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PREFACE

Using This Book

In a Nutshell

•• Keep in mind the following themes: Ask before you tell, do not train or 
implement what you cannot support, remember the humanity of your 
stakeholders, and be patient – it won’t be perfect right away.

•• Integrate the models of tiered support for effective schoolwide  
improvement.

•• Suggestions for use: Educators, schoolwide leaders and stakeholders, 
and pre-service teachers can use this book to enhance discussion and 
drive successful implementation of high-leverage practices in class-
rooms, schools, and districts.

•• Checklist for implementation

Important Themes to Keep in Mind

While reading this book keep several key themes in mind. First, you must 
“ask before you tell.” A leader or small team may believe they know what 
is best, but even if they are correct, it is crucial to base recommendations or 
directives for change on the needs stakeholders have expressed, as well as 
the data driving the work. Jumping in before establishing some level of con-
sensus around the need for change can set teams up for an eternal struggle. 
Second, do not train or implement what you cannot support. Sometimes 
ideas and plans sound wonderful on paper, but unless the systems elements 
are in place to support the effort, it is likely to be wasted. Next, remember 
the humanity of your stakeholders. Students, teachers, and other staff mem-
bers are contending with many stressors every day, and this can impact how 
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receptive they are to changes. Before recommending a change in practice, 
think through how it would impact the day-to-day experience for each 
stakeholder group. Don’t forget to think of it in the context of the other four 
million factors they are juggling each day! And finally, don’t throw out “bet-
ter” because it’s not perfect. Systems change is a marathon, not a sprint. In a 
large school, it will typically take years to get even a few strategies universally 
implemented with fidelity.

It would be overwhelming to start from square one and fully build out 
all the systems, data, and practices described in this book, and we authors 
would be the first ones to tell you that we have yet to achieve perfection in 
our own work! It is difficult to find examples of secondary schools that are 
implementing tiered systems well. But the good news is, even incremental 
steps forward in schoolwide systems of support can yield a positive impact. 
So start with one element, one cohort, or one practice and build from there. 
Keep the big picture and ultimate goal in mind, but use data to choose a step 
forward that you think will give you the best return on investment with the 
lowest amount of effort. Rinse and repeat!

Models and Terminology

This book is intended to help educators design and/or refine their efforts 
to create and sustain systems that support schoolwide improvement. 
There are a wide variety of models, programs, and practices that can fit 
within this framework, specifically tiered systems of support for students, 
known as multi-tiered systems of support (MTSS). Examples of mod-
els that fit within MTSS are positive behavior interventions and support 
(PBIS), social emotional learning (SEL), and response to intervention 
(RtI). There is considerable overlap between these various MTSS-related 
approaches, and also with the process of school improvement. Throughout 
the book, when you see phrases such as “schoolwide efforts” or “school-
wide model,” we are referring to these practices and models that fall within 
an MTSS framework.

Originally, tiered systems approaches like RtI, SEL, and PBIS evolved 
separately, primarily because they were developed by people with differ-
ent professional orientations (e.g., special education or school psychology), 
and in some cases because they focus on different (but related) student 
outcomes (e.g., academic functioning, social skills). To help you visualize 
this, Figure 0.1 provides an illustration of a general idea of the origins of 
RtI, PBIS, SEL, and SBMH. However, the way you would approach a school 
improvement plan and these models are very similar: Look for trends in 
student outcomes and data, then develop a tiered, targeted system of support 
to help make improvements. In addition, many times the functions and/or 
needs of the students transverse multiple categories.
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Teams will be able to utilize this book regardless of whether they have 
adopted (or are considering) a specific model (such as PBIS), or they are 
selecting one schoolwide practice (such as teaching common steps to organ-
ize the writing process) that they would like to put into place with fidelity. 
However, for long-term planning, we strongly encourage schools to integrate 
all these into a unified comprehensive school improvement process that is 
driven by the school’s vision and mission. A comprehensive school improve-
ment process that follows the MTSS model (including both academics and 
the social emotional and behavioral realm, as well as tiered levels of inter-
vention), ensures all efforts are integrated and effective.

Suggestions for Use in Staff Development

This book was designed to be used by staff members in secondary schools, 
as well as professors and students in higher education programs. The 
“Application” and “Pondering on Purpose” activities throughout were 
designed to allow the reader to actively engage in the content, and also to 
guide the discussion or activities of a book study group. Teams or small 
groups of stakeholders may wish to read a chapter at a time, and select some 
of these activities to complete together. Supplemental materials are available 
on the companion website, and readers are strongly encouraged to utilize 
that resource.

Figure 0.1  The Origins of MTSS Approaches by Profession
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Checklist for Implementation

As you read through this book, you will encounter many different steps, as 
developing schoolwide systems of support is a complex and lengthy process. 
The following checklist is a summary of the steps you will be reading about 
throughout the book. You may want to refer to this as an anticipation guide, 
as a review, or as a tool to increase the fidelity of your implementation of 
what you have learned.

Exploration and Adoption Stage

•• Determine areas of need by gathering existing information and data.
•• Create an environment of transparency by advertising an outline of the 

steps including timelines and various formats for input that are acces-
sible to all stakeholders.

•• Assess the readiness, perceptions, and existing methods of the stake-
holders using surveys and interviews.

•• “Dive” into data together using protocols that involve a variety 
of stakeholders.

•• Establish consensus on the area of need and the desired outcomes of any 
intervention/change implemented.

•• Engage in additional (diagnostic) data gathering processes to narrow 
down on current trends related to the desired outcomes.

•• Determine specific training, resources, and environmental needs that 
may be roadblocks to successful implementation.

•• Share findings with stakeholders.
•• Establish and train a team that will lead the work to create the change.
•• Address the biases and working styles of the team to make the 

team effective.
•• Select the resources and/or interventions to be implemented to create 

the change.
•• Secure and execute the training, resources, and environmental needs 

that were identified as roadblocks to clear the path for implementation.
•• Identify the measures that will be used to monitor the progress 

of implementation.
•• Identify the measures that will be used to monitor the desired outcomes 

of implementation (outcome assessment).
•• Share findings with stakeholders.

Initial Implementation

•• Identify a small cohort to pilot the change.
•• Use the outcomes assessment to establish a current baseline measure of 

the desired outcome. (It may be useful to give this assessment to both 
pilot and non-pilot stakeholders to compare outcomes.)
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•• Provide training, support, and resources identified in the installation  
stage.

•• Begin implementation.
•• Monitor throughout using the measure identified in the installation stage.
•• Engage in protocols to analyze outcomes and progress of implementa-

tion with all stakeholders.
•• Make adjustments as needed and determined by the data.
•• Repeat the execution of implementation and outcome assessments and 

analysis as needed.
•• Share findings with stakeholders.

Full Implementation

•• Once it is determined using initial implementation findings that 
the change is beneficial, replicate implementation with additional  
stakeholders.

•• Repeat measuring implementation and outcomes. According to the 
National Implementation Research Network, full “implementation” 
has been established when 50% or more of the intended stakehold-
ers are implementing the change as intended while demonstrating the 
desired outcomes (see https://nirn.fpg.unc.edu/module-4/topic-6-full- 
implementation).

Checklist for Creating Teams

•• Evaluate the level of trust within your team and work to establish and 
maintain a “safe space.”

•• Establish a mission and vision for your team.
•• Create the roles needed to achieve the mission and vision.
•• Set ground rules and norms for team meetings and the team’s work.
•• Establish structures for agendas, notetaking, and action planning for 

the team.
•• Plot out data routines.
•• Evaluate the effectiveness of team structures frequently.

Checklist for Communication

•• List and evaluate current communication formats/designs.
•• Determine and understand your audience and their needs.
•• Evaluate your own biases and how they relate to the biases of 

your audience.
•• Determine the content of your communication and how/if/when it 

will vary.
•• Design your communication.

https://nirn.fpg.unc.edu/
https://nirn.fpg.unc.edu/
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•• Evaluate the effectiveness of your communication.
•• Evaluate if your process is “fair.”

•• Meaningfully consider all input
•• Share the reasoning behind the ultimate decision
•• Ensure everyone affected understands the decisions and expecta-

tions are clear

Checklist for Aligning Practices with Goals

•• Begin by taking inventory on all current initiatives/programs/strategies/
systems used.
•• Include stakeholders across groups
•• Use a graphic organizer to display all the initiatives/programs/strat-

egies listed
•• Evaluate which initiatives/programs/strategies you will keep and elimi-

nate the rest.
•• Determine three “must have” and three “good to have” criteria for 

all initiatives/programs/strategies
•• Eliminate initiatives/programs/strategies that don’t align with 

school goals and/or that don’t have at least three “must have” and 
two “good to have” criteria

•• Use equity protocols and/or mindset – how do these initiatives 
impact our under-represented students?

•• Use a rating system and/or protocol

Checklist for Aligning Roles with Practices

•• Reflect on current distributive leadership.
•• Detemine what knowledge and/or skills are needed to achieve your 

goals – write a description.
•• Once these roles are created, THEN figure out who will fill those roles.
•• Fill rolls with equity in mind. Representation matters.
•• Don’t forget community members, parents, and organizations  as  

resources!
•• Do not overextend the same small group of people.
•• Find gaps in the knowledge/expertise of your stakeholders.
•• Create your “who you gonna call” list (organizational chart).
•• Create thorough hiring processes that help you to fill gaps when bring-

ing on new hires.
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Checklist for Using Fidelity Data

•• Review current tools used to check for the participation responsiveness 
and engagement, efficiency and sustainability of what you are imple-
menting, the quality of the delivery, the adherence to procedure, and the 
frequency/duration of prescribed implementation.

•• Decide how the new fidelity data will be collected: expert rating, school 
community self-assessment, leadership team self-assessment, random 
sample of representation.

•• Select a tool for collection (i.e. SurveyMonkey, observation tool, etc.).
•• Develop an action plan based on the data collected.

Using Data to Monitor Systems and Target Interventions

•• Create a matrix or list of all the data your school already gathers.
•• Look for patterns that relate to some of the “early warning systems” of 

secondary schools.
•• Sort your data by demographics and analyze patterns.
•• Make a “big picture” plan that has actionable tasks, goals, and timelines.
•• The same structure/system can be used to make smaller (individual stu-

dent or smaller student groups) plans.
•• Stick to deadlines. Set calendars in advance and monitor outcomes 

using protocols on a pre-determined schedule.
•• Don’t forget to check fidelity data (don’t blame the intervention for not 

working if you aren’t doing it with fidelity).
•• Make adjustments based on your data reviews.

Structure for Your Setting

•• Reflect on expectations established for non-classroom settings. How 
are these communal areas arranged, monitored, and addressed? Has 
a common language been defined to prevent misunderstandings 
and misconceptions?

•• Review attendance data to determine trends that can be addressed. 
Assign staff to address trends as well as individual cases through tiered, 
evidence-based actions.

•• Get students to class on time by defining what “on time” means (in your 
seat? In the doorway?) as well as tiered strategies for students with more 
frequent tardies.

•• Set clear academic and behavioral expectations within classrooms with a 
syllabus that explicitly addresses common questions. Review and revisit 
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the syllabus by acting out scenarios, discussing specific components, 
providing models and checklists, and having the students self-rate and 
monitor their progress.

•• Facilitate student engagement using Universal Design strategies.
•• Recruit student interest using creative methods to introduce topics, 

present information, and assess student knowledge and growth
•• Teach students how to sustain efforts and persevere through chal-

lenging activities
•• Teach students self-regulation strategies and provide opportunities 

for students to monitor and reflect on their self-regulation
•• List instructional routines used within each classroom. Maximize effec-

tiveness by utilizing a few high-leverage practices within each classroom 
and across multiple settings.

Being Clear on What’s Expected

•• Identify current expectations in your setting and how they 
are taught/communicated.

•• Use the following principles to establish universal expectations for 
your setting:
•• Set a goal for identifying three to five expectations
•• Identify the typical types of issues your school needs to address 

with students
•• Decide on who will be involved in developing your expectations
•• Identify a process for getting input from your community
•• Organize the general expectations into three to five major themes

•• Be intentional about how and where you post your expectations.
•• Determine what skills need to be explicitly taught in order for students 

to be able to meet the expectations selected (consider all settings within 
the environment).

•• Teach the expectations by modeling and practicing what the expecta-
tions look like in practice.

•• Create a timeline for when you plan on teaching and re-teaching the 
expectations. This “rhythm” of instruction will help you address trends 
such as increases in behavior referrals before or after long breaks, etc.

Increasing Student Engagement

•• Model and teach academic growth mindsets to help students value com-
prehension and effort as a path to achievement, scores, and grades.

•• Take strides (trainings, book clubs, etc.) to ensure your instruction is 
culturally relevant.
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•• Strengthen teacher to student interactions. This can be addressed 
through protocols and self-reflection. Professional development  
around  providing praise and feedback can help to improve 
these interactions.

•• Instructional strategies can help to increase student engagement. 
Teachers can use thinking routines, protocols, and technology to increase 
opportunities for response, participation, discussion, and feedback.

Improving Academic and Behavioral Performance 
Through Feedback and Acknowledgement

•• Remember that feedback is not always given intentionally. Our reac-
tions, whether direct, indirect, verbal, nonverbal, etc., reinforce whether 
a behavior is repeated.

•• Learn about how your students’ families view feedback and acknowl-
edgement from a “cultural” perspective and address this in your plans.

•• Positive acknowledgement of desired behaviors is proven to be more 
effective than many other methods used to correct behaviors.

•• Establish a strong growth mindset climate and culture to help students 
value and use feedback effectively.

•• Consider the functions of the behaviors you want to address in 
order to  select the feedback and/or acknowledgement that will be 
most effective.

•• Make sure to have a 5:1 ratio of positive interactions to correc-
tive statements.

•• If you are going to use extrinsic rewards, use natural and meaningful 
consequences that align with the desired outcome.

•• Review school, class, or lesson goals to plan ways to make feedback spe-
cific to skill development and learning targets.

•• Consider the various methods in which individuals prefer acknowl-
edgement and use accordingly.

•• Feedback should be timely, specific, genuine, age appropriate, 
and frequent.

•• Frame acknowledgement and rewards as models for life skills like self-
regulation and goal setting.

•• Plan strategies schoolwide to ensure consistency and familiarity with 
the routines.

•• Use data to reflect and to establish cycles of improvement in implemen-
tation and effectiveness.

•• Don’t forget the adults in your setting!
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Responding to Academic and Behavioral Needs

•• How are you identifying students that are not responding to 
core curriculum?

•• Evaluate the implementation and effectiveness of high-leverage tier one 
instructional strategies in classrooms (both academic and behavior).

•• What is your instructional response cycle for groups of students that 
need more?

•• What is your instructional response cycle for individual students that 
need more?

•• Develop your staff ’s “toolbox” of strategies that can be implemented.
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Organize Systems for 
Implementation
Find Your Purpose, Find Your Direction





1
WHAT MAKES AN EFFECTIVE 

SECONDARY SCHOOL?

In a Nutshell

•• Schools have a variety of needs that should be taken into account when 
designing effective systems.

•• Safety, physical environment, teaching and learning, and interpersonal 
relationships are the factors that make up an effective school culture 
and climate.

•• Develop and maintain explicit systems that are monitored and driven 
by data.

•• Provide tiers of support that are proactive, and then responsive accord-
ing to data-identified needs.

•• Tiered support systems include common academic and social-
emotional/behavioral strategies that are implemented for all students, 
with additional supports added to benefit those who don’t respond.

Introduction

While some people really enjoyed their educational experiences, not every-
one has fond memories about their schooling. When Winston Churchill was 
told he would begin his education, he said: “I did what so many oppressed 
people have done in similar circumstances: I took to the woods.” Much of 
his perception of school life did not improve over time. He was criticized for 
his lack of academic performance by his teachers. Later he commented that 
when his interests and imagination were not engaged in school, he could 
not or would not learn. Rather than be punished for his lack of progress in 
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Latin and Greek, he wished he could have done something that would have 
connected more with his interests.

Like Churchill, some students have similar frustrations in school. When 
a student demonstrates a lack of progress, sometimes they are neglected 
due to low expectations, criticized, or punished. Coercion and neglect are 
certainly not the experiences for all students, nor do all teachers respond 
with harshness when students are not successful. However, there are circum-
stances where well-meaning people unintentionally create environments 
where students have negative experiences. This purpose of this chapter is to 
help educators think about the ingredients that go into a productive environ-
ment for all students that prevents as much failure as possible.

BOX 1.1  PONDERING ON PURPOSE

•	 Use the Pondering on Purpose boxes to guide your thinking, deepen 
your understanding, and to emphasize essential information.

•	 Ask them in professional learning teams to drive discussion, develop 
consensus, and identify intrinsic biases.

Connection – Components of an Effective School

As you think back to your own secondary school experiences, what where 
the things that made the environment work for you? Or, perhaps you did not 
have a very good experience. Why was this the case? I (Lisa) went to school 
in a highly rated district and always considered myself a pretty good stu-
dent. Surrounded by academic reputation and competitive peers, I watched 
as my classmates were quickly judged and sorted into classes of the “haves” 
and “have nots” based on their performance. The classes that were per-
ceived as “most rigorous” were usually lecture style, and though I did fine 
in those classes, the teachers that I learned the most from were those that 
thought outside of the box in their instructional methods. They assigned us 
roles tapping into the strengths of each individual student and had us work 
together to achieve a common goal. One science teacher created an entire 
“Living in Space” program that taught us about project management, hydro-
ponics, robotics, and fish farming, culminating in a “mission” that required 
all our efforts to succeed. Classes based on lectures, memorization of facts, 
and tests provided little opportunity to apply information to real life. In 
addition to content, classes like Living in Space focused on connections, 
collaboration, and problem solving with peers. Some criticized these non-
traditional methods. However, the content of classes like this “stuck” with 
me the most. They also taught me about my learning style so that I could 
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do a better job of accessing knowledge for the rest of my life. Sometimes 
we don’t realize all the factors that need to be in place for instruction and 
learning to be effective.

Point/Principle – Components of an Effective School

Although the components of an “effective” school will vary depending on 
the community it serves, the State of Vermont (based on the work of the 
National School Climate Center) has done a nice job of describing the 
kinds of environments that help students be successful and feel safe. Table 
1.1 provides an illustration of the key components. The four major areas 
include safety, the physical environment, teaching and learning, and inter-
personal relationships.

Application – Components of an Effective School

BOX 1.2  PONDERING ON PURPOSE

•	 Take time to review the domains in Table 1.1 to establish your roadmap 
to a highly effective school.

•	 Do you have predictions as to which areas will come back as strengths? 
Areas of need? How do these biases impact your daily practices?

•	 Once you gather some evidence to help you determine where you 
stand in each area, that will get you one step closer to understanding 
your next steps. How will you gather data for this table? From who?

Connection – Multi-tiered Systems of 
Support and School Improvement

We should not underestimate the importance of prevention. Since you were 
a child, your parents have told you to wash your hands. There was a good 
reason for encouraging this behavior. Far more children die from hygiene-
related illnesses that could have been prevented with a little soap and water 
(https://usa.soapaid.org/what-we-do/) than from “scary” diseases like can-
cer, that tend to get more attention. In a society that values “go big or go 
home,” we often put far too much emphasis on grand gestures, and forget 
that the small, manageable actions that are preventative in nature can often 
have the biggest impact. Further, it is far easier to prevent catching a cold in 
the first place than attempting to make it go away once we’ve caught it. We 
can think about prevention and intervention on a continuum across tiers 
of support. Effective schools have a well-supported, tiered prevention and 
intervention system.

https://usa.soapaid.org
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Point/Principle – Multi-tiered Systems of 
Support and School Improvement

You may already be familiar with many of the components of multi-tiered 
systems of support (MTSS), which shares a considerable amount of overlap 
with school improvement efforts. You can use MTSS and school improve-
ment approaches to analyze and meet the needs of all of your students, in the 
same way you address needs for individual students. For example, when we 
make individualized behavior plans for a specific student, we gather infor-
mation about the current strengths and concerns, and define the problem in 
measurable, objective terms. Next, we select from a continuum of strategies 
for intervention that addresses the expected or problem performance, set a 
goal and outline how it will be measured, and create a plan that explicitly 
outlines what each stakeholder involved will do. Both school improvement 
and MTSS look at the entire school through a similar process. A key differ-
ence is that MTSS focuses on prevention and providing supports across a 
continuum of tiers. Table 1.2 cross-references key components of MTSS with 
examples from school improvement, as most schools have participated in 
some form of a school improvement process over the years.

Application – MTSS and School Improvement

Review a copy of your school’s “school improvement plan.” Consider how 
it connects to your current MTSS (or other tiered systems used to address 
student needs). The school improvement plan has goals that you would like 
your school to accomplish, just as in MTSS you set goals for your student(s). 
Neither can reach the goal without an intervention. What “interventions” 
have you selected to reach your schoolwide goals? Consider ways to synthe-
size efforts between the systems in your school. For example, what behaviors 
or academic issues consume the deans, administrators, or clinicians (coun-
selors, social workers, etc.), time? What factors, strategies, or approaches do 
they use that could be implemented across settings such as the classrooms? 
How would having these supports built into their day impact all students? 
Developing successful systems for academics and social-emotional/
behavioral needs involves identifying common practices that work well for a 
variety of students and using those strategies in all settings.

Connection – Systems, Practices, Data, and Outcomes

I (Hank) have a friend who is a pilot for a private jet. He was in town 
(Chicago) getting ready to fly one of the final guests for the Oprah Winfrey 
show. He let me go on board the plane as he was preparing everything for his 
return flight. During his preparation, he was using a checklist. He said there 
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were certain requirements that had to be met before the plane could take 
off. These factors included how long it had been since the plane had mainte-
nance, and how many hours the pilot has slept the night before. He said that 
if the preparation requirements were not met, the plane could not take off. 
I told him that I wished schools had pre-flight checklists prior to taking off 
with a new program!

Point/Principle – Systems, Practices, Data, and Outcomes

Interestingly, if you look across MTSS approaches for academics, behavior, 
social and emotional learning, and school mental health, there are common 
components that must be in place. These features are designed to ensure that 
implementation will be as successful as possible. Regardless of the model, 
the systems components typically include these features:

•• Administration actively supports and is involved
•• Staff support is obtained prior to roll out
•• The intervention is aligned with one of the top three goals for the building
•• A team is established to guide the work
•• An audit is conducted of current practices related to the intervention
•• A self-assessment is conducted related to the key features of the  

intervention
•• A data system related to the intervention is established
•• An action plan is developed to guide the overall process and encourage 

accountability, which includes specific plans for staff training

According to Anna Harms and her colleagues in the State of Michigan, data 
systems should allow teams to accomplish four tasks:

1.	 Identify the problems in your setting
2.	 Analyze the problems in your setting
3.	 Develop a plan for addressing the problem
4.	 Implement and evaluate the plan

Application – Systems, Practices, Data, and Outcomes

Practice setting some desired outcomes and thinking about how you could 
measure your impact. Try choosing an academic goal and a social-emotional 
learning/behavioral goal for your school and determine what types of data 
(quantitative or qualitative information) you would use to determine if you 
had met that goal. For example, in the area of social and emotional learning 
or behavior, if you want 90% of students to consistently participate actively 
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and respectfully during groupwork, you might create a common rating scale 
or rubric for teachers to use throughout the year and track each progress 
report along with grades. Look back at Table 1.2 (under systems). As you 
review these two tables, what systems are already in place that will support 
implementation of your schoolwide effort? What systems are needed to 
increase success?

Connection – Tiered Supports

A key component of MTSS is the organization of supports for students based 
on tiers of intervention. The idea of tiers of intervention originally comes 
from public health. It typically involves organizing treatment that all stu-
dents (universal supports) are exposed to, some students receive (secondary 
supports), and those that only a few students experience (primary supports). 
For example, according to the prevention researcher Mark Greenberg, 
tiered interventions to reduce heart attacks have included banning smok-
ing in public places (universal or tier one), daily aspirin for men over 50 
(secondary or tier two), and cholesterol-lowering drugs for those most at 
risk (tertiary or tier three). From an MTSS perspective, universal supports 
(designed for all students), include ensuring access to effective instructional 
strategies, standards-aligned curriculum, creating an effective and engag-
ing learning environment, mitigating systemic bias, the selection and use of 
social and emotional curriculum as necessary, and ensuring staff are aware 
of the impact of trauma on students.

Point/Principle – Tiered Supports

Tier One

A theme that goes across all MTSS approaches is to select or develop a core 
curriculum and common practices that can improve outcomes for all stu-
dents. Next, you provide increasing intensive supports for students who do 
not respond to your core interventions alone. Within this logic, you would 
expect a least 80% of the students in your school setting to respond to the 
core instruction with success, if the curriculum and practices are imple-
mented effectively. Another theme across most tier one approaches is the 
systematic teaching of the curriculum. Academics, behavior, and social and 
emotional learning all call for explicit instruction in areas of focus. This 
means that students are provided:

•• A breakdown of the components of the skill
•• A rationale for the need for the skill
•• Modeling of the skill
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•• Guided practice (with the instructor or peers)
•• Independent practice
•• Feedback

Tier One Standards Aligned Core Curriculum

Most secondary teams are at least aware of the need to align curriculum 
to academic standards, and most educators are familiar with the academic 
learning standards required by their state. An MTSS lens would guide teams 
to ensure that common standards, objectives, skills, and competencies truly 
drive instruction, rather than being slapped onto the top of a lesson plan, or 
“retrofitted” to favored activities even though it’s a stretch to see the connec-
tion. You might think that aligning your core curriculum to standards only 
involves academic areas, however, you can also align your core curriculum 
to behavioral, emotional, and social skills. Several states have begun, in some 
cases with the Collaborative for Academic, Social, and Emotional Learning 
(CASEL), to develop core standards for social and emotional learning (SEL). 
Illinois, for example, has developed goals, learning standards, benchmarks, 
and performance descriptors to help teach and assess student growth in 
SEL. These standards provide an opportunity to help schools identify areas 
that can be taught and evaluated that support academic learning (e.g., self-
management, goal setting). As new federal guidelines call for states to assess 
areas outside of academics alone, aligning your schoolwide efforts to these 
standards will be useful.

Additionally, schools that have taught behavioral expectations through 
schoolwide approaches have sometimes aligned their expectations and 
lessons with Common Core State Standards. In one example, a high 
school aligned their behavioral expectation of being responsible with two 
Common Core State Standards for literacy: being able to express oneself 
effectively (CCSS.ELA-Literacy.SL.9–10.1) and develop and evaluate a plan  
(CCSS.ELA-Literacy.WHST.9–10.5).

Also, Jennifer Freeman and her colleagues at the University of Connecticut 
recommend that social skills, when taught through schoolwide behavio-
ral expectations, can be aligned with College Readiness Standards. These 
include areas of critical thinking, academic engagement, mindsets, learn-
ing processes, interpersonal engagement, and transitions competencies. For 
example, critical thinking can involve giving and receiving feedback effec-
tively. Schools are encouraged to align their expectations for students to 
these standards. Or in some cases, these standards can help drive the expec-
tation that the students are directly taught.

Post-secondary planning is an area of tier one that is particularly 
pertinent for secondary students. Schools may design expectations, lessons, 



12  Organize Systems for Implementation

and/or experiences that all students experience. Some schools provide les-
sons for students help them fill out college applications or financial aid 
forms. Others have every student complete a personalized learning plan to 
weave their interests and needs into their course selection process. Others 
may assist all students in completing at least one career exploration activity 
during high school. Regardless of the area, if it is systematically provided to 
all students, it’s tier one!

BOX 1.3  PONDERING ON PURPOSE

What are the tier one evidence-based practices you implement as a school?

•	 How do stakeholders know to implement these practices?
•	 What evidence do you have that they are implemented consistently 

across all classrooms?

Tier One Common Practices

While having common objectives for academics and/or behaviors is a key 
feature of MTSS, common practices related to instruction and response to 
learning needs are also a key feature. Some examples include shared graphic 
organizers across content areas to guide students through the writing or 
notetaking process, common lesson plan templates to ensure research-
based features are included in plans, or universal use of an evidence-based 
instructional strategy (like increasing opportunities for students to respond, 
or cooperative learning). Universal response strategies also align well with 
MTSS, such as establishing clear steps for responding to common problem 
behaviors that all staff understand and follow.

Tiers Two and Three

When around 80% of students are successfully responding to the core cur-
riculum and strategies that are put into place at tier one, groups of stu-
dents with more intensive needs may emerge. Within MTSS, added layers 
of intervention and support are provided, based on needs identified with 
data. Often, I (Kelly) run into walls in conversations about MTSS because 
staff members become too focused on which tier a specific program, prac-
tice, or intervention falls into. To avoid these debates or cyclical conversa-
tions, it may initially be more helpful to think of MTSS as a continuum of 
increasing intensity of support, more so than discrete tiers. By intensity, 
we mean time, ratio of staff to students, and resources required. Tier one 
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should require the “whole village to lighten the load” so it works efficiently, 
tier two should be systematic with decision rules and quick response times, 
and somewhat fewer staff delivering somewhat more intense support. Tier 
three is often one-to-one, or multiple staff members supporting one stu-
dent regularly.

Three key factors to be mindful of in conversations about tiers two and 
three will help schools achieve a more equitable model of support. First, 
tier one, described above, is for everyone. Students who are provided with 
tier two supports should continue to have access to tier one interventions. 
Second, students should not need an IEP or other special label or fund-
ing to access tiers two and three supports. MTSS evolved in large part due 
to a need to provide more intensive interventions to students outside of  
special education. Even tier three is not meant to be synonymous with special 
education, programs for English Learners, etc. Any student, regardless of 
labels, should be able to access these supports if needed. Accomplishing 
this “access for anyone” to increasing tiers of support, and doing so without 
removing learners from tier one, can be very challenging due to the intersec-
tion of needs, time, staffing, schedules, legal requirements, and allocation of 
resources. The helpful aspect of MTSS is that there are many different ways 
to provide evidence-based interventions, so schools can be creative and flex-
ible. Finally, students may have specific tier two needs in one area (such as 
reading fluency) but not others (such as social skills, reading comprehen-
sion, and mathematical problem solving), and not always. Added levels of 
support can be temporary and targeted.

So what could this look like in a secondary school? At tier one, all students 
regularly access a standards-based curriculum with consistent evidence-
based instructional routines (such as common graphic organizers and 
academic vocabulary instruction). Some students may also have an added 
course or flex time support where they utilized a research-based reading 
intervention program to boost fluency and comprehension. For a few iden-
tified students who aren’t responding to the program, it may be determined 
that they need an additional dose of reading intervention with one-on-one 
targeted decoding instruction.

In the behavioral realm, at tier one, all students are taught clear behavio-
ral expectations and acknowledged regularly for meeting those expectations. 
Some identified students may participate in a tier two check in/check out 
system where they receive targeted feedback and positive attention through-
out the day, and quickly touch base with a mentor at the start and end of the 
day. For a few students, a team may review data sources and identify whether 
the student likely needs a group curriculum to develop prosocial skills, an 
individualized behavior plan, or perhaps a wraparound-style team approach 
to addressing the student’s social-emotional, behavioral, academic, and fam-
ily/community-based needs. Regardless of the realm (academic skills, SEL 
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needs, etc.) data are used throughout the process to determine that practices 
and interventions are being delivered with fidelity. If the student is not mak-
ing adequate progress, a team gathers more detailed data to determine the 
next appropriate step. Figure 1.1 provides an example of what a continuum 
of tiered support can look like within a secondary setting.

Application – Tiered Supports

Think of a student who struggles with reading comprehension. What would 
be some logical supports that she could access in every classroom she encoun-
ters (tier one)? For example, the Main Idea Strategy from the University of 
Kansas Strategic Instruction Model, or the Reading for Meaning instruc-
tional routine from the Core Six text (Silver, Dewing, & Perini, 2012) could 
be implemented for all learners, across content areas. If you had a group of 
students you could pull together for a common intervention time outside of 
class, what is an intervention she could access within that group (tier two)? 
If she still struggled with some specific skills, or wasn’t making her progress 
goals in reading, what could she receive one-on-one in addition to that 
intervention (tier three)? What are of some the evidence-based strategies/

Figure 1.1  Continuum of Supports Across Tiers

Adapted from Bohanon, H., Castillo, J., & Afton, M. (2015).
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programs/interventions you are familiar with that you could “layer up” to 
support this student in your setting?

Conclusion

In this chapter, we have provided an overview of some big ideas and con-
cepts related to effective secondary schools, which will be fleshed out in 
more detail throughout the rest of the book. Be sure to spend time thinking 
about what an effective secondary school looks like to your own community, 
as it will drive the systems you build together. These carefully planned, data-
driven systems will ensure effective practices are implemented for all learn-
ers. In the next few chapters, more attention will be paid to identifying and 
promoting readiness and planning of systems.

Bibliography

Alber, R. (2014). How important is teaching literacy in all content areas? Retrieved 
from www.edutopia.org/blog/literacy-instruction-across-curriculum-importance

Bohanon, H., & Wu, M. (2012a). Integration of social, behavioral, and academic 
initiatives: Part I. Communique’, 41(2), 4–5.

Bohanon, H., & Wu, M. (2012b). Integration of social, behavioral, and academic 
initiatives: Part II. Communique’, 41(3), 12–13.

Bohanon, H., Castillo, J., & Afton, M. (2015). Embedding self-determination and futures 
planning within a schoolwide framework. Intervention in School and Clinic. 50(4), 
203–209.  http://ecommons.luc.edu/education_facpubs/16/

Burns, M. K., & Gibbons, K. (2010). Implementing response-to-intervention in elementary 
and secondary schools: Procedures to assure scientific-based practices. New York, NY: 
Guilford Press.

DuFour, R., DuFour, R., Eaker, R., & Karhanek, G. (2004). Whatever it takes: How 
professional learning communities respond when kids don’t learn. Bloomington, IN: 
Solution Tree.

The Education Alliance. (n.d.). Adolescent literacy in the content areas. In The knowledge 
loom: Educators sharing and learning together. Retrieved from www.brown.edu/ 
academics/education-alliance/knowledge-loom

Forman, S. G., Olin, S. S., Hoagwood, K. E., Crowe, M., & Saka, N. (2009). Evidence-
based intervention in schools: Developers’ views of implementation barriers and 
facilitators. School Mental Health, 1(1), 26–36. doi:10.1007/s12310-008-9002-5

Freeman, J., Kern, L., Lombardi, A., Swain-Bradway, J., & Sugai, G. (2018). Stronger 
together: Delivering college and career readiness skills to all through a school 
wide positive behavior intervention and support framework. In K. B. Flannery, 
P. Hershfeldt, & J. Freeman (Eds.), Lessons learned on implementation of PBIS in high 
schools: Current trends and future directions (pp. 41–53). Eugene, OR: University of 
Oregon Press.

Gamm, S., Elliott, J., Halbert, J. W., Price-Baugh, R., Hall, R., Walston, D., … Casserly, M. 
(2012). Common core state standards and diverse urban students: Using multi-tiered 
systems of support. Retrieved from https://eric.ed.gov/?id=ED537476

http://www.edutopia.org
http://ecommons.luc.edu/
https://eric.ed.gov/
www.brown.edu
www.brown.edu


16  Organize Systems for Implementation

Goodman, S., & Bohanon, H. (2018). A framework for supporting all students: One-size-
fits-all no longer works in schools. American School Board Journal, February, 1–4, 
2018. Retrieved from https://ecommons.luc.edu/education_facpubs/116/

Greenberg, M. T., & Abenavoli, R. (2017). Universal interventions: Fully exploring their 
impacts and potential to produce population-level impacts. Journal of Research on 
Educational Effectiveness, 10(1), 40–67.

Harms, A., Nantais, M., Tuomikoski, K., & Weaver, S. (2019). Designing educational 
data systems to support continuous improvement. Association for Positive Behavior 
Support Newsletter, 17(1), 2–3.

Illinois State Board of Education. (n.d.). Learning standards: Social/emotional learning  
standards. Retrieved from www.isbe.net/pages/social-emotional-learning-standards. 
aspx

Sailor, W. (2015). Advances in schoolwide inclusive school reform. Remedial and Special 
Education, 36(2), 94–99.

Sailor, W. (2017). Equity as a basis for inclusive educational systems change. Australasian 
Journal of Special Education, 41(1), 1–17. doi:10.1017/jse.2016.12

Silver, H. F., Dewing, R. T., & Perini, M. J. (2012). The core six: Essential strategies for 
achieving excellence with the common core.

Slavin, R. E. (2007). Comprehensive school reform. Retrieved from www.successforall. 
org/wp-content/uploads/2016/02/Comprehensive-School-Reform.pdf

Sleegers, P. J. C., Thoonen, E. E. J., Oort, F. J., & Peetsma, T. T. D. (2014). Changing 
classroom practices: The role of school-wide capacity for sustainable improvement. 
Journal of Educational Administration, 52(5), 617–652. doi:10.1108/JEA-11-2013-0126

The Strategic Instruction Model (SIM): Addressing the Needs of all Learners. (n.d.). 
Retrieved from https://sim.drupal.ku.edu/learning-strategies

VanDerHeyden, A., & Witt, J. (2008). Best practices in can’t do/won’t do assessment. Best 
Practices in School Psychology V, 2, 195–208.

Vermont Agency of Education. (2016). The 13 dimensions of school climate. Retrieved from  
http://education.vermont.gov/documents/edu-school-climate-13%20Dimensions.pdf

http://www.isbe.net
https://ecommons.luc.edu
https://sim.drupal.ku.edu/
http://education.vermont.gov/
http://www.isbe.net
www.successforall.org
www.successforall.org


Alber, R. (2014). How important is teaching literacy in all content areas? Retrieved 
from www.edutopia.org/blog/literacy-instruction-across-curriculum-importance

Bohanon, H., & Wu, M. (2012a). Integration of social, behavioral, and academic 
initiatives: Part I. Communique’, 41(2), 4–5.

Bohanon, H., & Wu, M. (2012b). Integration of social, behavioral, and academic 
initiatives: Part II. Communique’, 41(3), 12–13.

Bohanon, H., Castillo, J., & Afton, M. (2015). Embedding self-determination and futures 
planning within a schoolwide framework. Intervention in School and Clinic. 50(4), 
203–209.  http://ecommons.luc.edu/education_facpubs/16/

Burns, M. K., & Gibbons, K. (2010). Implementing response-to-intervention in elementary 
and secondary schools: Procedures to assure scientific-based practices. New York, NY: 
Guilford Press.

DuFour, R., DuFour, R., Eaker, R., & Karhanek, G. (2004). Whatever it takes: How 
professional learning communities respond when kids don’t learn. Bloomington, IN: 
Solution Tree.

The Education Alliance. (n.d.). Adolescent literacy in the content areas. In The knowledge 
loom: Educators sharing and learning together. Retrieved from www.brown.edu/ 
academics/education-alliance/knowledge-loom

Forman, S. G., Olin, S. S., Hoagwood, K. E., Crowe, M., & Saka, N. (2009). Evidence-
based intervention in schools: Developers’ views of implementation barriers and 
facilitators. School Mental Health, 1(1), 26–36. doi:10.1007/s12310-008-9002-5

Freeman, J., Kern, L., Lombardi, A., Swain-Bradway, J., & Sugai, G. (2018). Stronger 
together: Delivering college and career readiness skills to all through a school 
wide positive behavior intervention and support framework. In K. B. Flannery, 
P. Hershfeldt, & J. Freeman (Eds.), Lessons learned on implementation of PBIS in high 
schools: Current trends and future directions (pp. 41–53). Eugene, OR: University of 
Oregon Press.

BIBLIOGRAPHY

http://www.edutopia.org
http://ecommons.luc.edu/
www.brown.edu
www.brown.edu


Gamm, S., Elliott, J., Halbert, J. W., Price-Baugh, R., Hall, R., Walston, D., … Casserly, M. 
(2012). Common core state standards and diverse urban students: Using multi-tiered 
systems of support. Retrieved from https://eric.ed.gov/?id=ED537476

Goodman, S., & Bohanon, H. (2018). A framework for supporting all students: One-size-
fits-all no longer works in schools. American School Board Journal, February, 1–4, 
2018. Retrieved from https://ecommons.luc.edu/education_facpubs/116/

Greenberg, M. T., & Abenavoli, R. (2017). Universal interventions: Fully exploring their 
impacts and potential to produce population-level impacts. Journal of Research on 
Educational Effectiveness, 10(1), 40–67.

Harms, A., Nantais, M., Tuomikoski, K., & Weaver, S. (2019). Designing educational 
data systems to support continuous improvement. Association for Positive Behavior 
Support Newsletter, 17(1), 2–3.

Illinois State Board of Education. (n.d.). Learning standards: Social/emotional learning  
standards. Retrieved from www.isbe.net/pages/social-emotional-learning-standards. 
aspx

Sailor, W. (2015). Advances in schoolwide inclusive school reform. Remedial and Special 
Education, 36(2), 94–99.

Sailor, W. (2017). Equity as a basis for inclusive educational systems change. Australasian 
Journal of Special Education, 41(1), 1–17. doi:10.1017/jse.2016.12

Silver, H. F., Dewing, R. T., & Perini, M. J. (2012). The core six: Essential strategies for 
achieving excellence with the common core.

Slavin, R. E. (2007). Comprehensive school reform. Retrieved from www.successforall. 
org/wp-content/uploads/2016/02/Comprehensive-School-Reform.pdf

Sleegers, P. J. C., Thoonen, E. E. J., Oort, F. J., & Peetsma, T. T. D. (2014). Changing 
classroom practices: The role of school-wide capacity for sustainable improvement. 
Journal of Educational Administration, 52(5), 617–652. doi:10.1108/JEA-11-2013-0126

The Strategic Instruction Model (SIM): Addressing the Needs of all Learners. (n.d.). 
Retrieved from https://sim.drupal.ku.edu/learning-strategies

VanDerHeyden, A., & Witt, J. (2008). Best practices in can’t do/won’t do assessment. Best 
Practices in School Psychology V, 2, 195–208.

Vermont Agency of Education. (2016). The 13 dimensions of school climate. Retrieved from  
http://education.vermont.gov/documents/edu-school-climate-13%20Dimensions.pdf

Alberto, P. A., & Troutman, A. C. (2012). Applied behavior analysis for teachers. New York, 
NY: Pearson Higher Ed.

Andrews, A. (2017). The little things: Why you really should sweat the small stuff. Nashville, 
TN: Thomas Nelson.

Bailey, D., Duncan, G., Odgers, C., & Yu, W. (2015). Persistence and fadeout in the 
impacts of child and adolescent interventions (Working Paper No. 2015–27).  
Retrieved from the Life Course Centre Working Paper Series Website:  
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5779101/

Bohanon, H., Castillo, J., & Afton, M. (2015). Embedding self-determination and 
futures planning within a schoolwide framework. Intervention in School and Clinic, 
50(4), 203–209.

Bohanon, H., Gilman, C., Parker, B., Amell, C., & Sortino, G. (2016). Using school 
improvement and implementation science to integrate multi-tiered systems of 
support in secondary schools. Australasian Journal of Special Education, 40(2),  
99–116. doi:10.1017/jse.2016.8

https://eric.ed.gov/
http://www.isbe.net
https://ecommons.luc.edu
https://sim.drupal.ku.edu/
http://education.vermont.gov/
http://www.isbe.net
www.successforall.org
www.successforall.org
https://www.ncbi.nlm.nih.gov/


Burns, M. K., & Gibbons, K. (2010). Implementing response-to-intervention in elementary 
and secondary schools: Procedures to assure scientific-based practices. New York, NY: 
Guilford Press.

Calderon, M. E., & Slakk, S. (2018). Teaching reading to English learners, grades 6-12: 
A framework for improving achievement in the content areas. Thousand Oaks, CA: 
Corwin Press.

Cooper, J. T., & Scott, T. M. (2017). The keys to managing instruction and behavior: 
Considering high probability practices. Teacher Education and Special Education, 
40(2), 102–113. doi:088840641770082

Go, A. S., Mozaffarian, D., Roger, V. L., Benjamin, E. J., Berry, J. D., Borden, W. B., … 
Fox, C. S. (2013). Executive summary: Heart disease and stroke statistics: 2013 
update: A report from the American Heart Association. Circulation, 127(1),  
143–146. doi:10.1161/CIR.0b013e318282ab8f

Greenberg, M. T., & Abenavoli, R. (2017). Universal interventions: Fully exploring their 
impacts and potential to produce population-level impacts. Journal of Research on 
Educational Effectiveness, 10(1), 40–67.

Malloy, J. M., Sundar, V., Hagner, D., Pierias, L., & Viet, T. (2010). The efficacy of the 
renew model: Individualized school-to-career services for youth at risk of school 
dropout. Journal of At-Risk Issues, 15(2), 17–24.

Reinke, W. M., Herman, K. C., & Stormont, M. (2013). Classroom level positive behavior 
supports in schools implementing SW-PBIS: Identifying areas for enhancement. Journal 
of Positive Behavior Interventions, 15(1), 39–50. doi:10.1177/1098300712459079

Scott, T. M., & Barrett, S. B. (2004). Using staff and student time engaged in disciplinary 
procedures to evaluate the impact of school-wide PBS. Journal of Positive Behavior 
Interventions, 6(1), 21–27. doi:10.1177/10983007040060010401

Sidman, M. (1989). Coercion and its fallout. Boston, MA: Authors Cooperative.
Silver, H. F., Dewing, R. T., & Perini, M. J. (2012). The core six: Essential strategies for 

achieving excellence with the Common Core. Alexandria, VA: ASCD.
Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., & Sugai, G. (2008). Evidence-

based practices in classroom management: Considerations for research to practice. 
Education & Treatment of Children, 31(3), 351–380. doi:10.1353/etc.0.0007

Stephan, S., Sugai, G., Lever, N., & Connors, E. (2015). Strategies for integrating mental 
health into schools via a multi-tiered system of support. Child and Adolescent 
Psychiatric Clinics of North America, 24(2), 211–231.

U.S. Department of Education, What Works Clearinghouse. (2016). Children identified 
with or at risk for an emotional disturbance topic area intervention report: Functional 
behavioral assessment-based interventions. Retrieved from http://whatworks.ed.gov

VanDerHeyden, A. M., & Witt, J. C. (2008). Best practices in can’t do/won’t do assessment. 
Best Practices in School Psychology V, 2, 195–208.

Vuolo, M., Kelly, B. C., & Kadowski, J. (2016). Independent and interactive effects of 
smoking bans and tobacco taxes on a cohort of US young adults. American Journal of 
Public Health, 106(2), 374–380. doi:10.2105/AJPH.2015.302968

Walker, H. M. (1996). Integrated approaches to preventing antisocial behavior patterns 
among school-age children and youth. Journal of Emotional and Behavioral Disorders, 
4(4), 194–209.

Wolfe, K., Pyle, D., Charlton, C. T., Sabey, C. V., Lund, E. M., & Ross, S. W. (2016). 
A  systematic review of the empirical support for check-in check-out. Journal of 
Positive Behavior Interventions, 18(2), 74–88. doi:10.1177/1098300715595957

http://whatworks.ed.gov


Algozzine, B., Barrett, S., Eber, L., George, H., Horner, R., Lewis, T., Putnam, B., Swain-
Bradway, J., McIntosh, K., & Sugai, G. (2014). School-wide PBIS tiered fidelity 
inventory. OSEP Technical Assistance Center on Positive Behavioral Interventions 
and Supports. Retrieved from www.pbis.org

Balas, E. A., & Boren, S. A. (2000). Managing clinical knowledge for health care 
improvement. Yearbook of Medical Informatics, 9(01), 65–70.

Blase, K. A., Fixsen, D. L., Sims, B. J., & Ward, C. S. (2015, April). Implementation science: 
Changing hearts, minds, behavior, and systems to improve educational outcomes. Paper 
presented at the Wing Institute’s Ninth Annual Summit on Evidence-Based Education, 
Berkeley, CA. Retrieved from https://fpg.unc.edu/node/7729

Bohanon, H., Gilman, C., Parker, B., Amell, C., & Sortino, G. (2016). Using school 
improvement and implementation science to integrate multi-tiered systems of support 
in secondary schools. Australasian Journal of Special Education, 40(2), 99–116.  
doi:10.1017/jse.2016.8

Bohanon, H., & Wu, M. (2014). Developing buy-in for positive behavior support in secondary 
settings. Preventing School Failure, 58(4), 1–7. doi:10.1080/1045988X.2013.798774

Fixsen, D. L., Blase, K. A., Timbers, G. D., & Wolf, M. M. (2001). In search of program 
implementation: 792 replications of the teaching-family model. In G. A. Benfeld, D. P. 
Farrington, & A. W. Leschied (Eds.), Offender rehabilitation in practice: Implementing 
and evaluating effective programs (pp. 149–166). New York, NY: Wiley.

Forman, S. G., Olin, S. S., Hoagwood, K. E., Crowe, M., & Saka, N. (2009). Evidence-
based intervention in schools: Developers’ views of implementation barriers and 
facilitators. School Mental Health, 1(1), 26–36. doi:10.1007/s12310-008-9002-5

Government Alliance on Race and Equity (GARE). (n.d.). Organizational change  
processes. Retrieved from www.racialequitytools.org/act/strategies/organizational- 
change-processes

Government Alliance on Race and Equity (GARE) (n.d.) Racial equity toolkit: An opportunity  
to operationalize equity. Retrieved from https://www.racialequityalliance.org/ 
2015/10/30/racial-equity-toolkit/

Kotter, J. P. (1995). Leading change: Why transformation efforts fail. Harvard Business 
Review, 73(2), 59–67.

Lenny, J. (2009). Stop the line manufacturing and continuous integration. Retrieved 
from https://leanbuilds.wordpress.com/tag/stop-the-line/

National Implementation Research Network Modules. (n.d.). Retrieved from https:// 
nirn.fpg.unc.edu/

Schoolwide Integrated Framework for Transformation. (2018). Fidelity integrity assessment 
2.0. Schoolwide Integrated Framework for Transformation, Lawrence, KS. Retrieved 
from www.swiftschools.org

State Implementation & Scaling-up of Evidence-based Practices Center. (n.d.). Retrieved 
from https://sisep.fpg.unc.edu/

Trolander, J. (1982). Social change: Settlement houses and Saul Alinsky, 1939-1965. Social 
Service Review, 56(3), 346–365. Retrieved from www.jstor.org/stable/30011558

Bohanon, H., Gilman, C., Parker, B., Amell, C., & Sortino, G. (2016). Using school 
improvement and implementation science to integrate multi-tiered systems of 
support in secondary schools. Australasian Journal of Special Education, 40(2),  
99–116. doi:10.1017/jse.2016.8

http://www.pbis.org
http://www.racialequitytools.org
https://leanbuilds.wordpress.com
http://www.swiftschools.org
http://www.jstor.org
https://fpg.unc.edu/
https://www.racialequityalliance.org/
https://www.racialequityalliance.org/
https://nirn.fpg.unc.edu/
https://nirn.fpg.unc.edu/
https://sisep.fpg.unc.edu/
http://www.racialequitytools.org


Forman, S. G., & Crystal, C. D. (2015). Systems consultation for multi-tiered systems 
of supports (MTSS): Implementation issues. Journal of Educational & Psychological 
Consultation, 25(2/3), 276–285. doi:10.1080/10474412.2014.963226

Heath, C., & Heath, D. (2007). Made to stick: Why some ideas survive and others die. 
Crawfordsville, IN: Random House.

Kim, W. C., & Mauborgne, R. (2017). Blue ocean shift: Beyond competing. New York, NY: 
Hachette Books.

Mansfield, S. (Date not available). #218: Stephen—Avoiding the Fall [Audio podcast]. 
 Retrieved from https://www.entreleadership.com/blog/podcasts/stephen-mansfield- 
avoiding-leadership-fall

McIntosh, K., Kelm, J. L., & Canizal Delabra, A. (2016). In search of how principals 
change: A qualitative study of events that help and hinder administrator support 
for school-wide PBIS. Journal of Positive Behavior Interventions, 18(2), 100–110.  
doi:10.1177/1098300715599960

Sugai, G., Horner, R., Fixsen, D., & Blase, K. (2010). Developing systems-level capacity 
for RtI implementation: Current efforts and future directions. In T. A. Glover & S. 
Vaughn (Eds.), The promise of response to intervention: Evaluating current science and 
practice (pp. 286–309). New York, NY: Guilford Press.

Sugai, G., Horner, R. H., Algozzine, R., Barrett, S., Lewis, T., Anderson, C., & Simonsen,  
B. (2010). School-wide positive behavior support: Implementers’ blueprint and self-assessment.  
Retrieved from https://osepideasthatwork.org/sites/default/files/SchoolwideBehavior 
Support.pdf

Wiggins, G., & McTighe, J. (1998). Understanding by design. Alexandria, VA: Association 
for Supervision and Curriculum Development.

Bohanon, H., Fenning, P., Hicks, K., Weber, S., Their, K., Akins, B., … Irvin, L. (2012). 
Case example of the implementation of schoolwide positive behavior support in a 
high school setting. Preventing School Failure, 56(2), 91–103.

Bohanon, H., & Wu, M. (2014). Developing buy-in for positive behavior 
support in secondary settings. Preventing School Failure, 58(4), 223–229.  
doi:10.1080/1045988X.2013.798774

Duhigg, C. (2016). Smarter faster better: The secrets of being productive. Crawfordsville, 
IN: Random House.

Feigenberg, L. F., Watts, C. L., & Buckner, J. C. (2010). The school mental health capacity 
instrument: Development of an assessment and consultation tool. School Mental 
Health, 2(3), 142–154.

Knight, J. (2004). Progress through partnership. Journal of Staff Development, 25(2), 32–37.
Kotter, J. P. (2010). Buy-in: Saving your good idea from getting shot down. Watertown, MA: 

Harvard Business Press.
McCauley, C., & Cashman, J. (2018). The engagement playbook: A toolkit for engaging 

stakeholders around the four domains of rapid school improvement. San Francisco, 
CA: WestEd.

Scott, T. M., & Barrett, S. B. (2004). Using staff and student time engaged in disciplinary 
procedures to evaluate the impact of school-wide PBS. Journal of Positive Behavior 
Interventions, 6(1), 21–27. doi:10.1177/10983007040060010401

Visible Thinking. (n.d.). True for who? A routine for exploring truth claims from different 
perspectives. Retrieved from www.visiblethinkingpz.org/VisibleThinking_html_files/ 
03_ThinkingRoutines/03f_TruthRoutines/TrueForWho/TrueForWho_Routine.html

https://www.entreleadership.com
https://osepideasthatwork.org
https://www.entreleadership.com
https://osepideasthatwork.org
http://www.visiblethinkingpz.org
http://www.visiblethinkingpz.org


Allen, D., & Blythe, T. (2004). The facilitator’s book of questions: Tools for looking together 
at student and teacher work. New York, NY: Teachers College Press.

Blythe, T., Allen, D., & Powell, B. S. (2008). Looking together at student work. New York, 
NY: Teachers College Press.

Boudett, K. P. & City, E. A., (n.d.) Meeting Wise Checklist – Full Version. Retrieved  
from https://datawise.gse.harvard.edu/files/datawise/files/meeting_wise_checklist_1.pdf

Delizonna, L. (2017). High-performing teams need psychological safety: Here’s how 
to create it. Harvard Business Review. Retrieved from https://hbr.org/2017/08/ 
high-performing-teams-need-psychological-safety-heres-how-to-create-it

Easton, L. B. (2009). Protocols for professional learning. Retrieved from http://static1. 
squarespace.com/static/55560e1ae4b0cf3d98431253/t/5666742c0e4c1145da0f1f78/

Edmondson, A. (1999). Psychological safety and learning behavior in work teams.  
Administrative Science Quarterly, 44, 350–383. Retrieved from www.midss.org/ 
content/team-learning-and-psychological-safety-survey

Glaude, C. (2004). Protocols for professional learning conversations: Cultivating the art and 
discipline. Courtenay, BC: Connections Pub.

Harvey, J.-F., Johnson, K. J., Roloff, K. S., & Edmondson, A. C. (2019). From orientation 
to behavior: The interplay between learning orientation, open-mindedness,  and 
psychological safety in team learning. Human Relations, 1–26. doi:10.1177/ 
0018726718817812

Hopes and Fears Protocol Instructions. (n.d.). Retrieved from https://datawise.gse. 
harvard.edu/files/datawise/files/hopes_and_fears_protocol_instructions.pdf

Martin, N. R. M. (2005). A guide to collaboration for IEP teams. Baltimore, MD: Brookes 
Publishing Company.

McDonald, J. P., Mohr, N., Dichter, A., & McDonald, E. C. (2007). The power of protocols: 
An educator’s guide to better practice. New York, NY: Teachers College Press.

National School Reform Faculty. (n.d.). NSRF Protocols and Activities… from A to Z.  
Retrieved from https://nsrfharmony.org/protocols/

Schwarz, R. (2015). How to design an agenda for an effective meeting. Harvard Business  
Review. Retrieved from https://hbr.org/2015/03/how-to-design-an-agenda-for-an- 
effective-meeting

Six, F. E. (2007). Building interpersonal trust within organizations: A relational signaling 
perspective. Journal of Management and Governance, 11, 285–309. Retrieved 
from doi:10.1007/s10997-007-9030-9

Stoner, J. L. (2011). Diagnose and cure team drift. Harvard Business Review. Retrieved 
from https://hbr.org/2011/10/diagnose-and-cure-team-drift

The President and Fellows of Harvard College (n.d.) Norm Setting Protocol Instructions.  
(n.d.). Retrieved from https://datawise.gse.harvard.edu/files/datawise/files/norm_ 
setting_protocol_instructions.pdf

Bolman, L. G., & Deal, T. E. (2002). Reframing the path to school leadership: A guide for 
teachers and principals. Thousand Oaks, CA: Corwin Press.

Clearfield, C., & Tilcsik, A. (2018). Meltdown: Why our systems fail and what we can do 
about it. London, England: Penguin.

Kim, W. C., & Mauborgne, R. (2005). Blue ocean strategy: From theory to practice.  
(marketing strategy). California Management Review, 47(3), 105–121. doi:10.2307/ 
41166308

Kim, W. C., & Mauborgne, R. (2017). Blue ocean shift: Beyond competing. New York, NY: 
Hachette Books.

https://hbr.org
http://www.midss.org
https://nsrfharmony.org
https://hbr.org
https://datawise.gse.harvard.edu
https://hbr.org
http://static1.squarespace.com
http://static1.squarespace.com
https://datawise.gse.harvard.edu
https://datawise.gse.harvard.edu
https://hbr.org
http://www.midss.org
https://hbr.org
https://datawise.gse.harvard.edu
https://datawise.gse.harvard.edu


Kim, W. C., & Mauborgne, R. (2005). Blue ocean strategy: How to create uncontested market 
space and Make competition irrelevant. Brighton, MA: Harvard Business Review Press.

Martin, N. R. M. (2005). A guide to collaboration for IEP teams. Baltimore, MD: Brookes 
Publishing Company.

School Reform Initiative. (n.d.). Pocket guide to probing questions. Retrieved from  
http://schoolreforminitiative.org/doc/probing_questions_guide.pdf

Bohanon, H., Wu, M., Kushki, A., Vera, E., Carlson-Sanei, J., LeVesseu, C., … Harms, A. 
(2019). The role of school improvement planning in the implementation of schoolwide 
supports. Manuscript submitted for publication.

Cloud, H. (2013). Boundaries for leaders: Results, relationships, and being ridiculously in 
charge. LA Porte, IN: Harper Collins.

Heath, C., & Heath, D. (2007). Made to stick: Why some ideas survive and others die. 
Crawfordsville, IN: Random House.

Klingner, J. K., & Vaughn, S. (1998). Using collaborative strategic reading. Teaching  
Exceptional Children, 30(6), 32–37. Retrieved from http://www.ldonline.org/ld_indepth/ 
teaching_techniques/collab_reading.html

Klingner, J. K., & Vaughn, S. (1999). Promoting reading comprehension, content learning, 
and English acquisition through Collaborative Strategic Reading (CSR). The Reading 
Teacher, 52(7), 738–747.

McKeon, G. (2014). Essentialism: The disciplined pursuit of less. New York, NY: 
Crown Business.

Slavin, R. E. (2007). Comprehensive school reform. Retrieved from www. 
successforall.org/wp-content/uploads/2016/02/Comprehensive-School-Reform.pdf

Sleegers, P. J. C., Thoonen, E. E. J., Oort, F. J., & Peetsma, T. T. D. (2014). Changing 
classroom practices: The role of school-wide capacity for sustainable improvement. 
Journal of Educational Administration, 52(5), 617–652. doi:10.1108/JEA-11-2013-0126

Sugai, G. (2010). Working smarter matrix committee/group self-assessment & action  
planning. Retrieved from https://www.mayinstitute.org/pdfs/presentations/PBIS2018- 
B3-E-PBIS-Working-Smarter-Matrix.pdf

Sugai, G., Horner, R., & Lewis, T. (2020, March 25). Moment to moment and year to year: 
Preventing contemporary problem behavior in schools. Office of Special Education 
and Rehabilitative Services Blog, U.S. Department of Education. Retrieved from  
https://sites.ed.gov/osers/?guest_author_name=George+Sugai%2C+Rob+Horner%2 
C+and+Tim+Lewis#_ftn1

Data Wise Improvement Process. (n.d.). Retrieved from http://datawise.gse.harvard.edu/ 
files/datawise/files/stoplight-system-leaders.pdf

Ambrose, S. E. (1991). Eisenhower: Soldier and president (The renowned one-volume life). 
New York, NY: Simon & Schuster.

Bosworth, K., Garcia, R., Judkins, M., & Saliba, M. (2018). The impact of leadership 
involvement in enhancing high school climate and reducing bullying: An exploratory 
study. Journal of School Violence, 17(3), 354–366.

Ch., M., Allensworth, E., & Ponisciak, S. M. (2009). The schools teachers leave: Teacher 
mobility in Chicago public schools. Retrieved from https://consortium.uchicago.edu/ 
publications/schools-teachers-leave-teacher-mobility-chicago-public-schools

Forman, S. G., & Crystal, C. D. (2015). Systems consultation for multitiered systems 
of supports (MTSS): Implementation issues. Journal of Educational & Psychological 
Consultation, 25(2/3), 276–285. doi:10.1080/10474412.2014.963226

http://schoolreforminitiative.org
http://www.ldonline.org
https://www.mayinstitute.org
http://www.ldonline.org
https://www.mayinstitute.org
https://sites.ed.gov/
https://sites.ed.gov/
http://datawise.gse.harvard.edu/
http://datawise.gse.harvard.edu/
www.successforall.org
www.successforall.org
https://consortium.uchicago.edu/
https://consortium.uchicago.edu/


Jacobson, L. (2018). Hiring teachers based on ‘likeability’ is not the best practice.  
Retrieved from www.educationdive.com/news/hiring-teachers-based-on-likability- 
is-not-the-best-practice/514534/

Knight, E., & Paroutis, S. (2019). How visual methods can enhance our understanding 
of strategy and management. In B. Boyd, R. Crook, J. K. Le, & A. D. Smith (Eds.), 
Standing on the shoulders of giants: Traditions and innovations in research methodology 
(pp. 77–90). West Yorkshire, England: Emerald Publishing Limited.

Lam, B. (2016, January 15). Why are so many Zappos employees leaving? The  
Atlantic. Retrieved from www.theatlantic.com/business/archive/2016/01/zappos- 
holacracy-hierarchy/424173/

McIntosh, K., Mercer, S. H., Nese, R. N. T., Strickland-Cohen, M. K., Kittelman, A., 
Hoselton, R., & Horner, R. H. (2018). Factors predicting sustained implementation of 
a universal behavior support framework. Educational Researcher, 0013189X18776975.

Park, V., & Datnow, A. (2009). Co-constructing distributed leadership: District and school 
connections in data-driven decision-making. School leadership and Management, 
29(5), 477–494.

Ramsey, D. (2011). EntreLeadership: 20 years of practical business wisdom from the 
trenches. Simon and Schuster. New York: NY

Society for Human Resource Management. (2016). A guide to conducting behavioral  
interviews with early career job candidates. Retrieved from www.shrm.org/Learning 
AndCareer/learning/Documents/Behavioral%20Interviewing%20Guide%20for%20
Early%20Career%20Candidates.pdf

Bohanon, H., & Wu, M. (2011). Can prevention programs work together? An example of 
school-based mental health with prevention initiatives. School-Based Mental Health 
Practice, 4(4), 35–46. Retrieved from http://ecommons.luc.edu/education_facpubs/1/

Bohanon, H., & Wu, M. (2012a). Integration of social, behavioral, and academic 
initiatives: Part I. Communique’, 41(2), 4–5.

Bohanon, H., & Wu, M. (2012b). Integration of social, behavioral, and academic 
initiatives: Part II. Communique’, 41(3), 12–13.

Bohanon, H., & Wu, M. (2019). A comparison of sampling approaches for monitoring 
schoolwide inclusion program fidelity. International Journal of Developmental 
Disabilities, 65(2), 33–43.

Christ, T. J., Riley-Tillman, T. C., Chafouleas, S., & Jaffery, R. (2011). Direct behavior 
rating: An evaluation of alternate definitions to assess classroom behaviors. School 
Psychology Review, 40(2), 181–199.

Diamond, A., & Ling, D. S. (2016). Conclusions about interventions, programs, and 
approaches for improving executive functions that appear justified and those that, 
despite much hype, do not. Developmental Cognitive Neuroscience, 18, 34–48.

Eber, L., Phillips, D., Upreti, G., Hyde, K., Lewandowski, H., & Rose, J. (2009). Illinois 
positive behavioral interventions & supports (PBIS) network 2008-09 progress report 
(p. 245). La Grange Park, IL: Illinois Positive Behavior Support Network.

Gawande, A. (2010). The checklist manifesto. New York, NY: Penguin Books India.
George, H. P., & Childs, K. E. (2012). Evaluating implementation of schoolwide behavior 

support: Are we doing it well? Preventing School Failure: Alternative Education for 
Children and Youth, 56, 197–206.

Glover, T. A., & Vaughn, S. (2010). The promise of response to intervention: Evaluating 
current science and practice. New York, NY: Guilford Press.

http://www.educationdive.com
http://www.theatlantic.com
http://www.shrm.org
http://www.educationdive.com
http://www.theatlantic.com
http://www.shrm.org
http://www.shrm.org
http://ecommons.luc.edu


Hall, N., Bohanon, H., & Goodman, S. (2016). Behavioral support: Research-based 
program reduces discipline problems. American School Board Journal. Retrieved 
from www.nsba.org/newsroom/american-school-board-journal/behavioral-support 
and http://ecommons.luc.edu/education_facpubs/71/

Illinois Positive Behavior Intervention and Support Network. (2011). FY11 end of the 
year summary report. La Grange, IL: Illinois Positive Behavior Intervention Network.

IRIS Center. (n.d.). How can school personnel determine that they have effectively  
implemented evidence-based practices or programs? Retrieved from https:// 
iris.peabody.vanderbilt.edu/module/fid/cresource/q3/p10/

Laxton, T. C., & Sprague, J. (2005). Refining the construct of school safety: An exploration 
of correlates and construct validity of school safety measures. Retrieved from https://
pdfs.semanticscholar.org/9978/500a5a04c21e15bf0f7a7c08960e1059a4e8.pdf?_ga= 
2.24198782.537865133.1576191704-1403203286.1574713844

Lendrum, A., Humphrey, N., & Greenberg, M. T. (2016). Implementing for success in 
school-based mental health promotion: The role of quality in resolving the tension 
between fidelity and adaptation. In R. Shute & P. Slee (Eds.), Mental health and 
wellbeing through schools: The way forward (pp. 53–63). London: Taylor and Francis.

McHugo, G. J. (2007). Fidelity outcomes in the national implementing evidence-based 
practices project. Psychiatric Services, 58, 1279–1284.

Molloy, L. E., Moore, J. E., Trail, J., Van Epps, J. J., & Hopfer, S. (2013). Understanding 
real-world implementation quality and “active ingredients” of PBIS. Prevention 
Science, 14, 593–605.

National Center on Response to Intervention. (n.d.). Using fidelity to enhance program  
implementation within an RTI framework. Retrieved from https://rti4success.org/ 
sites/default/f i les/Using%20Fidelity%20to%20Enhance%20Program%20
Implementation_PPTSlides.pdf

Pawlowski, A. (2018). Feeling stressed? It could affect your memory, study finds. Retrieved 
from Today website: www.today.com/health/how-lower-stress-high-cortisol-levels- 
affect-memory-brain-t140593

Reason, J. (2002). Combating omission errors through task analysis and good reminders. 
Qual Saf Health Care, 11, 40–44.

Safran, S. P. (2006). Using the effective behavior supports survey to guide development 
of schoolwide positive behavior support. Journal of Positive Behavior Interventions, 
8, 3–9.

Scott, E. (2019, June). How stress works with and against your memory. Retrieved from  
www.verywellmind.com/stress-and-your-memory-4158323

Sprague, J., Colvin, G., & Irvin, L. (1996). The Oregon school safety survey. Eugene, OR: 
University of Oregon.

Vincent, C., Spaulding, S., & Tobin, T. J. (2010). A reexamination of the psychometric 
properties of the school-wide evaluation tool (SET). Journal of Positive Behavior 
Interventions, 12(3), 161–179. doi:10.1177/1098300709332345

Zimmerman, J. E., Kramer, A. A., McNair, D. S., Malila, F. M., & Shaffer, V. L. (2006). 
Intensive care unit length of stay: Benchmarking based on acute physiology and 
chronic health evaluation (APACHE) IV. Critical Care Medicine, 34(10), 2517–2529.

Allen, J., Gregory, A., Mikami, A., Lun, J., Hamre, B., & Pianta, R. (2013). Observations 
of effective teacher–student interactions in secondary school classrooms: Predicting 
student achievement with the classroom assessment scoring system—secondary. 
School Psychology Review, 42(1), 76–98.

http://www.nsba.org
https://pdfs.semanticscholar.org
https://pdfs.semanticscholar.org
https://rti4success.org
http://www.today.com
http://www.verywellmind.com
http://ecommons.luc.edu/
https://iris.peabody.vanderbilt.edu
https://iris.peabody.vanderbilt.edu
https://pdfs.semanticscholar.org
https://rti4success.org
https://rti4success.org
http://www.today.com


Burke, A. (2015). Early identification of high school graduation outcomes in Oregon 
leadership network schools. Regional Educational Laboratory Northwest. Retrieved 
from https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2015079.pdf

Burns, M. K., & Gibbons, K. (2013). Implementing response-to-intervention in elementary 
and secondary schools: Procedures to assure scientific-based practices. London, 
England: Routledge.

Carl, B., Richardson, J. T., Cheng, E., Kim, H., & Meyer, R. H. (2013). Theory and 
application of early warning systems for high school and beyond. Journal of Education 
for Students Placed at Risk, 18(1), 29–49. doi:10.1080/10824669.2013.745374

Christenson, S. L., Reschly, A. L., Appleton, J. J., Berman, S., Spanjers, D., & Varro, P. 
(2008). Best practices in fostering student engagement. In A. Thomas & J. Grimes 
(Eds.), Best practices in school psychology V (pp. 1099–1120). Washington, DC: 
National Association of School Psychologists.

Datnow, A., & Park, V. (2014). Data driven leadership. San Francisco, CA: Jossey Bass.
Donohue, P., Goodman-Scott, E., & Betters-Bubon, J. (2018). Using universal screening 

for early identification of students at risk: A case example from the field. Professional 
School Counseling, 19(1), 133–143.

Dowdy, E., Ritchey, K., & Kamphaus, R. W. (2010). School-based screening: A population-
based approach to inform and monitor children’s mental health needs. School Mental 
Health, 2(4), 166–176. doi:10.1007/s12310-010-9036-3

DuFour, R., DuFour, R., Eaker, R., & Karhanek, G. (2004). Whatever it takes: How 
professional learning communities respond when kids don’t learn. Bloomington, IN: 
Solution Tree.

Duhigg, C. (2012). The power of habit: Why we do what we do in life and business. New 
York, NY: Random House LLC.

Harms, A., Nantais, M., Tuomikoski, K., & Weaver, S. (2019). Designing educational 
data systems to support continuous improvement. Association for Positive Behavior 
Support Newsletter, 17(1), 2–3.

Horner, R. H., Todd, A. W., Lewis-Palmer, T., Irvin, L. K., Sugai, G., & Boland, J. B. (2004). 
The school-wide evaluation tool (SET): A research instrument for assessing school-
wide positive behavior support. Journal of Positive Behavior Interventions, 6(1), 3–12.

Jellinek, M. S., Murphy, J. M., Little, M., Pagano, M. E., Comer, D. M., & Kelleher, K. J. 
(1999). Use of the pediatric symptom checklist to screen for psychosocial problems 
in pediatric primary care: A national feasibility study. Architecture Pediatric and 
Adolescent Medicine, 153(3), 254–260.

Jimerson, S. R., Reschly, A. L., & Hess, R. S. (2008). Best practices in increasing the 
likelihood of high school completion. Best Practices in School Psychology, 5, 1085–
1097. Washington, DC: National Association of School Psychologists.

Koon, S., & Petscher, Y. (2016). Can scores on an interim high school reading assessment 
accurately predict low performance on college readiness exams? Retrieved 
from http://ies.ed.gov/ncee/edlabs.

Lane, K. L., Menzies, H. M., Oakes, W. P., & Kalberg, J. R. (2011). Systematic screenings 
of behavior to support instruction: From preschool to high school. Guilford Press. New 
York: NY.

Malloy, J. M., Bohanon, H., & Francoeur, K. (2018). Positive behavioral interventions and 
supports in high schools: A case study from New Hampshire. Journal of Educational 
and Psychological Consultation, 28(2), 219–247. doi:10.1080/10474412.2017.1385398

https://ies.ed.gov
http://ies.ed.gov/


McIntosh, K., & Goodman, S. (2016). Integrated multi-tiered systems of support: Blending 
RTI and PBIS. New York, NY: Guilford Publications.

Molloy, L. E., Moore, J. E., Trail, J., Van Epps, J. J., & Hopfer, S. (2013). Understanding 
real-world implementation quality and “active ingredients” of PBIS. Prevention 
Science, 14(6), 593–605. doi:10.1007/s11121-012-0343-9

Morrison, J. Q., & Harms, A. L. (2018). Advancing evidence-based practice through 
program evaluation: A practical guide for school-based professionals. New York, NY: 
Oxford University Press.

National Alliance on Mental Health. (n.d.). Retrieved from www.nami.org/learn-more/ 
public-policy/mental-health-screening

National Association of School Psychologists. (2014). Position statement on prevention  
and wellness promotion. Retrieved from www.nasponline.org/research-and-policy/ 
policy-priorities/position-statements

Suicide Prevention Resource Center. (2016). SOS signs of suicide middle school and high 
school prevention programs. Retrieved from www.sprc.org/resources-programs/ 
sos-signs-suicide

Bohanon, H. (2015). Changes in adult behavior to decrease disruption from students 
in non-classroom settings. Intervention in School and Clinic, 15(1), 12–18. Retrieved 
from http://ecommons.luc.edu/education_facpubs/39

The Connell Multiple Intelligence Questionnaire for Children. (n.d.). Retrieved  from  
www.ctevh.org/Conf2015/Workshops/412/412a.pdf

Guiney, M. C. (2014). Lessons from the Disney approach to leadership. Communique’, 
42(7), 28–29.

Horner, R., Sugai, G., & Todd, A. (2017). Positive Behavior Interventions and Support Self-
Assessment Survey (v 3.0). Education and Community Supports, University of Oregon, 
Eugene, OR. Retrieved from http://www.pbis.org

Israel, M., Ribuffo, C., & Smith, S. (2014). Universal design for learning: Recommendations  
for teacher preparation and professional development (Document No. IC-7). Retrieved  
from University of Florida, Collaboration for Effective Educator, Development,  
Accountability, and Reform Center website: http://ceedar.education.ufl.edu/tools/ 
innovation-configurations/

Johnson-Gros, K. N., Lyons, E. A., & Griffin, J. R. (2008). Active supervision: An 
intervention to reduce high school tardiness. Education & Treatment of Children, 
31(1), 39–53.

Rogers, T., Duncan, T., Wolford, T., Ternovski, J., Subramanyam, S., & Reitano, A.  
(2017). A randomized experiment using absenteeism information to “nudge”  
attendance. Retrieved from https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/ 
REL_2017252.pdf

Silver, H. F., Dewing, R. T., & Perini, M. J. (2012). The core six: Essential strategies for 
achieving excellence with the common core. Alexandria, VA: ASCD.

Sprick, R. (2013). Discipline in the secondary classroom (3rd ed.). San Francisco, 
CA: Jossey-Bass.

Sugai, G., Horner, R., & Todd, A. (2009). PBIS Self-Assessment Survey version 3.0. 
Eugene, OR: Educational and Community Supports, University of Oregon. Retrieved 
from https://www.pbis.org/

Thompson, J. G. (1998). Discipline survival kit for the secondary teacher. San Francisco, 
CA: CA; Jossey-Bass.

http://www.nami.org
http://www.nasponline.org
http://www.sprc.org
http://www.nami.org
http://www.nasponline.org
http://www.sprc.org
http://www.ctevh.org
http://www.pbis.org
http://ecommons.luc.edu/
http://ceedar.education.ufl.edu/
http://ceedar.education.ufl.edu/
https://ies.ed.gov/
https://ies.ed.gov/
https://www.pbis.org


Tyre, A., Feuerborn, L., & Pierce, J. (2011). Schoolwide intervention to reduce chronic 
tardiness at the middle and high school levels. Preventing School Failure, 55(3),  
132–139. doi:10.1080/10459880903472918

What is My Learning Style? (n.d.). Retrieved from www.whatismylearningstyle.com/ 
https://www.attendanceworks.org http://udlguidelines.cast.org/engagement.

Bohanon, H., Castillo, J., & Afton, M. (2015). Embedding self-determination and futures 
planning within a schoolwide framework. Intervention in School and Clinic, 50(4), 
203–209. Retrieved from http://ecommons.luc.edu/education_facpubs/16/

Bohanon, H., Fenning, P., Hicks, K., Weber, S., Thier, K., Aikins, B., … Hoeper, L. (2012). 
A case example of the implementation of schoolwide positive behavior support in 
a high school setting using change point test analysis. Preventing School Failure: 
Alternative Education for Children and Youth, 56(2), 91–103.

Center on Positive Behavioral Interventions and Supports. (2015). Positive Behavioral 
Interventions and Supports (PBIS) Implementation Blueprint. Eugene, OR: University 
of Oregon. Retrieved from www.pbis.org

Collaborative for Academic, Social, and Emotional Learning. (2020, March 27). Core 
SEL competencies. Chicago, IL: Collaborative for Academic, Social, and Emotional 
Learning. Retrieved from https://casel.org/core-competencies/

Farrington, C. A., Roderick, M., Allensworth, E., Nagaoka, J., Keyes, T. S., Johnson, D. W.,  
& Beechum, N. O. (2012). Teaching adolescents to become learners: The role of 
noncognitive factors in shaping school performance–a critical literature review. Chicago, 
IL: Consortium on Chicago School Research.

Hicks, S. C., Rivera, C. J., & Patterson, D. R. (2016). Simple steps for teaching prepositions 
to students with autism and other developmental disabilities. Intervention in School 
and Clinic, 51(3), 163–169.

Horner, R. H., Todd, A. W., Lewis-Palmer, T., Irvin, L. K., Sugai, G., & Boland, J. B. (2004). 
The school-wide evaluation tool (SET): A research instrument for assessing school-
wide positive behavior support. Journal of Positive Behavior Interventions, 6(1), 3–12.

Hubbard, T. L. (2015). Forms of momentum across time: Behavioral and psychological. 
The Journal of Mind and Behavior, 36(1–2), 47–82.

Illinois State Social Emotional Learning Standards. (2019, December). Retrieved 
from www.isbe.net/Pages/Social-Emotional-Learning-Standards.aspx

Kato, M. M., Flannery, K. B., Triplett, D., & Sueteurn, S. Center for Positive Behavioral 
Interventions and Supports (funded by the Office of Special Education Programs, 
U.S. Department of Education). (2018). Investing in freshmen: Providing preventive 
support to 9th graders. Lessons learned on implementation of PBIS in high schools. In 
K. B. Flannery, P. Hershfeldt, & J. Freeman, (Eds.), Lessons Learned on Implementation 
of PBIS in High Schools: Current Trends and Future Directions (pp. 54–69). Eugene: 
University of Oregon Press.

Lynass, L., Tsai, S.-F., Richman, T. D., & Cheney, D. (2012). Social expectations and 
behavioral indicators in school-wide positive behavior supports. Journal of Positive 
Behavior Interventions, 14(3), 153–161. doi:10.1177/1098300711412076

Molloy, L. E., Moore, J. E., Trail, J., Van Epps, J. J., & Hopfer, S. (2013). Understanding 
real-world implementation quality and “active ingredients” of PBIS. Prevention 
Science, 14(6), 593–605.

Morrissey, K. L., Bohanon, H., & Fenning, P. (2010). Positive behavior support: Teaching 
and acknowledging expected behaviors in an urban high school. Teaching Exceptional 
Children, 42(5), 26–35.

http://www.whatismylearningstyle.com
https://www.attendanceworks.org
http://udlguidelines.cast.org/
http://www.pbis.org
https://casel.org
http://ecommons.luc.edu/
http://www.isbe.net


National Governors Association Center for Best Practices & Council of Chief State 
School Officers. (2010). Common Core State Standards. Washington, DC: Authors.

Oklahoma State Department of Education. (2019, July). Oklahoma State Standards:  
English Standards. https://sde.ok.gov/sites/ok.gov.sde/files/documents/files/OAS-ELA- 
Final%20Version_0.pdf

Wehmeyer, M. (1997). Self-determination and positive adult outcomes: A follow-up 
study of youth with mental retardation or learning disabilities. Exceptional Children, 
63(2), 245–255.

Zappo Insights. (2019, September). Zappos 10 core values. Retrieved from www. 
zapposinsights.com/about/core-values?gclid=CjwKCAjwmZbpBRAGEiwADrmV 
XiI5xMfwUxkN6OIqKYSav6R0jlV-pGAAA6lG3J9lB5ZAw9GTyYLfhhoCLXEQ 
AvD_BwE

Allen, J., Gregory, A., Mikami, A., Lun, J., Hamre, B., & Pianta, R. (2013). Observations 
of effective teacher–student interactions in secondary school classrooms: Predicting 
student achievement with the classroom assessment scoring system—secondary. 
School Psychology Review, 42(1), 76–98.

Ames, C. A. (1990). Motivation: What teachers need to know. Teachers College Record, 
91(3), 409–421.

Anderman, L. H., & Midgley, C. (1998). Motivation and middle school students. Retrieved 
from http://eric.ed.gov/?id=ED421281

Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. 
New York, NY: Guilford Press.

Barbetta, P. M., Heron, T. E., & Heward, W. L. (1993). Effects of active student response 
during error correction on the acquisition, maintenance, and generalization of 
sight words by students with developmental disabilities. Journal of Applied Behavior 
Analysis, 26, 111–120.

Beers, K., & Probst, R. E. (2013). Notice & note: Strategies for close reading. Portsmouth, 
NH: Heinemann.

Bradshaw, C. P., Waasdorp, T. E., Debnam, K. J., & Johnson, S. L. (2014). Measuring 
school climate in high schools: A focus on safety, engagement, and the environment. 
Journal of School Health, 84(9), 593–604. doi:10.1111/josh.12186

Bremer, C. D., Kachgal, M., & Schoeller, K. (2003). Self-determination: Supporting 
successful transition. Research to Practice Brief: Supporting Secondary Education and 
Transition Services through Research, 2(1), 1–4. Retrieved from http://www.ncset.org/ 
publications/researchtopractice/NCSETResearchBrief_2.1.pdf

Burgess, D. (2012). Teach like a pirate. San Diego, US: Dave Burgess Consulting.
Carnine, D. W. (1976). Effects of two teacher-presentation rates on off-task behavior, 

answering correctly, and participation. Journal of Applied Behavior Analysis, 
9(2), 199–206.

Cabeza, B., Magill, L., Jenkins, A., Carter, E. W., Greiner, S., Bell, L., & Lane, K. L. (2013). 
Promoting self-determination among students with disabilities: A guide for Tennessee 
educators. Nashville, TN: Vanderbilt University.

Cipriano, C., Barnes, T. N., Rivers, S. E., & Brackett, M. (2019). Exploring changes in 
student engagement through the RULER approach: An examination of students at 
risk of academic failure. Journal of Education for Students Placed at Risk (JESPAR), 
24(1), 1–19. doi:10.1080/10824669.2018.1524767

Collaborative for Academic, Social and Emotional Learning (CASEL). (2015). State scan 
scorecard project. Retrieved from www.casel.org/state-scan-scorecard-project

http://www.zapposinsights.com
http://www.zapposinsights.com
https://sde.ok.gov/
https://sde.ok.gov/
http://www.zapposinsights.com
http://eric.ed.gov/
http://www.ncset.org
http://www.casel.org
http://www.ncset.org


Cook, C. R., Grady, E. A., Long, A. C., Renshaw, T., Codding, R. S., Fiat, A., & Larson, 
M. (2017). Evaluating the impact of increasing general education teachers’ ratio of 
positive-to-negative interactions on students’ classroom behavior. Journal of Positive 
Behavior Interventions, 19(2), 67–77. doi:10.1177/1098300716679137

Cooper, J. T., & Scott, T. M. (2017). The keys to managing instruction and behavior: 
Considering high probability practices. Teacher Education and Special Education, 
0888406417700825. doi:10.1177/1098300716679137

Cooper, K. (2014). 6 Common mistakes that undermine motivation. Phi Delta Kappan, 
95(8), 11–17.

Council for Exceptional Children. (1987). The winds of opportunity: Chicago CEC 
convention 1987. Teaching Exceptional Children, 20(1), 68–71. doi:org/10.1177/ 
004005998702000121

Danielsen, A. G. (2010). Perceived support provided by teachers and classmates 
and  students’ self-reported academic initiative. Journal of school psychology, 48(3), 
247–267. doi:10.1016/j.jsp.2010.02.002

Mindset Works. (n.d.). Decades of scientific research that started a growth mindset 
revolution. Retrieved from www.mindsetworks.com/webnav/whatismindset.aspx

National Gateway to Self-Determination. (n.d.) What is self-determination? Retrieved 
from www.ngsd.org/everyone/what-self-determination

Dweck, C. (2015). Carol Dweck revisits the growth mindset. Education Week, 35(5), 20–24.
Gest, S. D., Welsh, J. A., & Domitrovich, C. E. (2005). Behavioral predictors of changes in 

social relatedness and liking school in elementary school. Journal of school psychology, 
43(4), 281–301.

Gonzales, N., Wong, J., Toomey, R., Millsap, R., Dumka, L., & Mauricio, A. (2014). 
School engagement mediates long-term prevention effects for Mexican American 
adolescents. Prevention Science, 15(6), 929–939.

Harter, J. (2018). Employee engagement on the rise in the U.S. Gallup. Retrieved 
from https://news.gallup.com/poll/241649/employee-engagement-rise.aspx

Harvard Extension School. (2019, December). 10 emerging skills for professionals.  
Retrieved from www.extension.harvard.edu/professional-development/blog/10- 
emerging-skills-professionals

Harvey, S., & Daniels, H. (2009). Comprehension & collaboration: Inquiry circles in action. 
Portsmouth, NH: Heinemann.

Harvey, S., & Daniels, H. S. (2009). Comprehension and collaboration: Inquiry circles for 
curiosity, engagement, and understanding. Portsmouth, NH: No. Heinemann.

Hattie, J. (2008). Visible learning: A synthesis of over 800 meta-analyses relating to 
achievement. London, England: Routledge.

Himmele, P., & Himmele, W. (2017). Total participation techniques: Making every student 
an active learner. Alexandria, VA: ASCD.

Johnson, D. W., & Johnson, R. T. (2011). Cooperative learning. In D. J. Christie 
(Ed.), The Encyclopedia of Peace Psychology. John Wiley & Sons. Retrieved 
from http://ecoasturias.com/images/PDF/ponencia_zaragoza_David_Johnson.pdf

Jones, S. M., & Bouffard, S. M. (2012). Social emotional learning in schools from 
programs to strategies. Social Policy Report, 26(4), 1–22. Retrieved from  
www.acknowledgealliance.org/wp-content/uploads/srcd-policy-brief-sel-in- 
schools.pdf

Kagan, S., & Kagan, M. (2009). Kagan Cooperative Learning. San Clemente, CA: Kagan  
Publishing.

http://www.ngsd.org
https://news.gallup.com
www.mindsetworks.com
http://ecoasturias.com
http://www.acknowledgealliance.org
www.extension.harvard.edu
www.extension.harvard.edu
http://www.acknowledgealliance.org


Lekwa, A. J., Reddy, L. A., & Shernoff, E. S. (2019). Measuring teacher practices and 
student academic engagement: A convergent validity study. School Psychology 
Quarterly, 34(1), 109–118.

National Gateway to Self-Determination. (n.d.). What is self-determination? Retrieved 
from www.ngsd.org/everyone/what-self-determination

Pogrow, S. (2010). Teaching content outrageously: How to captivate all students and 
accelerate learning, grades 4–12. Bridgewater, NJ: John Wiley & Sons.

Project Implicit. (n.d.) Retrieved from https://implicit.harvard.edu/implicit/takeatest.html
Reinke, W. M., Herman, K. C., & Stormont, M. (2013). Classroom-level positive behavior 

supports in schools implementing SW-PBIS: Identifying areas for enhancement. 
Journal of Positive Behavior Incentives, 15(10), 39–50.

Ricci, M. C. (2013). Mindsets in the Classroom. Waco, TX: Prufrock Press.
Ritchhart, R., Church, M., & Morrison, K. (2011).Making thinking visible: How to promote 

engagement, understanding, and independence for all learners. Hoboken, NJ: John 
Wiley & Sons.

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions 
and new directions. Contemporary Educational Psychology, 25, 54–67.

Safe@School. (n.d.) Lesson plans and toolkits. Retrieved from www.safeatschool.ca/ 
resources/resources-on-equity-and-inclusion/racism/tool-kits-and-activities

Salend, S. J. (2011). Creating inclusive classrooms: Effective and reflective practices (7th 
ed.). Upper Saddle River, NJ: Merrill Prentice Hall.

Schloss, P. J., & Smith, M. A. (1998). Applied behavior analysis in the classroom. Boston, 
MA: Allyn & Bacon.

Schreiner, M. B. (2007). Effective self-advocacy: What students and special educators 
need to know. Intervention in School and Clinic, 47(5), 300–304.

Stang, K. K., Carter, E. W., Lane, K. L., & Pierson, M. R. (2009). Perspectives of general 
and special educators on fostering self-determination in elementary and middle 
schools. The Journal of Special Education, 43(2), 94–106.

Stefanou, C. R., Perencevich, K. C., DiCintio, M., & Turner, J. C. (2004). Supporting 
autonomy in the classroom: Ways teachers encourage student decision making and 
ownership. Educational Psychologist, 39(2), 97–110.

Sutherland, K. S., Alder, N., & Gunter, P. L. (2003). The effect of varying rates of 
opportunities to respond to academic requests on the classroom behavior of students 
with EBD. Journal of Emotional and Behavioral Disorders, 11(4), 239–248.

Sutherland, K. S., & Wehby, J. H. (2001). The effect of self-evaluation on teaching behavior 
in classrooms for students with emotional and behavioral disorders. The Journal of 
Special Education, 33(3), 161–171.

Transforming Education. (n.d.). What is a growth mindset, and why does it matter? 
Retrieved from www.transformingeducation.org/growth-mindset-toolkit/

van Uden, J. M., Ritzen, H., & Pieters, J. M. (2014). Engaging students: The role of 
teacher beliefs and interpersonal teacher behavior in fostering student engagement in 
vocational education. Teaching and Teacher Education, 37, 21–32.

Wehmeyer, M. L. (1995). The Arc’s self-determination scale: Procedural guidelines. 
Retrieved from www.thearc.org/document.doc?id=3671

West, R. P., & Sloane, H. N. (1986). Teacher presentation rate and point delivery rate: 
Effects on classroom disruption, performance accuracy, and response rate. Behavior 
Modification, 10(3), 267–286.

http://www.ngsd.org
http://www.safeatschool.ca
https://implicit.harvard.edu
http://www.safeatschool.ca
http://www.transformingeducation.org
http://www.thearc.org


What is a growth mindset, and why does it matter. (n.d.). www.transformingeducation.org/ 
growth-mindset-toolkit/

Wolman, J. M., Campeau, P. J., Mithaug, D. E., & Stolarski, V. S. (1994). AIR self-
determination scale and user guide. Retrieved from www.ou.edu/content/dam/ 
Education/documents/miscellaneous/air-self-determination-user-guide.pdf

Yang, C., Bear, G. G., & May, H. (2018). Multilevel associations between school-wide 
social-emotional learning approach and student engagement across elementary, 
middle, and high schools. School Psychology Review, 47(1), 45–61.

Yemen, G., & Clawson, J. G. (2003). The locus of control. The University of Virginia Darden 
School Foundation. Retrieved from https://faculty.darden.virginia.edu/clawsonj/ 
General/SELF_ASSESSMENT_TOOLS/OB-786_Locus_of_Control.pdf

Allen, J., Gregory, A., Mikami, A., Lun, J., Hamre, B., & Pianta, R. (2013). Observations 
of effective teacher–student interactions in secondary school classrooms: Predicting 
student achievement with the classroom assessment scoring system—secondary. 
School Psychology Review, 42(1), 76–98.

Bandura, A., & Walters, R. H. (1977). Social learning theory (Vol. 1). Englewood Cliffs, 
NJ: Prentice-hall.

Blanchard, K., & Barrett, C. (2010). Lead with LUV: A different way to create real success. 
Upper Saddle River, NJ: Pearson Prentice Hall.

Cannella-Malone, H. I., Tullis, C. A., & Kazee, A. R. (2011). Using antecedent exercise 
to decrease challenging behavior in boys with developmental disabilities and an 
emotional disorder. Journal of Positive Behavior Interventions, 13(4), 230–239.

Chapman, G. D., & White, P. E. (2012). The 5 languages of appreciation in the workplace: 
Empowering organizations by encouraging people. Rev. and updated. Chicago, IL: 
Northfield Pub.

Cook, C. R., Grady, E. A., Long, A. C., Renshaw, T., Codding, R. S., Fiat, A., & Larson, 
M. (2017). Evaluating the impact of increasing general education teachers’ ratio of 
positive-to-negative interactions on students’ classroom behavior. Journal of Positive 
Behavior Interventions, 19(2), 67–77.

Cooper, J. T., & Scott, T. M. (2017). The keys to managing instruction and behavior: 
Considering high probability practices. Teacher Education and Special Education, 
40(2), 102–113.

Duhigg, C. (2012). The power of habit: why we do what we do in life and business. New 
York, NY: Random House LLC.

Dunlap, G., Foster-Johnson, L., Clarke, S., Kern, L., & Childs, K. E. (1995). Modifying 
activities to produce functional outcomes: Effects on the problem behaviors of 
students with disabilities. Journal of the Association for Persons with Severe Handicaps, 
20(4), 248–258.

Hattie, J. (n.d.). Feedback in schools. Retrieved from www.visiblelearningplus.com/sites/ 
default/files/Feedback%20article.pdf

Loehr, J., Loehr, J. E., & Schwartz, T. (2005). The power of full engagement: Managing 
energy, not time, is the key to high performance and personal renewal. New York, NY: 
Simon and Schuster.

Making Learning Visible. (n.d.). Ladder of feedback. Retrieved from www.making 
learningvisibleresources.org/uploads/3/4/1/9/3419723/ladder_of_feedbackguide.pdf

McLeskey, J., Barringer, M.-D., Billingsley, B., Brownell, M., Jackson, D., Kennedy, M., … 
Ziegler, D. (2017). High-leverage practices in special education. January. Arlington, VA: 
Council for Exceptional Children & CEEDAR Center.

http://www.transformingeducation.org
https://faculty.darden.virginia.edu/
https://faculty.darden.virginia.edu/
http://www.transformingeducation.org
www.ou.edu
www.ou.edu
http://www.visiblelearningplus.com
http://www.visiblelearningplus.com
www.makinglearningvisibleresources.org
www.makinglearningvisibleresources.org


Miller, R. L., Brickman, P., & Bolen, D. (1975). Attribution versus persuasion as a 
means  for modifying behavior. Journal of Personality and Social Psychology, 31(3), 
430–441. doi:10.1037/h0076539

Pink, D. H. (2009). Drive: The Surprising truth about what motivates us. New York, NY: 
Riverhead Books.

Reinke, W. M., Herman, K. C., & Stormont, M. (2013). Classroom level positive behavior 
supports in schools implementing SW-PBIS: Identifying areas for enhancement. Journal 
of Positive Behavior Interventions, 15(1), 39–50. doi:10.1177/1098300712459079

Saaris, N. (2016). Effective feedback for deeper learning. Retrieved from www.actively 
learn.com/post/effective-feedback-for-deeper-learning

Wills, H. P., Caldarella, P., Mason, B. A., Lappin, A., & Anderson, D. H. (2019). Improving 
student behavior in middle schools: Results of a classroom management intervention. 
Journal of Positive Behavior Interventions, 21(4), 213–227.

Bohanon, H., Gilman, C., Parker, B., Amell, C., & Sortino, G. (2016). Using school 
improvement and implementation science to integrate multi-tiered systems of 
support in secondary schools. Australasian Journal of Special Education, 40(2),  
99–116. doi:10.1017/jse.2016.8

Crone, D. A., Hawken, L. S., & Horner, R. H. (2010). Responding to problem behavior in 
schools: The behavior education program. New York, NY: Guilford Press.

Dart, E. H., Cook, C. R., Collins, T. A., Gresham, F. M., & Chenier, J. S. (2012). Test 
driving interventions to increase treatment integrity and student outcomes. School 
Psychology Review, 41(4), 467–481.

Hawken, L. S., Bundock, K., Kladis, K., O’Keeffe, B., & Barrett, C. A. (2014). Systematic 
review of the check-in, check-out intervention for students at risk for emotional and 
behavioral disorders. Education and Treatment of Children, 37(4), 635–658.

Knoster, T. (2013). The teacher’s pocket guide effective classroom management (2nd ed.). 
Baltimore, MD: Paul H Brookes.

Malloy, J. M., Bohanon, H., & Francoeur, K. (2018). Positive behavioral interventions and 
supports in high schools: A case study from New Hampshire. Journal of Educational 
and Psychological Consultation, 28(2), 219–247.

Mendler, A., & Mendler, B. D. (2011). Power struggles: Successful tips for teachers. 
Bloomington, IN: Solution Tree.

Stein, M., Kinder, D., Silbert, J., Carnine, D. W., & Rolf, K. (2017). Direct instruction 
mathematics. London, England: Pearson.

Uber, P. A. (2019). Doling out mental healthcare with your latte: Do Starbucks employees 
have more emotional intelligence than your physician? Psychology Today. Retrieved  
from www.psychologytoday.com/us/blog/critical-decisions/201211/doling-out-mental- 
healthcare-your-latte

www.activelylearn.com
www.activelylearn.com
http://www.psychologytoday.com
http://www.psychologytoday.com

	Half Title
	Title Page
	Copyright Page
	Table of Contents
	Preface: Using This Book
	Acknowledgements
	PART 1: Organize Systems for Implementation: Find Your Purpose, Find Your Direction
	1. What Makes an Effective Secondary School?

	Bibliography



