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he purpose of 
this manual is to 
provide support to 
future facilitators/

instructors who may be using 
the accompanying PowerPoint 
presentation on Indigenous 
cultural awareness developed 
for KVI and LNG Canada. 

Since it is unknown what the 
knowledge and experience of all 
future instructors may be, the 
guidebook may include some 
information that seems trivial or 
obvious to some instructors. For 
instance, it is not our intention 
to lecture to Haisla people who 
may know the Haisla culture 
and worldview more intimately 
than the authors of this report 
can ever do. However, others will 
need more depth of information 
about Haisla culture, history and 
worldviews to supplement the 
information in the presentation. 
We hope that all potential 
instructors will take the 
information provided as friendly 
advice and ignore the parts that 
are not useful for them.

It is not expected that every 
piece of information in this 
guide	will	find	its	way	into	every	
presentation. It may be too 
rushed	to	try	to	fit	in	everything.	
But the authors have tried 
to provide some additional 
information that instructors 
can select from in building the 
course	in	a	way	they	find	is	
effective in accomplishing the 
goals of the course. 

If	you	find	that	the	sections	
on the history of First Nations 
Relationships with Canada and 
the	specifics	regarding	Haisla	
history and culture are of the 
highest value to your students, 
please emphasize those. For 
other	sections,	you	may	find	that	
you want to skim over some of 
those areas and focus more on 
the common misconceptions 
about Indigenous people in 
Canada or the characteristics of 
Indigenous culture. In any case, 
you should familiarize yourself 
with the resources available 
in the Student Handbook and 
seek the best balance between 
the sections for your students. 
While all sections are very 
important, you can certainly 
pick and choose between the 
examples in each section.

The guide is divided into 
sections, most of which parallel 
the slides of the PowerPoint 
presentation with the exception 
of	the	first	two,	sections	that	
are general background for 
instructors. 

At the end, there is a selected 
bibliography which we hope will 
be useful to you in deepening 
your knowledge of some of the 
issues addressed in this course.

T
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y the end of this 
course, the learner 
should:

Have an increased awareness of 
Indigenous Peoples and culture 
in Canada.

Have a better understanding of 
how to engage with Indigenous 
people in a respectful manner in 
the workforce and community.

Have an increased awareness of 
B.C.’s Haisla People.

LNG Canada is committed 
to maintaining positive and 
engaging relationships with 
the communities through 
Indigenous cultural awareness 
education for its workers. 

Ongoing learning is one LNG’s 
corporate values.  We want to 
ensure all workers coming to the 
site understand how to engage 
with people in the community 
in a respectful way. We want 
workers to be informed by 
having a broader understanding 
of the indigenous communities 
that we impact and to create an 
appetite to learn more.

1

2

3

B
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he biggest challenge 
in teaching this 
course is the large 
number of important 

things students need to know 
and the very short amount of 
time in which to share those 
things. The instructor is called 
upon to balance the need 
for “packing in a lot of useful 
information” and creating 
an atmosphere that allows 
students to express themselves 
a bit and follow up on their own 
natural curiosity. 

Among the most important 
things to do is to establish a 
good tone in the classroom. 
Some of the topics can be quite 
emotional so it’s important to 
create an atmosphere where 
people feel safe and are able 
to ask what they might feel are 
“dumb questions.” It is important 
to establish that there are no 
dumb questions. We know that 
there are many misconceptions 
about Indigenous peoples, and 
this is an opportunity to undo 
those misconceptions.

When presenting, the tone 
should be friendly and business-
like. Hopefully, you can 
encourage participants to see 
this as a welcome opportunity to 
learn, not just a hoop that has to 
be jumped through to get out on 
the work site. The importance 
lies in the learner’s willingness 
to learn, to consult their Student 
Handbook, or other reputable 
sources, in order to further their 
understanding and engage with 
the Indigenous community in a 
respectful and knowledgeable 
manner.

Because of the short duration of 
the course, you may experience 
few challenges in the area of 
classroom management. There 
is always the possibility you will 
get a student who feels that 

the whole idea of Indigenous 
cultural awareness training is 
stupid or that they know more 
about Indigenous people from 
“real	life”	than	you	can	find	out	
in books and other resources. 
Maybe you will have a learner 
who just feels the need to talk 
a lot and poses a challenge for 
staying on topic and covering 
the allotted material. In those 
cases, it is important to try 
to appeal to that learner on 
behalf of the other learners to 
tone it down and discuss their 
preoccupations after class 
so you can get through the 
material. 

One way to mitigate these 
issues is by asking participants 
to try to model the behaviour 
they would engage in if they 
were working with a group 
of Indigenous people and 
wanted to get along with them. 
Appropriate behaviour includes 
being humble, respectful of 
others and never interrupting.

Indigenous culture values 
listening over speaking, so the 
learner will need to understand 
that working with a group 
of western colleagues may 
challenge their listening skills, 
especially when needing to 
understand what Indigenous 
people in the room think. 

Malcolm Knowles, a pioneer in 
adult education, emphasized 
that adults need to understand 
why something is important 
through a positive and 
encouraging process (https://
generalassemb.ly/blog/
principles-teaching-adults/).

T
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he PowerPoint 
presentation is 29 
slides in length 
and will take 

approximately 1-hour to move 
through.

Each slide will have individual 
animations so please take the 
time to practice the presentation 
and add the appropriate 
presentation notes below each 
slide.

T
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• Welcome the class  
 
• Introduce yourself and any co-facilitators/speakers 
 
•	Briefly	introduce	KVI	and	your	affiliation	with	the	organization 
 
• This course is important to LNG Canada because having good 
relations between resource development companies and First 
Nations is not just a matter of formal agreements and sharing of 
benefits.	 
 
• The manner in which workers on the project interact with First 
Nations, and especially the host First Nation, is a priority.   
 
• It’s vital that all those employed on the project have some 
understanding of the importance of good community relations and 
will show respect for the traditional territories of First Nations.  
 
• Respectful behaviour is partly determined by creating awareness 
and empathy about the culture and history of Indigenous peoples    
- especially the particular Indigenous Nation where work is being 
performed.  
 
• Thus, this course will cover some of the history of interaction 
between Indigenous Nations and Canadian society at large.  
 
• It will also try to dispel certain commonly held misconceptions 
about Indigenous peoples and provide information which is relevant 
specifically	to	understanding	the	Haisla	people	with	their	unique	
history and culture. 
 
Respecting each other in the workforce means understanding 
respectful use of language when addressing or speaking with an 
Indigenous person. Project Workers Code of Conduct highlights 
respecting those that we work with as well as respecting the people 
and communities we are operating in. 
 
• Aboriginal is a Canadian constitutional (legacy) term to 
encompass three distinctive groups of Indigenous people in 
Canada: First Nation, Inuit, and Métis. 
 
• The term Aboriginal is also used in Australia but in the states, they 
typically use Native American as an umbrella term to describe the 
multiple Indigenous groups in their country. 
 
• The term Indigenous is used to encompass a variety of “native” 
groups. 
 
• “Indigenous” has typically been used in a global context but has 
now become a preferred term over “Aboriginal” when speaking 
generally of First Nation, Inuit and Métis people in Canada. 
 
•	Ideally,	it	is	best	to	refer	to	a	person’s	specific	heritage	when	
possible (i.e. He is Haisla; He is First Nation; He is Indigenous).

Slide 1 
Time: 2 min 

Welcome

Slide 2 
Time: 2 min

Learning Goals

Slide 3 
Time: 4 min

Understanding Respectful 
Language: Common Terms
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• “First Nations” is a general term for non-Métis or Inuit used to 
describe a group of nations or communities. 
 
• First Nations are one of three Indigenous groups in Canada. They 
are also known as “Status Indians” and are distinct from Métis and 
Inuit people.  
 
• A Status Indian is a member of an Indian band or community with 
rights under the Indian Act to live on a reserve; vote for the Band 
Council and Chief; share in band monies; and, have an interest in 
property on a reserve.

Inuit: 
Inuit are a group of culturally similar Indigenous people inhabiting 
the Arctic regions of Canada, Greenland, Alaska and Russia.

Métis:
The Métis in Canada are groups of peoples in Canada who trace 
their descent to First Nation peoples and European Settlers, 
primarily French in the early decades.

First Nation:
First Nation is a term used to describe Indigenous peoples in 
Canada who are not Métis or Inuit.

Slide 4 
Time: 2 min
Definitions



16 INDIGENOUS CULTURAL AWARENESS

SECTION 2
A HISTORIC TIMELINE



17INDIGENOUS CULTURAL AWARENESS

• This is a large and complex topic; a few moments won’t do it 
justice. 
 
• The major historical events are important to understand, as they 
have roots in today’s issues. 
 
• The Royal Proclamation of 1763 by King George was Canada’s 
earliest document that set out guidelines for European settlement 
of Aboriginal territories. It explicitly stated that Aboriginal 
title has existed, and continues to exist, and that all land 
would be considered Aboriginal until ceded by treaty (https://
indigenousfoundations.arts.ubc.ca/royal_proclamation_1763/). 
 
• The Indian Act, still in effect today, was a wide-ranging 
parliamentary bill passed in 1876. It outlines the relationship 
between the federal government and Status Indians including land, 
reserves and their system of governance. The Indian Act outlawed 
traditional forms of governance and replaced them with elected 
band councils, which most First Nations employ today. The Indian 
Act put into place, “Indian Agents”; positions held by non-Indigenous 
people to oversee the administration of Indian Affairs in their 
respective regions. 
 
• The Potlatch Ban was an amendment made to the Indian Act in 
1884 to outlaw traditional cultural ceremonies that were practiced 
by Indigenous Nations on the Northwest coast. Banning the 
potlatch was largely based on the mistaken notion that people 
became poor by giving away all their accumulated wealth at 
these ceremonies. In fact, because those who received gifts were 
expected to reciprocate with interest, those who showed generosity 
could count on the generosity of others. But banning the potlatches 
undermined many aspects of Indigenous life, including governance, 
history, clan structure, spiritual beliefs and the economy. 
 
• The Pass System was introduced in 1884 and was designed to 
limit the interaction between settlers and First Nation people. Indian 
Agents oversaw this system. A First Nation person was not allowed 
to leave their reserve without written permission by their Indian 
Agent. If a First Nation person was found off-reserve without a pass 
they were either brought back to the reserve and sometimes they 
were incarcerated.   
 
•	Residential	schools	were	boarding	schools	created	specifically	for	
Indigenous peoples that were funded by the Department of Indian 
Affairs and run by churches. The goal of the residential school 
system was to remove children from the influence of their families 
and traditional cultures with the intent to civilize and Christianize 
(http://www.anishinabek.ca/wp-content/uploads/2016/07/An-
Overview-of-the-IRS-System-Booklet.pdf). 
 
From 1920 to 1948, by an amendment to the Indian Act, attendance 
was compulsory for Aboriginal children between the ages of four 
and sixteen. There were 139 federally funded Indian residential 
schools in Canada, 18 of which were in BC. 

Did you know?

The earliest North American 
democracy was the Iroquois 
Confederacy, established in 
the1200’s. Some historians 

suggest that this confederacy, 
which traces its government 

tradition across eight centuries, 
is the oldest participatory 

democracy (A Concise History 
of Canada’s First Nations, 2014, 
Dickason & Newbigging, Oxford 

Publishing).

Slide 5 
Time: 1 min

A Historic Timeline

Slide 6 
Time: 10 min
300+ Years
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Treatment of students in residential schools was reprehensible. 
Many children were physically and sexually abused in addition to 
being malnourished. Intergenerational trauma was propagated by 
the governments use of these schools. 
 
• Indian Act Amendments - WWII and the subsequent adoption 
of the United Nations Universal Declaration of Human Rights in 
1948 was a catalyst for the amendments to made to the Indian 
Act in 1951 in which some of the more oppressive sections were 
removed. The Potlatch Ban and the Pass System were lifted, and 
the Indigenous people could then receive legal counsel. However, 
other amendments were made that subjected First Nation women 
to further discrimination.  
 
One example of the changes in 1951 included a clause that 
determined that status Indian woman who married a man who was 
not a status Indian became non-status, yet the same did not apply 
to men who married a non-Indian woman. This further alienated 
many First Nation women from the ability to partake in culture and 
land-based practices.  
 
• Right to vote - The Indian Act was also responsible for outlawing 
status-Indians and Inuit from voting in public elections. However, 
there was one caveat: if you gained a university degree and became 
either a doctor, lawyer or clergyman you could give up your status 
in exchange for gaining full rights of Canadian citizenship including 
the right to vote. Another exception was given to First Nation 
men who volunteered for military service in WWI: they could vote 
until they were demobilized. It wasn’t until John Diefenbaker was 
elected as prime minister in 1958 that the dialogue shifted towards 
supporting First Nation participation in Canada Elections. First 
Nations	were	finally	granted	the	right	to	vote	in	1960	 
 
• The “60’s scoop” removed vast amounts of children from their 
parents between 1950 and 1980 to “save them” from their culture. 
The overrepresentation of Indigenous children in the child welfare 
system accelerated in the 1960’s when Indigenous children were 
seized and taken from their homes and placed, in most cases, into 
middle-class Euro-families. This practice is till evident today. 
 
• The British North American Act (BNA) reasserted that “Indians, and 
lands reserved for Indians”, were under federal control. 
 
• The White Paper was a Canadian government policy paper that 
attempted to abolish previous legal documents pertaining to 
Indigenous peoples in Canada including the Indian Act, and treaties, 
and assimilate all “Indian” people under the Canadian state. The 
Indian Association of Alberta, led by Harold Cardinal rejected 
the White Paper by publishing the Red Paper in 1970; asserting 
a continual Aboriginal right to land, and feared that it (the White 
Paper)	was	a	final	attempt	to	assimilate	Indigenous	people. 
 
• UNDRIP, the United Nations Declaration of the Rights of Indigenous 
Peoples was established in 2007. It establishes a universal 
framework of minimum standards for the survival, dignity and well-

Did you know?

The last residential school 
in Canada, in Punnichy, 
Saskatchewan, closed 

only in 1996. 

Did you know?

Indigenous women in 2017, 
still cannot claim status based 
on maternal parentage if they 
were born before September 

4th, 1951. However, those 
who can trace their heritage 

through paternal heritage can 
apply for status.



20 INDIGENOUS CULTURAL AWARENESS

SECTION 2
A HISTORIC TIMELINE

CONTINUED



21INDIGENOUS CULTURAL AWARENESS

being of Indigenous peoples worldwide. 
 
• 2008 Residential school apology by Stephen Harper’s 
Conservative government. 
 
• In 2016, the Murdered and Missing Women’s Royal Commission 
launches to investigate the highly overrepresented instances of 
missing and murdered Aboriginal women across Canada. This was 
especially evident on the Highway of Tears, which is a stretch of 
highway in west central B.C. that runs from Prince George to Prince 
Rupert.
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• According to the 2016 Statistics Canada census, there are 
1,673,735 Indigenous peoples in Canada. This translates to roughly 
5% of the total population. 
 
• There are 270,585 Indigenous people in B.C. 
 
• There are 634 different First Nations across the country and 203 
different First Nations across B.C. 
 
• LNG Canada is working across seven local First Nations 
communities. The map on slide 8 shows the project site route to 
open water. 

Slide 7-9 
Time: 1 min

Demographics
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• Nations affected by the port facility currently under development 
include the Haisla and six Tsimshian Nations: Kitselas, Gitga’at, 
Kitsumkalum, Gitxaala, Metlakatla, Lax-Kw’alaams. Of these, 
Kitselas and Kitsumkalum are located close to Terrace; Metlakatla 
and Lax-Kw’alaams are located near Prince Rupert; and Gitga’at and 
Gitxaala are located along the shipping route between Kitimat and 
the	open	Pacific.	Other	Tsimshian	communities	exist	near	Klemtu	
and on Annette Island in Alaska. 
 
• This next section deals with some of the commonly held 
misconceptions about Indigenous people that can hinder the ability 
to work together effectively. 
 
 
•	A	stereotype	is	“a	widely	held	but	fixed	and	oversimplified	image	of	
a particular type of person or thing” (oxforddictionaries.com). 
 
• Stereotypes about Indigenous Peoples go back to the 1763 Royal 
Proclamation where it was made clear by the King that Indigenous 
people were “savages” and “needed to be conquered”. This idea was 
maintained throughout history by various levels of governments 
and institutions until very recently. 
 
• Myths evolved out of these stereotypes which led to prejudices. 
Prejudices naturally led people to act with discrimination and 
discrimination over many years has produced a climate of racism. 
As you can see, this process has been working against Indigenous 
people for many years. 
 
• Incorrect assumptions are common. Many people think 
Indigenous people receive free housing, do not pay taxes, and that 
treaties ensure free education. 
 
• Some Indigenous people are entitled to some levels of support 
for housing and post-secondary education but funds available for 
these purposes are never enough to cover the demand. Particularly 
in	housing,	it	can	be	seen	that	on	most	reserves,	there	is	insufficient	
housing. It tends to be poorly constructed and is often poorly 
maintained. Most assistance to First Nations people began as 
part of the provisions of treaties and they were included to make 
it acceptable to First Nations to give up traditional rights they had 
enjoyed from time immemorial. 
 
• Many people think that Indigenous people do not pay taxes 
and are automatically entitled to all kinds of special government 
“hand-outs.” Some First Nations people who work on reserve are 
entitled to tax exemptions on all or part of their income and some 
Indigenous people are exempt taxes such as GST when they shop 
on reserve. But the vast majority of Indigenous people pay all the 
taxes that other Canadians pay. 
 
• With regard to education and child welfare, the federal government 
is responsible for Indigenous people whereas for other Canadians 
these areas fall under provincial authority. On a per capita basis, 
provincial funding for education and child welfare is much higher 

Slide 11 
Time: 1 min

Understanding Indigenous 
People

Slide 12 
Time: 6 min

Stereotypes and Incorrect 
Assumptions

Slide 10 
Time: 1 min

Communities Along 
the Project
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than federal funding for Indigenous children. Partly as a result 
of this, Indigenous children are greatly over-represented in the 
category of “children in care,” meaning in the care of government 
agencies. Similarly, school completion rates for Indigenous children, 
especially those living on reserve, are much lower than for other 
Canadian young people. 
 
• Treaties are individually negotiated. Most nations, especially in 
B.C., are not under treaties, so not all Indigenous people receive the 
perceived	benefits	that	treaties	are	seen	to	provide. 
 
• Indigenous culture revolves around a communal focus with strong 
ties to the land.  
 

• Familial connection is broader than just biological relatives. 
Cousins and uncles are seen as equal to biological siblings. 
Grandmothers, aunts and mothers may be viewed equally. This 
is often why business meetings can be easily put off in favour of 
attending an important communal celebration. 
 
• Indigenous people have traditional ties with the land they live 
on. Everything associated with nature governs the flow of culture, 
life and spiritual practices. Traditional territory includes areas 
that	Indigenous	people	hunt	on,	fish	on,	and	obtain	healing	and	
ceremonial plant life on. Being Indigenous means that a group of 
people	have	a	history	and	culture	that	is	linked	to	a	specific	territory.	
Sometimes this is expressed by Indigenous people with phrases 
such as: 
 
“The land doesn’t belong to us; we belong to the land”, or  
“We are part of the land; the land is part of us”. 
 
• The Supreme Court of Canada has recognized that Indigenous 
title predates Canadian occupation and that consent of First 
Nations	is	normally	required	for	significant	decisions	affecting	the	
territory and resources. 
 
• Connections with the land is strongly intertwined with the 
Indigenous concept of time. The modern western notion of time 
is strongly dominated by the technologies of time keeping that 
have been developed. For westerners, spring begins each year at 
the moment that the sun aligns with the equator as the axis of 
rotation is offset by approximately 23 degrees from the angle of its 
orbit from the sun. This is usually on March 21st for those in the 
northern hemisphere.  
 
The beginning of Spring for the Haisla people was associated 
with	the	sun	rising	over	a	specific	mountain	that	looked	from	
Kitamaat	Village	like	a	canoe.	The	significance	of	this	event	was	
critical in that it was usually linked to the arrival of birds, and more 
importantly, the arrival of the eulachon runs which provided a major 
community event as well as a source of food and oil which was 

Slide 13 
Time: 1 min

Understanding Local  
Indigenous Culture

Slide 14-15 
Time: 5 min 

Communal Focus



28 INDIGENOUS CULTURAL AWARENESS

SECTION 4
UNDERSTANDING INDIGENOUS

PEOPLE

CONTINUED



29INDIGENOUS CULTURAL AWARENESS

fundamental to the Haisla diet and economy. 
 
• While the western and the Haisla change of seasons appear both 
to be related to astronomical events, the western one is thought to 
be universal and is embedded in an understanding of time that is 
linear and can be plotted on a linear timeline.  
 
The Haisla conception is part of a circular conception of time and 
is	quite	specific	to	what	is	important	to	the	Haisla	people	only.	The	
western	conception	fits	with	a	notion	of	history	and	progress	so	
that each year is a step along the way towards the future whereas 
the Haisla idea of time recognizes the consistent patterns in the 
relationships between events. 
 
• Because the emphasis of western time is related to using it as a 
limited resource, keeping on schedule can become a dominating 
priority.	The	Haisla	conception	of	time	is	more	related	to	finding	the	
right	time	to	undertake	a	task	with	the	emphasis	being	on	finding	
the right way to do the task well rather than completion on time and 
on budget. 
 
• These different conceptions of time can lead to 
misunderstandings with westerners thinking that Indigenous 
people “don’t care about being on time” when indigenous people are 
focussing on being properly prepared for the right time to undertake 
a task.   
 
To any Indigenous people, it seems that settlers are always rushing 
around trying to be on time, even if they are not sure about why. 
 
• Indigenous traditional territory includes places where ancestors 
have	lived	and	died;	places	that	carry	significant	names	and	are	
part of the stories that are passed down through generations. 
Indigenous peoples have traditionally been stewards of their 
territories,	making	sure	not	to	over-fish	or	hunt	so	as	to	protect	the	
resources and species with whom they have a reciprocal, mutually 
supportive relationship. 
 
•	This	is	a	very	difficult	balance	because	of	intergenerational	
trauma caused by historical government policies that sought to 
separate Indigenous people from their ways of life. Families, social 
systems and governance was disrupted which debilitated that 
generational passing down of culture, language and Indigenous 
knowledge. 
 
• Recent commitments for reconciliation is Canada’s commitment 
to bridge the two worlds. 
 
• The Haisla people are an example of a successful dual-leadership 
system. 
 
• The style of governance in different Indigenous cultures varies 
significantly	but	along	the	Pacific	coast	where	Nations	had	a	
strong clan-based social structure, there were hereditary chiefs and 
matriarchs in each clan and typically a senior chief or high chief 

Slide 16 
Time: 2 min

Living in Two Worlds

Slide 17 
Time: 2 min
Governance
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from the most powerful clan.  
 
Most often the role of chief was passed from an existing chief to 
the oldest son of the chief’s oldest sister but there was flexibility in 
case another close relative was better suited to the task. 
 
• Chiefs were not dictators or absolute rulers. Deliberations among 
chiefs were guided by consensus decision-making and community 
consent continues to be an important part of Indigenous 
governance in almost all cultures.  
 
• The notion of consent that has a role in many more recent court 
decisions, consultation processes and in formal documents such 
as the United Nations Declaration on the Rights of Indigenous 
Peoples (UNDRIP) is important because it reflects this deeply held 
value of Indigenous Peoples. 
 
• Government policies such as the Indian Act, amendments to 
this act, and treaties forced Nations to implement the western 
democratic system. 
 
• Life in Indigenous communities is less individualistic than in 
western society. Land was held by families or clans and the 
responsibility for taking care of it as well as the rights to use it 
were passed down in a formal system according to the laws of 
the community. The idea that one person could be rich while 
others in the community were poor was not really conceivable 
in communities where many forms of wealth were shared, and 
communities needed to work together to access valuable resources 
such as the buffalo for Plains Indians, whales for some coastal 
Nations or the eulachon for the Haisla. This did not mean that 
everyone was equal. Some families were high-ranking whereas 
others were not. But overall, people prospered or struggled together 
as opposed to some people doing well at the expense of others 
 
• Many Nations today, including the Haisla Nation have a blend 
of both systems which respect their hereditary as well as elected 
Elders. 
 
• The Mother traditionally passed down culture in Northwest Coast 
communities. However, because of government policy interference, 
which eroded matriarchal power, this role was gradually transferred 
to hereditary Elders. 
 
• Elders are highly respected as they are considered the 
“knowledge-keepers” of wisdom and culture which includes 
language and traditions. These have been passed down via oral 
storytelling, music and spiritual ceremonies. 
 

Slide 18 
Time: 1 min

Knowledge-Keepers
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• Holistic spirituality encompasses traditional Indigenous culture. 
All societies have cultures that embody norms that are integral to a 
way of life. 
 
 
• Spirituality, including the belief that all of creation is related and 
should be considered like family, is integral to Indigenous cultures. 
The expression “all my relations,” which is often used at the end of 
a speech, a letter, or a prayer is a reference to this notion that all of 
creation is embodied with spirit and that present day human beings 
are just one part of creation.  
 
•	Indigenous	cultures	tend	to	embody	specific	spiritual	practices.	
There are many ways to honour the “Creator”. In central Canada 
and on the prairies and in some Interior BC Nations, sweat lodges 
are commonly used, often in conjunction with fasting. On the coast, 
it is more common to use cold water bathing and rubbing with 
cedar or hemlock branches as part of spiritual preparation, also 
sometimes combined with periods of celibacy and fasting. 
 
• Smudging and smoking a pipe together are also important 
spiritual practices. Smudging involved burning sage or sweet grass 
and “washing” the smoke over the face or body of each person in a 
circle as well as an area. It is an honour to be asked to participate in 
such ceremonies, so think carefully before declining. 
 
• Be respectful of Indigenous artifacts such as totem pole remains, 
sacred burial areas, and any historical items found. 
 
• Follow site protocols when encountering an archaeological item 
or suspected heritage site. 
 
• Recognize that many of these artifacts should be left to naturally 
degrade.
 

Slide 20 
Time: 5 min

Culture and Spirituality

Slide 21
Time: 2 min

Respecting the Community

Slide 19 
Time: 1 min

Spirituality and 
Sacred Sites
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• The District of Kitimat is the town and was developed in the 
1950’s with investment from the provincial B.C. government and 
Alcan. 
 
• Kitamaat is a Tsimshian name, applied by European explorers who 
asked their Tsimshian guides for the name of the place; it means 
“people of the snows” or “place of the snows.” 
 
• Kitamaat Village is the reserve of the Haisla Nation. Locals don’t 
call it “the reserve,” they call it “the village”. There are several other 
small reserves within the traditional territory of the Haisla. 
 
• The village is different from what the Haisla consider their 
traditional territory 
 
• The traditional territory of the Haisla is much larger and includes 
the lower Kitimat Valley, most of the land draining into Douglas 
Channel and up the Garner Channel as far as the Kitlope. 
 
• The Haisla name for Kitimaat is C’imo’ca 
(pronounced tsee-MOTE-sah) which means “snag beach.” 
 
• The name Haisla means “those living at the river mouth, living 
downriver.” 
 
• Story of Wamis 

• Refer to Student Handbook and Tales of Kitamaat 

• The origins of the Haisla people according to legend: 
 
“Long ago, there was a village on Owikeno Lake above Rivers Inlet. 
The story starts when a man of this village, Wamis, killed his wife by 
accident. So, in order to escape a vendetta by the relatives of his wife, 
he decided to move to the foot of the river. There he lived for quite a 
time at another village. He married again. Life started to be normal 
again. But, then he heard that his first wife’s family was still trying to kill 
him in revenge and that they were planning to attack him and his family 
in the night. So, he told the people that he was going seal hunting with 
his large canoe and several helpers. He set out and turned his canoe 
northward. According to our Nuyem, which not only tells us how to act 
but also includes the stories of our tribal history, that’s the beginning 
of Haisla history.” (https://royalbcmuseum.bc.ca/exhibits/living-
landscapes/northwest/kitlope/part_1.htm) 
 
• Guidelines for how to live are called Nuyem. They were sometimes 
stated directly as rules to live by, not as commandments but more 
as ways to live a good life and be a good community member. 
Nuyem were also embedded in stories, songs, oral histories and 
even the artwork of the Haisla people. 
 

Slide 22-24 
Time: 1 min

About the Haisla

Slide 25 
Time: 1 min

The Story of Wamis

Slide 26 
Time: 2 min

Haisla Nuyem
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•	Death	protocols	require	specific	actions	by	the	extended	family. 
 
• When a death occurs, flags are flown at half-mast outside 
administrative	offices. 
 
• The student handbook provides a more detailed view of the 
terminology and history of Indigenous people in Canada.  
 
• It includes resources on where students can learn more and some 
suggested readings.  
 
• It is hoped that this course is just the tip of an iceberg and that 
many students may become interested in the opportunity to learn 
much more than can be accomplished in an hour of classroom 
time.  
 
•	Thank	students	for	attending	the	course	and	ask	them	to	fill	out	
the evaluation sheet.

Slide 27 
Time: 2 min

Paying Respects

Slide 28-30 
Time: 2 min
Conclusion
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he	first	few	times	you	teach	this	course	will	be	a	
bit experimental. Some sections will be easier than 
others, depending on your background knowledge and 
interests. Each of the sections represents an essential 

component of an introduction to the culture and way of life of 
Indigenous	Peoples,	with	an	emphasis	on	the	Northwest	Pacific	
Coast and the Haisla. All should be included, but over time, you may 
choose to emphasize certain parts of the course more than others, 
depending	on	what	aspects	the	students	seem	to	find	most	useful.	
It	may	be	beneficial	to	include	personal	stories	or	anecdotes	if	time	
allows. 
 
You	may	find	it	useful	to	chat	with	participants	as	they	leave	the	
classroom or on other occasions if you have the chance, to get a 
sense of what parts of the course they found most important or 
caused them to rethink attitudes that they had held. Knowledge 
gained in this way can be used in conjunction with course 
evaluation forms by yourself or by Kitimat Valley Institute (KVI) to 
continue to improve the course over time. If you have feedback 
regarding the course and any improvements that can be made, 
please do pass them along to Kitimat Valley Institute so that they 
can consider changes that might be useful in shaping the course 
over time.  
 
It is expected that not every class will be exactly the same. It is 
important to respond to any individual student reactions insofar 
as possible given the limits of time and the need to ensure that all 
major topics in the course are covered. 

T
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e encourage you to make use of the resources provided 
for you in the list below. The more you deepen your 
knowledge of each of the topics, the more engaging 
you can make each section.

History of the District of Kitimat and Kitamaat Village

Three Towns: A History of Kitimat, Janice Beck, Kitimat Museum and 
Archives, 2009. A useful if somewhat Eurocentric account. 

Kitimat My Valley, EA Varley, Northern Times Press, 1981. 

Economic Development and the Disintegration of Traditional Culture 
among the Haisla, John C. Pritchard, unpublished thesis, UBC, 1977. 

Tales of Kitamaat, Gordon Robinson, Northern Sentinel Press, 1956. 
Traditional stories of the Haisla; also known as Tales of the Haisla. 

Canadian Encyclopedia online https://www.
thecanadianencyclopedia.ca/en/article/haisla-kitamaat 

“Haisla Nuuyum: Cultural conservation and 
regulation methods within traditional fishing and hunting,” in 
Decolonization: Indigeneity, Education & Society Vol. 2, No. 2, 2013, 
pp. 57-82, Kundoqk (Jacquie Green). This is an academic article 
available online discussing Haisla law and cultural practices related 
to	fishing	and	hunting.	

Other Coastal First Nations

People of the Saltwater: An Ethnography of Git lax m’oon, Charles 
Menzies, University of Nebraska, 2016. The author is a member of 
the Gitxaala Nation which is the subject of the book.
 
Tsawalk, A Nuu-chah-nulth Worldview, E. Richard Atleo, UBC Press, 
2004. 

Potlatch, George Clutesi, Gray’s Publishing, 1969. A detailed account 
of a month-long Nuu-chah-nulth Tloo-quah-nah. 

Cultures of the North Pacific Coast, Philip Drucker, Harper Row, 1965. 
A dated but comprehensive analysis of Indigenous life in the region.
 
Canadian Indigenous Relations

A Concise History of Canada’s First Nations, Dickason & Newbigging, 
Oxford Publishing, 2015.

Final Report of the Truth and Reconciliation Commission of Canada: 
Volume One: Summary, Truth and Reconciliation Commission of 
Canada, 2015.

W
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