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SACRED HEART GIRLS’ COLLEGE  
Positive Behaviours Policy and Procedures 
_________________________________________________________________ 

 
Rationale  
Sacred Heart Girls’ College recognises that it is important to understand and facilitate factors and practices that 
promote positive student engagement and academic achievement.  
 
We uphold the principles dignity, self-esteem and integrity of young people in our care.  We are committed to 
providing a safe, supportive and enriching learning environment where young people and staff may feel safe, 
connected and engaged and able to develop positive social, emotional, intellectual, spiritual and physical attributes 
and understandings.  
 
Guiding Principles 
A positive school environment is guided by Gospel values and honours the dignity of the individual, the family and 
the school. 
 
The development and promotion of high-quality relationships are responsibilities shared by all members of the 
school community. Teachers, students, families and the wider community contribute to fostering life-affirming 
relationships that recognise and support the inherent dignity of each person. 
 
Whole-school approaches are those involving ethos, relationships, communication, management, physical 
environment, learning strategies, curriculum, support procedures and responses, relationships with parents and the 
surrounding community (Weare 2009).  (2) 
 
 “Students who experience positive relationships with peers and teachers are less likely to engage in misbehaviour, 
including bullying.  When a school works to facilitate positive school-based relationships, bullying is less likely to 
thrive, student wellbeing is enhanced and there is a greater likelihood of higher student engagement with school.  
 
Having high-quality friendships, or at least one best friend, can help prevent children from bullying and being 
bullied. High quality friendships are characterised by loyalty and support and a willingness to stand up for one’s 
friends.  
 
Students in schools with highly supportive teachers may be more open to directives from teachers and leadership as 
they perceive them to be fair, caring and respectful. Positive teacher-student relationships can contribute 
significantly to students' wellbeing, prosocial behaviour and resilience.”  
https://docs.education.gov.au/documents/national-safe-schools-framework-resource-manual (Page 17) 
 
It is important that encouragement and skill development is provided for all students (and especially bystanders) to 
respond negatively to bullying behaviour and support students who are bullied.  
 
Based on recognition of the dignity of the human being and Child Safe practices, corporal punishment is not 
permitted at Sacred Heart Girls’ College. 
 
Supporting Positive Behaviours 
A range of practices and strategies are in place to support positive behaviour and create a learning community 
where all students are included, feel safe and are supported. Clear expectations and consequences are provided to 
all members of the College community, particularly via the Student Planner. 
 

 

https://docs.education.gov.au/documents/national-safe-schools-framework-resource-manual
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Further information regarding support measures for students, programs and resources to support positive 
behaviours and expectations and consequences is located in the appendices. 
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Appendix A: Support Measures 
• Quality teaching 
The focus on high quality teaching (e.g. AITSL Professional Standards for Teachers), inclusive curriculum and 
curriculum differentiation supports school-wide and classroom environments that facilitate student academic 
outcomes, engagement, achievement and inclusion – thereby facilitating positive behaviours: 

o Knowing students and how they learn 
o Knowing the content and how to teach it 
o Planning for and implementing effective teaching and learning 
o Creating and maintaining supportive and safe learning environments (AITSL 2011). 

 
• Professional Learning through school provided sessions (e.g. staff meetings) and external opportunities 

(seminars, network meetings, conferences, etc). 
• Routine, structure, clearly stated expectations and consistent classroom management support positive 

behaviours and learning environment.  Student expectations are clearly communicated by Homeroom teachers 
at the start of each year and in Homeroom; by Year Level Leaders at the start of each year and throughout the 
year (e.g. at year level assemblies) and classroom teachers through positive and consistent class management 
practices. 

• Supportive staff 
 
All staff contribute to a positive learning environment.  Specific positions and roles directly support positive 
behaviours: 

o Homeroom teachers 
o Classroom teachers 
o Year Level Leaders 
o College counsellors 
o Deputy Principal – Student Wellbeing 

 
• Supportive transition 

o Enrolment and transition processes facilitate positive behaviours: 
o Identifying student needs and required supports 
o Registrar interviews and new student buddy system 
o Orientation, Peer Support Program and other Year 7 transition activities 
o Clear communication between family and school; College and primary schools; College and secondary 

schools. 
o Clear communication between Year Level Leaders for year level transitions  

 
• Professional Teams  

o Staff groups work to maintain process and strategies to support positive behaviours and monitor 
student wellbeing and behaviour management: 

o Homeroom teachers and Year Level Leaders 
o Year Level Leaders and Deputy Principal – Student Wellbeing 
o Year Level Leaders, Deputy Principal – Student Wellbeing and College Counsellors 

 
• Community Partnerships 
 

o Working with families and community organisations to ensure that student needs are known and 
supported and provide additional resources for students with higher need levels 

o Family communication (direct and via letters and newsletters) 
o Community education (for students and families provided through information evenings and community 

programs as advertised in College newsletter) 
o Referrals to external agencies: Catholic Education Melbourne, family support agencies, mental health 

practitioners, etc 
o Working relationships with agencies and other schools 
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Appendix B: Programs and resources 
Wellbeing and student learning programs and activities facilitate development of student attitudes and knowledge 
to support positive behaviour.  These include: 
 
• Religious Education 
• Wellbeing for Learning Program 
• Health and Physical Education and Health and Human Development 
• Bullying. No Way Day 
• Respectful Relationships 
• Office of the eSafety Commissioner (https://esafety.gov.au/) 
• Catholic Education Melbourne 

 

Appendix C: Expectations and Consequences 
 
Clear expectations and consequences support positive behaviours; these are noted in the Student Planner and 
reviewed annually by the Year Level Leaders and Deputy Principal – Student Wellbeing. 
 
These include positive behaviour expectations and guidelines such as respect, communication, responsible use of 
technology (including cyberbullying and online behaviours) and no bullying. 
 
Process and consequences apply where breaches of expectations and guidelines have occurred.  These include 
counselling, meetings (student and/or parent meetings), codes and detentions.  In some cases, a Behaviour Support 
Plan may be recommended. The aim is to help students understand the impact of their decisions and behaviours, 
reflect upon these and restore positive relationships.  Support is provided for students who have been negatively 
impacted – this may include counselling. 
 
Staff have a responsibility to support College expectations and follow up reports of bullying, harassment and 
inappropriate behaviours.  Staff work with students, families, colleagues and external agencies (as appropriate) to 
build a positive learning environment. 
 
Families have a responsibility to support positive behaviour expectations and practices.  Where consequences are 
applied, clear communication between school and families is essential and parent/carer support facilitates improved 
behaviour outcomes. 
 
Students have a responsibility to be aware of, follow and support positive behaviour expectations.  In cases where 
students are aware of or witness to inappropriate or negative behaviours (e.g. bullying or harassment online or in 
person), it is important that students report such matters and are supported to do so.   
 
Student leadership groups, including Student Representative Council, have the capacity to work directly with 
students in raising awareness and strategies to support positive behaviours. 
 
 
Appendix D: Definitions 
 
Bullying 
“Bullying is a pattern of repeated physical, verbal, psychological or social aggression that is directed towards a 
specific student by someone with more power and is intended to cause harm, distress and/or create fear. Bullying 
may be carried out overtly (e.g. face-to-face) or covertly (e.g. through repeated social exclusion or via technology). It 
is a sub-category of aggression and is different to, but also related to, harassment and violence. It is not the same as 
conflict or social dislike even though, in some cases, the outcome of both can be bullying.  
 
The different types of bullying include:   

https://esafety.gov.au/
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• Face-to-face bullying (sometimes referred to as direct bullying) involves physical actions such as punching or 
kicking or overt verbal actions such as name-calling and insulting.  

• Covert bullying (sometimes referred to as indirect bullying) is a subtle type of non-physical bullying which 
isn’t easily seen by others and is conducted out of sight, and often unacknowledged by adults. 

• Cyberbullying occurs through the use of information or communication technologies such Instant Messaging, 
text messages, email and social networking sites. It has many similarities with offline bullying but it differs in 
that the student(s) who is/are bullying can be anonymous, it can reach a wide audience and the sent or 
uploaded material can be difficult to remove. Most students who cyberbully also bully off-line. 

 
Most students who cyberbully also bully off-line.” It is recognised that many forms of covert bullying appear to have 
significant potential for serious harm. 
https://docs.education.gov.au/documents/national-safe-schools-framework-resource-manual (Page 10) 
 
 

https://docs.education.gov.au/documents/national-safe-schools-framework-resource-manual

