion, music and the dance, anthropology, history of science and
many other areas of human achievement. - , , | 2

In its scientifically designed environment for learning, the Center will
combine the potentials of resource center, museum, library and exposition. It
will integrate these functions in educational exhibits, public demonstrations
and training institutes to show the interrelation of time and space in historical
developments and the growth of human knowledge. Tt will be the most effective
synthesis yet achieved of essential reference iuformation with imaginative in-
structional use of advanced technology.

 The central purpose will be to stimulate and guide teachers and students
to ‘a broader understanding of all phases of man's cultural development and a
clearer comprehension of interdisciplinary relationships. It will help toward
more informed interpretations of man's changing ideas, values and institutionms,
and more inspired presentations of his creative powers as shown in his aesthetic
achievements and scientific discoveries.

. Architecturally integrated displays, auto-instruction devices, multi-
projection, information retrieval systems and programming techniques will make
it possible to study peoples of any time and place, to trace the origins and
distributions of culture traits and technological advances, to observe the
emergence of societies and follow the rise and fall of civilizationms. Emphasis
will be on coordination of information to avoid the fragmentation of knowledge
that frequently results from over-specialization.

The Center will enrich the life of the entire community. It will supplement
the school curriculum at all levels and develop innovations in teaching methods
and equipment. It will provide challenge and guidance to individual visitors
and to non-school groups. It will complement the work of other educational and
cultural institutions and offer exemplary programs that will contribute to the
solution of educational problems common to many states.




APPENDIX D

Copy
University of California
Berkeley
Department of Dramatic Art March 14, 1967

Mr. Jay Manley
Drama Director
Berkeley High School
2246 Milvia
Berkeley, California

Dear Mr. Manley:

I have had the cpportunity to look over your ideas concerning a comprehensive
curriculum in creative arts for all public school students in the Berkeley School
System. It is one, certainly, which I heartily endorse, for I believe that the -
increased interest in the arts which is exhibited throughout this country must

be prepared for by adequate training. We have long left behind the place where
general art appreciation courses divorced from any form of practice will be
sufficient for the men and women of the future. I know, from my own experience
in this Department where I have attempted to weld a thorough scholarly knowledge
with thorough training in theatrical practice, that we have clearly filled a
need which intelligent young men and women must long have had.

Many of our students are coming to us from Departments of English, from Language,
from Science, and from Engineering. All of these transfer students have revealed
a high artistic talent, but until now they have not had the courage to enter in

to a field of the arts. Now jobs are available, people are buying, and they want,
as one student it '"to have a use for my knowledge'. What this means is that they
are not content to work in the strictly pedagogical or commercial fields, but

that they do want a creative life which is still not divorced from intellectual
pursuit. I believe that no private conservatory can do the job that public

high schools, junior colleges, and universities can do in welding knowledge with
artistic training. In the future, one would envision a breed of artists who are
wide ranging and versatile because they have knowledge of all the fields pertinent
to their discipline. It is perhaps relevant that in the Graduate Division, as of
February 28, 1967, application for admissions in all fields of the arts at Berkeley
are up two hundred percent over last year. This phenomen is surely significant
testimony to the rising interest in the arts. My plea would only be that this
interest be supported by significant training, such as you apparently are doing in
your Drama Department at Berkeley High School.

Please let me know if I can be of any real use to you in furthering your proposal.
I endorse it wholeheartedly. .

Cordially yours,
(Signed)

. Travis Bogard,
TB:do Chairman
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Department of Dance

Mills College

Oakland, California 94613
February 27, 1967

Mr. John Manley

Department of Drama
Berkeley High School
Berkeley, California

Dear Mr. Manley:

In a recent conversation with Betsy Janssen I learned of the long-range planning
now in progress relative to the Berkeley educational systems. I was partic¢ularly
interested in her report of the work of the sub~committee on creative arts. It
seems to me that the value of participation in the arts by all children as a regular
part of their educational experience is not understood or appreciated by many who
sincerely seek for the best in education. Therefore, the work of your committee
would seem to be of the utmost importance.

Last November I participated in the "Developmental Conference on Dance" in Los
Angeles. For ten days 35 people (teachers of dance and the other arts) pondered
the problems of the arts in education. As a consultant to the conference,

Suzanne Langer made a most significant contribution. Her thesis, that it is
through his creative activity in the arts that a child learns to know himself, to
understand his emotions, and to gain a sense of his own individuality as well as of
his relation to his environment, became a kind of corner stone of our thinking.

I feel that in the education of the whole person, we cannot afford to neglect the
emotional component, and it is through the arts that the person externalizes his
feelings and, thereby, recognizes them and can make his emotional growth keep pace
with his intellectual development. The serious deficiencies in %his area are all
too evident in the large numbers of young adults who seem not to know themselves,
not to know what they seek, and not to be able to relate to their world in any
positive way. The report of the November conference, which states the necessity
for every child to have creative arts activities as an essential part of his educa-
tion at every stage, will be published later this year and should give strong
support to your point of view.

I shall be most interested in the progress of your committee. If I can be of any
assistance, please feel free to call on me.

Sincerely yours,

(Signed)

Zleanor Lauer, Head
Dance Department




AEPENDIX E

HOW THE REPORT OF THE SUBCOMMI$TEE ON CREATIVE ARTS WAS DEVELOPED \“E

The subcommlttee on Creative Arts was composed of: John L. Manley, Drama. InStrnetOr,
Berkeley High School, Chairman; Robert Heywood, Student Body Pre51dent Berkeley
High School. b IR

 The committee sought information and ideas from staff members of all Berkeley.Schools‘

and from community leaders in the Arts. An extensive questionnaire (attached) was

. sent to every teacher of the creative arts in the Berkeley Public Schools. Community

arts experts were also asked to complete the questionnaire. Whenever time permitted,
actual interviews, in person or by telephonen were conducted. '

i The following teachers responded to either the questionnaire or interview, although

the report- 1n whole or in part is not- necessarlly a reflectlon of any one. 1nd1v1dual'
response: . S

Karl Anderson - Art Garf1eld ' _
Diane Baireuther - Art, Berkeley High School , :
James Berry - Elementary Consulting Teacher, Phy51cal Educatlon
Jane E. Brown - Dance (Women's Physical Educatlon) Berkeley High School
Mary Burdick - Music; Adult Education’ ;
Evelyn Chiles - Dance (Wbmen s Phy51cal Educatlon) Berkeley ngh School
John Costarella - Art, Berkeley High School : .
William Dane - Art, Berkeley High School
William Elliott - Music, Berkeley High School
George Felker - Drama (English Department) Wlllard
‘Donald Gaustad - Art ‘Adult Education
"'C. Gruber - Music, Garfleld . -
Jacqueline Hardester - Mu51c, Berkeley High School
Phil Hardyman - Music, Washington - Longfellow
Janice Judd - Mus1c, Garfield
Jan Kavanagh - Art, Emerson
Peter Kleinbard - Drama, Berkeley High School : ST
George Kreshka - Elementary Consulting Teacher for Math ang: Mu51c
Louis Leal - Art, Garfield ‘ :
Charles. Lovell - Drama, West Campus
Robert Lutt - Music, Berkeley High School : .
Phyllis Magnuson - Music, Garfield . : LT g
-E. Diane: MacDonald - Stagecraft, Berkeley ngh School -
Nicki McClusky - Music, Thousand Oaks
R. G. Paulik - Music, Jefferson E
Robert Pearl - Secondary Curriculum Associate for Art
'~ Robert Pearcson. = Secondary Curriculum Associate for Performlng ArtS‘
- Nina Pellerin: = Music, Cragmont: ~ SRR .
Helen Schevill - Music, Thousand Oaks - o
- Patsy Tanabe - Elementary Consultlng Teacher for Soc1al Stud1es and Art ,” o
.BessTaylor - Drama, Garfield : L =
- Penny Van Dyck.—.Mu51c, Franklin
.. 'Patricia Zerlang - Music, Garfield .




The following community arts specialists were particularly generous of their time
and were extremely helpful in'the formation of parts of the reporti"

' Travis Bogard - Chairman, Department of Dramatic Art, Univer51ty of California,
. Berkeley ~
Jane Bogard - Drama
Evelyn Dolven - Art
Ruth Hatfield - Dance
Elizabeth Janssen - Dance ’
"Eleanor Lauer - Chairmen, Dance Department Mills College
‘Mildred McClosky -~ Department of Educatlon, University of California Extension,
Berkeley :

Finally, the committee chairman wishes to express his deepest gratitude and admira-
~ tion to the following people for the enormous time and devotion they gave to all

- stages of the development of this report: C. Robert Brush, E. Diane MacDonald,"

‘Robert Pearson; and especially Elizabeth Janssen and Peter Kleinbard.
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Questionnaire

" CREATIVE ARTS

Please answer any qf'these areas that yoh wish. You need not respond to a11 or any
of these points if you prefer not to. Please attach any addit10na1 material _you may
~wish to this form. :

' PLEASE DESCRIBE YOUR PRESENT PROGRAM: (CLASSES OFFERED, BASIC CONTENT, NUMBER OF
CLASSES, NUMBER OF STUDENTS INVOLVED IN ARTS PROGRAM, ANY RELEVANT INFORMATION)

IS EXISTING TEACHING STAFF, PHYSICAL PLANT AND TEACHING MATERIALS ADEQUTE T0 THE
PRESENT PROGRAM? (PLEASE ELABORATE)

PLEASE DESCRIBE PRESENT FINANCIAL SUBSIDIES FOR THE EXISTING PROGRAM COMMENT ON THE
ADEQUACY OF SUCH SUBSIDIES." ,

PLEASE DESCRIBE METHODS AND CHANNELS THROUGH WHICH THE PRESENT STAFF PLANS AND
DEVELOPS CURRICULUM AND CO-CURRICULAR PROGRAMS ARE SUCH METHODS AND CHANNELS ADEQUATE’

PLEASE DESCRIBE ANY EXPANSION OF THE PRESENT PROGRAM THAT YOU SEE AS DESIRABLE. .
- (DO NOT INCLUDE HERE ENTIRELY NEW PROGRAMS ). B

- AS BEST AS YOU CAN, PLEASE ESTIMATE WHAT ADDITIONAL FINANCIAL SUBSIDIES TEACHING STAFF
PHYSICAL PLANT, AND TEACHING MATERIALS SUCH EXPANSION WOULD NECESSITATE '

PLEASE DESCRIBE HERE ANY ENTIRELY NEW PROGRAMS YOU SEE AS DESIRABLE IN YOUR ART FIELD.

- AS BEST YOU CAN, PLEASE ESTIMATE WHAT ADDITIONAL FINANCIAL SUBCIDIES TEACHING® STAFF,
.PHYSICAL PLANT, AND TEACHING MATERIALS SUCH NEW PROGRAMS MIGHT NECESSITATE o

I,PLEASE DESCRIBE HERE ANY ENTIRELY NEW PROGRAMS YOU SEE AS DESIRABLE IN YOUR ARI FIELD.

;CM‘AS BEST YOU CAN, PLEASE ESTIMATE WHAT ADDITIONAL FINANCIAL SUBSIDIES TEACHING STAFF,
"PHYSICAL PLANT AND TEACHING MATERIALS SUCH NEW PROGRAMS MIGHT NECESSITATE.

IS YOUR ART FIELD REPRESENTED IN SOME FORM (AND AVAILABLE TO CHILDREN IN ALL SCHOOLS)

Prlegibing dent

" y P
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AT ALL GRADE LEVELS: K-12? PLEASE NOTE ADEQUACIES OR DEFICIENCIFS IN DETAIL IF POSSIBLE.;’}
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. IS THERE ADEQUATE DIALOGUE AND ARTICULATION BETWEEN THE TEACHERS AND PROGRAMS OE ALL
GRADE LEVELS IN YOUR ART FIELD?

' DOES A CLOSE ARTICULATION EXIST BETWEEN ART AND MUSIC, DANCE-ART, MUSIC-ART, DANCE
 AND DRAMA, DRAMA AND ART? MIGHT SUCH INTER-DISCIPLINARY ARTICULATION BE ADVANTAGEOUS?
HOW MIGHT IT BETTER OCCUR? * ' ' :

MIGHT TEAM TEACHING BE USED FOR INTER-DISCIPLINARY ARTICULATION? IS ANY SORT OF A
CORE CURRICULUM FOR THE CREATIVE ARTS POSSIBLE AT ANY GRADE LEVELS?

DOES YOUR ART FIELD HAVE A WORKABLE AND EFFICIENT DEPARTMENTAL STRUCTURE TO MAINTAIN
A STRONG PROGRAM?

DO YOU FEEL YOU HAVE AT YOUR DISPOSAL ADEQUATE CHANNELS TO EFFECT NEEDED CHANGE AND
TO CARRY ON MEANINGFUL DIALOGUE?

. DOES THE PRESENT STRUCTURE PERMIT YOU TIME AND MEANS FOR KEEPING UP-TO—DATE’IN‘YOUR

B i et

SUBJECT FIELD? IS IN-SERVICE TRAINING AVAILABLE IN YOUR FIELD? ARE YOU ENCOURAGED
TO KEEP ABREAST OF CHANGES AND INNOVATIONS IN YOUR FIELD? '

DOES TRACKING (DELIBERATE OR NON-DELIBERATE) EXIST IN YOUR ART FIELD’ PLEASE'DESCRIBE
THE NATURE AND TYPE OF SUCH TRACKING. PLEASE EVALUATE ITS EFFECT ON ALL. STUDENTS. .

- DOES PRESENT CLASS SCHEDULING PERMIT 'FOR STUDENTS TO HAVE A WIDE SAMPLING OF ELECTIVE
‘COURSES? PLEASE DESCRIBE THE SORT OF TIME SCHEDULING UNDER WHICH YOU WORK, DOES

SUCH SCHEDULING HELP OR HINDER.YOUR TEACHING? vMIGHT ANY OTHER TIME_SCHEDULINGABE. A
MORE DESIRABLE’ ' ' |

HOW DOES YOUR PROGRAM AID THE PROCESS OF RACIAL INTEGRATION IN THE BERKELEY SCHOOLS’
DOES YOUR ART FIELD ALLOW FOR CONSTRUCTIVE INTER-RACIAL INTERACTION?

DOES THE USE OF LETTER GRADES (A, B, C, D, F) HELP OR HINDER THE TEACHING OF YOUR ART?
CONSIDER PRESSURE ON STUDENTS, ADEQUACY OF SUCH A MEASURE, NEED FOR GRADES, ETC.
WHAT OTHER GRADING PROCEDURES MIGHT PROVE MORE DESIRABLE?

IS PARTICIPATION IN THE CREATIVE ARTS USED BY THE SCHCOL AS A "REWARD" FOR ACCEPTABLE '
BEHAVIOR AND DENIAL OF SUCH PARTICIPATION USED AS A "FPUNISHMENT" FOR UNACCEPTABLE
BEHAVIOR? I8 SUCH USE OF THE CREATIVE ARTS EXPERIENCE DEFENSIBLE? =

DISCUSS ADEQUACY OF COMMUNICATION WITH PARENTS REPARDING STUDENT PARTICIPATION IN
CREATIVE ARTS FUNCTIONS.

WHAT PROPERLY SHOULD BE THE COMMERCIAL FUNCTION OF THE CREATIVE ‘ARTS? CONSIDER
EQUIPPING STUDENTS WITH SKILLS, ETC.

DOES PARTICIPATION IN OUR ART PROGRAM EQUIP OUR STUDENTS WITH A PRACTICAL WAY TO -
USE CREATIVELY THE LEISURE TIME THEY WILL ENJOY IN THE FUTURE’ HOW MIGHT THIS BE“
BETTER ACCOMPLISHED?

HOW EFFECTIVELY ARE OUR CREATIVE ARTS PROGRAMS HELPING TO "HUMANIZE" OUR STUDENTS?
DO WE HELP OUR STUDENTS LEARN TO LOVE, TO TOLERATE TO INQUIRE, TO TRUST...? HOW
MIGHT THESE OBJECTIVES BE BETTER ACCOMPLISHED’ '

WE WILL NEED TO COMPOSE 2 PHILOSOPHY FOR THE CREATIVE ARTS. PLEASE NOTE SOME THOUGHTS

' BELOW. 1IN GENERAL TERMS WHAT SHOULD THE CREATIVE ARTS DO? FOR WHOM? TO WHAT ENDS?
' WHAT IS THE FUNCTION OF THE CRFATIVE ARTS IN HELPING OUR STUDENTS DEVELOP OPEN,
CREATIVE, FLEXIBLE AND LOVING MINDS AND SOULS? WHAT IS THE FUNCTION OF THE CREATIVE .

ARTS IN MINDS AND SOULS? WHAT IS THE FUNCTION OF THE CREATIVE ARTS IN DEVELOPING AND
PROTECTING A FREE AND DEMOCRATIC SOCIETY? WHAT IS THE FUNCTION OF THE CREATIVE ARTS
IN DEVELOPING AND TRANSMITTING THE AESTHETICS OF OUR CULTURE’ ETC...?
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COMMITTEE I - INSTRUCTIONAL PROGRAM

REPORT ON FOREIGN LANGUAGE CURRICULUM

COVER SUMMARY OF RECOMMENDATIONS

In this perlod of U.S. leadership in a shrinking world, every American publlc
school student should study a foreign language early, whether or not he is headed
for college, regardless of his intelligence and his achievemen* in other subjects.
The learnlng of languages--no matter which--refines the language sense and feeling
for one's own language. It brings more flexibility to the. 1nte11ect through the
reallzatlon of the relativity of culture.

- GOALS FOR THE MODERN LANGUAGE PROGRAM: To develop the ability to listen with com-‘
" “prehension, speak, read-and write, in that oxrder, and 51multaneously to 1nst111 an
understandlng and appreciation of the culture involved. , |

'MAJOR RECOMMENDATIONSI

REQUIRE ALL STUDENTS TO STUDY A FOREIGN LANGUAGE CONTINUOUSLY FOR AT LEAST THREE
YEARS IN ELEMENTARY SCHOOL, STARTING NG LATER THAN THE FOURTH GRADE AND USING THE
AUDIO-LINGUAL METHOD,

.Sc1ent1f1c evidence and teachers' observatlons have shown conc1u51ve1y that the -
elementary school child learns speech. patterns more readily and accurately ‘than
 adolescents. Every child should be given equal chance to achieve in this area

at the age when it can benefit h1m most

ﬂMAKE THE FOREIGN LANGUAGE PROGRAM AT ALL LEVELS MEANINGFUL AND CHALLENGING TO THE
STUDENTS. WAYS MUST BE FOUND TO PROVIDE REAL LIFE EXPERIENCES THROUGH BETTER USE
OF OUR COMMUNITY RESOURCES TO PROMOTE UNDERSTANDING OF CULTURE AS WELL AS BETTER
ACQUISITION OF FORMAL SKILLS.

The value of the study of foreign languages in our modern world must be demon—
. strated vigorously to *the students and the community at large.

THE TEACHING STAFF NEEDS THE ACTIVE SUPPORT OF THE ADMINISTRATION TO ACHIEVE
EXCELLENCE IN THE 'FOREIGN LANGUAGE PROGRAM,
RECOMMENDATIONS FOR IMMEDIATE ACTION

1. Offer French as well as Spanlsh in the e1ementary grades. Offer all 1anguages
"~ ‘taught in the system in the 7th grade, 1nc1ud1ng Lat1n..' '

2. Requmre five years of forelgn language for college preparatlon unt11 entrance
S “examinatlons are changed or admlnlstratlon Judges requlrement not necessary .

3;~-Measure student pr0gress regularly‘W1th standardlzed prof1c1ency tests._l

4. Keep c1asses small--20 maxlmum, eSpec1a11y beg1nn1ng classes.

5. Make each c1assroom a '"cultural center" full of cultural material provided by
- the District.




10.

Adapt instruction to individual needs of students--learning patterns and
interests. ‘

Provide released time (and sabbaticals) for our teachers to maintain fluency
and increase creativity in motivating students and teaching.

Stimulate the sharing of new ideas among teachers as reported in the profeséion
or as tried in Berkeley. o , -

Encourage more communication among teachers of foreign languages and related
subjects such as: communication skills and arts (English), social studies
and projects--integrated study of a country or civilization, plays in a foreign
language etc. | ' | R

Periodically review the criteria and process used in evaluating foreign:
language teachers.

RECOMMENDATIONS FOR RESEARCH AND LONG-RANGE ACTION

. Make an exhaustive study to determine whether the early teaching of foreign

languages stimulates culturally disadvantaged children to achieve.

Try flexible scheduling of foreign language courses. Compare relative value
of intensive teaching with regular daily sessions.

. Set up a camp as part of the curriculum where all aétivities would be conducted

in a foreign language.

‘Exchange with foreign cities: foreign language teachers, stUdents,’ésywell

as correspondence and cultural material.

Consider foreign language study beginning in first grade and the inclusion of
Oriental languages in the curriculum, among others. o

Develop a course where students are exposed to several languages and/or a

‘course in language roots, aimed at teaching "foreign language readiness."
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COMMITTEE I - INSTRUCTIONAL PROGRAM

REPORT ON FOREIGN LANGUAGE CURRICULUM

INTRODUCTION

Despite its role of world leadership, the United States has a provincial outlook
regarding the study and use of foreign languages and the underStanding of foreign
cultures. Very few Americans can' communicate with other people in other tongues.
Very few Americans have any real appreciation of the differences between ourselves
and the other peoples of the world. And yet the need for understanding is greater
than ever in today's shrinking world. Young Americans can no longer be permitted to
go through school without being exposed to the study of fore1gn languages and fore1gn
~ cultures.

Learning a foreign language helps prepare students for various vocations such as
branches of government service, business, journalism, the arts and academic pursuits.
Learn1ng a foreign language adds new scope to leisure, increasing the range of ex-
per1ence gained from reading, movies, radio, television, and traveling. It also
improves the student's humanistic education. For this reason, Latin should continue
to be a part of our language program. - o S

Learning a foreign language develops persona11ty and bu11ds self-confldence.

FOR THESE REASONS WE BELIEVE THAT ALL AMERICANS SHOULD HAVE AN EQUAL CHANCE TO LEARN
FOREIGN LANGUAGES: THAT FOREIGN LANGUAGE STUDY SHOULD NO LONGER BE EXCLUSIVELY FOR
THOSE HEADED FOR COLLEGE BUT SHOULD BE GIVEN EARLY TO EVERY STUDENT AS A MEANS OF
HELPING HIM ACHIEVE HIS FULL POTENTIAL AND TAKE HIS PLACE IN A WORLD CHARACTERIZED
BY INCREASING MULTI-LINGUAL COMMUNICATIONS. THERE IS SOME INDICATION THAT FOREIGN
LANGUAGE STUDY MAY BE A PATHWAY FOR LOW ACHIEVERS IN OTHER STUDIES TO REACH 'HIGHER
LEVEL OF SCHOLARSHIP. :

WORK OF THE SUBCOMMITTEE ON FOREIGN LANGUAGES

- The subcommittee on foreign languages was organ1zed early in 1966 and cons1sts of
‘three members who met regularly in the spring and fall. :

[METHODS OF INVESTIGATION

This subcomm1ttee felt it could make no valid recommendations unless 1t was Well
acquainted with the present teaching program, and the aims, goals, aspirations
~and problems of our teaching staff. We have been most gratified in the course of
our investigation to find not only eager cooperation and understanding of our purpose
but also real concern and enthusiasm. We talked with teachers and administrators,
~ and we visited 33 foreign language classes at all levels. This included classes
. in both high schools, both junier high schools and five elementary schools. One of
. us also visited a school in San Francisco.

© With the approval and help of the neads of the foreign language departments we

~ devised a four-page questionnaire which was sent out to all the foreign language

teachers in the system: 4 elementary school teachers and 31 secondary school teachers.
The completeness of the returns was especially encouraging. Out of 35 quest1onna1res
sent, 32 were returned. (See the Appendix for a copy of the questionnaire and summar&zed
results ) ‘
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We aiso held a panel discussion with selected high school students. Their views were
also of great value to us. (See the Appendix for main comments of this discussion.)

We ‘also met with members of the Un1ver51ty of California faculty who are 1nvolved
with the training of foreign language teachers and the coordination of secondary
school and college education. We obtained from them information on the present
teacher training program, the increasing involvement of universities in secondary
educatlon, and,the part1cu1ar1y successful forelgn language programs in the natlon.

We read suggested books, art1c1es in professional journals reporting programs abroad
and at home, and material describing current research and findings. We obtained -
valuable information directly from the Modern Language Association, from the foreign
‘language division of the United States Office of Education in Washington and from the
Office of the State Coordinator of Foreign Languages in Sacramento. We benefited

from all of this information in preparing our report, but further use could be made of
this material in a longer and more thorough study. It is our hope, therefore, that
this report will lead to further study by a standing committee on forelgn 1anguage
instruction. S

LEGISLATION AFFECTING BERKELEY'S MODERN LANGUAGE PROGRAM :

Like most other school districts throughout California, Berkeley has seen several

major changes in its foreign language program in the past ten years. These are due to:
1) The National Defense Education Act (NDEA) passed by Congress in 1958, and 2) the
California State Law AB 2564, otherwise known as the Casey B111 passed by the Callfornla
- Legislature in 1961. ' : , , 33

A. FEDERAL LEGISLATION

In pa551ng the NDEA, Congress recognized the national need to stimulate the teaching
of modern languages as well as the teaching of science and mathematics. The NDEA -
‘provides funds on a matching basis to local school districts which submit proposals
aimed at improving their modern language program. The funds are administered through
the State after the proposals have been approved by the State Super1ntendent of -
Instruction. ‘

Berkeley has app11ed for NDEA funds annually 'since 1959, and usually has obtalned at

least part of the amount requested. Through these funds the foreign language laboratory l;‘f

facilities were set up, the audio-lingual-visual materials were -acquired, the elementary
and secondary school foreign language programs were expanded. Some of our teachers
also attended NDEA foreign language institutes. »

It is possible that in the future, still greater use of NDEA funds could be made, not
only to expand our present program and facilities but also to further research in the
field. (See Recommendatlons for Experimentation.)

.B. STATE LEGISLATION ‘

In pa551ng the Assembly B111 2564, the Ca11forn1a State Leglslature declared

"It is the pol1cy of the State to foster and encourage foreign 1anguage
- programs....in order that the children of this State be adequately prepared to
undertake their duties as American citizens in a world in which the ability
'~ to communicate with peoples of other countries in their own tongue is of
~ever-increasing importance." |




” In keep1ng W1th thlS law a fore1gn 1anguage is: taught to a11 the‘chlldren of Berkeley
in grades 6 and 7. Starting next year (1967-68) it will be given to all the children
for three consecutive years, in grades 6, 7 and 8. The law provides for exemptions -
for the mentally retarded, those whose native tongue is a fore1gn language, those O
‘who have a hlgh prlorlty need for remed1a1 read1ng - | L

An attempt to mod1fy the present state 1eg1s1at10n regard1ng fOre1gn 1anguage teachlng |
has recently failed, but two Assembly B111s re1at1ng to fore1gn language teach1ng |
are st111 under study S | o | e

1. .Proposals are being cons1dered to delete the passage in the Educatlon Code maklng :
: the study of foreign 1anguage compulsory (AB 603) R e ‘,E.g . i

2. ~Proposals are under cons1deratlon to prov1de funds to implement Sectlon 7604 of
vvthe Education Code which 1ncludes forelgn language teaching (AB 414) B

~ The federal and the state p1eces of leg1slat10n now 1mplemented brlng 1nto focus two
major points:

1. The national need to train more. people to be fluent in languages and to understand
other cultures. : - , , ; ,

{2,A~The obllgatlon of every admlnistrator and every teacher, whether he be a forelgn

; ‘,,language specialist or not, to regard foreign language teaching no longer. as the -

.. subject to teach to the selected few probably headed for college, but as a means -
‘to help students achieve their full potentlal and contribute to the world at large.

. PRESENT FOREIGN LANGUAGE PROGRAM IN BERKELEY R

‘The forelgn 1anguage program in Berkeley has undergone maJor changes 1n the past years
and is presently in a period of transition when the modern methods, of. teachlng fore1gn

e languages are be1ng adapted to meet the needs of our students..

| 'The fOllOWlng languages are now taught in the Berkeley schools

Spamsh from the 6th through the. 12th grade
~ French from the 7th through the 12th grade
. Latin from the 8th through the 12th grade

German from the 8th through the 12th grade

Russian from the 9th through the 12th grade

- A. FOREIGN- LANGUAGE IN THE ELEMENTARY SCHOOLS (FLES)

The FLES (Forelgn Language in the Elementary School) program was started in 1962
before the law made foreign language teaching mandatory. Until the fall of 1966
Spanish was taught in the 6th grade by traveling specialists twice or three times a
“week. The classroom teacher was expected to follow their teaching the remaining
days of the week, As .of this year, 1966-67, 6th. grade Spanish is taught entirely

by specialists, daily for periods of 20 minutes. It is taught in the pure audio-
lingual method, i.e., in direct conversation form. All 6th graders take it. The
“material usednin these classes is not, however, part of the series used in. the secon-
'dary school. ins*ruct1on.s .




| B. FOREIGN LANGUAGE IN THE SECONDARY SCHOOLS -

1. Enrollment

| Please see Appendix for the present enrollment in the secondary foreign language
classes. As of this year all 7th grade students have to take a foreign language,
unless exempted. There are 120 remedial reading exemptions at Garfield and 50 at
Willard. - ‘ ' - S o

i ~ Although the classes tend to avéragé 25 studgnts’pét class, we have visited
- classes with over 35 students, and others with 9. The beginning classes are
particularly crowded. The smaller classes.are often the advanced ones. ~ -

. We;might_note,heté thét 259 students have chosen to take French ansdonias,bossible,

 i.e., in the seventh grade, after one year of compulsory Spanish.

.. 2, Instruction

Foreign language instruction is given every day in the regular forty-minute period.

Up to three years ago the traditional grammar-veading method was used almost
exclusively in all the Berkeley secondary schools, not only to teach Latin, but
; also to teach the modern languages. After holding many meetings to discuss the
latest developments in foreign language teaching, the foreign language teachers
~of all four secondary schools decided in 1963 to adopt the audio-lingual (A.L.)
_and the audio-lingual-visual (A.L.V.) methods which were already successfully
used elsewhere. They are now used in Berkeley at least in the beginning classes
of all modern languages. French is being taught through the St. Cloud method =
~ in the Chilton Series since 1963. Spanish is being taught with the McGraw-Hill
‘materials, "Learning Spanish the Modern Way," since last year. It is given this

_year to all beginning classes and also to second-year students in the 8th grade.
The audio-lingual method is gradually being phased in to the overall program,
However, there is at present no systematic evaluation of efficiency of instruction.

There is a course of study for each language taught. The onesyused currently were
completed in August 1966. These are revised whenever needed. |

- The modern language program is in a period of transition for several of the languages.
The staff is devising ways to ensure that students trained by the audio-lingual s

“method will be adequately prepared to meet college board examinations which stress
knowledge of grammar. o |

The Latin'prdgram4has,undergone important changes too which have enliveﬁed“and 
~;enriched/it._;The study of ancient cultures and art is particularly successful.

L T R T I R D T TR R e T T AT AT T T A T T T AR L T EE L R T T L

3. Audio-Visual Edhipment “

All modern language classrooms are now equipped with audio-visual equipment, and

two of the four secondary schools have language laboratories. Berkeley High School,
as of this year, is making use of a new installation with a full-time technician.

Willard is also using its laboratory. Garfield has an unsatisfactory portable
 laboratory. West Campus is awaiting the installation of new equipment., '
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4. Tracking -
. For the first time in 1966-67 the seventh grade foreign language classes were

divided into two tracks: 1 and 3 covering the same material, but trackls'doing‘it
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in twice the time. This has not proved as workable as had been hoped. Grouping,
however, is felt to be necessary by the staff. '

5. Administration and Staff

Two years ago there was a major change .in the administration of the foreign language
program at the secondary level. A foreign language curriculum associate was
appointed. He is the coordinator of the four high school foreign language depart-
ments and is responsible to the Director of Secondary Education. Each high school
 has a foreign language chairman and the individual foreign language teachers are
responsible to both the foreign language chairman and to the principal of their own
school. The teachers of different levels hold meetings per language to ensure
coordination and articulation. This change in organization has been a great improve-
ment. There is also a foreign language coordinator at the elementary level who is

responsible to the Director of Elementary Education.

Currently there are 45 foreign language teachers in the Berkeley schools: 7 at the
'~ elementary level and 38 at the secondary. The secondary school teachers teach

5 periods a day and have two study halls., e s

‘1nteré$fing and prbmiSing teamtteaching is»presently doné at Willard.,

6. Hifiggfand Promotion Practices

Up to now no proficiency test was required of prospective teachers. The Modern
Language Association Proficiency Test for teachers will be a requirement in the
future, o | | S | o o

Procedures for the evaluation of teachers' performance will also be revised, probably
 putting more emphasis on proficiency, overall performance and creativity than was
done in the past. At present tenure is obtained after three years satisfactory
~ teaching. D SRR T X

SURVEY OF MODERN LANGUAGE TEACHING AROUND THE WORLD

- (This information comes from the XXVII International Conference on Public Education,
' Geneva,:1964.‘,The_survey,is,entitled: Modern Languages at General Secondary Schools.)

" A. NUMBER OF LANGUAGES REQUIRED

Of the 85 countries which participated in the survey, 76 (90%) require the study of

at least one modern foreign language by their students. In 32 countries, the study

of one language is the total requirement. In 38 countries, two languages are required.
Five countries require the study of three languages. And one country--Iceland--
requires four, |

' B. NUMBER OF YEARS OF STUDY REQUIRED

Modern language study is compulsory for as long as eight or nine years in 11 of the
surveyed countries; for seven years in 24 countries; for six years in 31; for five

years in 12; and three years or less in four countries. Students completing high school
will have studied at least one modern foreign language for six or seven years in 67%
of the countries that replied. This is true 'in Russia, West Germany and France.

In the United Kingdom, at least one language is required, in practice, for five years.
(Where foreign language study is required in the United States, the length of time is
almost always two or three years.) | :
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C. LANGUAGES OFFERED

" The most taught languages are the maJor EurOpean tongues.; Porty ‘of the 85
- require Engl1sh as a foreign language. It is an- electlve subJect in 5pot
- Counting countries’ ‘where ‘English is. ‘the mother tongue,- is subj
- in. all resPond1ng natlons.-_,~5;;,,¢‘_;k,gu,-. :

7fFrench is taught as a.fore1gn language in 70% of the countr1es‘reply1ng. R
 those areas where French is the sPoken language, th1s subJect is: taught in 80. of thev
85 respondlng countr1es. | Coe e RN g

. 'Next,,ln order of frequency taught “are German, Spanlsh Russ1an, and Ital1an. -No

- other: languages are taught on a W1despread basis. (In the United-States," Spanish, s
- French, and German--1n that order—-are the’ most frequently taught languages.‘”'tallan et
’.and Ru551an are be1ng offered more and more‘) e i AN

D AGE FOREIGN LANGUAGE STUDY BEGUN

Usually the f1rst modern language courses are offered or requ1red in secondary schoor., o
‘But in 28 countr1es, foreign language study in public schools begins-at the.primary - = ..
71evel ~sometimes on a compulsory basis. In most of these cases; the course:begins- at R
age 10 or il. Several countries, including ‘the United States:and Russia;'are: exper1-j” :
~ menting with the teach1ng of foreign language to- children in k1nderg crten In only
~ a few countries--and there in only certain types of schools-- < a second language ”
‘compulsory dur1ng the same year the first language is. begun.~ I pract1cally arl
countries, students beg1n the1r second language an average of twu or: three years:

the flrst. : . _ : .

“UE PORTION OF CURRICULUM DEVOTED TO FOREIGN LANGUAGE

It appears that 1n 45 of the countr1es surveycd t.e compulsory language or languages '

are allotted more hours' than ‘the mother tongue, ‘In 20% of the countr1es “the modern
' language and mother tongue receive equal® emphas1s.; ‘(Where taught in’'the U.S., torelgn

'languages rece1ve sl1ghtly less curr10ulum t1me, on the average, than Engl1sh

| The percentage ox t1me g1ven fore1gn language(s) W1th1n the total curr1culum dur1ng the
- first years of study varies widely. Modern language ‘study. occupies from one-third
- "to one-fith of total teach1ng ‘time in 45% of ‘the countries, and from one- s1xthgt,
f'one e1ghth in 304,‘ (The rat1o in the U S. is one- f1fth to ‘one- s1xth on,the average.){“¢

F AIMS OF FOREIGN LANGUAGE INSTRUCTION

There is ‘an almost complete una11m1ty among the report1ng cOuntr1es on the a1ms
“their fore1gn language progrars, as follows._ 3 Lhdte

l ‘The learn1ng of a fore1gn language const1t1tes part of the pupll's generalw SR
culture as well .as of his intellectual and soctal tra1n1ng~ The a1m 1s at the same
..t1me formatlve, cultural and practlcal R | o RO R BN s LA

'2.1In most cases the pract1cal and soc1al aim takes precedence before the,literary
- and cultural aim. Knowledge of a language should first serve “for: commun1cat10n.,4
Emphasis is thus from the beginning placed on pract1cal use of the languwge. o
In most of the countries the oral language is begun first (oral practice R
pronunclation, conversation) and is followed by work on the written lagv_l

3. At lower secondary level the study of the language is 11m1ted by 1ts essential T
_pract1cal_a1ms. At the upper level the cultural aim is not to be neglected ,ff*,

o




4 The learnlng of a 1anguage 1s not an. end 1n 1tse1f but'shoulc-acqualntzpupﬁe{
j,, jW1th the country whose language he studies and not only ts ‘literature
- -but also with its c1v1112at1on and. culture, its history and eogr phy, its

‘~i]*customs and social and political life, its ‘contribution , 1CE
l(Th1s a1m 1s speC1f1ca11y ment1oned 1n some,flfty of the 1epl1es.

G METHOD OF TEA‘AING

}We have thlS statement from the survey

"Whether the method be prescrlbed suggested or 51mp1y left to the teacher s

initiative there is in general a preference for active methods, and partlcularly
in the case of language teachlng, for direct. and oral methods wh1ch correspond
;[to the more pract1ca1 aim.cf th1s teach1ng.,_{f"»-.{ | -

;And ;h1s further statement
T"In'most Cases the method is compos1te, at the beg1nn1ng d1rect or oral and

:Sanequently grammat1ca1 and written, It would seem that the grammar is generally
taught 1n,an‘1nduct1ve way ‘in connectlon with the sentence studied or the text

'whlch is read The mother tongue should be employed as 11ttle as poSS1b1e..-,;]fl ~73

1Some”countr1es are exper1ment1ng W1th the teachlng of other'subjects (such asfsclence,

~history ;- geography, ph1losophy,‘11terature,,and mathemat1cs) 1n the fore1gn language.-_vfyg

'Poland Morocco, Sudan Ru551a)
H. TEACHERS AND TEACHING AIDS

-sﬁfar as posslble modern languages are taught in all countr1es by spec1a11zed

-eachers,’ “but ‘in: only 15 of the rep1y1ng countries, is there no shortage of suchﬂﬂ SRR
teach .*fﬁ(The U.S. has a- shortage due. to the 1ncrea51ng demand for ‘odern“;anguages L
and the;exten51on of the perlod of study ) e o | S

‘e °countr1es requlre that teachers spend a perlod 1n the country whose language they
‘are going ‘to ‘teach.. “Twenty. ‘other countries recommend forelgn study .and ‘en urage’1t
Th aexchange,of»teachers by varlous countr1es helps makerthrs poss1b1e ‘

Tofhelp fore1gn‘1anguage teachers ma1nta1n prof1c1ency, 73.of the respond1ng 85

”prov1de inservice training. Special courses by v151t1ng fore1gn teachers, language pfjﬁf

laboratorles, and teacher exchange W1th other nations are among the*me*hods used

fThe usef £ audlo-V1sua1 a1ds 1s becom1ng an 1ncrea51ngly 1mportant factor 1n language

;&teachlng around the world, although the expense of this equipment has kept-it from’ yet uﬁii

F1lms and record1ngs are . the most frequently used atds._‘lg};
We»mlght conclude by quotlng from the 1965 Supplement to the 1964 survey |

;”Thi Aadd1t1onal data (responses of 23 add1t10na1 countr1es) is further eV1dence
’of,,he‘fact,that modern 1anguage ‘teach 1ng has ‘become an essent1al element in.
| ucation as well as in preparatlon for life and that it is assum1ng
. increasing 1mportance among ‘the matters: whlch demand the attentlon of educators
;j;generallyﬁand of educatlon author1t1es.ﬂ R = e




SURVEY OF FDREIGN LANGUAGE PRDGRAMS IN THE UNIrED STATE°'i;;f??#;‘Mf

.fﬁA NATIONAL

I the prev;ous,sectlon fore1gn language teachlng in the Un1ted Stateslwas,mentloned

1?t1n relat1on*to foreign. language teaching . throughout the world,; In this- section we

- shall mention. ‘the. tremendous progress made in. the f1e1d in. the past decad"and survey - ‘f
g , the present sltuat1on..,., R LAt S SR

f;fbnt11;the iassage of the Nat1ona1gDelense Educatrhn Act 1n 1958 fore1gni1anguage IR
“;teach1ng was con51dered as a stepchlld by. most sc ool admlnlstrators.g Th1s att1tudeﬂ;ﬁg;{;
-x1s not totally gone ‘ , S , N s T

;fA fewﬁflgures W111 111ustrate th1s spectacular progress made in the nat1on these

, .“While the public high school population in.the U S. .rose about 36% from;tflfff
1958 to. 1963, the fore1gn language enrollment. rose about 81%. The number of fore1gn¢_i,'-

f?language 1aborator1es grew from 46 in 1958 to 7,000 in 1965. By the end of the ¥
_year 1964-65, more: than 17,400 elementary and secondary school language teachers
fjhad attended 386 modern fore1gn language 1nst1tutes sponsored by NDBA e

':bThe type and qua11ty of the programs vary greatly depend1ng on’ state ‘and’ local gader—fb

f&sh1p and. enthus1asm, local financial resources, community needs and. degree of joint

- efforts between the school districts, the local institutions of higher learning and -
“the community. Each program has to be. evaluated in the context of its commun1ty, and
no one school d1str1ct can be p1cked out as the best example to follow. - o

Forw1gn language programs at the elementary level have been carr1ed out for some t1me .
“with various degrees of success. - -Some successful programs ‘have ‘been. go1ng on for six
~years or more from the Srd ‘grade up or even from the 1st grade. 'Some have been drOpped
" the f1nanC1a1 burden was not judged worthwhile.. Others have been cut back.  Staffing

“has been the hardest problem. The soundest.and most . successful programs have generallyf_.§;

5}been those using only specialists. Adm1nlstrators"att1tudes ‘and elementary school
v~staff react1ons have had much to do W1th the success or fa11ure of such programs. LR

!(

Ibtal art1culat1onff"om elementary school through college 1s hard to ttnd anywhere.

bf?All over the nat1on h1gh school student exchange programS are on. the 1ncreaso. So aréd.j?

*:@}teacher,exchange programs.andkblllngual schools. Ca ,1ppﬁﬁ,3,t_ﬁ SR

”jjOpportunltles?forjteachers ogget further tra;n1ng at fore1gn langtage 1nst1tutes at

,;gghome or abroad are. also. on’ the 1ncrease.g. T

~?f;fB CALIFORNIA E

"-.’F.s."'\.' E _'.. -

._"Q,Callfornla is the .one. state in the nat1on that currently requ1res compulsory study
- of ‘a fore1gn language start1ng in’ the 6th. grade.; ‘The: suddenness’ of this" requ1rement
.- created an -outcry -across. the state, and:the repercussions.are still be1ng felt. Tt
¢ -brought about a. counter-revolution, and: enlightened citizens should. .appraise in an
”,]%obJectlve way the pros and cons of such a requ1rement in, the1r own communlty.agw_g*

E"‘f?"The; qua11ty of forelgn language teach1ng throughout the state 1s uneven espeC1a11y at

. the elementary level. Among the best overall programs is that.of Beverly Hills Un1f1edfié"

ﬁ7fsSchool Dlstrlct whlch has a carefully planned currlculum from the f1rst grade up
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'7‘-Among sound programs in the Bay Area is that of Palo Alto Un1f1ed School D1str1ct,

3‘*)wh1ch has beneflted greatly from the" 1nvolvement of "the- Stanfbrd fore1gn language

~ departments. The Sequoia Union High School D1str1ct and the Tamalpa1s Un1on H1gh
‘ngSchool Dlstr1ct also have sound programs.' R I R I S

b There 1s a great var1ety in the amount of f1nanc1a1 support local schoolfd1str1cts g1veve"

{  to their foreign language programs. For instance, in regard to the training of

¢,~“personne1, some school dlstrlcts, such as the Santa Clara Un1on ‘School- District,

i have conducted and paid for a three-year inservice training program for sixth" grade
- teachers. Other districts, such as the North Sacramento School D1str1ct, provide -

f' substitutes at district expense-while teachers attend workshops ot go-on field tr1ps.~.f"'

%'v'Most school d1str1cts give credlts for salary 1ncrements to teachers who attend

'*:.rhe opportun1t1es for fore:gn 1anguage teachers to attend workshops or 1nst1tutes An’

 the U.S: or abroad are growing rapidly. Both the State and un1verslt1es are conductlngt_ff:z

'75ummer sess1ons, e1ther locally or abroad
ulhe tate Department of- Educatlon and the County School Departments have Eorelgn ’7*"2,,
~ 'language divisions which ‘provide ‘information and direction to local school d15tr1cts.d'
*l,;Alameda County has been particularly active these past years, and rnstrumental in
| st1mu1at1ng sbund fore1gn language teach1ng ‘ , o e

St sf."’}rr‘ :'”’. B

CONCLUSION

B ~;The overall value of fore1gn language study in general educat1on and 1n preparat1on"

for life is at presen t‘recogn1zed better abroad than at home.s We are sadly 1agg1ng SN

uﬂ;;1n th1s area Berkeley is no- except1on..;» =
; hiTo 1earn a fore1gn language is to learn a new sk111 Stud1es in" the f1e1d have
~ ‘shown conclus1ve1y that’ ab111ty ‘to learn a fore1gn language 1s not correlated W1th
1nte111gence or ach1evement 1n other subJects.v“fjj}__ R L - -

Research.1n the f1e1d of fore1gn 1anguage teach;ng has been abundant and dlsappo1nt-

. “ing. Overenthusiasm has led to fruitless efforts and money wasted on equipment that{_f'ji

" did not bring about expected resuits. There seems to be' as ‘'yet no substitute’ for
a good well-trained enthusiastic teacher who makes" fore1gn language 1earn1ng an
‘exciting living human experience for his students, uslng modern equ1pment as an-
aid not as a subst1tufe to teach1ng. | , | o

’—-—-

The recent rapld developments of forelgn lana'age ‘programs throughout the nat1on o
. has led to spectacular progress in foreign 1anguage teaching. It has also 1ed to
o m1sfakes, failures and confusion, espec1a11y at the elementary 'school" level. But
- taking into account the new orientation of our national education as well as’
- experts' advice in the fields ot language 1earn1ng and fore1gn language teach1ng, -
_we conclude that: S | S

';Every ch11d should be given EARLY the experlence of d1rect contact W1th a forexg_
-~ language and a foreign cuiture, as part of his general ‘education. This. ‘experience
. should be-given for a long enough period to result in 51gn1f1cant 1earn1ng, before

© it is determined whether the student should continue or abandon the study. N elther“A' g

{juln*elilgence tests, reading ability or-achievement in other studies ‘'should -enter
~into the selection of fore1gn language students at the elementary level. Th1sf»
;ti,jV1eWpo1nt is supported: by a recent statement from the Un1ted States Offlce of
“*‘J*Educat1on rn Wash1ngton' g | . R
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"In summary it anpears ‘that sound educational pOllCY ‘for forelgn language
- programs should proV1de equal opportunities for all pupils at an age when .
the1r apt1tude is maximum and the potent1a1 ef{ect on their 11ves is greatest.ﬁ; A

i"

~Berke1ey is fortunate to ha ‘~sound FLES program reflectlng thls phllosophy in the

51xth grade. Slxtn grade, hows 'er,r is the last year of'elementary school 1nstructlon'
We support the 1dea of a state requlrement for fore1gn languages prov1ded adequate
financial 'aid is given. For Berkeley, we th1nk the three years of requlred study
should begin. ear11er than the 6th grade.an . .

Berkeley s forelgn language program rates we11 both natlonally and stateW1de.

- Although late to come, remarkable progress has been made in the past recent years
~ regarding expansion of the program, upgrad1ng of teachlng, art1cu1at10n as well

~ as coordination of the program at different levels in the different languages.

- The morale of the staff is hlgh and the adjustment of the teachers to the.hard

demands -of the modern methods has been good. . Both the staff and the administration
have shown wisdom and good judgment in the way the changes were made. There are
promising attempts at team teaching, and although a conservatlve outlook prevalls at

fthe secondary level, sound changes ‘are tak1ng place.

Currently modern 1anguage secondary school teachers are seek1ng solutlons to two

1mportant problems

a. The problem of teach1ng the audlo 11ngua1 method and at the same t1me preparlng

students for college requirements which are. still based on the trad1t10na1
approach we hope thls problem will soon be worked out,

b The problem of evaluatlng the progress of students at every level of the prOgram.

ThlS is a top priority need.

Our own observatlons and f1nd1ngs lead us to make the follow1ng statements.

The teach1ng of a fore1gn 1anguage is thought of by many of our teachers pr1mar11y

‘as. the teaching of a-skill, and therefore it does. not include sufficient material

- about the life of the country. This results in a double loss. First it neglects

the human approach--the customs and culture of the country that one would need in

traveling there or in dealing with people from that area. Secondly, as a ‘result

. of the relative  neglect of this cultural material, many teachers lose a major .

opportunity to stimulate student involvement and exclcement lack of such motivation

- slows the learning of the 1anguage skills themselves. One place where we have found
‘these cultural values included in the teaching with notable success is in some of
‘the Latin classes.  Here it has ‘actually made an ancient people seem alive and

: exc1t1ng -

The exclusive use of f11m str1p and-audlo tape drllls or the overuse of d1alogues
within the oral approach at secondary schocl levels can easily lead to frustrations,
boredom, and dlscouragement among students through lack of understandlng of method

‘and/or content. There is evidence of this now. No method is effective for long

~ without a talented teacher who knows how to vary and supplement it. Our teachers
v1ack the time to do this, o n | o

.Ind1v1dua1 differences in fore1gn language learning ability are generally acknowledged
- by our teachers but individual needs are sometimes not met for those who need 1t

most.
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S hi al bbby

fStudy the role of the teacher, 1nc1ud1ng that of the forelgn language teacher :
in today's and tomorrow's classrooms. ' The teacher is ‘to encourage, st1mu1ace and
" help students learn, rather than to transmit a’skill-or body of knowledge

- according to a given method. He must recognize the 1nd1v1dua1 needs of h1s stu-
’R'fdents and adJust‘hls method to meet these needs.“f- : R AL s

5f?Encourage more communlcatlon between personnel of related f1e1ds 1ead1ng to N
;v?common ‘courses and cooperative projects. (i. e., fore1gn languages perform1ng arts, £
'QFlsoc1a1 stud1es or'hlstory, for instance.) . S R '

'_Keep 1nutouch with development of EPOCH, the.local center for the teach1ng and
- ,1understand1ng of man 's cultural hlstory (See Appendlx III of report on Creat1ve

RECOMMENDATIONS AFFECTING OTHER ARBAS OF CURRICULUM

AS WELL AS FOREIGN LANGUAGE PROGRAM

B

'QProv1de re1ease ‘time for teachers to encourage creat1v1ty and greater effect1ve-l>1*°

ness. R

£ Ruho SicApaiabidn i gibn 3

o PR

9ﬂjDevelop more commun1cat10n between elementary and secondary personnel to ensure SRR ¢
,;fgreater cont1nu1ty K through 12 Geowen L R T st

EWEEW SR UV

o

__Encourage exper1mentat1on w1th1n reasonable bounds. Exper1mentat1on should always ¢
- be pa1red with an evaluation program and with safeguards aga1nst overexposure of '
any glven student to exper1ments. B . el

‘tEstabllsh flex1b1e schedu11ng to break the monotony of da11y rout1ne and enable
*fpresentatlon of‘mater1a1 in a more intensive fashlon whenever warranted.,

'Involve h1gh school students 1n program p1ann1ng

J

:_Develop new cr1ter1a to evaluate c1assroom performance of teachers.

“NSet up a C1t1zens Adv1sory Commlttee that would help evaluate new . 1deas and new. 1
‘approaches ‘and would help" shape them before g01ng 1nto effect w1chout be1ng subJect‘g i

”7f_to political pressures.‘

SRR

| 12. -

18

_;ReCOgnlze and reward teachers' creat1ve efforts and profe551ona1 1nvolvement at I
o reglonal and natlonaI Ievels. ' - R o o .

‘Rev1ew role of school pr1nc1pals in h1r1ng, promotlon and tenure p011c1es espec1a11yf§°
in regard to specialists ‘such as fore1gn language teachers. Tl | |

Meet the_cry1ng need of job descr1pt1on for every p051t1on. S e ,"N]7_«

R

T, e+ + Mt
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RECOMMENDAIIONS FOR IMMEDIATE ACTION
The goals of the foreign language program should be._.‘

g l.ﬂlTo acquire the four communication skills in this sequence' liste ing,with
_'.comprehension, speaking, reading and writing. AR .

gegstudied;f;f;?“

'"‘Z.V'Simultaneously to appreciate and understand the culture of the van 13

3.‘;For the more advanced students to acquire some knowledge of the literature as ;ffiigv
uan express10n of - the culture under study. o SR T

AL _PROGRAM

”'l.'ﬁThe value of foreign language study must be demonstrated v1gorously to the
. students and the community at large. e SR :

El 2. Make foreign language teaching at all levels meaningful and challenging to the.*f‘pffh
.. students. For this it is imperative that both students and parents understand»' e
- f_s‘;'methods used. | x I e

3. *Require 'a minimum of three consecutive years of foreign language study of all s
- children at the elementary school level. This program to be given by special-,
. ists on a daily basis in the audio-lingual method. The program to begin at
-~ least in the fourth grade so that students have a longer exposure to audio-
“T-lingual teaching during the years they are most responsive to it. - Agreement
" would have to be obtained from State Board that three—year study would fulfill;

- state requirement if present requirement remains.

'“”4.*ﬁ0ffer French as well as Spanish in the elementary grades 5f at all possible..'

Continue for the time being the audio-lingual method for all beginning classes(
i throughout the system. v,i . . '

i-6{.50ffer in the seventh grade all the languages offered in the system.rf.hh‘

"if7i"Require five years instead of three for college preparation until College Board
L fexaminations are changed,‘or as recommended by the staff. e

- 8. Adapt instruction to indiv1dual needs after first intensive exposure to- audio-v
- lingual method. Grouping per need and interest is advisable. Time of intro-
“duction of the written word and use of written material should depend more than-
”iit is now on individual student s needs and/or ability. o :

ST e T e T A T T e T R R A S e P Sl LT

. school system, not the teacher alone, should be responsible for creating the.
cultural atmosphere of the class, and providing cultural material for displays

%

E" 9, Establish a "cultural center" in each classroom to enliven the program.' The
| 4

f

and projects.

.10, Motivate students continually by involVing them in projects including cultural o
ones. (See replies to questions 14 and 15 of teachers' questionnaire, Appen-
dix B.) Concentrate efforts on those who have particular difficulties.. |

11. Establish systematic and regular evaluation of the program at every: level and
for every language, including the measurement of student progress through stan-
- dardized proficiency tests. (See replies to question. 18 of teachers question-. -

naire.)
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B TEA’HING CONDITIONS

Estab11sh small classes--20 students max1mum--e5pec1a11y for beg1nn1ng classes e
~when need for closer student-relat1onsh1p greatest._;;;‘we”. B ——

2. Have l1ghter teach1ng load. The phys1cal stra1n of teach1ng the audlo-llngualrff“
. method makes it h1ghly desirable that modern languaoe teachers oe glven 11ghter*'
teaching loads. B _ | | e , i

hHS;’Estab11sh release ‘time for teachers. The fore1gn languaye teacher needs time L
to keep up his language fluency outside the classroom situation. He also needs
“time to be creat1ve and vary his presentation to ma:nta1n the 1nterest of h1s g

- class. : ,, :

'flmprove inservice,training“program.

z“;ADMINISTRATION

_V Improve art1culatlon and commun1cat1on between elementary and secondary levels R
{';through 1mproved personal relations. . | e =

2Q'Improve commun1cat1on and st1mulate shar1ng of creat1ve 1deas among staff

»»3;1Improve superV1s1on of student teachers so that no student teachers are used
-~ who do not have good proficiency in the language and no student teachers are
“used in beginning classes. . - T .

4, Requ1re prof1c1ency test of all new personnel Per1od1cally review the criteria
used in the h1r1ng of personnel in keep1ng with developments in fore1gn language
teach1ng : . - . , S .

5. Per1od1ca11y review the criteria used in evaluat1ng the performance of recently
hired teachers in order to measure oral prof1c1ency, enthu51asm, creativity,
and knowledge of the language's culture.
6. Cont1nue the present pract1ce of oota1n1ng consensus between the curr1culum |
associate, the department chairman and the pr1nc1pal prior to employment or
termination of language teachers. : ,
7..Keep.up-toédate list,of‘the most actiye foreign language centers andabéét ~' “'.eh
_foreign'language programs in the country for use in the hiring of new personnel. o
LONG RANGE RECOMMENDATIONS
o1, Study fore1gn language from f1rst grade up
2, Ad0pt fore1gn c1t1es and exchange correspondence, cultural mater1als and resources. 3
'fhs. Exchange teachers poss1bly with cities: adopted |
4, Exchange students poss1bly with c1t1es adopted

LS

:~'5; Teach Orlental languages as well as other languages.=_
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6. Establish a fore1gn language camp away from city where all activities would be

- carried out in a given language. As part of curriculum, this could be used
for brief perlods dur1ng the year by some c1asses or for longer per1ods dur1ng
the summer. S . _ - _

= 7.,Develop a course 1n comparat1ve 1anguages where student 1s exposed to several
| ,;d1fferent languages W1th1n a semester, <

_p8,'DeveIop "area study" proJects where all aspects of a g1ven country or c1V1112at1on
~would be studled including its language. This would call for the coordinated
. efforts of various departments such as h1story, arts, science as we11 as fore1gn
L jlanguages. . ‘ , , ,

| 9;'Estab11sh cooperat1on between different school departments for short pro;ects
such as productlon of a play in nat1ve language. o .

??‘,10QeDeve10p a course where students are exposed to several languages and/or a course
Codine 1anguage roots, a1med at teach1ng "fore1gn language read1ness.". ' -

RECOMMENDATIONS FOR EXPERIMENTATION

1. Berkeley has a unique opportunity to test the value of teach1ng fore1gn 1anguages
- to culturally d1sadvantaged children in the elementary grades.

While many experts urge the teach1ng of foreign 1anguages to children of d1s-
advantaged oackgrounds in the primary grades, there is not, as yet, conclusive
evidence about the benefits of this program, since no research project has yet
_been reported in this area.

2. »Berkeley with its dynam1c approach to educat1on also offers unique opportun1t1es
to test different ways of presenting a given fore1gn language program to students:
for instance, the value of flexible scheduling in foreign language teaching,

i.e., intensive per1od1c exposure to foreign 1anguage as compared to regular
da11y exposure. ' . |

It is 11ke1y that research funds would be ava11ab1e e1ther from the Federal
' government (NDEA) or from a foundat1on to carr) out we11 de51gned proJects.

IN CLOSING WE WISH TO STATE THAT THE FOREIGN LANGUAGE PROGRAM IN BERKELEY MUST BE
RE-EVALUATED WITHIN THE TOTAL CURRICULUM OF THE SCHOOLS AND BE GIVEN A MORE PROMINENT
PART IN THAT CURRICULUM BECAUSE OF THE INCREASING IMPORTANCE OF FOREIGN LANGUAGES IN
THE WORLD OF TODAY AND TOMCRROW. BERKELEY SEEMS IN A UNIQUE POSITION BECAUSE OF ITS
LOCATION AXD LOCAL FOREIGN RESOURCES T OFFER LEADERSHIP IN THE DEVELOPMENT OF A SOUND,

LIVELY AND EXCITING FOREIGN LANGUAGE PROGRAM.
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. 'The preparation of this report has been an exciting team undertaking, The cooperation ~ }

- we received throughout made it a heartwarming and rewarding experience for us. We |
. are particularly grateful to our school personnel at all levels. ‘They responded =~}
- rapidly, efficiently and warmly to our many demands for information and clerical =~ =
-~ help. We are also grateful to the people we contacted outside our school system, at - 4
. the University of California, at the United States Officé'Qf,Eduéatien;in]waShington ]
and at the State Department of Education in Sacramento. The information we received - -
~ from them was very influential in the formulation of our conclusions and reconmendations.
.~ We hope that these efforts will pay off in better education for all Berkeley children.

| APPENDIX B - TEACHERS' QUESTIONNAIRE AND RESULTS

~ This part of the Appendix gives the letter and the questionnaire that were sent to -
- all the foreign language teachers in Berkeley in 1966. Following each question are
‘the tabulated results and selected comments which seemed to us to express best the
consensus for any given question. Many specific remarks were made and constructive
.~ suggestions given. We could not include them all here, but we hope that our recom-
- mendations show that we benefited from them. . : . o

EEEEEE.

. Dear
 This questionnaire was prepared, with the help of four of your ¢olléa§uéé,iby members
- 'of one of several subcommittees of the School Master Plan Committee. |

 The SMPC was officially convened on May 25, 1965 by thé Berke1ey Board of Edﬁéation.j'
At that time, membership was 80-plus local citizens and some 50 Berkeley Unified
.~ School District staff members--both teachers and administrators. |

Rt o N T R AR G AR R aeire Sk Vadpts Dbrainliviutwimniatty

Committee members are divided into five major subcommittees: = The Ihszguctibhal
Program; Special Educational Services; Finance and Business Services; Community
 Environment, School Buildings, Facilities; Relationships Between the School District
¢ and Others. ) S o SRR

The SMPC's goal, as established by the Board of Education: ..."the coopérative .
development, by a representative committee of lay citizens and staff members, of
~Suggested programs, both short range and long range, in several specified areas."
- It is contemplated that in some cases this work will establish guidelines for the
District to follow over 25 or 30 years. The Board also expressed hope that this
~undertaking '"will provide an opportunity for an extensive exchange of ideas between
- lay citizens and staff members..." - S

This questionnaire offers one such opportunity. It supplements the visits we have
already had with several of you in your language classes, where w