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The quality assurance and support process for learning conversation records.
Records of all learning conversation should be passed to senior leaders for two purposes. Firstly, they need to be reviewed in terms of their coverage, impact on school improvement, and links to each other. Secondly, they need to be quality assured so that further support can be given to leaders to continuously improve their process and impact through the conversations. 
Using the learning conversation proforma, the following guidance gives a starting point for quality support. 
	Learning conversation record



	Teacher 
	Leader

	Date
	Before / During unit / After unit of work?
The timing of the learning conversation in the sequence of lessons will affect the nature of the questions being asked so this is useful information. 

	Summary of unit of work / relevant learning outcomes intended. 
This summary should be very brief but should give the external reader an understanding of the subject and learning outcomes and the purpose of the conversation. It is therefore likely to include subject being taught, and the key outcomes intended for the learning.

	Main questions or areas explored in conversation.
Learning conversation records should always include the actual wording of each question as they were spoken. This is important as it gives a real sense of the conversation and enables the reader to match the response to the question. 


	Key points and any agreed actions arising, and impact sought from them.
The response should match the question being asked and should be evaluative rather than simply descriptive. In other words, we are always looking for the impact on learning and progress. The responses should be personal, as far as possible, not ‘stock’ or academic answers. 

	Follow up – Impact achieved from actions.
Almost all learning conversations have some form of follow up whether the leader goes back to the teacher to continue the conversation or to look at the learning outcomes achieved. The points made in the follow up almost always relate to the key points on the right-hand side of the document and should not be random or additional. In this way we are looking at links throughout the document from the question to the response to the follow up.
 


Possible steps in quality assurance reading. 
1. Firstly, look at the overall purpose of the conversation. What is the leader trying to achieve in talking with the teacher and to what extent has this been achieved as indicated in the teacher responses and the follow up action? Is this big picture sufficiently clear, as there is otherwise little point in quality assuring the detail of the recorded work? It is probably better to go back to the leader and ask for clarification about the original purpose. 


2. In the summary section is the focus of the conversation clear and manageable in one conversation? If the focus is too broad or too big it is likely to impact on the rest of the learning conversation record. In this case go back to the leader and ask whether the conversation was focused enough and whether it needs refining down to a narrower theme to be productive.


3. Look at the nature of the questions and responses. Have open questions been used to get the teacher to reflect deeply and create their own ideas and solutions? If leaders direct or instruct teachers by giving them solutions this is usually visible in the text. Sometimes this is appropriate, but in most instances, it reduces the value of the process. 
 
4. Does the rest of the written record comply with the guidance above? Each of the separate sections should be clear and it should be possible to link them all together as suggested. If it does not fit these expectations, make some supportive comments to help the leader refine their next records. 


5. Finally, what is the likely impact from this conversation or the follow through? Is this conversation going to make a difference to the teachers practice and potential outcomes for pupils? This may need further clarification or may prompt you to follow up with the leader at a later stage when more information is available. 


6. What does this learning conversation record tell you about this leader as part of a cumulative picture with their other learning conversation records? How does this learning conversation record sit against those of other leaders who may have been focusing on similar issues? Are there patterns of knowledge or need emerging that can inform the strategic picture of the school? 


What can this look like in practice?
	Learning Conversation Record



	Year 4 teachers – K, W and H
	Leader: E



	Date – 19th March 2021
	


	Summary of unit of work / relevant learning outcomes intended.
Establish current teaching and learning post lockdown and review Science since September 2020Current unit: Teeth and Eating.
Units covered pre lockdown: Sound, States of Matter 


	Main questions or areas explored in conversation.

What adaptations have been made following closure? (content, coverage, pace etc.)

What’s the current topic? Why is it being taught now – how does it fit into the year plan?
How are you ensuring pupils are covering the essential skills, knowledge and understanding they missed because of closure? 
How are the pupils responding in the subject since they restarted? (interest, engagement, pace and progress)
What are the ambitions for the subject by July this year?

	Any agreed actions arising, and impact sought from them.
 Y4 are revising content taught during lockdown, planning for and using the rest of Spring 2 to address gaps in knowledge and some skills (experiment to observe effects of different liquids on enamel planned for week beginning 22.3.21)

The current topic is Teeth and Eating, it is being taught as allocated on the Science overview. The remainder of this term is being used for this topic also to recover gaps in knowledge which pupils appear to be insecure in. This became apparent through questioning. Year 4 have planned for practical work before the end of Spring.

Year 4 have identified the following as areas of Working Scientifically skills (WS) to develop:
· setting up simple practical enquiries, comparative and fair tests
· making systematic and careful observations and, where appropriate, taking accurate measurements using standard units,
· using straightforward scientific evidence to answer questions or to support their findings. 

Pupils are insecure in some of the knowledge content and this half term will continue to address this gap. Pupils are curious and are engaging with the learning, the pace continues to develop since return from lockdown. There are cross curricular English opportunities to maximize impact within a limited timeframe.

Assessment tasks will provide an accurate assessment for UKS2 in addition to providing information about gaps in LKS2 for 2021/22.

Living Things and Electricity are the remaining units to be taught respectively in Summer with the aim of securing WS skills identified earlier.

	Follow up – Impact achieved from actions.
Assessment to be checked once completed.
E to look at Summer 1 medium term plan with K to identify objectives in relation to time scale.
Opportunities for more practical tasks and developing vocabulary to be planned for throughout summer.


Observations on the record:

· The purpose and impact of the record is clear – it is informative to the leader and prompts the teacher to reflect in detail on further planning. There are well balanced follow through points that could have significant impact.

· The summary is concise but tells the reader exactly what the focus is.

· The wording of the questions related directly to the summary / line of enquiry.

· The response notes recorded relate directly to the questions and give the reader a good picture of the teachers’ thinking and planning.

· Response notes are specific enough to reassure the reader that work is appropriately planned and built on assessment.

· The follow up notes indicate that the leader is still focused on the necessary issues, and that teachers are further adapting their practice to meet assessed needs. 

The record is as long as most would need to be – some would be shorter. Because the focus is a longer term, wider curriculum view there are 5 significant questions posed, but each is followed through carefully. This now sets an agenda that the leader can follow through next term. The leader has clearly gained a lot of information from the conversation and will be able to talk about what is being planned and achieved in another year group. The teachers seem to benefit by confirming their practice and making further adaptations. 

Giving leaders supportive feedback on their records.

Senior leaders who quality assure the records have an opportunity to shape further practice and impact. Only small amounts of feedback are usually needed to achieve this. A few, well placed questions or comments are better than a detailed analysis of the whole text. 
Following the guidance above, the hierarchy of considerations might be:

1. Recognise and praise some of the strengths in the record to consolidate future practice. 

2. Is the purpose and impact of the conversation clear?
If not, insert a question or comment and pass back to the leader for further clarification. They may need to go back to the teacher to achieve this, which can be suggested.


3. Is the summary clear enough for you to understand the focus, linked to the overall impact?
If not, insert a question and pass back to the leader fir further clarification and/or action.

4. Are the questions used relevant, focused and do the responses relate directly to them?
If not, point out where this is the case and possibly suggest alternatives for reflection. 


5. Is there purposeful follow through planned?
Whilst this is not always relevant, it is applicable in most conversations. Look to see if an opportunity might have been missed and ask about this. 
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