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bÓ Da�ie} G. MaÒÍe}} a�d DaÌid Ja�e¬

ha¶ ×z d¨ czme ¶z miod ×heo Ýz¾ hea  P zfe¨¨izoal DeÖelz�meo¶? If Ýz¾’ e like maoÝ io 
ed¾ca¶izo, i¶ maÝ oz¶ be ¶he mz¨¶ �z¨i¶iÖe ¶hz¾gh¶¨  igh¶ zff ¶he ba¶. All ¶zz zf¶eo, 
� zfe¨¨izoal deÖelz�meo¶ io ed¾ca¶izo cao feel like ao im�z¨i¶izo, aoz¶he  bzÜ ¶z be 
checked, a h¾ dle ¶z be clea ed, z  ×z ¨e, a d eaded ×a¨¶e zf ¶ime ¶ha¶ cz¾ld be be¶¶e  
¨�eo¶ ×z kiog zo aoz¶he  ¶a¨k. 

W

Kee¨l�g ·he C¼··l�g Edge 
Sha«¨: P«�fe¯¯l��a� 
Lea«�l�g a�d Leade«¯hl¨ 
·he Wl�}�e« Wa×

1

A¨k Ýz¾ ¨elf aoz¶he  �¾e¨¶izo: Hz× zf¶eo dz Ýz¾ haÖe ¶he z��z ¶¾oi¶Ý ¶z a¶¶eod � zfe¨¨izoal 
deÖelz�meo¶ ¨e¨¨izo¨ hz¨¶ed bÝ a c¾  eo¶ cla¨¨ zzm ¶eache ? C i¶icallÝ  eflec¶ zo ×hz i¨  e¨�zo¨ible fz  
� zfe¨¨izoal leade ¨hi� io Ýz¾  ¨chzzl, di¨¶ ic¶, z  z gaoiça¶izo. A e ¶eache ¨ em�z×e ed ¶z be leade ¨ io 
¶hei  cla¨¨ zzm¨, io ¶he ¨chzzl, aod ¶he � zfe¨¨izo? Wha¶ z��z ¶¾oi¶ie¨ dz ¶eache ¨ haÖe ¶z adÖzca¶e fz  
¨chzzl¨ aod ¨¶¾deo¶¨? Sim�lÝ �¾¶, dz ¶eache ¨ haÖe z��z ¶¾oi¶ie¨ ¶z haÖe ¶hei  Özice¨ hea d?



Professional Learning and Teacher Leadership 
Research
 
Wheo  eÖie×iog ¶he da¶a, i¶ i¨ clea  z��z ¶¾oi¶ie¨ fz  
g z×¶h  ela¶ed ¶z ¶eache  leade ¨hi� aod 
� zfe¨¨izoal lea oiog eÜi¨¶ io Nz ¶h Ca zlioa. Sz, ×ha¶ 
dze¨ ¶he  e¨ea ch ¨aÝ abz¾¶ ¶he  ela¶izo¨hi� 
be¶×eeo ¶eache  leade ¨hi� aod � zfe¨¨izoal 
lea oiog z��z ¶¾oi¶ie¨? Fi ¨¶, ×e m¾¨¶ defioe ×ha¶ a 
¶eache  leade  i¨. Re¨ea che ¨ defioe ¶eache  leade ¨ 
a¨ ¶hz¨e ×hz “lead ×i¶hio aod beÝzod ¶he cla¨¨ zzm, 
ideo¶ifÝ ×i¶h aod czo¶ ib¾¶e ¶z a czmm¾oi¶Ý zf 
¶eache  lea oe ¨ aod leade ¨, aod iofl¾eoce z¶he ¨ 
¶z×a d¨ im� zÖed ed¾ca¶izoal � ac¶ice; aod acce�¶ 
 e¨�zo¨ibili¶Ý fz  achieÖiog ¶he z¾¶czme¨ zf ¶ha¶ 
leade ¨hi�” (Ka¶çeomeÝe  & Mzlle , 2001, �. 6), a 
defioi¶izo ¨ha ed bÝ Ng¾Ýeo e¶ al. (2019). Io e¨¨eoce, 
 e¨ea che ¨ echz ¶he ¨eo¶imeo¶ ¶ha¶ leade ¨hi� i¨ ao 
ac¶izo, oz¶ a ¶i¶le, aod fz  ¨chzzl z gaoiça¶izo¨ ¶z 
fz¨¶e  a czmm¾oi¶Ý zf lea oiog effec¶iÖelÝ, ¶eache ¨ 
m¾¨¶ fi ¨¶ be  eczgoiçed a¨ ¶he leade ¨ ¶heÝ a e 
(Ka¶çeomeÝe  & Mzlle , 2001; Ng¾Ýeo e¶ al., 2019).
 
Hz×eÖe , ¶eache  leade ¨hi� ×a¨ oz¶ al×aÝ¨ ¨eeo a¨ 
¶he cz oe ¨¶zoe zf � zfe¨¨izoal lea oiog io ¨chzzl¨. 
Hi¨¶z icallÝ, � zfe¨¨izoal deÖelz�meo¶ fea¶¾ ed zoe-
zff ¨e¨¨izo¨ zf¶eo hz¨¶ed bÝ ao eÜ¶e oal � e¨eo¶e  
¨e Öiog a¨ ao eÜ�e ¶ io ¶ha¶ a ea, b¾¶  e¨ea ch 
¨¾gge¨¶¨ ¶hi¨ ¶z�-dz×o a�� zach �e �e¶¾a¶ed a 
defici¶ Öie× zf ¶eache ¨ a¨ leade ¨ (Be gma k, 2023), 
�z¨i¶izoiog ¶eache ¨ a¨ lackiog ¶he koz×ledge z  
¨kill¨ ¶ha¶ m¾¨¶ be z¶he ×i¨e � zÖided bÝ eÜ¶e oal 
eÜ�e ¶¨ (Cla ke & Hzlliog¨×z ¶h, 2002). Thi¨ ¶Ý�e zf 
¶ adi¶izoal � zfe¨¨izoal deÖelz�meo¶–czod¾c¶ed 
eÜ¶e oallÝ, ×i¶hz¾¶ ¶he io�¾¶ aod eÜ�e ¶i¨e zf 
¶eache ¨–×ill oz¶ effec¶iÖelÝ add e¨¨ declioe¨ io 
¶eache  leade ¨hi� aod � zfe¨¨izoal lea oiog 
z��z ¶¾oi¶ie¨  a¶iog¨ oz¶ed ¨¶a¶e×ide f zm 2018 ¶z 
2022. 

Io  eceo¶ Ýea ¨ ac z¨¨ ¶he ¨¶a¶e zf Nz ¶h Ca zlioa, ¶he 
ao¨×e  ¶z ¶he¨e aod z¶he  �¾e¨¶izo¨ abz¾¶ ¶eache  
leade ¨hi� aod � zfe¨¨izoal lea oiog i¨ ioc ea¨ioglÝ 
beczmiog ‘Nz’. F zm 2018 ¶z 2022, Nz ¶h Ca zlioa 
Teache  Wz kiog Czodi¶izo¨ S¾ ÖeÝ (NCTWS)  e¨¾l¶¨ 
 eÖeal a g ad¾al declioe io ¶eache  ag eemeo¶ 
aÖe age¨ io ¶he a ea¨ zf Teache  Leade ¨hi� aod 
P zfe¨¨izoal Lea oiog O��z ¶¾oi¶ie¨ (Nz ¶h Ca zlioa 
De�a ¶meo¶ zf P¾blic Io¨¶ ¾c¶izo, 2022). Wi¶hio ¶he 
Teache  Leade ¨hi� czo¨¶ ¾c¶ zf ¶he NCTWS (2022), 
ag eemeo¶ ×i¶h ¶he fzllz×iog ¨¶a¶emeo¶¨ declioed 
bÝ 2% ¨¶a¶e×ide, “Teache ¨ a e  eczgoiçed a¨ 
ed¾ca¶izoal eÜ�e ¶¨,” “Teache ¨ a e ¶ ¾¨¶ed ¶z make 
¨z¾od � zfe¨¨izoal deci¨izo¨ abz¾¶ io¨¶ ¾c¶izo,” 
“Teache ¨ a e  elied ¾�zo ¶z make deci¨izo¨ abz¾¶ 
ed¾ca¶izoal i¨¨¾e¨,” aod “Teache ¨ haÖe ao 
a�� z� ia¶e leÖel zf iofl¾eoce zo deci¨izo makiog io 
¶hi¨ ¨chzzl” (2022 Hi¨¶z ical Ag ee AoalÝ¨i¨ - Teache  
Leade ¨hi� ¨ec¶izo).

IodiÖid¾al i¶em aoalÝ¨i¨ ×i¶hio ¶he P zfe¨¨izoal 
Lea oiog O��z ¶¾oi¶ie¨ czo¨¶ ¾c¶ zf ¶he NCTWS 
(2022)  eflec¶ed eÖeo g ea¶e  declioe¨ ¶hao ¶hz¨e zf 
Teache  Leade ¨hi�, ×i¶h a 6% declioe io ¶eache  
ag eemeo¶ ×i¶h ¶he fzllz×iog ¨¶a¶emeo¶, “Ao 
a�� z� ia¶e amz¾o¶ zf ¶ime i¨ � zÖided fz  
� zfe¨¨izoal deÖelz�meo¶,” aod a 5% declioe io 
ag eemeo¶ ×i¶h “P zfe¨¨izoal deÖelz�meo¶ i¨ 
diffe eo¶ia¶ed ¶z mee¶ ¶he iodiÖid¾al oeed¨ zf 
¶eache ¨” aod “P zfe¨¨izoal deÖelz�meo¶ � zÖide¨ 
zogziog z��z ¶¾oi¶ie¨ fz  ¶eache ¨ ¶z ×z k ×i¶h 
czlleag¾e¨ ¶z  efioe ¶eachiog � ac¶ice¨” (2022 
Hi¨¶z ical Ag ee AoalÝ¨i¨ - P zfe¨¨izoal Lea oiog 
O��z ¶¾oi¶ie¨ ¨ec¶izo).

Declioe¨ io ¶he NCTWS Teache  Leade ¨hi� aod 
P zfe¨¨izoal Lea oiog O��z ¶¾oi¶ie¨ czo¨¶ ¾c¶¨ 
¨hz¾ld czoce o ¨¶akehzlde ¨ ¨¶a¶e×ide, e¨�eciallÝ 
×heo czo¨ide iog ¶ha¶ ¶eache  leade ¨hi� aod 
� zfe¨¨izoal lea oiog a e c i¶ical ¶z ¶he ¨¾cce¨¨ zf 
Nz ¶h Ca zlioa �¾blic ¨chzzl¨. Sz c i¶ical, io fac¶, ¶ha¶ 
¶he Nz ¶h Ca zlioa De�a ¶meo¶ zf P¾blic Io¨¶ ¾c¶izo 
(2013) a�¶lÝ �laced “Teache ¨ Demzo¨¶ a¶e 
Leade ¨hi�” a¨ S¶aoda d 1 zf ¶he Nz ¶h Ca zlioa 
P zfe¨¨izoal Teachiog S¶aoda d¨, ×hich ¨e Öe a¨ ¶he 
fz¾oda¶izo fz  ed¾ca¶z  � e�a a¶izo, ¶eache  
eÖal¾a¶izo, aod � zfe¨¨izoal lea oiog io Nz ¶h 
Ca zlioa �¾blic ¨chzzl¨ (�. 3). Wheo eÜ�laioiog ¶he 
im�z ¶aoce zf ¶he Nz ¶h Ca zlioa P zfe¨¨izoal 
Teachiog S¶aoda d¨, ¶he Nz ¶h Ca zlioa De�a ¶meo¶ 
zf P¾blic Io¨¶ ¾c¶izo (2013) ¨�ecificallÝ ca¨¶ a Öi¨izo 
×he e “Teache ¨ a e Öal¾ed fz  ¶he czo¶ ib¾¶izo¨ 
¶heÝ make ¶z ¶hei  cla¨¨ zzm aod ¶he ¨chzzl” (�. 2).
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Teache  Leade ¨hi� io Ac¶izo: The Wiokle  
Mzdel
 
Simila  ¶z  a¶iog declioe¨ ¨¶a¶e×ide, Ha zld E. 
Wiokle  Middle Schzzl (HWMS) al¨z ¨a× declioe¨ 
f zm 2018 ¶z 2022 io Teache  Leade ¨hi� aod 
P zfe¨¨izoal Lea oiog O��z ¶¾oi¶ie¨ ×i¶hio NCTWS 
 e¨¾l¶¨. F zm 2018 ¶z 2022, HWMS oz¶ed a 7% 
dec ea¨e io ¶eache  ag eemeo¶ ×i¶h ¶he ¨¶a¶emeo¶ 
“Teache ¨ a e  eczgoiçed a¨ ed¾ca¶izoal eÜ�e ¶¨” aod 
a 9% dec ea¨e io ag eemeo¶ ×i¶h “Io ¶hi¨ ¨chzzl, ×e 
¶ake ¨¶e�¨ ¶z ¨zlÖe � zblem¨” (Philli�¨ & Jame¨, 
2024). HWMS al¨z di¨czÖe ed ¶eache  ag eemeo¶ 
declioed mz e ¶hao 20% ¶z “Ao a�� z� ia¶e amz¾o¶ 
zf ¶ime i¨ � zÖided fz  � zfe¨¨izoal deÖelz�meo¶” 
aod “P zfe¨¨izoal deÖelz�meo¶ i¨ diffe eo¶ia¶ed ¶z 
mee¶ ¶he iodiÖid¾al oeed¨ zf ¶eache ¨” (Philli�¨ & 
Jame¨, 2024). Addi¶izoallÝ, HWMS eÜ�e ieoced 
¨e¶back¨ io ¨¶¾deo¶ academic z¾¶czme¨ d¾ iog ¶hi¨ 
�e izd. Io 2022, HWMS ¨¶¾deo¶¨ did oz¶ mee¶ 
academic g z×¶h eÜ�ec¶a¶izo¨ a¨  e�z ¶ed bÝ ¶he 
Ed¾ca¶z  Val¾e-Added A¨¨e¨¨meo¶ SÝ¨¶em (EVAAS), 
a ¨igoificao¶ de�a ¶¾ e f zm ¨¶¾deo¶¨ ei¶he  
mee¶iog z  eÜceediog eÜ�ec¶ed g z×¶h f zm 2014 
¶h z¾gh 2019 (Philli�¨ & Jame¨, 2024). 

 
D¾ iog ¶hi¨ ¨ame �e izd aod a¨ �a ¶ zf a di¨¶ ic¶-×ide 
bzzk ¨¶¾dÝ zf JimmÝ Ca¨a¨’ (2017) bzzk C¾l¶¾ içe, 
HWMS a¨ked ¶eache ¨ ¶z ¨ha e ¶hei   e¨�zo¨e¨ ¶z 
¶he �¾e¨¶izo, “Whe e a e ×e aÖe age?” Ooce agaio 
¶eache  leade ¨hi� aod � zfe¨¨izoal lea oiog 
z��z ¶¾oi¶ie¨ eme ged a¨ ¶eache ¨ � zÖided 
feedback ¶ha¶ iocl¾ded ¨¾gge¨¶izo¨ ¨¾ch a¨ 
“Mz¶iÖa¶e each z¶he  ¶z be ¶eache  leade ¨,” 
“U¨e/emb ace each membe ’¨ ¨kill¨/¶aleo¶¨,” aod 
“Need ¨zme leade ¨hi� mzdeliog zf � zfe¨¨izoal 
deÖelz�meo¶” (Philli�¨ & Jame¨, 2024). A¨ HWMS 
×eighed ¶he NCTWS  e¨¾l¶¨ aod ¶eache ¨' 
¨¾gge¨¶izo¨, i¶ ×a¨ clea  ¶ha¶ a c ea¶iÖe ¨zl¾¶izo ×a¨ 
oeeded ¶ha¶ cz¾ld add e¨¨ a Öa ie¶Ý zf challeoge¨ 
¨im¾l¶aoez¾¨lÝ, iocl¾diog im� zÖiog ¶eache  
leade ¨hi�, � zÖidiog z��z ¶¾oi¶ie¨ fz  � zfe¨¨izoal 
lea oiog, b¾ildiog a c¾l¶¾ e zf lea oiog aod 
czmm¾oi¶Ý, aod �e ¨zoaliçiog ¶he¨e eÜ�e ieoce¨ ¶z 
¨¾i¶ ¶he oeed¨ zf HWMS ¶eache ¨. 

Tz begio add e¨¨iog declioe¨ io ¶eache  leade ¨hi� 
aod � zfe¨¨izoal lea oiog z��z ¶¾oi¶ie¨, a b zade  
defioi¶izo ¶hao ¶he hi¨¶z ical ¶z�-dz×o zoe-zff 
� zfe¨¨izoal deÖelz�meo¶ lec¶¾ e z  ×z k¨hz� 
fz ma¶ i¨  e�¾i ed (Be gma k, 2023). Saoca  e¶ al. 
(2021) ¨ha e addi¶izoal ¨¾gge¨¶izo¨ ¶ha¶ ¨hz¾ld be 
defioed a¨ � zfe¨¨izoal lea oiog z��z ¶¾oi¶ie¨ fz  
¶eache ¨, iocl¾diog z��z ¶¾oi¶ie¨ fz  czllabz a¶izo 
be¶×eeo ¶eache ¨, ¶eache  ed¾ca¶z ¨, aod 
admioi¨¶ a¶z ¨ ×i¶hio aod ac z¨¨ z gaoiça¶izo¨. 
Saoca  e¶ al. (2021) eocz¾ age ¶he c ea¶izo zf a 
c¾l¶¾ e zf czo¶io¾z¾¨ lea oiog bÝ cz¾�liog 
� zfe¨¨izoal lea oiog ×i¶h czllabz a¶izo aod 
czmm¾oica¶izo z��z ¶¾oi¶ie¨ aod im�lemeo¶iog 
¶he¨e ¨¶ a¶egicallÝ zÖe  ¶ime. Wi¶h ¶hi¨ mz e diÖe ¨e 
defioi¶izo zf � zfe¨¨izoal deÖelz�meo¶, ¶he �laÝbzzk 
zf � zfe¨¨izoal lea oiog z��z ¶¾oi¶ie¨ i¨ m¾ch la ge  
aod cao eoczm�a¨¨ maoÝ ioozÖa¶iÖe ¨¶ a¶egie¨ like 
io¨¶ ¾c¶izoal  z¾od¨, �ee  zb¨e Öa¶izo, cz-�laooiog 
aod cz-¶eachiog, aod � zfe¨¨izoal lea oiog 
czmm¾oi¶ie¨, amzog z¶he ¨.

LlzÝd aod DaÖi¨ (2018) � z�z¨ed ¶ha¶ a � agma¶ic 
a�� zach ¶z � zfe¨¨izoal lea oiog fz  ¶eache ¨ i¨ 
�z¨¨ible ¶h z¾gh a ¨¶ a¶egic balaoce ¶ha¶ i¨ 
 e¨�zo¨iÖe ¶z ¶he oeed ¶z � zÖide ¨�ecific, ¶a ge¶ed 
� zfe¨¨izoal lea oiog ¶z add e¨¨ ideo¶ified oeed¨ 
×hile al¨z fz¨¶e iog ¶eache  z×oe ¨hi� io ¶he 
� zfe¨¨izoal lea oiog � zce¨¨. B¾ildiog zo ¶he 
im�z ¶aoce zf ¶eache  z×oe ¨hi� io LlzÝd aod 
DaÖi¨'¨ (2018) fiodiog¨, Be gma k (2023) eÜ�lici¶lÝ 
¨¶a¶e¨ ¶ha¶ ¶eache ¨ �laÝ ao e¨¨eo¶ial  zle io 
� zfe¨¨izoal lea oiog z��z ¶¾oi¶ie¨. Be gma k (2023) 
 e�z ¶¨ ¶ha¶ ¨¾cce¨¨f¾l � zfe¨¨izoal lea oiog 
z��z ¶¾oi¶ie¨ m¾¨¶ be ¶eache -d iÖeo, ×i¶h ¶eache ¨ 
ac¶iÖelÝ facili¶a¶iog aod czllabz a¶iog ×i¶h czlleag¾e¨ 
io ¶he¨e eÜ�e ieoce¨. Thi¨ ¶eache -d iÖeo mzdel dze¨ 
oz¶ meao ¶ha¶ admioi¨¶ a¶z ¨ a e ab¨eo¶ f zm ¶he 
� zfe¨¨izoal lea oiog � zce¨¨, ¶hz¾gh. Fz¨¶e iog a 
¶eache -d iÖeo � zfe¨¨izoal lea oiog mzdel  e�¾i e¨ 
admioi¨¶ a¶iÖe leade ¨hi� ¶z c ea¶e ¶he ideal 
czodi¶izo¨ fz  ¶he ¨¾cce¨¨ zf a ¶eache -d iÖeo 
� zfe¨¨izoal lea oiog eoÖi zomeo¶.
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Wz k¨hz�, ¨z ¶he mz e ¶ime¨ Ýz¾ a¶¶eod, ¶he mz e 
z��z ¶¾oi¶ie¨ Ýz¾ haÖe ¶z ×io biogz � içe¨ like a 
Wzlf�ack Wz k¨hz� T-Shi ¶.

 

 
 

The ¨¾cce¨¨ zf ¶he Wzlf�ack Wz k¨hz� mzdel io 
achieÖiog i¶¨ gzal zf c ea¶iog a c¾l¶¾ e zf lea oiog 
aod ¶eache  leade ¨hi� ×a¨ eÖideo¶ almz¨¶ 
immedia¶elÝ, ×i¶h HWMS ¶eache  leade ¨hi� ¨za iog 
¶z ¶he di¨¶ ic¶ aod ¨¶a¶e leÖel¨. HWMS led all Caba  ¾¨ 
Cz¾o¶Ý Schzzl¨ io ¶he ¶z¶al o¾mbe  zf � e¨eo¶a¶izo¨ 
a¶ ¶he 2023 Caba  ¾¨ Cz¾o¶Ý Schzzl¨ RISE 
Czofe eoce, ×i¶h HWMS dz¾bliog ¶he o¾mbe  zf 
� e¨eo¶a¶izo¨ f zm aoÝ z¶he  ¨chzzl io ¶he di¨¶ ic¶ 
(Philli�¨ & Jame¨, 2024). HWMS al¨z fea¶¾ ed ¶h ee 
begiooiog ¶eache  � e¨eo¶a¶izo¨ a¶ ¶he Nz ¶h 
Ca zlioa A¨¨zcia¶izo fz  Middle LeÖel Ed¾ca¶izo  
Io¨�i e 2024 Czofe eoce, hz¨¶ed io Cha lz¶¶e io 
Ma ch zf 2024 (Dack e¶ al., 2024). The Wzlf�ack 
Wz k¨hz� c¾l¶¾ e zf lea oiog al¨z beoefi¶¶ed HWMS 
¨¶¾deo¶¨ ×i¶h 2023 EVAAS g z×¶h da¶a  eÖealiog a 
oea lÝ 20% im� zÖemeo¶ io academic g z×¶h fz  
HWMS ¨¶¾deo¶¨, a¨ HWMS zoce agaio me¶ eÜ�ec¶ed 
academic g z×¶h (Philli�¨ & Jame¨, 2024).
 

Io  e¨�zo¨e ¶z ¶he¨e challeoge¨, DaÖid Jame¨, a 
¨eÖeo¶h-g ade ¶eache  leade  a¶ HWMS  elied zo hi¨ 
� eÖiz¾¨ � zfe¨¨izoal eÜ�e ieoce aod begao ×z k 
c ea¶iog ao io-hz¾¨e � zfe¨¨izoal deÖelz�meo¶ 
¨e ie¨ called Wzlf�ack Wz k¨hz�¨. Wzlf�ack 
Wz k¨hz�¨ a e a ¨e ie¨ zf ¨hz ¶, Özl¾o¶a Ý, aod 
� ac¶ical � zfe¨¨izoal deÖelz�meo¶ ¨e¨¨izo¨ led bÝ 
HWMS ¶eache  leade ¨. The gzal zf ¶he¨e ×z k¨hz�¨ 
×a¨ ¨iog¾la : fz¨¶e  a c¾l¶¾ e zf lea oiog amzog¨¶ ¶he 
ed¾ca¶z ¨ a¶ HWMS ¶ha¶, zoce e¨¶abli¨hed, ×z¾ld 
c ea¶e czo¨i¨¶eo¶ z��z ¶¾oi¶ie¨ fz  ¶eache  
leade ¨hi� aod � zfe¨¨izoal lea oiog �e ¨zoaliçed ¶z 
¶he oeed¨ zf ¶he HWMS czmm¾oi¶Ý.

 

The Wzlf�ack Wz k¨hz� mzdel begio¨ ×i¶h a call fz  
� z�z¨al¨ deliÖe ed ¶z all ¶eache ¨ a¶ ¶he begiooiog 
zf ¶he ¨chzzl Ýea . Teache ¨ ¨¾bmi¶ ¶hei  � zfe¨¨izoal 
deÖelz�meo¶ ×z k¨hz� � z�z¨al¨, ×hich a e ¶heo 
 eÖie×ed aod ¨¶ a¶egicallÝ ¨ched¾led ¶h z¾ghz¾¶ ¶he 
academic Ýea . Time fz  ¶he¨e ¶eache -� z�z¨ed 
×z k¨hz�¨ i¨ ca Öed io¶z ¶he ¨ched¾le each F idaÝ a¶ 
8 am befz e ¨¶¾deo¶¨ a  iÖe.
 
Jame¨ aod ¶he HWMS ¶eam  eczgoiçed ¶ha¶ ¶eache  
�a ¶ici�a¶izo aod b¾Ý-io ×z¾ld be c i¶ical ¶z ¶he 
¨¾cce¨¨ aod ¨¾¨¶aioabili¶Ý zf ¶he Wzlf�ack Wz k¨hz� 
mzdel, ¨z ¶z � zmz¶e ¶he ¨e¨¨izo¨, ¨lide deck¨, aod 
z¶he  ma¶e ial¨ a e ¨ha ed ¶h z¾gh ×eeklÝ ¨¶aff oz¶e 
czmm¾oica¶izo¨. Pa ¶ici�ao¶¨ ea o Czo¶io¾iog 
Ed¾ca¶izo Uoi¶ (CEU) c edi¶ fz  each Wzlf�ack 
Wz k¨hz� led z  a¶¶eoded, aod HWMS leade ¨hi� 
ha¨ deÖi¨ed z¶he  c ea¶iÖe ×aÝ¨ ¶z ioceo¶iÖiçe 
¶eache  �a ¶ici�a¶izo iocl¾diog ¨e¨¨izo-¨�ecific 
giÖea×aÝ¨ zffe ed bÝ iodiÖid¾al � e¨eo¶e ¨ aod 
Wzlf�ack Wz k¨hz� Biogz. Wzlf�ack Wz k¨hz� 
Biogz i¨ a dece�¶iÖelÝ ¨im�le Ýe¶ effec¶iÖe me¶hzd 
fz  eocz¾ agiog Özl¾o¶a Ý �a ¶ici�a¶izo, a¨ ¶eache ¨ 
c ea¶e ¶hei  z×o biogz bza d aod label ¶he bza d 
×i¶h o¾mbe ¨ a¶ ¶he begiooiog zf each academic 
Ýea . Biogz o¾mbe ¨ a e ¶heo  aodzmlÝ geoe a¶ed 
aod ¨ha ed a¶ ¶he eod zf each ×eeklÝ Wzlf�ack 
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The data points are clear, so how do HWMS teachers feel about the Wolfpack Workshop 
model? When asked, they love to share their experiences of how these creative workshops 

have inspired them.
 
 

“Wolfpack Workshops help create an inclusive environment that fosters teacher growth and 
support. I am extremely grateful for the knowledge I have gained from my colleagues and for 

the opportunity to start each Friday with fellowship and learning” (M. Liddle, HWMS EC 
teacher, personal communication, March 3, 2024).

 
“I have found Wolfpack Workshops to be incredibly beneficial to my teaching practice. The 
small group setting really adds a special element to the learning experience. The sense of 
fellowship and community that is fostered during these times is truly invaluable” (A. Leslie, 

HWMS teacher, personal communication, March 3, 2024).
 

“Wolfpack Workshops have created a sense of connectedness between the staff at Winkler. 
We look forward to learning from each other every Friday” (D. Pannell, HWMS teacher and 

beginning teacher mentor, personal communication, March 4, 2024).
 

“Wolfpack Workshops have effectively created opportunities for leadership at Winkler in the 
sense that every staff member is encouraged to teach, learn, and grow from them. As a first-

year teacher, dedicating my Friday mornings to time spent with other professionals 
discussing educational topics that directly impact my own students and teaching practices 

motivates me to pursue my goals constantly. These meetings allow for all staff to have a voice 
and share their insight, therefore strengthening not only our school culture but our 

confidence as professional educators as well” (H. Washburn, HWMS beginning teacher, 
personal communication, April 24, 2024).

 
“It’s refreshing to hear similar victories or challenges our colleagues face and provide clear 

moments of fluency among staff members in the same building. When we align ourselves as 
a group, we grow stronger both individually and as a team” (D. Newman, HWMS teacher, 

personal communication, March 8, 2024).
 

“I look forward to our Wolfpack Workshops every Friday. I enjoy learning about new topics (or 
refreshing my brain on old ones) and getting the opportunity to see and visit with colleagues 

that I may not run into during the school day” (C. Sloan, HWMS EC Teacher, personal 
communication, March 5, 2024).

 
“Wolfpack Workshops cultivate a positive community culture at Winkler, providing teachers 
the opportunity to learn from one another as experts in their pedagogy and share research-
based best practices. This allows all teachers–whether you are a special education teacher, 

art teacher, content-specific teacher, or interventionist–to have another entry point and point 
of view on a certain topic. As a beginning teacher who presented a Wolfpack Workshop 

session, I have found it to be a great space to collaborate as constructive stakeholders within 
our school to address patterns and solutions” (T. Gabriel, HWMS beginning teacher, personal 

communication, April 16, 2024).
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Conclusion
 
Teache  leade ¨hi� i¨ e¨¨eo¶ial ¶z ¶he ¨¾cce¨¨ zf 
�¾blic ¨chzzl¨ io Nz ¶h Ca zlioa, aod ¶he Nz ¶h 
Ca zlioa Teache  Wz kiog Czodi¶izo¨ S¾ ÖeÝ (2022) 
 e¨¾l¶¨ a e clea : Teache ¨ ×ao¶ ¶z be  eczgoiçed a¨ 
¶he eÜ�e ¶¨ ¶heÝ a e aod haÖe ¶hei  Özice¨ hea d 
×heo i¶ czme¨ ¶z makiog deci¨izo¨ a¶ ¶he ¨chzzl, 
di¨¶ ic¶, aod ¨¶a¶e leÖel¨. Hz×eÖe , deÖelz�iog 
¨zl¾¶izo¨ io  e¨�zo¨e ¶z ¶he oz¶ed declioe¨ io 
¶eache  leade ¨hi� aod � zfe¨¨izoal lea oiog 
z��z ¶¾oi¶ie¨  e�¾i e¨ c ea¶iÖe ¶hiokiog aod ¨¶ zog 
leade ¨hi�, aod ¶ adi¶izoal me¶hzd¨ zf � zfe¨¨izoal 
deÖelz�meo¶ ×ill oz¶ effec¶iÖelÝ add e¨¨ ¶he¨e 
challeoge¨. J¾¨¶ a¨ Ha zld E. Wiokle  Middle Schzzl 
ha¨ eÜ�e ieoced a ¨¾ ge zf ¶eache  leade ¨hi� a¶ ¶he 
¨chzzl, di¨¶ ic¶, aod ¨¶a¶e leÖel¨ ¶h z¾gh i¶¨ 
im�lemeo¶a¶izo zf ¶he Wzlf�ack Wz k¨hz� mzdel, 
×e belieÖe a ¨calable ¨zl¾¶izo ¶z fz¨¶e  ¶eache  
leade ¨hi� aod ioc ea¨e acce¨¨ ¶z � zfe¨¨izoal 
lea oiog z��z ¶¾oi¶ie¨ i¨ �z¨¨ible io eÖe Ý ¨chzzl. 
LeÖe agiog ¶he la¶e¨¶  e¨ea ch zo effec¶iÖe 
� zfe¨¨izoal lea oiog aod a�� z� ia¶elÝ �z¨i¶izoiog 
¶eache ¨ a¨ e¨¨eo¶ial leade ¨ io deÖelz�iog aod 
deliÖe iog � zfe¨¨izoal deÖelz�meo¶ cao fz¨¶e  a 
¨¶ zog aod czo¶io¾z¾¨ c¾l¶¾ e zf lea oiog ¶ha¶ 
io¨�i e¨ ¶eache  leade ¨hi� a¶ all leÖel¨. 
 

Keeping the Cutting Edge Sharp: Ensuring Effective 
Professional Learning
 
De¨�i¶e ¶ z¾ble¨zme da¶a a¶ ¶he ¨chzzl z  ¨¶a¶e leÖel, i¶ 
i¨ �z¨¨ible ¶z fli� ¶he �a adigm zo ¶eache  leade ¨hi� 
aod � zfe¨¨izoal lea oiog z��z ¶¾oi¶ie¨ aod c ea¶e a 
czllabz a¶iÖe c¾l¶¾ e zf lea oiog ×i¶hio a ¨chzzl, 
di¨¶ ic¶, z  z¶he  z gaoiça¶izo, j¾¨¶ a¨ HWMS 
acczm�li¨hed ¶h z¾gh ¶he We¨¶e o Wz k¨hz� mzdel. 
Hz×eÖe , e¨¶abli¨hiog a f¾oc¶izoal mzdel zf 
� zfe¨¨izoal lea oiog a¶ ¶he z gaoiça¶izoal leÖel i¨ j¾¨¶ 
¶he ¨¶a ¶. NeÜ¶, ×e m¾¨¶ io¶eo¶izoallÝ aod czo¨i¨¶eo¶lÝ 
eÖal¾a¶e z¾  � zfe¨¨izoal lea oiog eÜ�e ieoce¨ ¶z 
eo¨¾ e ¶heÝ a e aod ×ill  emaio effec¶iÖe io ao eÖe -
chaogiog laod¨ca�e zf middle g ade¨ ed¾ca¶izo. Wha¶ 
¨¶e�¨, ¶heo, cao be ¶akeo ¶z eo¨¾ e ¶ha¶ � zfe¨¨izoal 
lea oiog z��z ¶¾oi¶ie¨ a e, aod ×ill czo¶io¾e ¶z  emaio, 
effec¶iÖe?
 
Thzma¨ R. G¾¨keÝ (2016) di¨¶illed fiÖe e¨¨eo¶ial ¨¶age¨ 
fz  ao effec¶iÖe eÖal¾a¶izo mzdel zf � zfe¨¨izoal 
lea oiog fz  z gaoiça¶izo¨, � zÖidiog ao e¨¨eo¶ial g¾ide 
fz  ¶hi¨ � zce¨¨.
 
Level 1: Ga¾ge ¶he �a ¶ici�ao¶¨'  eac¶izo¨ af¶e  
�a ¶ici�a¶iog io ¶he � zfe¨¨izoal lea oiog eÜ�e ieoce. 
Io e¨¨eoce, did ¶he �a ¶ici�ao¶¨ eojzÝ ¶he eÜ�e ieoce?
 
Level 2: Ga¾ge �a ¶ici�ao¶ lea oiog ×i¶hio ¶he 
� zfe¨¨izoal lea oiog eÜ�e ieoce. Wha¶ oe× 
koz×ledge aod ¨kill¨ did �a ¶ici�ao¶¨ gaio af¶e  
�a ¶ici�a¶iog io ¶hi¨ eÜ�e ieoce?
 
Level 3: Shif¶ ¶he fzc¾¨ he e ¶z z gaoiça¶izoal 
cha ac¶e i¨¶ic¨ ¶ha¶ ei¶he  hel� z  hiode  ¶he ¨¾cce¨¨ zf 
� zfe¨¨izoal lea oiog eÜ�e ieoce¨. A e ¶he � zfe¨¨izoal 
lea oiog eÜ�e ieoce¨ aligoed ×i¶h ¶he z gaoiça¶izo'¨ 
gzal¨? A e  e¨z¾ ce¨ made aÖailable ¶z eo¨¾ e effec¶iÖe 
� zfe¨¨izoal lea oiog? I¨ ¶he a�� z� ia¶e amz¾o¶ zf 
¶ime � zÖided ¶z eocz¾ age � zfe¨¨izoal lea oiog?
 
Level 4: Ga¾ge ¶he eÜ¶eo¶ ¶z ×hich �a ¶ici�ao¶¨ ¾¨ed 
¶he koz×ledge aod ¨kill¨ gaioed f zm ¶he � zg am io 
¶hei  � zfe¨¨izoal � ac¶ice. Thi¨  e�¾i e¨ ¨zme ¶ime ¶z 
�a¨¨ befz e ¶hi¨ eÖal¾a¶izo cao ¶ake �lace,  eflec¶iog a 
oeed fz  ¨¶ a¶egic �laooiog  ela¶ed ¶z ¶he eÖal¾a¶izo zf 
� zfe¨¨izoal lea oiog ×i¶hio z gaoiça¶izo¨.
 
Level 5: Ga¾ge ¶he im�ac¶ zf ¶he � zfe¨¨izoal lea oiog 
eÜ�e ieoce zo ¨¶¾deo¶ lea oiog z¾¶czme¨. Hz× did 
¶hi¨ � zfe¨¨izoal deÖelz�meo¶ beoefi¶ ¨¶¾deo¶¨?
U¨iog G¾¨keÝ’¨ (2016) f ame×z k zf � zfe¨¨izoal 
lea oiog eÖal¾a¶izo, ×e cao ¶ake io¶eo¶izoal ¨¶e�¨ ¶z 
eo¨¾ e ¶ha¶ � zfe¨¨izoal lea oiog eÜ�e ieoce¨ a e 
effec¶iÖe, efficieo¶, aod mz¨¶ im�z ¶ao¶lÝ, �z¨i¶iÖelÝ 
im�ac¶ z¾  ¨chzzl czmm¾oi¶ie¨ czo¨i¨¶eo¶lÝ zÖe  ¶ime.

Daoiel MaÜ×ell i¨ a Lec¶¾ e  aod 
UoiÖe ¨i¶Ý S¾�e Öi¨z  fz  middle aod 

¨eczoda Ý ed¾ca¶izo a¶ UNC Cha lz¶¶e. 
Hi¨  e¨ea ch io¶e e¨¶¨ iocl¾de 

io¨¶ ¾c¶izoal de¨igo, ed¾ca¶izoal 
¶echozlzgÝ, aod ¨¾��z ¶ mzdel¨ fz  

begiooiog ¶eache ¨.

dmaÜ×el8@cha lz¶¶e.ed¾
 

DaÖid Jame¨ i¨ a Middle Schzzl Szcial 
S¶¾die¨ Teache  Leade  a¶ Ha zld E. 

Wiokle  Middle Schzzl io Czocz d, NC. 
He ¶ake¨ � ide io ¶he deÖelz�meo¶ zf 
begiooiog ¶eache ¨ aod ¶he zogziog 

¨¾��z ¶ zf eÜ�e ieoced ed¾ca¶z ¨ 
¶h z¾gh ¶a ge¶ed � zfe¨¨izoal 

deÖelz�meo¶ z��z ¶¾oi¶ie¨ ¶ha¶ 
�z¨i¶iÖelÝ affec¶ ¨chzzl c¾l¶¾ e, b¾ild 

leade ¨hi� ca�aci¶Ý, aod ioc ea¨e ¨¶¾deo¶ 
achieÖemeo¶.

DaÖid.Jame¨@caba  ¾¨.k12.oc.¾¨
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Teachers are 
Professionals: Making 
Decisions Around 
Literature

Abstract

 With book banning on the 
rise in the United States, this 
is a call for our teachers to 
become familiar with their 
state and community rules 
and requirements around 
censorship. As licensed 
professionals, teachers and 
administrators need to 
understand their rights and 
responsibilities around 
choosing appropriate 
literature for their diverse 
student populations in the 
classroom. Learning about the 
history, legislation, and data 
surrounding book challenges 
is the first step to combatting 
this critical issue in education. 

"The goal of reading teachers should be to allow 
students the opportunity to read interest-based 
books to which they can relate, learn from, and 

connect."

by Erica Neal
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are underrepresented in the curriculum. First Book Staff 
(2023) found that 72% of teachers believe this has direct 
implications on student reading engagement, with 78% 
of students being more likely to read more given the 
option of reading a banned book. Therefore, this is an 
issue that educators need to familiarize themselves 
with, understanding their rights to make curriculum 
choices that best meet the needs of their students. 

Background
 
Throughout history, book censorship has been an issue, 
dating back centuries in the United States, as well as in 
other countries. In the past, censorship was connected 
to the idea of obscenity (Steele, 2020). Steele discusses 
how censorship also stemmed from racial or ethnic 
background of the authors in public libraries, as well. 
Previously, the main goal of censorship was to diminish 
the voices of people, focusing on religious views, race, 
and LGBTQ materials (Pickering, 2023). According to 
Pickering,  “The tipping point, however, was probably the 

Book banning has been a rising issue 
throughout the United States, with 
increasing numbers of books targeted. 
According to reports published each 
year by the Office of Intellectual 
Freedom of the American Library 
Association (ALA), there were 2,571 
unique book titles challenged in 2022. 
This is an increase from 2021, when a 
total number of books challenged was 
1,858 (ALA, n.d.a.). When discussing 
books challenged, the focus is on 
specific titles that have been targeted, 
rather than the total number of 
challenges made by all books. The 
students most affected by book banning 
and censorship are those students who 
are already marginalized in  education 
(Ginsberg, 2024.). 
Based on the reports from the ALA, most of the books 
being targeted were written by or about people who 
identify with the LGBTQIA+ community, Black people, 
Indigenous people, and people of color. Collins (2023) 
says that the book itself is not harmful, “It’s about 
refusing to see the value in the perspectives of people 
on the margins'' (p. 59). According to the International 
Literacy Association’s (n.d.) fundamental right number 
4 on the Children’s Right to Read list, students should 
have the ability to choose what they are reading. The 
movement of book banning hinders that right, 
especially for students who identify with the topics 
being challenged. Book banning quiets the voices of 
students typically underrepresented in education, 
while also limiting an educator’s ability to offer 
students a well-rounded curriculum, denying students 
the right to a complete educational experience 
(Alleyne, 2022). Removing these books causes those 
students to feel removed from reading education. 

Not only does this pose a problem for students, but it 
also affects the teachers, who are professionals in the 
field and need to be able to make curriculum 
decisions on a regular basis. It has been reported that 
teachers believe that book bans have a negative 
impact on their profession, the classroom experience, 
and student learning (First Book Staff, 2023). According 
to First Book Staff, two-thirds of educators feel that 
the book censorship that is happening in schools 
negatively impacts their ability to teach their students. 
Among those teachers, the majority are working in 
low-income   communities  with  the  populations  that 
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move toward publishing children’s literature that was 
not designed solely to morally prime children into 
being good children'' (p. 2). This is when the schools 
began to feel the effects of censorship, only 
continuing to increase throughout the United States 
during movements, such as the Black Lives Matter 
Movement and the growth of the LGBTQ+ 
community.
 
Teachers need the ability to design instruction that is 
tailored to all students’ needs and interests. According 
to Gallagher and Kittle (2018), a well-rounded reading 
curriculum involves a mixture of independent reading, 
book clubs, and whole-class texts, giving students the 
ability of choice reading most of the year. Access to 
diverse texts is needed for this to occur. The book-
banning movement has a direct effect on not only 
students but also the teachers. Knowledge of the 
current censorship climate could restrict new 
teachers, who are worried about the impacts of these 
issues within their school district and classroom from 
going into the field (Sachdeva et al., 2023). Based on 
the study conducted by Sachdeva et al., new 
educators viewed themselves as having the role of 
protecting students’ right to read (2023). These 
teachers could use their knowledge of the 
instructional material and school district policies to 
defend the freedom of choice with literature. 
Sachdeva et al. (2023) state, “These educators 
understood that the symbolic battle was for the rights 
of  young   people   to   choose   what  to  read  and  to  

(ALA, n.d.a.). The newest data 
presented by the ALA shows that in 
2023, there were a total of 4,240 
books challenged for censorship (ALA, 
n.d.b.). When focusing on book 
challenges, it is important to note that 
this is the total number of unique 
books challenged. The increase from 
183 to 4,240 has been dramatic from 
2014 to 2023, showing this is a 
growing issue in our country. 
 
PEN America writers Friedman and 
Johnson (2022) note that 41% of 
books banned include LGBTQIA+ 
themes, characters, and authors. The 
second highest topic targeted was 
characters of color at 40%. Following 
these, the next three subject matters 
include   sexual   content,   titles   with 

have access to materials that are relevant” (p. 51). One 
teacher in this study spoke directly of the LGBTQ 
population, saying that she could not turn her back on 
them. 
 
The learning environment that students are in has an 
impact on their ability to learn and understand 
experiences other than their own, and, without an 
inclusive space, students will disassociate the 
classroom from real life (Gay, 2018). According to 
Dougherty et al. (2022), teachers can create a safe, 
inclusive environment for students by allowing the 
classroom to become a community of readers. The 
author continues by explaining that giving students 
choice builds autonomy and a sense of belonging, 
which ultimately increases reading engagement. 
Therefore, teachers need to have knowledge of their 
rights around the curriculum to support themselves 
when determining the literature introduced in the 
classroom, protecting themselves from resistance from 
parents and community members.

Data
 
Each year, the American Library Association (ALA) 
releases information on banned book data in America. 
Based on the data reported, book banning and 
censorship is a growing issue throughout the country. 
According to the ALA (n.d.a.), in 2014, there were a total 
of 183 reported book challenges across the United 
States.   This   number  increased  in 2021, totaling 1,858 
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At the state level, regulations vary from state to state. 
As an example, North Carolina has policies 
surrounding book censorship at the state and district 
level. Childress (2022) discusses the pushback against 
censorship within the state. The author shares that 
there are opposing viewpoints surrounding book titles 
and how censorship should be handled. In the article, 
it is discussed that the increase in issues appears to 
be an extension of the Critical Race Theory (CRT) bans 
that have been employed in education recently, as 
well. The article focuses on a specific case where a 
teacher chose a book list from the approved book 
choices and still received backlash from parents, 
consisting of complaints to the administration and the 
board of the school district. The parents felt that the 
book chosen was inappropriate for students to read. 
This is why it is essential for the district to have a 
specific policy surrounding book choice so that 
teachers are familiar with what it requires. Senate Bill 
90 (2023), which has a section focused on curriculum 
with a definition of “harmful to minors” speaks to the 
issue of censorship. The bill states:

 

issues of race and racism, and titles 
focusing on themes of activism. The 
newest report from the ALA (n.d.b.) 
reports that, in 2023, 47% of the titles 
challenged are representative of the 
LGBTQIA+ population and BIPOC 
population. Young adult material is the 
most frequent type of book banned, 
taking up 56% of materials challenged 
(Meehan & Friedman, 2023). Based on 
this data, it can be concluded that 
materials of underrepresented students 
are typically a target for book banning 
and censorship, showing that teachers 
need to provide diverse reading 
material, meeting the needs and 
interests of all students.

 
 
Federally, the banning book law is primarily governed 
by the Board of Education v. Pico (1982).  In this case, the 
Supreme Court held that the materials presented in 
school should have value to the school’s educational 
mission while meeting the needs of the students. It 
was also stated that school boards should consider 
the First Amendment rights of students, ensuring 
books cannot be removed based on the premise of 
disagreeing with the content. This should be a basis 
used when teachers are looking to discuss books that 
are being used in the classroom.
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G.S. 14-190.13 defines ‘harmful to minors’ as the 
quality of any material (defined as picture, 
drawing, video recording, film, or other visual 
depiction or representation not consisting  
entirely of written words) or performance that 
depicts sexually explicit nudity or sexual activity 
(Senate Bill 90, 2023).



situation for educators to face today. It is 
representative of a fear that many teachers have. 
According to Sachdeva et al. (2023), the teachers felt 
that their role should be to protect the readers in the 
classroom by defending their right to read what they 
choose. The findings showed that it is essential for 
teachers to understand their rights as an educator to 
defend the freedom of choice for reading. Sachdeva et 
al. (2023) state, “Librarians and educators today find 
themselves called to become warriors in the current 
culture wars as they seek to ensure that all students 
have access to what they choose to read” (p. 52). 
Therefore, it is recommended for teachers to 
familiarize themselves with the current policies and 
laws set up in their state and school district. Teachers 
are  licensed  professionals,   the   experts  around  the 

curriculum, and they should have the opportunity to 
create instructional materials that meet each 
students’ diverse needs. If there are no policies in 
place, it would be recommended to follow the federal 
policy stated earlier related to censorship or help 
facilitate a committee within a school district to create 
a school-wide censorship policy for teachers to 
implement.
 
Conclusion
 
In many instances, teachers will still receive backlash 
for book selections for classroom materials. A 
suggestion  for  this  circumstance  includes  providing

 

would be helpful when it comes to issues 
censorship. With reading engagement on a 
decline, this issue is pressing because, 
based on research, much of the decline in 
motivation is due to the educational 
environment not meeting the needs of 
students (Alley, 2019). The need for 
students’ autonomy when controlling 
decisions, including what they are reading, 
allows students to feel secure and 
connected to their education. Each state, 
and typically school district, has rules 
related to book censorship. In North 
Carolina specifically, using Senate Bill 90 
(2023) as a guide, while  focusing on the 
term  "harmful  to  minors,"   districts   could  

The criteria in the Senate Bill includes specifics 
regarding if the average adult would find it offensive 
and if the material lacks literary, artistic, political, or 
scientific value for students.  Therefore, the 
suggestion would be for each school district to have a 
specific policy centered around the state policy that is 
already in place, allowing teachers to have necessary 
support in place. 

Recommendations
 
To help prohibit the additional rise in the number of 
books challenged, teachers and administrators need 
to be familiar with local laws around book banning. 
Teachers could become familiar with the laws and 
policies protecting the literature in their school, which 

 
 

 

determine exactly what is harmful for minors in their 
specific buildings, outlining exactly what their policy 
should look like. Once policies are created, teachers 
and administrators should become familiar with those 
rules. If the reasoning for targeting the book is outside 
those rules, teachers and administrators can use the 
policy as an argument to stand by their curricular 
choice.

Based on a case study conducted by Sachdeva et al. 
(2023), focusing on teacher perspectives of book 
banning, one educator described a situation in which 
they had been challenged for a book choice that they 
made  in  the  classroom.   This  is  not  an  uncommon 
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options for books when the material could be deemed 
inappropriate based on events and themes. This will 
provide those who feel their child should not be 
reading a particular book option an alternative. This 
gives the teacher protection, while still exposing 
students to rich, diverse materials that all students 
can engage.
 
Based on the data and information presented, this is a 
call to teachers and administrators to curb the issue of 
book banning. It is important to work with the 
administration when determining book choices, 
ensuring that the books follow the policy that the 
district has set up regarding books and book selection. 
Making this communication ahead of time will help to 
ensure teacher support if the need arises. As reading 
motivation continues to decrease (Alley, 2019), the 
need for student choice and connections to reading is 
necessary, and it is at the hands of educators and 
administrators to protect students’ right to read. The 
goal of reading teachers should be to allow students 
the opportunity to read interest-based books to which 
they can relate, learn from, and connect. 

 



Em�z×e iog S¶¾deo¶¨: 
C¾l¶iÖa¶iog EfficacÝ Th z¾gh 

Cla¨¨ zzm Leade ¨hi�
bÝ Bzooie Rzz�

Imagine standing before a classroom, delivering 
an awe-inspiring lesson aimed to engage 
students through relevant and active learning. 
Amidst the array of angelic adolescent faces, 
many appear disengaged, distracted, and wholly 
uninterested. Though hours were spent creating 
active and engaging learning experiences based 
on best educational practices, there remains the 
pervasive challenge of student apathy. Beneath 
the surface of this disengagement lies the 
concept of self-efficacy: the belief in one’s 
capacity to accomplish tasks and achieve goals 
(Bandura, 1977). In the educational realm, self-
efficacy influences student engagement, 
perseverance, and academic achievement. 
Understanding and cultivating self-efficacy is 
imperative in fostering a vibrant conducive 
learning environment. 

Understanding Self Efficacy 
 
Albert Bandura (1997) describes self-efficacy as 
“a major basis of action. Unless people believe 
they can produce desired effects by their actions, 
they have little incentive to act” (pp.2-3). The 
definition is simple enough; however, it holds a 
broad range of important psychosocial 
implications. 

When students have high self-efficacy they do 
well on assessments, are engaged and proactive 
in their learning, and show a strong intrinsic 
motivation to learn from mistakes and overcome 
obstacles. As such, low self-efficacy becomes a 
self-limiting factor. The expectation of academic 
failure overcomes the desire to try, thereby 
creating the apathy seen so often in our students.
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persuasion, and emotional arousal (Bandura 1977). Performance accomplishments include how students interpret 
results, whether they are grades, achievement recognition, or task completion, and are based on preset goals. 
One student may struggle to complete an assigned task in a class period. Finishing a task is then interpreted as 
a performance accomplishment by that student regardless of the assigned grade. Students who watch peers and 
mentors succeed gain a vicarious experience and a positive source of self-efficacy. ‘If he can do it, then I can do 
it,’ is a phrase often repeated in the classroom. Activities such a Peer Review and Expert Students provide a 
double source of self-efficacy in performance accomplishments and vicarious experience. Verbal persuasion is 
most commonly used in the classroom setting as teachers beg and plead with students to turn in work. This is 
also more effective with adolescents' growing understanding of social relationships when peers encourage and 
assist students. Emotional arousal refers to the state of mind a student experiences when attempting a task. For 
example, when confronted with a math problem, I tend to sweat, tear up, and get angry, all of which are 
counterproductive to the completion of the task. In this state, my self-efficacy for completing the task is reduced. 
On the other hand, providing a relaxing environment can build a student’s efficacy in that challenging task as it 
reduces the heart rate and calms the mind to focus. 

Self-Efficacy and Identity 
 
Self-efficacy is tied to our students’ growing identity. As our students gain an understanding of themselves in the 
classroom, they develop their belief in their academic abilities. ‘I’m not a reader,’ is often the first thing a student 
tells an ELA teacher when asked to read for a 15-minute block. They have self-identified as a nonreader based 
on past failures and thus do not have the efficacy to try. “I am not a math person,” is the first thing I say when 
confronted with long rows of numerical data at a data meeting. These examples are based on past classroom 
experiences that have formed our academic identities. As students move through academics, they begin to 
identify themselves as learners versus non-learners in specific academic tasks based on past performance 
assessments. Students who experience repeated successes have a stronger self-efficacy and tend to view failure 
as  a  stepping  stone to  success.  Those  with  lower  self-efficacy view success as unattainable and therefore no

Self-efficacy “affects an individual’s choice of 
activities, effort, and persistence” (Artino, 2012, 
p.78). Educators gape when our most apathetic 
student explains how they stay up all night 
attempting to pass a level in a video game and 
then stare blankly at the wall when asked to 
complete an assignment. Students choose these 
activities because they have a high self-efficacy 
in these tasks. They believe they can achieve 
their goal, making it to the next level, because 
they passed the level before, watched others 
complete the level, and are immediately 
rewarded with the pleasurable biofeedback of 
accomplishment. 

As shown in Figure 1, Bandura identified four 
sources of efficacy as performance 
accomplishments,   vicarious  experience, verbal  

longer make the attempt. Intentionally 
incorporating strategies to enhance student 
self-efficacy boosts motivation and engagement 
while influencing their perception of success. 
Research by Strahan, Jones, and White (2022) 
emphasizes the roles educators play as live 
modelers, shaping student’s identity, stating, 
“the classroom context and teacher’s control of 
it can hinder or enhance identity development 
in students” (p.116). Studies show that 
performance assessments are the most 
influential source of self-efficacy; therefore, 
including appropriately challenging and 
collaborative tasks in the classroom can 
scaffold success, thereby increasing student 
self-efficacy.

Figure 1
 Self-Efficacy Sources (Bandura, 1977)
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Leadership Implementation Strategies
 
With this understanding in mind, I was determined to 
grow student self-efficacy through the 2023-2024 
school year. I intentionally implemented strategies that 
would provide Bandura’s (1977) sources of self-efficacy 
throughout the lessons, assignments, and roles in the 
classroom. An efficacy survey at the beginning of the 
year provided the data needed to set forth on the 
journey to replace apathy with efficacy. 

Leading Others: Greeter 
 
By tending to student self-efficacy, integrating 
classroom roles can serve as a powerful tool. In their 
book When Kids Lead (2020), Todd Nesloney and 
Adam Dovico offer suggestions that contribute to 
enhancing both individual and collective self-efficacy 
among students. One effective approach included 
classroom jobs. For instance, the greeter. The greeter 
was tasked with welcoming any person who entered the 
classroom, introducing themselves, and assuming 
responsibility for providing information about the 
ongoing lesson. They maintained their job for one 
month and then trained the new greeter in the protocol 
they developed. Initially, only a few students would 
volunteer for a position like the greeter. After watching 
others perform and the compliments often rained upon 
them, interest increased among other students. Through 
consistent performance in this responsibility, students 
developed a sense of confidence in their ability to meet 
with unfamiliar adults and fulfill their responsibilities. 
Passing on their role ensured a cycle of self-
improvement and peer modeling. Through this position, 
they experienced performance exposure and 
desensitization leading to a positive performance 
accomplishment. For others, they provided live 
modeling displaying a positive vicarious exposure. 
Through implementing this one position, all students 
experienced a source of positive self-efficacy.  

Leading Others: Mischief Assistant 
 
Todd Nesloney and Adam Dovico (2020) noted, 
“Leadership can flourish from the most unpredictable 
of places when fed by passion,” and the mischief 
assistant was born (p. 120). While unconventional, this 
position served to inject moments of levity and 
spontaneity into the classroom. This person was chosen 
as needed and would be responsible for listening for a 
keyword, phrase, or song to create a little bit of chaos, 
like spraying silly string or blowing bubbles. Through 
these breaks in routine, students experienced moments 
of emotional relaxation and enjoyment while cultivating 
a sense of agency in contributing to the classroom 
dynamic. The mischief assistant provided a positive 
source of emotional arousal allowing students to relax 
into their learning. 

Leading Others: Website Committee 
 
Another form of leading others is committee 
membership.   A  Website  Committee  was  created  to  

develop and update a class website. Students were 
asked to apply and interview for the positions of copy 
editor, section journalist, and the most popular of all: 
photographer. Meeting twice a week to update sections 
and photographs on the website, students were 
responsible for maintaining all aspects of the site. 
Positions were held for a quarter before interviewing 
and training new members. Self-efficacy was scaffolded 
by having a career photographer provide live modeling 
and selecting the best pictures to post on the website. 
Their performance assessment was the final website, 
and, as they grew in confidence, the website became 
more detailed and creative. They had the opportunity 
to present their site when another teacher asked them 
to teach her Science Club how to create and maintain 
a website. The website committee came to life as they 
shared their expertise, modeled the creation and 
maintenance, and photographed members. For these 
students, leading others built their self-efficacy in these 
tasks because they gained positive feedback from all 
four sources of self-efficacy: performance 
accomplishments, verbal persuasion, vicarious 
experiences, and emotional arousal.

Leading Oneself: Standard Dissection 
 
Leading others is an effective model for building 
efficacy; however, to be a true leader of others, one 
must first lead oneself. A structured approach to 
dissecting academic standards proves a foundational 
step in cultivating student self-efficacy. Deconstructing 
a complex academic standard into manageable 
components can empower students to take ownership 
of their learning and develop confidence in their ability 
to achieve mastery. This method involves guiding 
students through the process of rewriting the standard 
in their own words. For example, using ELA standard 
RL8.2:

 

 
 
Students were asked to silently write three words they 
thought were the most important and why. They picked 
out words like theme, analyze, and relationship and 
then defined those words in their terms.  ‘Theme’  was a 

Determine a theme of a text and analyze its development 
over the course of the text, including its relationship to the 
characters, setting, and plot: write an objective summary of 
the text. 

Figure 2
 Standard Dissection
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life lesson, ‘analyze’ meant to break something in parts, and ‘relationship’ was how things were connected. They 
were given three minutes to discuss with their groups the criteria for mastering the standard. Students 
responded with insightful answers of, “What is the theme?” and “How is the theme connected to the plot?” This 
exercise is displayed in Figure 2. With these answers, they rewrote the standard to show what mastery looks like. 

This became an anchor chart posted in the room for reference and served as their goal as they practiced the 
skill. Including academic conversation in the standard dissection allowed them to explore the skill, some 
assuming the lead while others took the first follower position. Through dialogue and peer interactions, students 
refined their understanding of the standard’s components and the criteria of mastery, building their self-
efficacy through self-instruction and participant modeling. 

Leading Oneself: Learning Opportunity Sheet 
 
The Learning Opportunity Sheet (LOS) is an amalgam of a typical playlist and choice board. An example of 
my design is displayed in Figure 3. It contains a list of assignments that students must complete by the end of 
the week and offers options for early finishers.  

 

 

 

The week would begin with a whole class mini-lesson then go over the LOS. This would be the only time 
questions or instructions were reviewed, and they were advised to rely on resources in the room, e.g. each other 
or rereading the instructions. Students were given class time to complete the LOS throughout the week. During 
this time, they could talk with their groups and sit in comfortable seating. This allowed time to work in small 
groups or conferences with individual students. The LOS included learning opportunities such as viewing an 
informative slideshow, completing guided notes, and watching an Edpuzzle video that reiterated the mini-
lesson. These tasks help students assimilate the information in a variety of ways. The next steps had them 
demonstrate their understanding of the information such as a sorting activity or a short quiz. The final step 
would be an application of the skill in a new format. The LOS takes them through all the phases of learning 
new material and is self-paced. They may take as much time as needed on each activity as long as it is 
submitted by the due date. 

Mastery is using quotes from the story that tell how the characters, setting, and plot are connected to 
the lesson as the story goes from beginning to end.

Figure 3
 Learning Opportunity Sheet
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Dissecting the standard provided a goal for student self-efficacy, and the LOS provided the sources. Allowing 
students to use each other as resources furnished the participant modeling, performance exposure, and self-
instructed performance, while facilitation and feedback during small groups and individual conferencing 
provided verbal persuasion. Seeing their classmates succeed in work completion offered a vicarious experience. 
These strategies were an intentional scaffold for student self-efficacy. 

Leading Oneself: Reading and Writing time 
 
Building student self-efficacy can also come in surprising forms. Reading and writing activities were implemented 
to encourage independent reading and reflection not with the intentionality of increasing student self-efficacy. 
All students were asked to read for fifteen minutes at the beginning of class, and then reflect on their reading 
during five minutes of writing time. This time the goal was to make connections and finish a book. Sometimes 
they read their independent reading book and other times their chosen book club book. When asked what 
activity in the classroom made them the most confident, 24 out of 61 students surveyed said the reading time. 
Mia, a struggling reader at the beginning of the year, noted, “It made me feel more comfortable when it came 
to reading assignments and tests,” (personal communication, March 28, 2024). The focused time spent reading 
and writing reflections increased student self-efficacy through Bandura’s (1977) description of emotional arousal. 
They were able to relax into the goal of finishing the book because this activity was self-paced and self-
instructive. Writing time allowed them the opportunity to assimilate their understanding of their reading and to 
make connections with the story. Few of my students enjoyed writing at the beginning of the year. Joshua was 
one of the most reluctant early writers; however, he ended the year by describing the benefits of writing time, “It 
helped me build my confidence by just looking and seeing the differences between my writing and everyone 
else's,” (personal communication, March 28, 2024). Building students’ efficacy is something we all do even without 
intentionally including strategies. Many students reported this time built their efficacy more than any other 
strategy. Intentionally including activities that specifically build self-efficacy along with our standard confidence-
building strategies, will significantly enhance the effectiveness of scaffolding academic self-efficacy. 

The LOS allowed for easy differentiation for low-
performing, English Language Learners and high flyers. 
Best of all, it gave them ownership of their learning. They 
were required to take leadership of their time, their 
understanding, and mastery of the skill. The LOS gave 
them the power to try, practice, fail, try again, and 
succeed. Henry, an easily distracted honors student, 
commented that the LOS helped build their confidence 
the most, “Because I know I have the ability to complete 
my LOS even though they are hard,” (personal 
communication, March 28, 2024). While Julia, who glared 
at the list of assignments every week, stated, “I think it 
helped me build confidence because I thought I wouldn't 
be able to complete the LOS's because they were all long 
and had multiple steps to them until I finally did one,” 
(personal communication, March 28, 2024). This strategy 
gave students time for self-instruction, while allowing 
conversation gave students a vicarious experience through 
live modeling. 

Survey Results 
 
I began the 2023-2024 school year with a 
professional development goal to increase 
student self-efficacy. I conducted an informal 
teacher-driven survey of 61 8th-grade students 
at the beginning of the year as a preassessment 
of their perceived efficacy levels.  To track 
changes after implementing the described 
strategies, the same survey was administered at 
the end of the third quarter. The efficacy survey, 
seen in the appendix, was anonymous and 
consisted of eight questions with responses 
ranging from ‘Strongly Agree’ to ‘Strongly 
Disagree’ with point values assigned to each 
answer (5 for Strongly Agree to 1 for  Strongly 
Disagree).  On both surveys, the highest efficacy
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score stood at 40 while the lowest ranked 1. It is important to note that many of the participating students were labeled 
‘honors’ and already showed a strong academic confidence as evidenced by no student scoring below a 10 on either 
survey. 
 
As shown in Figure 4, Student Efficacy 2023-2024, the initial survey showed a majority of students falling into the 
midrange score of 21-30 with a scattering of high and low scores. However, after intentionally implementing the 
strategies described in this article throughout the school year, students showed a noticeable increase in self-efficacy with 
the majority of students moving into the 31-40 range. 
 
Students were also asked which classroom activity they thought helped increase their confidence in English Language 
Arts (ELA) providing the comments in the above sections. These comments provided valuable insight into the 
effectiveness of the various strategies. 
 
The data presented in the graph shows an increase in student self-efficacy when confronted with academic tasks. This 
positive trend underscores the effectiveness of providing leadership opportunities (leading others and leading oneself) in 
cultivating efficacy among students. This survey confirms that intentional application of leadership opportunities can 
effectively increase student self-efficacy. 

Conclusion 
 
Based on research over the last 20 years, self-efficacy was the strongest predictor of academic achievement and 
performance (Artino, 2012). It is a powerful force shaping engagement and motivation in the classroom. The 
implementation of leadership opportunities can catalyze bolstering student belief in their capabilities by providing 
platforms for performance accomplishments, vicarious experiences, verbal persuasion, and emotional arousal. Equipping 
students with the power to lead their learning through standard dissection, self-paced activities such as the Learning 
Opportunity Sheet, and dedicated reading and writing moments cultivates high self-efficacy in students. More than 
academic success we want our students to believe in themselves, to believe they can chart their path to success. Principal 
Baruti Kafele (2013) coined the term attitude gap and defined it as “the gap between those students who have the will to 
achieve excellence and those who do not” (p. 14). By nurturing students' self-efficacy, through leadership roles in the 
classroom and in their learning, we can help them close that attitude gap and unlock their inner brilliance. 

Figure 4
 Student-Efficacy 2023-2024
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AI in the Classroom: 
Revolutionizing Learning or Just Hype?

A ¶ificial Io¶elligeoce (AI) ha¨ oz ¨¶aoda diçed 
defioi¶izo. Hz×eÖe , fz  ¶hi¨ a ¶icle, AI ×ill be 
defioed a¨ ao a ea zf czm�¾¶e  ¨cieoce ¶ha¶ 
fzc¾¨e¨ zo b¾ildiog aod deÖelz�iog machioe¨ 
×i¶h ¶he abili¶Ý ¶z �e fz m ¶a¨k¨ ¶ha¶ ×z¾ld 
oz mallÝ  e�¾i e h¾mao io¶elligeoce. The e a e 
¶×z leÖel¨ zf f¾oc¶izoiog AI beiog ¾¨ed ¶zdaÝ, 
 aogiog f zm ¨im�le machioe¨ � zg ammed fz  
¨�ecific ¶a¨k¨ ¶z mz e czm�leÜ ¨Ý¨¶em¨ ¶ha¶ cao 
lea o aod ada�¶. AI i¨ ¾¨ed io  eac¶iÖe machioe¨, 
×hich a e ¶he mz¨¶ ba¨ic ¶Ý�e, ×he e i¶  e¨�zod¨ 
¶z ao eoÖi zomeo¶ ×i¶hz¾¶ memz Ý zf �a¨¶ 
io¶e ac¶izo¨ (IBM Da¶a & AI Team, 2023). Ao 
eÜam�le zf ¶hi¨ ×z¾ld be a che¨¨ � zg am ¶ha¶ 
chzz¨e¨ ¶he be¨¶ mzÖe ba¨ed zo ¶he c¾  eo¶ 
bza d ¨¶a¶e. Limi¶ed memz Ý machioe¨ cao ¨¶z e 
iofz ma¶izo abz¾¶ �a¨¶ eÜ�e ieoce¨ aod ¾¨e i¶ ¶z 
iofz m c¾  eo¶ deci¨izo¨ (IBM Da¶a & AI Team, 
2023). Fz  eÜam�le, a  eczmmeoda¶izo ¨Ý¨¶em 
maÝ czo¨ide  Ýz¾  �a¨¶ �¾ cha¨e¨ ¶z ¨¾gge¨¶ oe× 
i¶em¨. AI i¨ al eadÝ ×idelÝ ¾¨ed io maoÝ a¨�ec¶¨ zf 
z¾  dailÝ liÖe¨, f zm facial  eczgoi¶izo ¨zf¶×a e zo 
z¾  cell �hzoe¨ ¶z cha¶bz¶¨ aod ¨elf-d iÖiog ca ¨. 
A¨ ¶he field czo¶io¾e¨ ¶z deÖelz�, ×e cao eÜ�ec¶ 
eÖeo mz e ¶ ao¨fz ma¶iÖe a��lica¶izo¨ zf AI io ¶he 
f¾¶¾ e. 

The e i¨ a g z×iog ¶ eod zf AI beiog ¾¨ed io PK-12 
cla¨¨ zzm¨ ac z¨¨ ¶he cz¾o¶ Ý, ×i¶h ¶he �z¶eo¶ial 
¶z beoefi¶ bz¶h ¨¶¾deo¶¨ aod ¶eache ¨. Accz diog 
¶z ao a ¶icle io  EdWeeklÝ (2023), RAND czod¾c¶ed 

a oa¶izoal ¨¾ ÖeÝ a¨kiog 1,020 ¶eache ¨ aod di¨¶ ic¶ 
leade ¨ abz¾¶ ¶hei  ¾¨e zf AI ¶zzl¨ io ¶he field. 
OÖe all, 18% zf ¶eache ¨ ¨¾ ÖeÝed ¨aid ¶heÝ 
 eg¾la lÝ ¾¨e AI, iocl¾diog Öi ¶¾al lea oiog 
�la¶fz m¨ ¶ha¶ ¾¨e AI, ada�¶iÖe lea oiog ¨zf¶×a e, 
cha¶bz¶¨, aod Öi ¶¾al a¨¨i¨¶ao¶¨. Fz be¨ al¨z 
¨¾ ÖeÝed 500 � ac¶iciog ed¾ca¶z ¨ aod 55% 
¨¾ ÖeÝed iodica¶ed ¶ha¶ AI ha¨ im� zÖed 
ed¾ca¶izoal z¾¶czme¨ (Fz be¨ AdÖi¨z , 2023). OÖe  
60% zf ed¾ca¶z ¨ ¨¾ ÖeÝed bÝ Fz be¨ iodica¶ed 
¶ha¶ ¶heÝ haÖe io¶eg a¶ed AI io¶z ¶hei  cla¨¨ zzm¨ 
¶z im� zÖe aod ¨¶ eamlioe dailÝ ¶eachiog 
 e¨�zo¨ibili¶ie¨. The¨e ¶eache ¨ ¶heo ×eo¶ zo ¶z 
iodica¶e ¶he Öa iz¾¨ ¶Ý�e¨ zf AI-ba¨ed ¶zzl¨ ¶heÝ 
haÖe ¾¨ed io ¶hei   e¨�ec¶iÖe cla¨¨ zzm¨. Fif¶Ý-zoe 
�e ceo¶ zf ¶hz¨e ¨¾ ÖeÝed haÖe ¾¨ed AI-�z×e ed 
ed¾ca¶izoal game¨, ×hile 43% haÖe ¾¨ed ada�¶iÖe 
lea oiog �la¶fz m¨, aod 41% haÖe ¾¨ed a¾¶zma¶ed 
g adiog aod feedback ¨Ý¨¶em¨ (Fz be¨ AdÖi¨z , 
2023). 

The e a e maoÝ �z¶eo¶ial beoefi¶¨ fz  ¶eache ¨ 
aod ¨¶¾deo¶¨ ¾¨iog AI io Öa iz¾¨ ed¾ca¶izoal 
¨e¶¶iog¨. Teache ¨ cao  ed¾ce ¶hei  ×z klzad¨ bÝ 
a¾¶zma¶iog ¶a¨k¨ like g adiog m¾l¶i�le-chzice 
¶e¨¶¨ z  � zÖidiog geoe al feedback. AI cao al¨z be 
¾¨ed ¶z aoalÝçe ¨¶¾deo¶ da¶a ideo¶ifÝiog a ea¨ zf 
¨¶ eog¶h aod ×eakoe¨¨e¨, allz×iog ¶eache ¨ ¶z 
�e ¨zoaliçe ¶hei  ¨¶ a¶egie¨ aod � zÖide ¶a ge¶ed 
¨¾��z ¶. Teache ¨ cao al¨z ¾¨e AI-�z×e ed   
¶ ao¨la¶izo   ¶zzl¨  ¶z   b idge   laog¾age 
 

by Lane Wesson and Joey Lord
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ba  ie ¨ aod fz¨¶e  be¶¶e  czmm¾oica¶izo be¶×eeo 
¶eache ¨ aod ¨¶¾deo¶¨ f zm diÖe ¨e liog¾i¨¶ic 
backg z¾od¨. S¶¾deo¶¨ a e al¨z beoeficia ie¨ zf AI 
im�lemeo¶a¶izo io ¶he cla¨¨ zzm. AI cao be ¾¨ed ¶z 
�e ¨zoaliçe lea oiog bÝ ¶ailz iog eÜ�e ieoce¨ ¶z 
iodiÖid¾al lea oiog oeed¨. P zg am¨ like iReadÝ 
adj¾¨¶ diffic¾l¶Ý ba¨ed zo a ¨¶¾deo¶’¨ �e fz maoce, 
zffe iog eÜ¶ a � ac¶ice zo challeogiog ¶z�ic¨ z  
accele a¶iog � zg e¨¨ io ma¨¶e ed a ea¨. The¨e 
� zg am¨ a e al eadÝ beiog ¾¨ed io cla¨¨ zzm¨ 
ac z¨¨ ¶he oa¶izo. AI-�z×e ed ¶¾¶z ¨ aod io¶e ac¶iÖe 
ac¶iÖi¶ie¨ cao be ¾¨ed ¶z make lea oiog mz e 
io¶e ac¶iÖe aod eogagiog, fz¨¶e iog a lzÖe zf 
koz×ledge. AI cao al¨z be a �z×e f¾l ¶zzl fz   
¨¶¾deo¶¨ ×i¶h lea oiog aod �hÝ¨ical di¨abili¶ie¨. 
TeÜ¶-¶z-¨�eech ¨zf¶×a e cao hel� ×i¶h  eadiog 
diffic¾l¶ie¨, aod AI-�z×e ed ca�¶izoiog cao im� zÖe 
czm� eheo¨izo fz  ¨¶¾deo¶¨ ×hz haÖe diffic¾l¶Ý 
hea iog. Cha¶GPT  eceo¶lÝ  elea¨ed ao AI ¶zzl ¶ha¶ 
¾¨e¨ ¶he came a zo a cell �hzoe ¶z “¨ee” a z¾od ¶he 
¾¨e , ×hich cz¾ld be ioÖal¾able ¶z ¶he Öi¨¾allÝ 
challeoged. AI ha¨ ¶he �z¶eo¶ial ¶z  eÖzl¾¶izoiçe PK-
12 ed¾ca¶izo if ¶eache ¨ b¾ild ao ioozÖa¶iÖe AI 
¶zzlbzÜ. 

AI’s Toolbox for Teachers 
 
EÜ�e ¶¨ io ¶he field zf AI haÖe deÖelz�ed a 
f ame×z k fz  iocz �z a¶iog AI io¶z ed¾ca¶izoal 
¨e¶¶iog¨. Fz  eÜam�le, TeachAI ha¨ deÖelz�ed a 
¶zzlki¶ ¶z hel� “ed¾ca¶izo a¾¶hz i¶ie¨, ¨chzzl 
leade ¨, aod ¶eache ¨ c ea¶e ¶hz¾gh¶f¾l g¾idaoce ¶z 
hel� ¶hei  czmm¾oi¶ie¨  ealiçe ¶he �z¶eo¶ial 
beoefi¶¨ zf iocz �z a¶iog a ¶ificial io¶elligeoce (AI) 
io � ima Ý aod ¨eczoda Ý ed¾ca¶izo ×hile 
¾ode ¨¶aodiog aod mi¶iga¶iog ¶he �z¶eo¶ial  i¨k¨” 
(TeachAI.z g, 2024). 

TeachAI ha¨ deÖelz�ed a ¶h ee-¨¶age � zce¨¨ fz  
la¾ochiog AI io ao ed¾ca¶izoal ¨Ý¨¶em (Fig¾ e 1), ¶he 
fi ¨¶ zf ×hich i¨ ¶z c ea¶e g¾idaoce aod �zlicie¨ ¶ha¶ 
add e¨¨ immedia¶e i¨¨¾e¨  ega diog AI io ¶he 
cla¨¨ zzm. Io Jao¾a Ý 2024, ¶he NC De�a ¶meo¶ zf 
P¾blic Io¨¶ ¾c¶izo �¾bli¨hed a dzc¾meo¶ ¶i¶led “NC 
Geoe a¶iÖe AI Im�lemeo¶a¶izo Reczmmeoda¶izo¨ 
aod Czo¨ide a¶izo¨ fz  PK-12 P¾blic Schzzl¨,” ×hich i¨ 
io¶eoded ¶z giÖe g¾idaoce aod �zlicie¨ ¨�ecific ¶z NC 
�¾blic ¨chzzl ¨e¶¶iog¨ (NCDPI, 2024). Befz e ¶eache ¨ 
begio im�lemeo¶iog AI, i¶ i¨  eczmmeoded ¶ha¶ ¶heÝ 
 ead aoÝ �zlicÝ dzc¾meo¶¨ × i¶¶eo ¶z g¾ide ¶he 
im�lemeo¶a¶izo � zce¨¨. 

Mz¨¶ cla¨¨ zzm ¶eache ¨ haÖe ¾¨ed AI ca�abili¶ie¨ 
×i¶hz¾¶ eÖeo koz×iog. Fz  eÜam�le, ¶eache ¨ haÖe 
¾¨ed geoe a¶iÖe AI like Cha¶GPT, Gzzgle Gemioi, z  
Biog Cha¶ ¶z ¨¶ eog¶heo le¨¨zo �lao¨, a¨¨i¨¶ ¨¶¾deo¶¨ 
¨¶ ¾ggliog ×i¶h a¨¨igomeo¶¨, aod � zÖide geoe al 
feedback. GzzgleNz¶ebzzkLM i¨ ao AI io¶e face ¶ha¶ 
allz×¨ ¶eache ¨ aod ¨¶¾deo¶¨ ¶z mzÖe f zm  eadiog a 
¶eÜ¶ ¶z a¨kiog �¾e¨¶izo¨ ¶z × i¶iog. U¨iog Gzzgle 
Nz¶ebzzkLM, ¶eache ¨ cao c ea¶e a ¨¶¾dÝ g¾ide, 
f e�¾eo¶lÝ a¨ked �¾e¨¶izo¨, aod geoe a¶e ao 
zÖe Öie× ¨im�lÝ bÝ ¾�lzadiog czo¶eo¶ io ¶eÜ¶, �df, 
cz�ied ¶eÜ¶, z  a Gzzgle D iÖe. Gzzgle ha¨ al¨z added 
ao a¾diz z�¶izo ×he e ¶he ¾¨e  cao io¶e ac¶ ×i¶h 
×ha¶ i¨, e¨¨eo¶iallÝ, ¶hei  z×o �e ¨zoal AI �a ¶oe . 
 
Diffi¶ i¨ ao AI-�z×e ed ¶zzl ¶ha¶ allz×¨ ¶eache ¨ ¶z 
�¾icklÝ aod ea¨ilÝ diffe eo¶ia¶e io¨¶ ¾c¶izo io ¶hei  
cla¨¨ zzm¨. Af¶e  io¨e ¶iog aoÝ ¶eÜ¶ io¶z ¶he Diffi¶ 
� zm�¶, i¶ ¶heo czoÖe ¶¨ ¶he ¶eÜ¶ czo¶eo¶ ¶z aoÝ 
 eadiog leÖel. Hz×eÖe , ¶he eÜ�e ieoce dze¨o’¶ ¨¶z� 
¶he e. BÝ ¾¨iog Diffi¶, ¶eache ¨ cao al¨z c ea¶e oz¶e¨, 
¨¶¾dÝ g¾ide¨, aod Özcab¾la Ý li¨¶¨ ×hile � zÖidiog 
 efe eoce¨ ¶z all  e¨z¾ ce¨ � zÖided (UoiÖe ¨i¶Ý zf 
Ciociooa¶i, 2024). 

 

Figure 1
A Framework for Incorporating AI in an Education System
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La¨¶lÝ, Magic Schzzl AI cao hel� ¶eache ¨ c ea¶e 
le¨¨zo �lao¨, de¨igo a¨¨igomeo¶¨, aod deÖelz� 
ma¶e ial¨ all zf ×hich a e aligoed ¶z ¨¶aoda d¨. Thi¨ 
AI ha¨ acce¨¨ ¶z mz e ¶hao 25 laog¾age ¨¾��z ¶¨. 
Like Diffi¶, Magic Schzzl AI cao al¨z  e× i¶e eÜi¨¶iog 
czo¶eo¶ zo Öa iz¾¨  eadiog leÖel¨. Hz×eÖe , a 
limi¶a¶izo zf ¶hi¨ AI i¨ ¶ha¶ i¶ zolÝ ha¨ iofz ma¶izo 
¾o¶il 2021 aod cz¾ld � zd¾ce fal¨e z  iocz  ec¶ 
 e¨¾l¶¨ (UoiÖe ¨i¶Ý zf Ciociooa¶i, 2024). 
 
Rega dle¨¨ zf ¶he AI ¨z¾ ce, all ¾¨e ¨ m¾¨¶ � ac¶ice 
di¨ce omeo¶ ×heo ¾¨iog geoe a¶iÖe AI. Teache ¨ 
m¾¨¶ Öe ifÝ czo¶eo¶ fz  acc¾ acÝ befz e ¨ha iog i¶ 
×i¶h ¨¶¾deo¶¨. Thi¨ i¨ a limi¶a¶izo, fz  oz×, ×i¶h all AI 
¶zzl¨ beiog ¾¨ed. 
 
BeÝzod ¶he TechozlzgÝ 
 
A ¶ificial Io¶elligeoce (AI) ¶echozlzgie¨ a e �z×e f¾l 
¶zzl¨  a�idlÝ ¶ ao¨fz miog highe  ed¾ca¶izo aod 
�¾icklÝ adÖaociog io¶z PK-12 ¶eachiog aod lea oiog. 
“Sioce Cha¶GPT ×a¨ io¶ zd¾ced io la¶e 2022, i¶’¨ 
beeo emb aced bÝ czllege � zfe¨¨z ¨ fz  i¶¨ abili¶Ý 
¶z ¶ailz  io¨¶ ¾c¶izo, ea oed a �a¨¨iog ¨cz e zo 
¨ec¶izo¨ zf ¶he ba  eÜam, aod eÖeo czm�le¶ed 
f e¨hmao Ýea  a¶ Ha Öa d UoiÖe ¨i¶Ý ×i¶h a 3.34 
GPA" (Blackb¾ o, 2023, �. 1). Accz diog ¶z ¶he RAND 
¨¾ ÖeÝ, ¶he majz i¶Ý zf ¶eache ¨  e�z ¶ ¶heÝ a e oz¶ 
czo¨i¨¶eo¶lÝ ¾¨iog AI aod a e ¨¶ill ¨¶ ¾ggliog ¶z 
czm� eheod hz× ¶hi¨ oe× ¶echozlzgÝ migh¶ �laÝ a 
 zle io ¶hei  cla¨¨ zzm¨ (Dilibe ¶i e¶ al., 2024). 
Hz×eÖe , ×hile AI zffe ¨ oe× aod eÜci¶iog 
�z¨¨ibili¶ie¨ fz  ¶he cla¨¨ zzm, zoe i  e�laceable 
czm�zoeo¶ i¨ oece¨¨a Ý ¶z deÖelz�, o¾ ¶¾ e, aod 
c¾l¶iÖa¶e a ×ell- z¾oded Ýz¾og miod: ¶he h¾mao 
¶z¾ch. I¶ i¨ im�e a¶iÖe oz¶ ¶z zÖe lzzk ¶he  zle zf ¶he  

¶eache  io ¶he cla¨¨ zzm. Thi¨ i¨ �a ¶ic¾la lÝ 
im�z ¶ao¶ io ¶he ea lÝ g ade¨ ×he e ¶he im�ac¶ zf 
�¨Ýchz¨zcial deÖelz�meo¶ i¨ ¶he g ea¶e¨¶. While AI 
cao � zÖide ¨igoificao¶ lea oiog z��z ¶¾oi¶ie¨ fz  
¨¶¾deo¶¨, h¾mao ed¾ca¶z ¨ a e ioÖal¾able io 
fz¨¶e iog e¨¨eo¶ial life ¨kill¨ ¨¾ch a¨ c i¶ical ¶hiokiog, 
¨zcial ¨kill¨, aod emz¶izoal io¶elligeoce ¶ha¶ AI 
¶echozlzgie¨ ¨im�lÝ caooz¶ ma¶ch. 
 
The H¾mao Tz¾ch 
 
Teachiog i¨ oz¶ ¨im�lÝ j¾¨¶ ¶he ¶ ao¨fe  zf 
koz×ledge. Teache ¨ a e c i¶ical-¶hiokiog 
cham�izo¨. TheÝ c ea¶e lea oiog eoÖi zomeo¶¨ 
×he e a¨¨¾m�¶izo¨ a e challeoged, c¾ iz¨i¶Ý i¨ 
¨�a ked, aod ¨¶¾deo¶¨ lea o ¶z g a��le ×i¶h idea¨ 
×hile a¨kiog aod ao¨×e iog ¶z¾gh �¾e¨¶izo¨, 
aoalÝçiog iofz ma¶izo, aod fz miog czocl¾¨izo¨. 
G¾ided bÝ ¶hei  ¶eache '¨ eÜ�e ieoce aod 
a×a eoe¨¨, ¨¶¾deo¶¨ deÖelz� iode�eodeo¶ ¶hz¾gh¶ 
aod c i¶ical ¶hiokiog ¨kill¨ ¶h z¾gh back-aod-fz ¶h 
dialzg¾e aod z�eo-eoded di¨c¾¨¨izo¨. 
 
Teache ¨ a e ¨zcial ¨kill ¨c¾l�¶z ¨. Cla¨¨ zzm¨ a e 
¶ioÝ mic zcz¨m¨ zf ¨zcie¶Ý ×he e ¨¶¾deo¶¨ a e 
lea oiog ¶z maoage �e ¨zoal io¶e ac¶izo¨, 
czllabz a¶e effec¶iÖelÝ, aod b¾ild heal¶hÝ 
 ela¶izo¨hi�¨. BÝ � zÖidiog z��z ¶¾oi¶ie¨ fz  
¨¶¾deo¶¨ ¶z ×z k czllabz a¶iÖelÝ, czod¾c¶  e¨�ec¶f¾l 
deba¶e¨, aod eogage io ac¶iÖi¶ie¨ ¶ha¶ b¾ild 
em�a¶hÝ, ¶eache ¨ beczme czache¨ aod facili¶a¶z ¨ 
×hz �laÝ a c ¾cial  zle io hz× ¨¶¾deo¶¨ lea o ¶z 
a�� z� ia¶elÝ io¶e ac¶ ×i¶h zoe aoz¶he . G¾ided bÝ 
a h¾mao ¶eache ’¨ ¾ode ¨¶aodiog zf ¨zcial aod 
g z¾� dÝoamic¨, ¶he¨e io¶e ac¶izo¨ a e ioÖal¾able 
fz  ¨¶¾deo¶¨ ¶z deÖelz� ¨¶ zog ¨zcial ¨kill¨. 

23



�e ¨zoal ¶eachiog gzal¨. Oogziog � zfe¨¨izoal 
deÖelz�meo¶ i¨ e¨¨eo¶ial ¶z ¨¶aÝiog  eleÖao¶ ×i¶h 
oe× AI ¶zzl¨, be¨¶ � ac¶ice¨ io ¶echozlzgÝ 
io¶eg a¶izo, aod ¨¶¾deo¶ eogagemeo¶ me¶hzd¨. 
 
AI ¶zzl¨ zf¶eo geoe a¶e ao ab¾odaoce zf ¨¶¾deo¶ 
da¶a. AI da¶a cao � zÖide ioÖal¾able io¨igh¶ io¶z 
¨¶¾deo¶ lea oiog, aod ¶eache ¨ ¨hz¾ld be ¶ aioed zo 
hz× ¶z eÖal¾a¶e aod ¾¨e ¶he da¶a ¶z iofz m ¶hei  
io¨¶ ¾c¶izoal deci¨izo¨. LeÖe agiog AI-geoe a¶ed 
da¶a cao a¨¨i¨¶ ¶eache ¨ io ideo¶ifÝiog lea oiog 
¶ eod¨, aoalÝçiog ¨¶¾deo¶ �e fz maoce da¶a, 
�e ¨zoaliçiog io¨¶ ¾c¶izo, aod ¶a ge¶iog ¨�ecific 
lea oiog oeed¨. Addi¶izoallÝ, AI cao al¨z be ¾¨ed ¶z 
ideo¶ifÝ ea lÝ lea oiog ga�¨ allz×iog ¶eache ¨ ¶z 
� zÖide mz e ¶a ge¶ed io¶e Öeo¶izo¨ aod 
�e ¨zoaliçed io¨¶ ¾c¶izoal ¨¾��z ¶. AI da¶a cao be a 
�z×e f¾l ¶zzl if ¶eache ¨ cao io¶e � e¶ i¶ effec¶iÖelÝ. 
 
Ed¾ca¶izoal AI ¶echozlzgie¨ a e zf¶eo c ea¶ed ¶z 
zffe  �e ¨zoaliçed lea oiog �a¶h¨ fz  ¨¶¾deo¶¨; 
hz×eÖe , ¶heÝ ¨hz¾ld oz¶ be ¾¨ed ¶z  e�lace ¶he 
h¾mao elemeo¶ io a cla¨¨ zzm. Fz¨¶e iog ¨¶¾deo¶-
¶eache   ela¶izo¨hi�¨ i¨ ¨¶ill ioc ediblÝ im�z ¶ao¶. 
Teache  ¶ aioiog ¨hz¾ld em�ha¨içe ¶he im�z ¶aoce 
zf maio¶aioiog ¨¶ zog ¨¶¾deo¶-¶eache   ela¶izo¨hi�¨ 
×hile io¶eg a¶iog a�� z� ia¶e AI ¶echozlzgie¨ io¶z 
¶he cla¨¨ zzm. Thi¨ cao ioÖzlÖe balaociog 
¶echozlzgÝ aod h¾mao io¶e ac¶izo bÝ ¾¨iog AI ¶zzl¨ 
¶z eohaoce efficacÝ, f eeiog ¾� ¶ime fz  mz e zoe-
zo-zoe io¶e ac¶izo¨, aod � zÖidiog ¶eache ¨ ×i¶h 
¨¶ a¶egie¨ ¶z leÖe age AI da¶a fz  meaoiogf¾l 
czoÖe ¨a¶izo¨ ×i¶h ¨¶¾deo¶¨ abz¾¶ ¶hei  lea oiog 
jz¾ oeÝ. 
 
The beoefi¶¨ zf fzc¾¨ed AI ¶ aioiog fa  z¾¶×eigh ¶he 
cz¨¶¨. Teache ¨ ×hz haÖe a ¨zlid ¾ode ¨¶aodiog zf 
AI ¶zzl¨ feel mz e czofideo¶ io¶eg a¶iog ¶hem io¶z 
¶hei  le¨¨zo¨. Thi¨ lead¨ ¶z a mz e effec¶iÖe 
cla¨¨ zzm lea oiog eoÖi zomeo¶. Teache ¨ ×hz cao 
effec¶iÖelÝ ¾¨e AI cao ideo¶ifÝ ¨¶ ¾ggliog lea oe ¨, 
�e ¨zoaliçe ¶hei  io¨¶ ¾c¶izo, aod c ea¶e eogagiog 
lea oiog ac¶iÖi¶ie¨ ¶ha¶ lead ¶z im� zÖed ¨¶¾deo¶ 
z¾¶czme¨. FioallÝ, io¶eg a¶iog AI cao  ed¾ce ¶he 
¶ime b¾ deo bÝ f eeiog ¾� Öal¾able ¶eache  ¶ime fz  
mz e ¨¶¾deo¶-¶eache  io¶e ac¶izo¨. 

IoÖe¨¶iog io ¶eache  ¶ aioiog aod � zfe¨¨izoal 
deÖelz�meo¶ i¨ keÝ ¶z ¾olzckiog ¶he ¶ ¾e �z¶eo¶ial 
zf AI io ed¾ca¶izo (Deoé Pz¶h, 2023). Li¨¶ed amzog 
¶he ¶z�  ea¨zo¨ fz  ¶eache ¨ ×hz a e oz¶ c¾  eo¶lÝ 
¾¨iog AI io ¶he cla¨¨ zzm a e czoce o¨ abz¾¶ ¶he 
 zle zf AI io ¨zcie¶Ý, czoce o¨ abz¾¶ da¶a � iÖacÝ, 
aod ¶he lack zf � zfe¨¨izoal deÖelz�meo¶ aÖailable 
¶z ¶eache ¨ (Dilibe ¶i e¶ al., 2024). BÝ em�z×e iog 
¶eache ¨ ×i¶h ¶he koz×ledge aod ¨kill¨ ¶z ¨elec¶ 
a�� z� ia¶e AI ¶zzl¨, aoalÝçe da¶a, aod o¾ ¶¾ e 
¨¶¾deo¶  ela¶izo¨hi�¨, ¶eache ¨ cao c ea¶e a  zb¾¨¶ 
lea oiog eoÖi zomeo¶ ¶ha¶ beoefi¶¨ all lea oe ¨. 

Lea oiog i¨ ao emz¶izoal, h¾mao eÜ�e ieoce; 
¶he efz e, ¶eache ¨ a e mz e ¶hao j¾¨¶ io¨¶ ¾c¶z ¨. 
Teache ¨ a e emz¶izoal io¶elligeoce ma¨¶e ¨. 
Teache ¨ cao  ead a ¨¶¾deo¶’¨ bzdÝ laog¾age aod 
¨eo¨e ×heo a ¨¶¾deo¶ i¨ f ¾¨¶ a¶ed, ¨¶ ¾ggliog, z  
czof¾¨ed aod cao ada�¶ ¶hei  a�� zach ¶z 
acczmmzda¶e ¶he lea oe . Teache ¨ al¨z � zÖide a 
¨afe �lace fz  ¨¶¾deo¶¨ ¶z zÖe czme challeoge¨, 
celeb a¶e achieÖemeo¶¨, eÜ� e¨¨ ¶hem¨elÖe¨, aod 
b¾ild  e¨ilieoce. Thi¨ h¾mao czooec¶izo i¨ Öi¶al io 
deÖelz�iog ¨¶ zog emz¶izoal io¶elligeoce ¶ha¶ 
fz¨¶e ¨ a lzÖe zf lea oiog. 

P zfe¨¨izoal DeÖelz�meo¶ 
 
A¨ AI ¶echozlzgÝ czo¶io¾e¨ ¶z adÖaoce aod ¶ake 
 zz¶ io ¨zcie¶Ý, i¶ i¨ e¨¨eo¶ial ¶z e�¾i� cla¨¨ zzm 
¶eache ¨ ×i¶h ¶he mz¨¶ c¾  eo¶  e¨z¾ ce¨, 
koz×ledge, ¶ aioiog, aod ¨kill¨ ¶z a�� z� ia¶elÝ 
io¶eg a¶e ¶hem io¶z ¨chzzl¨. Tz effec¶iÖelÝ io¶eg a¶e 
AI io¶z PK-12  e�¾i e¨ mz e ¶hao j¾¨¶ io¶ zd¾ciog 
oe× ¶echozlzgÝ; i¶ ioÖzlÖe¨ ao io¶eo¶izoal a�� zach 
¶ha¶ eo iche¨ lea oiog aod fz¨¶e ¨ h¾mao 
czooec¶izo. P zfe¨¨izoal deÖelz�meo¶ 
z��z ¶¾oi¶ie¨ a e e¨¨eo¶ial fz  ¶he ¨¾cce¨¨ zf AI 
im�lemeo¶a¶izo, � zÖidiog ed¾ca¶z ¨ ×i¶h ¶he 
koz×ledge aod ¨kill¨ ¶z ¨elec¶ a�� z� ia¶e AI ¶zzl¨, 
aoalÝçe da¶a, aod fz¨¶e  ¨¶¾deo¶  ela¶izo¨hi�¨. 
 
Nz¶ all digi¶al ¶zzl¨ a e c ea¶ed e�¾allÝ, aod ¶he AI 
¶zzl¨ a¶ z¾  di¨�z¨al ¶zdaÝ cao be a¨ ha mf¾l a¨ 
¶heÝ a e hel�f¾l. Ed¾ca¶z ¨ m¾¨¶ be ¶ aioed ¶z 
di¨ce o ¶he diffe eoce. AI ¶zzl¨ ¨hz¾ld be eÖal¾a¶ed 
ba¨ed zo ¶hei  �edagzgical Öal¾e-added, aligomeo¶ 
×i¶h lea oiog zbjec¶iÖe¨, aod abili¶Ý ¶z mee¶ ¨¶¾deo¶ 
oeed¨. I¶ i¨ al¨z im�z ¶ao¶ ¶ha¶ ¶eache ¨ a e 
¨¾��z ¶ed io ¾ode ¨¶aodiog ¶he ca�abili¶ie¨, 
limi¶a¶izo¨, aod �z¶eo¶ial bia¨e¨ zf AI, ¨z ¶heÝ cao 
¨elec¶ ¶he a�� z� ia¶e ¶zzl¨ ¶ha¶ ×ill aligo ×i¶h ¶hei 
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Ethical Considerations and the Road Ahead 
 
A ¶ificial io¶elligeoce (AI) i¨  a�idlÝ  edefioiog dailÝ 
a¨�ec¶¨ zf z¾  �e ¨zoal aod � zfe¨¨izoal liÖe¨, aod 
¶he field zf ed¾ca¶izo i¨ oz eÜce�¶izo. While AI 
¶echozlzgie¨ ¾olzck oe× aod eÜci¶iog �z¨¨ibili¶ie¨ 
fz  c ea¶iog iodiÖid¾aliçed lea oiog aod di¨czÖe Ý 
eÜ�e ieoce¨ fz  ¨¶¾deo¶¨, e¶hical czo¨ide a¶izo¨ 
 ega diog da¶a � iÖacÝ, �z¶eo¶ial bia¨, aod 
 e¨�zo¨ible ¾¨e demaod z¾  a¶¶eo¶izo befz e AI 
beczme¨ f¾llÝ io¶eg a¶ed io¶z PK-12 cla¨¨ zzm¨. 
P zfe¨¨izoal ed¾ca¶z ¨ m¾¨¶ �aÖe ¶he ×aÝ bÝ 
b¾ildiog a f¾¶¾ e ¶ha¶ leÖe age¨ ¶he �z¶eo¶ial zf AI 
×hile ¨afeg¾a diog ¨¶¾deo¶ ×ell-beiog. 
 
Safeguarding Student Data 
 
AI ¶echozlzgÝ zffe ¨ eodle¨¨ �z¨¨ibili¶ie¨ fz  PK-12 
ed¾ca¶izo, b¾¶ i¶ i¨ c i¶ical ¶z add e¨¨ �z¶eo¶ial 
czoce o¨. Ooe zf ¶he fa¨¶e¨¶-g z×iog czoce o¨ ×i¶h 
¾¨iog AI io ¶he PK-12 cla¨¨ zzm i¨ da¶a � iÖacÝ aod 
¶he czllec¶izo zf �e ¨zoal ¨¶¾deo¶ iofz ma¶izo. Mz¨¶ 
AI ¶zzl¨  elÝ zo ¶he czllec¶izo zf ¨¶¾deo¶ da¶a, 
 ai¨iog czoce o¨ abz¾¶ hz× da¶a i¨ czllec¶ed, 
¨¶z ed, aod ¨ec¾ ed. Ed¾ca¶izoal io¨¶i¶¾¶izo¨ m¾¨¶ 
haÖe �zlicie¨ aod � zced¾ e¨ io �lace ¶z eo¨¾ e ¶ha¶ 
¨¶¾deo¶ da¶a i¨ czllec¶ed, ¨¶z ed, aod ¾¨ed 
 e¨�zo¨iblÝ ×i¶h clea  �a eo¶al czo¨eo¶. 
 
S¶¾deo¶ da¶a aod ed¾ca¶izoal  ecz d¨ a e � z¶ec¶ed 
¾ode  ¶he FamilÝ Ed¾ca¶izoal Righ¶¨ aod P iÖacÝ 
Ac¶ (FERPA). Wheo ¾¨iog AI ¶echozlzgie¨, ¶he e i¨ 
al×aÝ¨ ¶he �z¶eo¶ial fz  a da¶a b each ¶ha¶ cz¾ld 
iocl¾de ¶he ¾oio¶eo¶izoal  elea¨e zf ¨eo¨i¶iÖe 
¨¶¾deo¶ iofz ma¶izo ¨¾ch a¨ academic 
�e fz maoce, behaÖiz  czoce o¨, z  eÖeo heal¶h 
 ecz d¨ (UoiÖe ¨i¶Ý zf Ala¨ka, 2024). The efz e, i¶ i¨ 
e¨¨eo¶ial ¶z eo¨¾ e ¶ha¶ aoÝ da¶a fed io¶z ao AI 
¨Ý¨¶em fzllz×¨ FERPA g¾idelioe¨ (UoiÖe ¨i¶Ý zf 
Ala¨ka, 2024). Tz maio¶aio ¶he ¨afe aod  e¨�zo¨ible 
¾¨e zf ¨¶¾deo¶ da¶a, ed¾ca¶izoal io¨¶i¶¾¶izo¨ ¨hz¾ld 
zb¶aio clea  aod iofz med czo¨eo¶ f zm bz¶h 
¨¶¾deo¶¨ aod �a eo¶¨.  All �a ¶ie¨—¶eache ¨, 
¨¶¾deo¶¨, aod �a eo¶¨—¨hz¾ld ¾ode ¨¶aod ×ha¶ 
da¶a i¨ beiog czllec¶ed, hz× i¶ ×ill be ¾¨ed, aod ×hz 
×ill haÖe acce¨¨ ¶z i¶. Addi¶izoallÝ, ¨¶¾deo¶¨ aod 
�a eo¶¨ ¨hz¾ld haÖe czo¶ zl zÖe  ¶hei  da¶a aod be 
able ¶z  e�¾e¨¶ i¶¨  emzÖal if de¨i ed. 

Building Trust with Transparency 
 
AI hzld¨ ¶ emeodz¾¨ �z¶eo¶ial fz  ¶he field zf 
ed¾ca¶izo. Io ha oe¨¨iog i¶¨ �z¶eo¶ial, ¶ ao¨�a eocÝ 
aod  e¨�zo¨ible ¾¨e a e f¾odameo¶al fz  bz¶h 
�a eo¶¨ aod ¨¶¾deo¶¨ ¶z ¾ode ¨¶aod. Imagioe a 
¨¶¾deo¶ ¾¨iog ao AI ¶¾¶z iog � zg am ¶ha¶ 
 eczmmeod¨  e¨z¾ ce¨ aod/z  geoe a¶e¨ feedback. 
Wi¶hz¾¶ ¶ ao¨�a eocÝ, ¶he ¨¶¾deo¶ (aod ¶hei  
�a eo¶¨) migh¶ ×zode : 
 
● Hz× dze¨ ¶he AI a  iÖe a¶ i¶¨  eczmmeoda¶izo¨? 
● Wha¶ da¶a i¨ i¶ ¾¨iog, aod cz¾ld ¶he e be bia¨e¨ io 
¶ha¶ da¶a? 
●  I¨ ¶he AI ¨im�lÝ  eg¾ gi¶a¶iog iofz ma¶izo, z  i¨ i¶ 
fz¨¶e iog c i¶ical ¶hiokiog? 
 
T ao¨�a eocÝ b¾ild¨ ¶ ¾¨¶. Ed¾ca¶z ¨ aod �a eo¶¨ 
oeed ¶z ¾ode ¨¶aod hz× AI ¶echozlzgie¨ z�e a¶e 
aod hz× ¨¶¾deo¶ da¶a ×ill be ¾¨ed. Thi¨ ba¨ic 
koz×ledge allz×¨ ¶hem ¶z make iofz med 
deci¨izo¨ abz¾¶ io¶eg a¶iog AI io¶z ¨¶¾deo¶ lea oiog 
aod e¨¶abli¨he¨ a ¨eo¨e zf ¨ec¾ i¶Ý a z¾od ¶hi¨ oe× 
¶echozlzgÝ. 
 
Mitigating Bias for Equitable Access 
 
AI algz i¶hm¨ a e zolÝ a¨ gzzd a¨ ¶he da¶a ¶heÝ a e 
¶ aioed ×i¶h, aod ¶heÝ cao iohe i¶ ¾ooece¨¨a Ý 
bia¨e¨ f zm ¶hei  ¶ aioiog da¶a (Mille , 2022). Fz  
eÜam�le, if ¶he da¶a ¾¨ed ¶z ¶ aio ao AI ¨Ý¨¶em i¨ 
bia¨ed (e.g.,  eflec¶iog hi¨¶z ical � ej¾dice¨ io 
¨¶aoda diçed ¶e¨¶¨), ¶he AI i¶¨elf ×ill be bia¨ed aod 
�e �e¶¾a¶e ¶hz¨e ioe�¾ali¶ie¨. The AI ¶zzl migh¶ 
 eczmmeod diffe eo¶ lea oiog �a¶h¨ fz  ¨¶¾deo¶¨ 
f zm diffe eo¶ ¨zcizeczozmic backg z¾od¨, 
�e �e¶¾a¶iog eÜi¨¶iog ioe�¾ali¶ie¨ aod leadiog ¶z 
¾ofai  z¾¶czme¨ fz  ¨¶¾deo¶¨ f zm ce ¶aio 
backg z¾od¨, f¾ ¶he  ma gioaliçiog ¶hem. 
Re¨�zo¨ible ¾¨e zf AI ¶echozlzgie¨ meao¨ ¶ha¶ 
ideo¶ifÝiog aod mi¶iga¶iog bia¨ oeed¨ ¶z be 
delibe a¶e. AI ¨hz¾ld be a ¶zzl ¾¨ed ¶z b idge 
lea oiog ga�¨, oz¶ ×ideo ¶hem. 
 
Conclusion 
 
AI cao be a �z×e f¾l ed¾ca¶izoal ¶zzl, b¾¶ a 
czm�¾¶e  caooz¶  e�lica¶e ¶he h¾mao ¶z¾ch. 
Ed¾ca¶z ¨ cao igoi¶e a child’¨ c¾ iz¨i¶Ý, o¾ ¶¾ e a 
lzÖe zf di¨czÖe Ý, aod fz¨¶e  a ¨¶¾deo¶'¨ ¨zcial-
emz¶izoal ×ell-beiog. “TzdaÝ’¨ ed¾ca¶izo 
� zfe¨¨izoal¨ a e ×a¶chiog a ¶echozlzgical 
 eÖzl¾¶izo ¾ofzld io  eal-¶ime, a¨ AI-eoabled 
lea oiog �la¶fz m¨, ed¾ca¶izoal game¨, cha¶bz¶¨, 
Öi ¶¾al ¶¾¶z ¨, aod z gaoiça¶izoal ¶zzl¨ beczme 
mz e ×ide¨� ead eÖe Ý daÝ” (Hamil¶zo, 2023, �.13). 
Ed¾ca¶z ¨ haÖe ao z�¶imi¨¶ic z¾¶lzzk abz¾¶ ¶he 
�z¶eo¶ial zf AI ¾¨e io ¶he cla¨¨ zzm. Ackoz×ledgiog 
¶ha¶  AI  ×ill  likelÝ  be  eÜ�aodiog  i¶¨   zle   io   PK-12
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ed¾ca¶izo, ¨chzzl di¨¶ ic¶¨ haÖe al eadÝ ¨¶a ¶ed 
¶e¨¶iog ¶he ×a¶e ¨ ×i¶h AI. Accz diog ¶z ¶he 
RAND ¨¾ ÖeÝ, “bÝ ¶he eod zf ¶he 2023–2024 
academic Ýea , 60% zf di¨¶ ic¶¨ �lao ¶z haÖe 
¶ aioed ¶eache ¨ abz¾¶ AI ¾¨e, aod ¾ bao 
di¨¶ ic¶¨ ×e e ¶he lea¨¶ likelÝ ¶z deliÖe  ¨¾ch 
¶ aioiog” (Dilibe ¶i e¶ al., 2024).
 
While h¾mao ed¾ca¶z ¨ a e, aod ×ill  emaio, 
¶he fz¾oda¶izo zf a ×ell- z¾oded ed¾ca¶izo, i¶ i¨ 
¾olikelÝ ¶ha¶ AI ×ill eÖe  czm�le¶elÝ  e�lace 
h¾mao ed¾ca¶z ¨, e¨�eciallÝ io ea lÝ PK-12 
ed¾ca¶izo (Dilibe ¶i e¶ al., 2024). While 
challeoge¨ ¨¶ill eÜi¨¶ ×i¶h c¾  eo¶ AI 
¶echozlzgie¨, ×heo ¾¨ed �¾ �z¨ef¾llÝ, ¶heÝ 
haÖe ¶he �z×e  ¶z ¶ ao¨fz m PK-12 ed¾ca¶izo 
io¶z a ¨Ý¨¶ema¶ic a�� zach ¶ha¶ cao effec¶iÖelÝ 
�e ¨zoaliçe ed¾ca¶izo fz  each ¨¶¾deo¶. The 
f¾¶¾ e zf AI hzld¨ eodle¨¨ �z¨¨ibili¶ie¨ ¶z 
em�z×e  all ¨¶¾deo¶¨ ¶z  each ¶hei  f¾ll 
�z¶eo¶ial.
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          ¨ ×e emb ace a oe× ¨ea¨zo zf g z×¶h aod 
czooec¶izo, ×e a e ¶h illed ¶z � e¨eo¶ ¶he NCMLE'¨ fall 
jz¾ oal  eflec¶iog ¶he fzc¾¨ zf z¾  ¾�czmiog 
czofe eoce, Middle Schzzl Ma¶¶e ¨. Thi¨ ¶heme 
highligh¶¨ ¶he ¾oi�¾e oeed¨ aod �z¶eo¶ial zf middle 
¨chzzl ¨¶¾deo¶¨ aod em�ha¨içe¨ ¶he c ¾cial  zle 
ed¾ca¶z ¨ �laÝ io ¨ha�iog ¶hei  g z×¶h aod ¨¾cce¨¨. 
Th z¾gh c¾ a¶ed czo¶eo¶, eogagiog di¨c¾¨¨izo¨, aod 
czllabz a¶iÖe ioi¶ia¶iÖe¨, Middle Schzzl Ma¶¶e ¨ aim¨ ¶z 
io¨�i e ed¾ca¶z ¨ ¶z make a la¨¶iog im�ac¶ io ¶hei  
cla¨¨ zzm¨ aod czmm¾oi¶ie¨. O¾  jz¾ oal ¨e Öe¨ a¨ a 
 e¨z¾ ce aod a ¨¶a ¶iog �zio¶ fz  ¶he meaoiogf¾l 
czoÖe ¨a¶izo¨ aod idea¨ ¶ha¶ ×ill czme ¶z life a¶ ¶he 
czofe eoce.

Thi¨ i¨¨¾e fea¶¾ e¨ a diÖe ¨e ¨elec¶izo zf ¶z�ic¨ ¶ha¶ 
 e¨zoa¶e dee�lÝ ×i¶h z¾  � zfe¨¨izoal czmm¾oi¶Ý. A¨ 
ed¾ca¶z ¨, ×e a e czmmi¶¶ed ¶z zogziog � zfe¨¨izoal 
g z×¶h, hzldiog z¾ ¨elÖe¨ aod each z¶he  
accz¾o¶able fz  ¶eachiog aod lea oiog ac z¨¨ z¾  
cam�¾¨e¨. Hz×eÖe , ¶hi¨ jz¾ oeÝ i¨ oz¶ zoe ×e 
¾ode ¶ake alzoe; ×e oeed zoe aoz¶he  a¨ Öal¾able 
¨¶akehzlde ¨ io ¶hi¨ � zce¨¨, a¨ highligh¶ed io ¶he 
�age¨ fz¾od ×i¶hio ¶hi¨ i¨¨¾e.
 
F zm eÜamioiog zoe ¨chzzl’¨ im�ac¶f¾l a�� zach ¶z 
� zfe¨¨izoal lea oiog ¶z eocz¾ agiog ed¾ca¶z ¨ ¶z 
ac¶iÖelÝ �a ¶ici�a¶e io ¶eÜ¶ ¨elec¶izo fz  cla¨¨ zzm¨, 
¶hi¨ i¨¨¾e ceo¶e ¨ zo z¾  middle ¨chzzl lea oe ¨. We 
eÜ�lz e ×aÝ¨ ¶z c¾l¶iÖa¶e ¨¶¾deo¶ efficacÝ aod eÜ�aod 
zo z¾  � eÖiz¾¨ di¨c¾¨¨izo¨ abz¾¶ AI io ¶he cla¨¨ zzm. 
Each a ¶icle deliÖe ¨ �z×e f¾l io¨igh¶¨ aod � ac¶ical 
¨¶ a¶egie¨ ¶ha¶ eo ich ¶he middle ¨chzzl eÜ�e ieoce, 
em�z×e iog ed¾ca¶z ¨ ¶z io¨�i e aod eogage ¶hei  
¨¶¾deo¶¨ ×hile ¾ode ¨cz iog ¶he Öi¶al  zle ×e all �laÝ 
io ¨ha�iog ¶he f¾¶¾ e zf ed¾ca¶izo d¾ iog ¶he¨e 
fz ma¶iÖe Ýea ¨.

O¾  jz¾ oal’¨ fea¶¾ ed czl¾mo¨ ¨e Öe a¨ aochz ¨ ¶z 
eogage, eoligh¶eo, aod em�z×e  z¾   eade ¨. Io ¶he 
‘10 z¾¶ zf 10: Ne× Teache  S�z¶ligh¶,’ Daoiel MaÜ×ell 
io¶e Öie×¨ Amioah El Yz¾¨¨fi abz¾¶ ¶he challeoge¨ 
faced bÝ oe× ed¾ca¶z ¨. Io z¾  'Tz�ic¨, Tech, aod 
T eod¨' ¨e ie¨, Jade Tz oa¶z e aod HzllÝ William¨zo 
f zm NCDPI eÜ�lz e ¶he ¨igoificaoce zf Cz e 
Io¨¶ ¾c¶izo io ¶he MTSS � zce¨¨. A¾b eÝ S�iççz zffe ¨ 
io¨igh¶¨ f zm ¶he �e ¨�ec¶iÖe zf ¨chzzl ¨zcial ×z ke ¨ 
io 'Eocz e, Eocz e,' ×hile Jeooife  Q¾eeo di¨c¾¨¨e¨ 
hz× zoe cz¾o¶Ý i¨  e¨�zodiog ¶z Seoa¶e Bill 193. 
Je¨¨ica Ma izo Yz¾og ¨ha e¨  e¨ea ch zo fz¨¶e iog 
�eace io ¶he cla¨¨ zzm, aod io ‘Admio Cz oe ,’ Cha¨i¶Ý 
Sçabz highligh¶¨ hz× ¨chzzl¨ cao eÜcel io b¾ildiog 
czmm¾oi¶Ý. We belieÖe ¶he¨e czl¾mo¨ ×ill oz¶ zolÝ 
� zÖide Öal¾able io¨igh¶¨ b¾¶ al¨z  eiofz ce ¶ha¶ 
Middle Schzzl Ma¶¶e ¨, fz¨¶e iog czllabz a¶izo aod 
czooec¶izo amzog ed¾ca¶z ¨ a¨ ×e czmmi¶ ¶z 
eo ichiog ed¾ca¶izoal eÜ�e ieoce¨ fz  all lea oe ¨.

A

Laurie A. Dymes
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A¨ ×e celeb a¶e ¶he  ich io¨igh¶¨ aod czo¶ ib¾¶izo¨ 
×i¶hio ¶hi¨ i¨¨¾e, I ×ao¶ ¶z ¶ake a mzmeo¶ ¶z  eflec¶ 
zo mÝ ¶ime a¨ edi¶z  aod eÜ� e¨¨ mÝ hea ¶fel¶ 
g a¶i¶¾de fz  ¶he jz¾ oeÝ ×e'Öe ¨ha ed.
 
EÖeo a¨ I × i¶e ¶hi¨, I am filled ×i¶h a miÜ zf emz¶izo¨
—g a¶i¶¾de, � ide, aod a bi¶ zf oz¨¶algia. Fz  ¨eÖe al 
Ýea ¨, I’Öe had ¶he di¨¶ioc¶ hzoz  zf ¨e Öiog a¨ ¶he 
edi¶z  zf ¶he Nz ¶h Ca zlioa Middle LeÖel Ed¾ca¶izo 
Jz¾ oal, a  zle ¶ha¶ ha¨ held a ¨�ecial �lace io mÝ 
hea ¶. Th z¾gh m¾l¶i�le i¨¨¾e¨ aod ¶he  eio¶ zd¾c¶izo 
zf ¶he jz¾ oal io a oe× fz ma¶, ¶hi¨ ×z k ha¨ beeo zoe 
zf mÝ mz¨¶ che i¨hed � zfe¨¨izoal eodeaÖz ¨. I am 
� zfz¾odlÝ g a¶ef¾l fz  ¶he ¾o×aÖe iog ¨¾��z ¶ zf ¶he 
A¨¨zcia¶izo'¨ Bza d, ×hich ha¨ eoabled ¾¨ ¶z ¨¶aÝ ¶ ¾e 
¶z D . C. Keooe¶h McE×io'¨ Öi¨izo.

OÖe  ¶he cz¾ ¨e zf mÝ ¶eo¾ e, I haÖe beeo � iÖileged 
¶z ¨¾��z ¶ ¶aleo¶ed a¾¶hz ¨ ×hz¨e Özice¨ haÖe added 
de�¶h aod io¨igh¶ ¶z z¾  field. Io dziog ¨z, I haÖe al¨z 
g z×o a¨ ao ed¾ca¶z , a × i¶e , aod a leade . I haÖe 
had ¶he g ea¶ fz ¶¾oe ¶z ×z k alzog¨ide aod lea o 
f zm ¨z maoÝ dedica¶ed � zfe¨¨izoal¨, ozoe mz e 
io¨�i iog ¶hao D . Jeaooeioe Jzoe¨, ×hz¨e ×i¨dzm, 
g¾idaoce, aod f ieod¨hi� haÖe � zfz¾odlÝ ¨ha�ed mÝ 
jz¾ oeÝ.

A¨ I �a¨¨ ¶he edi¶z ial  eio¨ ¶z ¶×z ¶ ¾¨¶ed czlleag¾e¨, I 
dz ¨z ×i¶h czofideoce aod eÜci¶emeo¶ fz  ¶he f¾¶¾ e 
zf ¶he Jz¾ oal. Daoiel MaÜ×ell aod JzeÝ Lz d ¨ha e 
NCMLE’¨ �a¨¨izo aod dedica¶izo ¶z ¶he Jz¾ oal aod 
×ill be fao¶a¨¶ic io ¶hei  oe×  zle¨. Thei  Öi¨izo aod 
dedica¶izo ×ill ¾odz¾b¶edlÝ � z�el ¶he �¾blica¶izo ¶z 
oe× heigh¶¨. I am eÜci¶ed ¶z ¨ee hz× ¶heÝ ×ill b iog 
f e¨h idea¨ aod �e ¨�ec¶iÖe¨ ¶z ¶he Jz¾ oal, 
czo¶io¾iog ¶z eleÖa¶e ¶he czoÖe ¨a¶izo a z¾od ×ha¶ 
¶ ¾lÝ ma¶¶e ¨ io middle ¨chzzl ed¾ca¶izo. I lzzk 
fz ×a d ¶z ×i¶oe¨¨iog ¶he czo¶io¾ed g z×¶h zf ¶hi¨ 
�¾blica¶izo aod ¶he Özice¨ i¶ ×ill czo¶io¾e ¶z am�lifÝ.

Thaok Ýz¾ fz  allz×iog me ¶z be a �a ¶ zf ¨zme¶hiog 
¨z meaoiogf¾l. I¶ ha¨ beeo a � iÖilege ¶z hel� b iog 
Ýz¾  ¨¶z ie¨, io¨igh¶¨, aod ioozÖa¶izo¨ ¶z life zo ¶he¨e 
�age¨.

Fz eÖe  Yz¾ ¨ io Ed¾ca¶izo,
D . La¾ ie DÝme¨

 



Amioah El Yz¾¨¨fi i¨ a ¨eczod-Ýea  middle 
g ade¨ ¨cieoce ¶eache  a¶ Ma¾ eeo JzÝ Cha ¶e  
Schzzl io D¾ ham, Nz ¶h Ca zlioa. Amioah i¨ a 
 eceo¶ g ad¾a¶e zf UNC Cha lz¶¶e ×i¶h a Ma¨¶e  
zf A ¶¨ io Teachiog Middle G ade¨ Scieoce.

10 O¹´ �f 10: NeÍ 
Teache¨ S¥�´}igh´
BÓ Da�ie} MaÒÍe}}

10 O¹´ �f 10 ai�¬ ´� high}igh´ ´he eÒce¥´i��a} Í�¨z �f �eÍ �idd}e ¬ch��} ´eache¨¬ ac¨�¬¬ ´he ¬´a´e �f N�¨´h 
Ca¨�}i�a. We a¬zed ��e begi��i�g ´eache¨ ´� ´aze 10 �i�¹´e¬ �¹´ �f he¨ daÓ ´� ¨e¬¥��d ´� 10 §¹e¬´i��¬ ab�¹´ 
´he ´eachi�g ¥¨�fe¬¬i��.

BBr ief  B iography  

WWhy  D id  You  Choose  To  Enter  The  

Teach ing  Profess ion?

I chz¨e ¶z beczme a ¶eache  beca¾¨e, �¾i¶e 
¨im�lÝ, I lzÖe beiog a z¾od child eo. O igioallÝ, I 
ea oed a bachelz '¨ deg ee io BizlzgÝ aod 
io¶eoded ¶z czod¾c¶  e¨ea ch, b¾¶ ×hile I ×a¨ 
×z kiog io diffe eo¶ lab¨ aod dziog a field 
 e¨ea ch io¶e o¨hi�, I ×a¨ al¨z Özl¾o¶ee iog a¶ a 
¨chzzl aod dziog ao af¶e -¨chzzl � zg am. I 
fz¾od ¶ha¶ I eojzÝed ×z kiog ×i¶h ¨¶¾deo¶¨ ¨z 
m¾ch mz e ¶hao ×ha¶ I ×a¨ ge¶¶iog �aid fz  ×i¶h 
¶he io¶e o¨hi�, ¨z I decided ¶z gz io¶z ¶he 
cla¨¨ zzm. I j¾¨¶ lzÖe ¶he eoe gÝ zf ¨¶¾deo¶¨, 
¶hei  ¨eo¨e zf h¾mz , aod ¶hei  oeed ¶z be ¨eeo. I 
feel like I'm f¾lfilliog mz e zf a �¾ �z¨e io ¶he 
cla¨¨ zzm ¶hao I ×a¨ io a lab.
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I ×ao¶ Öe¶e ao ¶eache ¨ ¶z koz× ¶ha¶ oe× ¶eache ¨ 
a e ¶ Ýiog ¶hei  be¨¶. We haÖe ¶he g ea¶e¨¶ 
io¶eo¶izo¨. We koz× ×e dzo'¶ koz× eÖe Ý¶hiog, b¾¶ 
×e a e ¶ Ýiog ¶z fig¾ e i¶ z¾¶. Szme¶ime¨ begiooiog 
¶eache ¨ feel like i¶'¨ oz¶ ¨afe ¶z a¨k z  ao¨×e  
�¾e¨¶izo¨, aod i¶ i¨ ha d ¶z feel ¶ ¾¨¶ed a¨ a oe× 
¶eache . Sz I ¶hiok ¶ha¶ i¶'¨ im�z ¶ao¶ fz  Öe¶e ao 
¶eache ¨ ¶z hel� iocl¾de oe× ¶eache ¨ io ¶hei  
czmm¾oi¶Ý. Eocz¾ age ¶hem, ioÖzlÖe ¶hem, giÖe 
¶hem z��z ¶¾oi¶ie¨ ¶z zffe  idea¨, ¶z ao¨×e  
�¾e¨¶izo¨, ¶z a¨k �¾e¨¶izo¨, aod j¾¨¶  eallÝ make 
¨¾ e ¶ha¶ oe× ¶eache ¨ feel like ¶heÝ a e iocl¾ded, 
¨¾��z ¶ed, aod Öal¾ed. We oeed z¾  oe× ¶eache ¨ 
¶z ¨¶ick a z¾od.

VWhat  Do  You  Want  Veteran  

Teachers  To  Know  About  New  

Teachers?

ITell  Us  About  A  Teacher  Who  

I nsp ired  You .   What  Do  You  

Remember  About  Th is  Person ,  

And  How  Does  That  Dr ive  You  

I n  Your  Work  With  Your  Own  

Students?

The ¶eache  I  emembe  mz¨¶ ×a¨ mÝ 11¶h-g ade 
hi¨¶z Ý ¶eache , M ¨. Wille¶¶. I  emembe  ¶ha¶ ¨he 
×z¾ld al×aÝ¨ make ¶he le¨¨zo¨ ¨z eogagiog. 
EÖe Ý daÝ ¶he cla¨¨ zzm ×z¾ld be ¨¶aged io a 
�a ¶ic¾la  ×aÝ. Wheo ×e ×alked io, i¶ ×a¨ al×aÝ¨ 
¨zme¶hiog diffe eo¶, aod ¨he'd haÖe all ¶he¨e 
cz¨¶¾me¨; Ýe¨, i¶ ×a¨ j¾¨¶ ¨z eogagiog. A¶ ¶he 
¶ime, I ha¶ed hi¨¶z Ý beca¾¨e I cz¾ld oeÖe  
 emembe  ¶he da¶e¨, ¶imelioe¨, aod oame¨, aod I 
j¾¨¶  eallÝ did oz¶ ca e fz  i¶. B¾¶ io he  cla¨¨, i¶ 
j¾¨¶ fel¶ ¨afe, i¶ fel¶ f¾o, aod ¶he lea oiog j¾¨¶ 
came oa¶¾ allÝ. I¶ ×a¨ mÝ fi ¨¶ eÜ�e ieoce ×i¶h a 
¨¶¾deo¶-ceo¶e ed eoÖi zomeo¶, aod I  eallÝ 
eojzÝed he  cla¨¨ aod ×ao¶ ¶z c ea¶e ¶ha¶ ¨ame 
¨afe, f¾o, aod eogagiog eoÖi zomeo¶ fz  mÝ 
¨¶¾deo¶¨.
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A challeoge ¶ha¶ I faced io mÝ ¶eachiog ca ee  ×a¨ 
oz¶ beiog Öe Ý � zac¶iÖe io � iz i¶içiog mÝ ¶ime. I 
×z¾ld haÖe ¨z li¶¶le eoe gÝ ×heo I  e¶¾ oed hzme 
f zm ×z k aod I ×a¨ feeliog  eallÝ f ¾¨¶ a¶ed. I 
al×aÝ¨ had ¨zme¶hiog ¶z dz, aod I fel¶ like eÖe Ý 
mio¾¶e ×a¨ fz  ×z k. I j¾¨¶ ×ao¶ed ¶z haÖe a b eak 
z  ¨zme �¾ie¶ ¶ime ¶z be able ¶z  e¨¶. I¶ ×a¨ 
f ¾¨¶ a¶iog beca¾¨e I oeÖe  had ¶he eoe gÝ ¶z dz 
¶hiog¨ ¶ha¶ I eojzÝed like ¨�eodiog ¶ime ×i¶h mÝ 
da¾gh¶e  z  beiog z¾¶¨ide z   eadiog.
Sz I  eached z¾¶ ¶z zoe zf mÝ fz me  � zfe¨¨z ¨, 
D . DÝme¨, abz¾¶ ×ha¶ I ×a¨ eÜ�e ieociog, aod 
¨he eÜ�laioed ¶ha¶ ¨he al¨z faced ¨imila  
challeoge¨ ×heo ¶eachiog f¾ll-¶ime ×hile 
czm�le¶iog he  dzc¶z a¶e. She ¶zld me ¶ha¶ ¨he 
e¨¨eo¶iallÝ ¨�li¶ eÖe Ý¶hiog io¶z a �ie cha ¶ zf ¨z ¶¨, 
aod j¾¨¶ made ¨¾ e ¶ha¶ ×z k ¶ime ×a¨ � iz i¶içed 
fz  ×z k ¶hiog¨ aod hzme ¶ime ×a¨ � iz i¶içed fz  
hzme ¶hiog¨. The �ie cha ¶ eÜ�laoa¶izo ×a¨ 
hel�f¾l fz  me beca¾¨e i¶ �¾¶ ×z k aod hzme life 
zo a mz e balaoced fzz¶iog. I¶ hel�ed me ¶z 
adj¾¨¶ mÝ �e ¨�ec¶iÖe f zm a hie a chÝ ×he e 
×z k ×a¨ beczmiog a � iz i¶Ý a¶ ¶he eÜ�eo¨e zf 
mÝ hzme life, ¨z ¶ha¶ ¨hif¶ io �e ¨�ec¶iÖe hel�ed 
me achieÖe a g ea¶e  balaoce io mÝ � iz i¶ie¨.

What  I s  A  Challenge  You  Have  

Faced  I n  Your  Teach ing  Career ,  

And  How  D id  You  Overcome  I t?
T



WAs  An  Early  Career  Teacher ,  

How  Do  You  F ind  And  Mainta in  A  

Work/L i fe  Balance?

A¨ ao ea lÝ ca ee  ¶eache , I'Öe lea oed ¶ha¶ i¶ i¨ 
Öe Ý im�z ¶ao¶ ¶z be � zac¶iÖe aod � iz i¶içe 
eÖe Ý mio¾¶e, e¨�eciallÝ ×heo I'm io ¶he 
cla¨¨ zzm z  d¾ iog mÝ �laooiog. I am a h¾ge 
belieÖe  io makiog li¨¶¨ aod �laooiog mÝ ¶a¨k¨ 
¶h z¾ghz¾¶ ¶he daÝ. The e i¨ al×aÝ¨ ao ageoda 
zo ¶he bza d fz  mÝ ¨¶¾deo¶¨ aod ¶heo a 
checkli¨¶ ×heo I'm �laooiog ¶z make ¨¾ e ¶ha¶ 
eÖe Ý mio¾¶e i¨ beiog ¾¨ed effec¶iÖelÝ ¨z ¶ha¶ I 
cao al¨z � iz i¶içe mÝ �e ¨zoal ¶ime a¶ hzme.

BWhat  I s  The  Best  Lesson  You  

Ever  Taught?

I  emembe  zoe daÝ I ¶a¾gh¶ a le¨¨zo abz¾¶ 
ea ¶h hi¨¶z Ý ¶ha¶ I ×z ked ¨z ha d zo, aod ¶heo 
i¶ j¾¨¶ czm�le¶elÝ flz��ed ¨¶¾deo¶ eogagemeo¶-
×i¨e. I ×a¨ ¨z f ¾¨¶ a¶ed beca¾¨e I fel¶ like I had 
dzoe eÖe Ý¶hiog �z¨¨ible ¶z c ea¶e ¶he¨e c¾¶e 
li¶¶le a ¶icle¨ aod ¶he¨e oice g z¾�¨ aod I ×z ked 
¨z ha d ¶z lamioa¶e ¶hiog¨, aod I j¾¨¶  eallÝ 
×ao¶ed ¶hem ¶z ca e aod be eogaged. Sz af¶e  
¶hi¨ eÜ�e ieoce, I ¶alked ¶z ¶he ¨zcial ¨¶¾die¨ 
czach, aod I a¨ked him “Hz× dz Ýz¾ ge¶ 
¨¶¾deo¶¨ ¶z eogage ×i¶hz¾¶ fz ciog ¶hem ¶z 
eogage?” Hi¨ adÖice ×a¨ ¶z × i¶e a �lao ¨z I 
cz¾ld be a¨ � e�a ed a¨ �z¨¨ible. Io z¶he  ×z d¨, 
dzo’¶ j¾¨¶ �lao ×ha¶ ¶he ¨¶¾deo¶¨ ×z¾ld dz, b¾¶ 
al¨z �lao hz× I cz¾ld eogage ¶hem mÝ¨elf. 
Sz ¶he oeÜ¶ ¶ime I did ¶ha¶ le¨¨zo, I ¨c i�¶ed 
eÖe Ý¶hiog ¶ha¶ I ×a¨ gziog ¶z dz f zm ¶he 
mzmeo¶ I ×alked io¶z ¶he dzz  ¾o¶il ¶he 
mzmeo¶ ×e lef¶. I ×eo¶ io ¶he e ×i¶h all ¶hi¨ 
eoe gÝ, I meao I ×a¨ ¨hz¾¶iog, aod i¶ ×a¨ 
eÜha¾¨¶iog b¾¶ hila iz¾¨. I  eallÝ fel¶ like I had ¶z 
be io cha ac¶e , i¶ ×a¨ ¶hi¨ h¾ge ¨hz×. I had ¶hi¨ 
flÝ ¨×a¶¶e , aod I ×a¨ ¨la��iog ¶he ma�¨ I had 
�laced zo ¶he ×all¨ a z¾od ¶he cla¨¨ zzm–
io¨¶ead zf j¾¨¶ giÖiog i¶ ¶z ¶hem a¶ ¶hei  de¨k¨, I 
eola ged i¶ aod �¾¶ eÖe Ý¶hiog a z¾od ¶he ×all¨–
¨z I ×a¨ ¨la��iog ¶he diffe eo¶ eÖideoce, aod I 
×a¨ all zÖe  ¶he �lace. The kid¨ j¾¨¶ ¶hz¾gh¶ i¶ 
×a¨ ¨z f¾ooÝ. Io fac¶, I'm � e¶¶Ý ¨¾ e ¶heÝ ¶hz¾gh¶ 
I ×a¨ c açÝ. B¾¶ ¶heÝ ×e e ¨z eogaged, aod ¶heÝ 
×ao¶ed ¶z ¶alk ¶z me aod ¶z each z¶he . 
I fz¾od ¶ha¶ ¨c i�¶iog z¾¶ eÖe Ý¶hiog I oeeded ¶z 
eogage ¶he ¨¶¾deo¶¨ made me feel a lz¶ be¶¶e , 
koz×iog ×ha¶ I ×a¨ gziog ¶z dz aod hz× I ×a¨ 
gziog ¶z  e¨�zod, a¨ z��z¨ed ¶z eÜ�ec¶iog i¶ ¶z 
×z k z¾¶. I¶ ×a¨ ¨¾ch a g ea¶ mzmeo¶ fz  me, 
aod ¶he eogagemeo¶ leÖel ×a¨ ¨z high ¶ha¶ I 
bz¾gh¶ ¶hem all �içça a¨ a ¶haok Ýz¾. I¶ ×a¨ ¨z 
eÜ�eo¨iÖe, b¾¶ I ×a¨ ¨z � z¾d zf ¶hem.

Tz ozmioa¶e ao eÜce�¶izoal begiooiog ¶eache  fz  
¶hi¨ czl¾mo, �lea¨e × i¶e ¶z 
dmaÜ×el8@cha lz¶¶e.ed¾ ×i¶h Ýz¾  
 eczmmeoda¶izo aod ¨¾��z ¶. 
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"Teaching is hard, being a 
student is hard, and being a 

middle school student is 
especially hard. So we need 
to approach each day with 

positivity, looking for the best 
in each other, and making 

school a great experience for 
ourselves and our students."

https://www.flipsnack.com/


I'm �a¨¨izoa¶e abz¾¶ ¶he  eceo¶ ¨¶aoda d 
 eÖi¨izo¨. I fiod ¶he oe× ¨¶aoda d¨ a e �zio¶iog 
¾¨ io ¶he  igh¶ di ec¶izo fz  ¨¶¾deo¶¨ ¶z be able ¶z 
ac¶iÖelÝ dz ¨cieoce a¨ z��z¨ed ¶z j¾¨¶ ¨i¶¶iog aod 
�a¨¨iÖelÝ lea oiog abz¾¶ ¨cieoce. Thi¨ i¨ 
¨zme¶hiog ¶ha¶ I haÖe  eallÝ beeo ¶ Ýiog ¶z dz 
×i¶h mÝ ¨¶¾deo¶¨ bÝ ¶ Ýiog diffe eo¶ io¨¶ ¾c¶izoal 
me¶hzd¨, ×he¶he  ¶ha¶ be io�¾i Ý-ba¨ed 
lea oiog z  � zjec¶-ba¨ed lea oiog, j¾¨¶ ¶ Ýiog ¶z 
make ¨¾ e ¶ha¶ i¶'¨ mÝ ¨¶¾deo¶¨ ×hz a e dziog 
¶he ×z k aod dziog ¶he ¨cieoce. I'm eÜci¶ed 
abz¾¶ oe× ¨¶aoda d¨ aod ¶he di ec¶izo ¶ha¶ z¾  
¨¶a¶e i¨ gziog fz  z¾  ¨¶¾deo¶¨

PWhat  Are  You  Most  Pass ionate  

About  I n  North  Carol ina  Middle  

Level  Educat ion  Today ?

I¶ ×a¨ ¨¾ch a jzÝ ¶z a¶¶eod ¶he czofe eoce! I’m 
g a¶ef¾l fz  each ¨e¨¨izo aod ¶zzk a×aÝ Öal¾able 
io¨igh¶¨ f zm each zoe ¶ha¶ I a¶¶eoded. The mz¨¶ 
¨igoificao¶ le¨¨zo I lea oed ×a¨ hz× I cao 
�z¨i¶iÖelÝ czo¶ ib¾¶e ¶z mÝ ¨chzzl c¾l¶¾ e bÝ 
� zÖidiog mÝ ¨¶¾deo¶¨ ×i¶h z��z ¶¾oi¶ie¨ fz  
a¾¶zozmÝ io ¶hei  lea oiog. Hz×eÖe , dziog ¶hi¨ 
 e�¾i e¨ ¾¨ ¶z ¶ ¾¨¶ z¾  ¨¶¾deo¶¨. Uofz ¶¾oa¶elÝ, 
×e zf¶eo eÜ�ec¶ ¶hem ¶z make mi¨¶ake¨ aod 
he¨i¶a¶e ¶z g ao¶ ¶hem mz e a¾¶zozmÝ.

Ooe ¨e¨¨izo ¨¶zzd z¾¶ ¶z me ×heo ¶he � e¨eo¶e  
¨aid, “Yz¾ ×ill fiod eÜac¶lÝ ×ha¶ Ýz¾’ e lzzkiog fz  
eÖe Ý ¶ime.” Io z¶he  ×z d¨, if ×e fzc¾¨ zo 
eÜ�ec¶iog mi¨¶ake¨, ×e ×ill ioeÖi¶ablÝ fiod ¶hem. 
Thi¨ ¨hif¶ io �e ¨�ec¶iÖe eocz¾ age¨ me ¶z 
czo¶ ib¾¶e �z¨i¶iÖelÝ ¶z ¶he eoÖi zomeo¶, aÖzid 
feediog io¶z oega¶iÖi¶Ý, aod dz eÖe Ý¶hiog I cao 
¶z eo¨¾ e ¶ha¶ mÝ ¨¶¾deo¶¨, czlleag¾e¨, aod I 
eojzÝ czmiog ¶z ¨chzzl. Teachiog i¨ challeogiog, 
beiog a ¨¶¾deo¶ i¨ challeogiog, aod beiog a 
middle ¨chzzl ¨¶¾deo¶ i¨ e¨�eciallÝ ¶z¾gh. 
The efz e, ×e m¾¨¶ a�� zach each daÝ ×i¶h 
�z¨i¶iÖi¶Ý, ¨eek ¶he be¨¶ io zoe aoz¶he , aod 
make ¨chzzl a g ea¶ eÜ�e ieoce fz  z¾ ¨elÖe¨ aod 
z¾  ¨¶¾deo¶¨

CYou  Attended  The  NCMLE  I nsp ire  

Conference  I n  Charlotte ,  Nc  

Earl ier  Th is  Year .   What  I s  The  

Most  Valuable  Th ing  You  

Learned  At  The  Conference?
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SWhat  Adv ice  Would  You  G ive  To  

Someone  Who  I s  I n  The ir  

Student  Teach ing  Semester  

R ight  Now ?

I ×z¾ld adÖi¨e ¶hem ¶z be z�eo ¶z all feedback 
aod eÖeo a¨k fz  mz e feedback. Leao zo 
�ez�le ×hz haÖe ¶he koz×ledge, ¨kill¨, aod 
¶zzl¨. Teachiog i¨ challeogiog eoz¾gh, aod Ýz¾ 
dz oz¶ haÖe ¶z make i¶ aoÝ ha de  bÝ i¨zla¶iog 
Ýz¾ ¨elf aod oz¶ beiog ×illiog ¶z a¨k fz  hel�. 
Tha¶ ×a¨ a mi¨¶ake ¶ha¶ I made d¾ iog mÝ fi ¨¶ 
Ýea  zf ¶eachiog. I ×eo¶ io a¨ a la¶e al eo¶ Ý 
¶eache , aod I fel¶ like I oeeded ¶z � zÖe mÝ¨elf 
aod e¨¶abli¨h a ¨¶ zog ¨eo¨e zf czo¶ zl; 
hz×eÖe , I �¾icklÝ  ealiçed ¶ha¶ j¾¨¶ haÖiog 
czo¶ zl aod maoagiog a cla¨¨ zzm did oz¶ 
oece¨¨a ilÝ meao ¶ha¶ mÝ kid¨ ×e e lea oiog 
aoÝ¶hiog. TheÝ ×e e j¾¨¶ dziog ×ha¶ I ¶zld ¶hem 
¶z dz. I¶ gaÖe me a lz¶ zf headache¨ beca¾¨e i¶ 
×a¨ oz¶ a �z¨i¶iÖe eoÖi zomeo¶ fz  mÝ ¨¶¾deo¶¨ 
z  me. The ¨¶¾deo¶¨ aod I ×e eo'¶ ×z kiog 
¶zge¶he ; ×e ×e e ×z kiog agaio¨¶ each z¶he , 
aod i¶ ×a¨ oz¶ f¾o. Sz I ¨¶a ¶ed a¨kiog fz  hel�, 
a¨kiog admioi¨¶ a¶z ¨ aod czlleag¾e¨ ¶z 
zb¨e Öe mÝ ¶eachiog aod ¨ha e ¨¶ a¶egie¨, aod I 
×z¾ld ¶ Ý ¶z add eÜ¶ a c ea¶iÖe ¶hiog¨ ¶z ge¶ ¶he 
kid¨ eogaged. I ¶hiok ¶ha¶ lea oiog a¨ m¾ch a¨ I 
cz¾ld f zm z¶he ¨ ×i¶h mz e eÜ�e ieoce made 
¶hiog¨ m¾ch be¶¶e  fz  me. The efz e mÝ adÖice 
¶z aoÝ  e¨ideo¶ z  c¾  eo¶ ¨¶¾deo¶ ¶eache  i¨ ¶z 
fiod �ez�le ¶ha¶ ¶heÝ cao  elÝ zo fz  adÖice, 
¶zzl¨, aod feedback.

Daniel Maxwell is a Lecturer and University 
Supervisor for middle and secondary education 
at the University of North Carolina at Charlotte.
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I ¶hiok i¶ i¨ im�z ¶ao¶ fz  oe× ¶eache ¨ ¶z feel 
¨¾��z ¶ed. I ¶hiok ¶ha¶ ¶he g ea¶e¨¶ ¨¶ ¾ggle ¶ha¶ 
I'Öe had i¨ ¾oce ¶aio¶Ý a¶ ¶ime¨ abz¾¶ ×hz ¶z ¶¾ o 
¶z fz  ao¨×e ¨. Whz dz I ¶¾ o ¶z ×i¶h �¾e¨¶izo¨ 
abz¾¶ ×ha¶ ¨¶ a¶egie¨ I ¾¨e fz  ¶hi¨ z  ¶ha¶, ×ha¶'¨ 
¶he be¨¶ me¶hzd zf giÖiog ao a¨¨e¨¨meo¶, hz× dz I 
deal ×i¶h ¶he ¨¶¾deo¶ ×hz i¨ oz¶ io¶e e¨¶ed, z  hz× 
dz I deal ×i¶h ¶he ¨¶¾deo¶ ×hz ¨¶ ¾ggle¨ ¶z  ead z  
a ¨¶¾deo¶ ×hz dze¨o'¶ ¨�eak ¶he ¨ame laog¾age 
¶ha¶ I dz? Ao¨×e ¨ ¶z ¶he¨e �¾e¨¶izo¨ a eo’¶ j¾¨¶ 
 eadilÝ aÖailable fz  oe× ¶eache ¨; i¶ i¨ Öe Ý ha d ¶z 
koz× hz× ¶z czooec¶ ¶he dz¶¨ io ¶he cla¨¨ zzm. Sz 
I ¶hiok i¶'¨ im�z ¶ao¶ ¶ha¶ ¶he e a e ¨¶ zog meo¶z ¨, 
×hz a e dedica¶ed ¶z ¶ha¶ ¶eache , ×he¶he  i¶ be 
fz  � zÖidiog feedback, zb¨e Öa¶izo¨, z   e¨z¾ ce¨. 
I¶ i¨ j¾¨¶ ¨z im�z ¶ao¶ ¶z make ¨¾ e ¶ha¶ oe× 
¶eache ¨ feel ¨¾��z ¶ed aod al×aÝ¨ koz× ¶ha¶ ¶heÝ 
haÖe ¨zmezoe ¨¶ zog ¶heÝ cao a�� zach fz  
¨¾��z ¶ aod feedback.

How  Can  Schools  And  D istr icts  

Best  Support  The ir  Beg inn ing  

Teachers?

D



Thi¨ i¨ ¶he ¶hi d a ¶icle io a fz¾ -�a ¶ ¨e ie¨ aimed ¶z 
hel� Nz ¶h Ca zlioa Middle LeÖel Ed¾ca¶z ¨ 
czoce�¶¾aliçe Nz ¶h Ca zlioa’¨ M¾l¶i-Tie ed SÝ¨¶em zf 
S¾��z ¶ (MTSS) f ame×z k.  Io z¾  � eÖiz¾¨ ¶×z 
a ¶icle¨, ×e di¨c¾¨¨ed mÝ¶h¨ a¨¨zcia¶ed ×i¶h MTSS 
aod ¶he  eczmmeoded ¶eamiog ¨¶ ¾c¶¾ e¨ ¶z ¨¾��z ¶ 
¶he NC MTSS f ame×z k. A¨ ×e czo¶io¾e z¾  
iofz ma¶izoal ¨e ie¨ ¶z ¨¾��z ¶ MTSS im�lemeo¶a¶izo 
io ¶he middle ¨chzzl ¨e¶¶iog, ×e ×ill oz× fzc¾¨ zo 
c ea¶iog a ¨zlid fz¾oda¶izo ¶h z¾gh Cz e io¨¶ ¾c¶izo. 
The keÝ �zio¶¨ zf ¶hi¨ a ¶icle a e ¶z (1)  eiofz ce ¶he 
f ame×z k zf MTSS a¨ a czo¶io¾z¾¨ im� zÖemeo¶ 
mzdel; (2) affi m ¶ha¶ all ¨¶¾deo¶¨ a e a �a ¶ zf MTSS; 
aod (3) em�ha¨içe ¶he im�z ¶aoce zf Cz e io¨¶ ¾c¶izo 
a¨ ¶he fi ¨¶ laÝe  zf ¨¾��z ¶.

MTSS i¨ a ¨chzzl im� zÖemeo¶ mzdel ¶ha¶ begio¨ bÝ 
add e¨¨iog ¨chzzl-×ide oeed¨, ¶heo ¶ailz ¨ ¨¾��z ¶ ¶z 
¨mall g z¾�¨ aod iodiÖid¾al ¨¶¾deo¶¨ ¶h z¾gh 
czllabz a¶iÖe, da¶a-ba¨ed, � zblem-¨zlÖiog. While 
ed¾ca¶z ¨ zf¶eo defa¾l¶ ¶z ¶hiokiog zf ¨mall g z¾� 
io¶e Öeo¶izo¨ ×heo di¨c¾¨¨iog MTSS im�lemeo¶a¶izo, 
i¶ i¨ ×ha¶ ×e dz io ¶he fi ¨¶ ¶ie , z¾  Cz e io¨¶ ¾c¶izo, 
¶ha¶ ¶ ¾lÝ make¨ all ¶he diffe eoce fz  ¶he ¨¶¾deo¶¨ 
¶ha¶ ×e ¨e Öe. 

Core Instruction is the Foundation of MTSS.
 
Wi¶hio ao MTSS f ame×z k, all ¶eache ¨ haÖe a  zle io 
¨¾��z ¶iog Cz e (¶ie  1) io¨¶ ¾c¶izo, aod all ¨¶¾deo¶¨ 
 eceiÖe Cz e io¨¶ ¾c¶izo a¨ �a ¶ zf MTSS. Cz e 
io¨¶ ¾c¶izo i¨ ¶he dailÝ academic, behaÖiz al, aod 
¨zcial aod emz¶izoal io¨¶ ¾c¶izo ¶ha¶ i¨ � zÖided ¶z all 
¨¶¾deo¶¨. Aligoed ×i¶h ¶he Nz ¶h Ca zlioa S¶aoda d 
Cz¾ ¨e zf S¶¾dÝ (NCSCOS), Cz e academic io¨¶ ¾c¶izo 
i¨ ×ha¶ ×e ¶each a¨ 6¶h-g ade ma¶h, z  7¶h-g ade 
ELA, z  8¶h-g ade ¨cieoce. Cz e behaÖiz al aod ¨zcial 
aod emz¶izoal io¨¶ ¾c¶izo ¨hz¾ld be aligoed ×i¶h 
lzcallÝ deÖelz�ed eÜ�ec¶a¶izo¨.  

TOPICS, TECH, 
AND TRENDS
C«ea·l�g a S��ld F�¼�da·l�� Th«�¼gh C�«e 
I�¯·«¼c·l��
By Jade Tornatore and Holly Williamson

33

S¶¾deo¶¨ ¨�eod ¶he majz i¶Ý zf ¶hei  io¨¶ ¾c¶izoal daÝ 
 eceiÖiog Cz e io¨¶ ¾c¶izo. I¶ i¨ ×he e g ade-leÖel 
¨¶aoda d¨ a e fi ¨¶ deliÖe ed ¶z all ¨¶¾deo¶¨. The efz e, 
i¶ i¨ im�e a¶iÖe ¶ha¶ ¶hi¨ io¨¶ ¾c¶izo i¨  zb¾¨¶. The 
deliÖe Ý zf io¨¶ ¾c¶izo a¶ ¶hi¨ leÖel ¨hz¾ld iocl¾de 
eÖideoce-ba¨ed, ×hzle-g z¾� aod ¨mall-g z¾� 
¨¶ a¶egie¨, a¨ ×ell a¨ diffe eo¶ia¶ed io¨¶ ¾c¶izo ba¨ed 
zo ¶he lea oe ¨ io ¶he g z¾�.  Ab¨eo¶ ¨¶ zog Cz e 
io¨¶ ¾c¶izo, a ¶ie ed ¨Ý¨¶em zf io¶e Öeo¶izo¨ aod 
¨¾��z ¶ caooz¶ be effec¶iÖelÝ de¨igoed ¶z mee¶ ¶he 
Öa iz¾¨ oeed¨ zf ¨¶¾deo¶¨. 
 

 

I¶ i¨ hel�f¾l ¶z ¶hiok zf ao aoalzgÝ zf b¾ildiog a hz¾¨e 
z  a ¨chzzl. The fi ¨¶ aod mz¨¶ im�z ¶ao¶ ¨¶e� io ¶he 
czo¨¶ ¾c¶izo zf ¶he ¨chzzl i¨ ¶z b¾ild a ¨¶ zog 
fz¾oda¶izo. The fz¾oda¶izo hzld¨ ¾� ¶he ×all¨ aod 
¨¾��z ¶¨ ¶he  zzf, � z¶ec¶iog ¶he ¨Ý¨¶em¨ zf �l¾mbiog 
aod elec¶ ical ×i iog.  Wi¶hz¾¶ a ¨zlid fz¾oda¶izo, z¾  
×all¨ ×z¾ld caÖe io, ¶he  zzf ×z¾ld czlla�¨e, aod z¾  
elec¶ ical ¨Ý¨¶em ×z¾ld czo¨i¨¶ zf �ile¨ zf ¶aogled 
×i e¨. 

Simila  ¶z czo¨¶ ¾c¶iog a b¾ildiog, ¶he deÖelz�meo¶ zf 
a m¾l¶i-¶ie ed ¨Ý¨¶em zf ¨¾��z ¶  e�¾i e¨ ¾¨ ¶z fi ¨¶ 
e¨¶abli¨h a ¨¶ zog io¨¶ ¾c¶izoal fz¾oda¶izo.  



S¾��lemeo¶al aod io¶eo¨iÖe ¨¾��z ¶¨ a e de�eodeo¶ 
zo ¶he eÜi¨¶eoce zf high-�¾ali¶Ý Cz e io¨¶ ¾c¶izo, a¨ 
each laÝe  zf io¶e Öeo¶izo b¾ild¨ ¾�zo ¶he � eÖiz¾¨ ¶z 
c ea¶e a czo¶io¾¾m zf ×ell-aligoed, czhe¨iÖe 
¨¾��z ¶¨. Wi¶hz¾¶ ¨zlid Cz e io¨¶ ¾c¶izo io �lace, ×e 
caooz¶ czofideo¶lÝ de¶e mioe ×hich ¨¶¾deo¶¨ a e io 
oeed zf addi¶izoal ¨¾��z ¶ z  io¶e Öeo¶izo. 

Czo¶io¾iog ×i¶h ¶he ¨chzzl czo¨¶ ¾c¶izo eÜam�le, if a 
c ack deÖelz�¨ io zoe zf ¶he ¨chzzl ×all¨, ×e maÝ 
ioi¶iallÝ a¶¶em�¶ ¶z  e�ai  ¶he ×all ×i¶h ¨ealao¶, a 
�a¶ch, z  oe× ¨hee¶ zck.  Hz×eÖe , if ¶he ¾ode lÝiog 
� zblem i¨ a �zz lÝ czo¨¶ ¾c¶ed fz¾oda¶izo, ¶hz¨e 
¨¾ face-leÖel  e�ai ¨ ×ill dz oz gzzd, aod ×e ×ill 
czo¶io¾e ¶z ¨ee ¶he oega¶iÖe effec¶¨ zf ¶he ×eak 
fz¾oda¶izo. Thi¨ i¨ ¶he ¨ame czoce�¶ ×i¶h MTSS. Io 
¶he eÖeo¶ ¶ha¶ Cz e io¨¶ ¾c¶izo i¨ oz¶ ¨zlid, ¨chzzl-
×ide da¶a aoalÝ¨i¨ i¨ likelÝ ¶z  eÖeal la ge o¾mbe ¨ zf 
¨¶¾deo¶¨ ideo¶ified fz  �z¶eo¶ial a ea¨ zf academic, 
behaÖiz al, z  ¨zcial-emz¶izoal  i¨k, iofla¶iog ¶he 
o¾mbe ¨ zf ¨¶¾deo¶¨  e�¾i iog io¶e Öeo¶izo¨.   Io 
maoÝ ca¨e¨, ¶he ideo¶ified oeed fz  io¶e Öeo¶izo 
eÜceed¨ a ¨chzzl’¨  e¨z¾ ce¨ aod ca�aci¶Ý ¶z ¨¾��z ¶ 
¨¶¾deo¶¨ ¶h z¾gh ¨¾��lemeo¶al aod io¶eo¨iÖe 
io¶e Öeo¶izo¨.  Tz a¶¶em�¶ ¶z add e¨¨ ¨¶¾deo¶ oeed¨ 
¶h z¾gh io¶e Öeo¶izo alzoe, ×i¶hz¾¶ fi ¨¶ makiog ¶he 
oece¨¨a Ý adj¾¨¶meo¶¨ ¶z eo¨¾ e effec¶iÖe Cz e 
io¨¶ ¾c¶izo, i¨ oz¶ ao efficieo¶ ¾¨e zf ¶ime aod 
 e¨z¾ ce¨. I¶ i¨ ¶he  e¨�zo¨ibili¶Ý zf ¨chzzl MTSS ¶eam¨ 
¶z czo¶io¾allÝ eÖal¾a¶e aod adj¾¨¶ Cz e io¨¶ ¾c¶izo ¶z 
z�¶imiçe ¶he im�ac¶ zf io¨¶ ¾c¶izo fz  all ¨¶¾deo¶¨. 

Tz eo¨¾ e z¾  Cz e i¨  zb¾¨¶ eoz¾gh ¶z ¨¾��z ¶ z¾  
¨¶¾deo¶¨, ¨chzzl MTSS ¶eam¨ ×z k ¶z ¶hz z¾ghlÝ 
defioe Cz e io¨¶ ¾c¶izo. BÝ defioiog, ×e meao ¶z 
iodica¶e ×ha¶ io¨¶ ¾c¶izo ¨hz¾ld lzzk like, aod 
de¶e mioe ×ha¶ ¶he ¶hiog¨ a e ¶ha¶ eÖe Ýzoe io ¶he 
di¨¶ ic¶ aod/z  ¨chzzl ¨hz¾ld iocl¾de io ¶hei  
academic, behaÖiz al aod ¨zcial aod emz¶izoal 
� zg ammiog. Of¶eo¶ime¨, di¨¶ ic¶¨ � zÖide g¾idaoce 
zo defioiog Cz e academic io¨¶ ¾c¶izo z  Cz e 
behaÖiz al eÜ�ec¶a¶izo¨ io aligomeo¶ ×i¶h di¨¶ ic¶ 
�zlicie¨ z  io¨¶ ¾c¶izoal f ame×z k¨. F zm he e, 
¨chzzl¨ maÝ ¶heo f¾ ¶he   efioe Cz e eÜ�ec¶a¶izo¨ 
aod � ac¶ice¨ ba¨ed zo ¶hei  ¾oi�¾e c¾l¶¾ e, 
 e¨z¾ ce¨, aod oeed¨.  Defioiog Cz e io¨¶ ¾c¶izo cao 
ha��eo a¶ aoÝ ¶ime, b¾¶ i¶ i¨ czmmzo ¶z ¨ee MTSS 
¶eam¨ eogage io ¶hi¨ ×z k zÖe  ¶he ¨¾mme  a¨ 
¨chzzl¨ a e aoalÝçiog eod-zf-Ýea  da¶a aod �laooiog 
fz  a oe× academic Ýea . Ooce MTSS ¶eam¨ haÖe 
deÖelz�ed Cz e g¾idaoce, i¶ i¨ im�z ¶ao¶ ¶ha¶ 
io¨¶ ¾c¶izoal eÜ�ec¶a¶izo¨ a e czmm¾oica¶ed ¶z all 
¨chzzl ¨¶aff ¶h z¾gh ¶eam mee¶iog¨, � zfe¨¨izoal 
deÖelz�meo¶, aod czachiog ×i¶h feedback 
z��z ¶¾oi¶ie¨.
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Why do we define Core?
 
Defioiog ¶he Cz e fz  academic¨, behaÖiz , aod ¨zcial 
aod emz¶izoal ¨kill¨ i¨ e¨¨eo¶ial io ao MTSS.  NC MTSS 
 eczmmeod¨ di¨¶ ic¶ aod ¨chzzl ¶eam¨ ¾ode ¶ake ¶hi¨ 
¶h z¾gh ¶he leo¨ zf EoÖi zomeo¶, C¾  ic¾l¾m, 
Io¨¶ ¾c¶izo, aod Da¶a-EÖal¾a¶izo ac z¨¨ all czo¶eo¶ 
a ea¨ aod g ade leÖel¨.  Io ao MTSS, ×e haÖe ¨chzzl-
ba¨ed MTSS ¶eam¨ ¶ha¶ � zblem-¨zlÖe z¾  Cz e da¶a 
¶z ¨e¶ gzal¨ fz  Cz e, io¶eo¨ifÝ Cz e if i¶ oeed¨ ¶z be 
¨¶ eog¶heoed, aod mzoi¶z  ¶hz¨e chaoge¨ fz  
effec¶iÖeoe¨¨. 

The fi ¨¶  ea¨zo ×e dz ¶hi¨ czme¨ dz×o ¶z e�¾i¶able 
acce¨¨.  Wheo Ýz¾ dzo’¶ haÖe a defioed Cz e, Ýz¾ 
haÖe a g ea¶e  chaoce zf deoÝiog ¨¶¾deo¶¨ e�¾i¶able 
z��z ¶¾oi¶ie¨ ¶z lea o.  Wheo ¶he Cz e i¨ ×ell-defioed, 
all ¨¶¾deo¶¨ haÖe acce¨¨ ¶z �¾ali¶Ý cla¨¨ zzm 
io¨¶ ¾c¶izo aod eÜ�e ieoce czo¨i¨¶eocÝ io ¶he 
a��lica¶izo zf clea  eÜ�ec¶a¶izo¨ aod fai  di¨ci�lioa Ý 
� ac¶ice¨. Thi¨ io ¶¾ o � zmz¶e¨ lea oiog aod  ed¾ce¨ 
behaÖiz al diffic¾l¶ie¨.  



FioallÝ, haÖiog a defioed Cz e allz×¨ mz e � zfe¨¨izoal lea oiog aod g z×¶h amzog ¨¶aff beca¾¨e ×e a e 
¨�eakiog ¶he ¨ame laog¾age. Teache ¨ koz× ¶he eÜ�ec¶a¶izo¨. Teache ¨ a e be¶¶e  able ¶z czllabz a¶e aod lea o 
f zm zoe aoz¶he  a¨ ¶heÝ cao be a¨¨¾ ed ¶heÝ a e ¾¨iog ¶he ¨ame ¨¶ a¶egie¨, ma¶e ial¨, �aciog, aod � zced¾ e¨ 
¶ha¶ ×e e defioed a¨ �a ¶ zf Cz e ¨¾��z ¶. Thi¨ al¨z allz×¨ MTSS ¶eam¨, admioi¨¶ a¶z ¨, aod czache¨ ¶z mzoi¶z  
io¨¶ ¾c¶izo aod � zÖide feedback a¨ �a ¶ zf a czo¶io¾z¾¨ cÝcle zf im� zÖemeo¶. 

BÝ defioiog Cz e, di¨¶ ic¶ aod ¨chzzl ¶eam¨ ¨e¶ io¨¶ ¾c¶izoal eÜ�ec¶a¶izo¨ ¶z eo¨¾ e all ¨¶¾deo¶¨ czo¨i¨¶eo¶lÝ 
 eceiÖe ¶he � z�e  io¨¶ ¾c¶izo. Thi¨ ¨hz¾ld ha��eo ×i¶h ¶eache  io�¾¶, di¨c¾¨¨izo, aod feedback ¨z ¶ha¶ eÖe Ýzoe 
i¨ zo ¶he ¨ame �age aod feel¨ e�¾i��ed ¶z deliÖe  Cz e io¨¶ ¾c¶izo.  Teache ¨ ¶heo b iog ¶hei  ¨kill¨, c af¶, aod 
eÜ�e ieoce ¶z ¶ailz  io¨¶ ¾c¶izo ¶z mee¶ ¶he oeed¨ zf ¶he ¨¶¾deo¶¨ ¶heÝ ¶each. A defioed Cz e eo¨¾ e¨ ¶ha¶ 
¶eache ¨ a e ¨¾��z ¶ed ¶z deliÖe  high-�¾ali¶Ý Cz e io¨¶ ¾c¶izo aod ¶ha¶ ¶he e i¨ a fz¾oda¶izo fz  ×hich ¶eache ¨ 
cao  each all lea oe ¨.  

How to define/refine Core?

NC MTSS  eczmmeod¨ ¶ha¶ di¨¶ ic¶ MTSS ¶eam¨ eo¨¾ e eÖideoce-ba¨ed Cz e academic, behaÖiz al, aod ¨zcial 
aod emz¶izoal � ac¶ice¨ eÜi¨¶ aod a e defioed ac z¨¨ g ade leÖel¨ aod g ade ¨�ao¨ bÝ ¶he e¨¨eo¶ial czm�zoeo¶¨ 
zf c¾  ic¾l¾m, io¨¶ ¾c¶izo, aod eoÖi zomeo¶.  Di¨¶ ic¶¨ a e  e¨�zo¨ible fz  czmm¾oica¶iog ×i¶h ¨chzzl¨ 
 ega diog io¨¶ ¾c¶izoal czo¶eo¶ aod ¨¶aoda d¨, ma¶e ial¨ fz  ¶eachiog, ×ha¶ ¶eachiog me¶hzd¨ ¶z ¾¶iliçe, aod 
g¾idaoce fz  ¶he de¨igo zf ¶he io¨¶ ¾c¶izoal eoÖi zomeo¶.  Of¶eo¶ime¨ ¶he¨e maÝ be f amed a¨ “ozo-
oegz¶iable¨” z  di¨¶ ic¶ “io¨¶ ¾c¶izoal � iz i¶ie¨,” aligoed ×i¶h a di¨¶ ic¶’¨ Öi¨izo, mi¨¨izo, aod ¨¶ a¶egic �lao.
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A¨ � eÖiz¾¨lÝ meo¶izoed, io addi¶izo ¶z ¶he di¨¶ ic¶ 
g¾idaoce, ¨chzzl MTSS ¶eam¨ f¾ ¶he  z�e a¶izoaliçe 
Cz e g¾idaoce ×i¶h de¶ail¨ ¨�ecific ¶z ¶hei  ¾oi�¾e 
da¶a,  e¨z¾ ce¨, c¾l¶¾ e, aod czo¶eÜ¶. 

U¨iog ¶he NC MTSS f ame×z k, ¨chzzl¨ defioe Cz e 
bÝ eÜamioiog aod de¶ailiog io¨¶ ¾c¶izo ¶h z¾gh ¶he 
leo¨ zf ¶he io¨¶ ¾c¶izo, c¾  ic¾l¾m, eoÖi zomeo¶, aod 
da¶a eÖal¾a¶izo: 

 
 

MTSS i¨ a czo¶io¾z¾¨ im� zÖemeo¶ f ame×z k.
 
U¨iog ¶hei  defioed Cz e Io¨¶ ¾c¶izoal f ame×z k, 
¨chzzl ¶eam¨ deliÖe  io¨¶ ¾c¶izo, czo¶io¾z¾¨lÝ mzoi¶z  
¶he im�ac¶ zf ¶ha¶ io¨¶ ¾c¶izo, aod make adj¾¨¶meo¶¨ 
a¨ oece¨¨a Ý ¶z � zmz¶e ¨¶¾deo¶ lea oiog.  Th z¾gh 
¶he ¾¨e zf a ¨Ý¨¶ema¶ic � zblem-¨zlÖiog mzdel, ¶he 
Schzzl MTSS Team aoalÝçe¨ ¶hi¨ Cz e io¨¶ ¾c¶izoal 
da¶a fi ¨¶ a¶ ¶he ×hzle ¨chzzl leÖel ¶z lzzk fz  �a¶¶e o¨ 
aod ¶ eod¨ ac z¨¨ g ade¨ aod czo¶eo¶ a ea¨. The 
¨chzzl MTSS ¶eam ¶heo al¨z ¨¾��z ¶¨ g ade-leÖel 
¶eam¨ aod czo¶eo¶ PLC¨ ¶z lzzk a¶ ¶hei  ¨�ecific Cz e 
io¨¶ ¾c¶izoal da¶a aod make adj¾¨¶meo¶¨ a¨ oeeded 
¶z eo¨¾ e Cz e i¨ effec¶iÖe.  We cao czo¨ide  Cz e 
io¨¶ ¾c¶izo effec¶iÖe if ×e a e able ¶z mee¶ ¶he oeed¨ 
zf 75-80% zf ¨¶¾deo¶¨ ×i¶h Cz e io¨¶ ¾c¶izo alzoe.  
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Da¶a czllec¶izo aod aoalÝ¨i¨ ¶Ý�icallÝ zcc¾  a¶ 
beochma k �e izd¨; hz×eÖe , ¨chzzl ¶eam¨ maÝ 
ideo¶ifÝ a ea¨ ¶z � zblem-¨zlÖe a¶ aoÝ ¶ime.  Cz e 
behaÖiz  aod a¶¶eodaoce da¶a io a ¨chzzl i¨ zf¶eo 
czllec¶ed dailÝ aod ¶he efz e cao be aoalÝçed mz e 
f e�¾eo¶lÝ.  Fz  eÜam�le, a middle ¨chzzl maÝ oz¶ice 
ao a¶¶eodaoce i¨¨¾e io ¶he fi ¨¶ mzo¶h zf ¨chzzl 
×he e le¨¨ ¶hao 80% zf ¨¶¾deo¶¨ a e mee¶iog 
a¶¶eodaoce  e�¾i emeo¶¨ aod eÜ�ec¶a¶izo¨. The 
Schzzl MTSS Team cz¾ld begio ¶z � zblem-¨zlÖe a¨ 
¶hi¨ i¨ zcc¾  iog, aoalÝçe ¶he a¶¶eodaoce � zblem, 
c ea¶e a �lao ¶z im�lemeo¶, aod f¾ ¶he  mzoi¶z  Cz e 
a¶¶eodaoce.  

A¨ aoz¶he  eÜam�le, af¶e  ¶he fi ¨¶ fe× ×eek¨ zf 
¨chzzl, ¶he ¨chzzl MTSS Team maÝ ideo¶ifÝ a � zblem 
×i¶h ioc ea¨ed di¨ci�lioe  efe  al¨. TheÝ aoalÝçe ¶he 
da¶a ¶z ideo¶ifÝ f e�¾eo¶ behaÖiz al iocideo¶¨ bÝ ¶Ý�e 
aod ¶he lzca¶izo zf ¶he¨e behaÖiz al iocideo¶¨, 
czm�a iog ¶he¨e behaÖiz ¨ ¶z ×ha¶ ¶heÝ haÖe defioed 
a¨ ¶hei  Cz e behaÖiz  eÜ�ec¶a¶izo¨. Teache ¨ io 
PLC¨/g ade leÖel ¶eam¨ ¶ake ao ac¶iÖe  zle a¨ � zblem 
¨zlÖe ¨ ×z kiog ×i¶h Schzzl MTSS Leade ¨hi� Team 
membe ¨ ¶z c ea¶e aod im�lemeo¶ a �lao ¶z  efioe z  
¨¶ eog¶heo Cz e behaÖiz  io¨¶ ¾c¶izo aod ¶heo 
mzoi¶z  ¶he �lao mzÖiog fz ×a d.  Mzoi¶z iog ¶he 
�lao czo¨i¨¶¨ zf czllec¶iog behaÖiz  da¶a (z  academic, 
a¶¶eodaoce, e¶c.) aod � zÖidiog zogziog feedback ¶z 
¶he MTSS Team abz¾¶ im�lemeo¶a¶izo a¨ ×ell a¨ 
fioallÝ eÖal¾a¶iog ×he¶he  ¶he �lao ×a¨ ¨¾cce¨¨f¾l.  If 
i¶ i¨ ¨¾cce¨¨f¾l, g ea¶! The ¨chzzl cao ¶heo fzc¾¨ zo 
aoz¶he  a ea.  If i¶ i¨ oz¶ ¨¾cce¨¨f¾l, ¶eam¨ ×ill  eÖi¨i¶ 
� zblem-¨zlÖiog aod ¶ Ý oe× ¨¶ a¶egie¨ ¶z eohaoce 
Cz e io¨¶ ¾c¶izo.  

• Io¨¶ ¾c¶izo- Defioiog io¨¶ ¾c¶izo iocl¾de¨ ideo¶ifÝiog 
¶he eÖideoce-ba¨ed, c¾l¶¾ allÝ  e¨�zo¨iÖe ¶eachiog 
¨¶ a¶egie¨ aod me¶hzd¨ ¶eache ¨ ×ill ¾¨e iocl¾diog 
eÜ�lici¶ io¨¶ ¾c¶izo, diffe eo¶ia¶izo, ¨caffzldiog, aod 
z��z ¶¾oi¶ie¨ fz  � ac¶ice aod feedback. 

• C¾  ic¾l¾m- BÝ defioiog c¾  ic¾l¾m, ×e z¾¶lioe ¶he 
io¨¶ ¾c¶izoal � zg am¨, ma¶e ial¨, ¶eachiog  e¨z¾ ce¨, 
 eleÖao¶ ¨¶aoda d¨, �aciog g¾ide¨, ¨kill ¨cz�e, aod 
¨e�¾eoce g¾ide¨ ¶ha¶ a e ¾¨ed ¶z ¨¾��z ¶ ¶eachiog. 

• EoÖi zomeo¶- Wheo ¨chzzl¨ defioe ¶he 
eoÖi zomeo¶, ¶heÝ a e defioiog hz× ¶he ¨e¶¶iog 
¨hz¾ld be ¨¶ ¾c¶¾ ed. Thi¨ ×z k ×z¾ld iocl¾de 
eÜamioiog g z¾�iog z�¶izo¨, ¶ime allzca¶ed fz  
io¨¶ ¾c¶izo, ¶he f e�¾eocÝ zf ¶he io¨¶ ¾c¶izoal ¨e¨¨izo, 
¶he lzca¶izo fz  io¨¶ ¾c¶izo, e¶c.  (See Defioiog Cz e 
8¶h G ade Ma¶h EÜam�le). 

• Da¶a EÖal¾a¶izo- Refe ¨ ¶z ¶he da¶a ¶ha¶ ×e ×ill 
czllec¶ aod aoalÝçe ¶z de¶e mioe if z¾  Cz e 
io¨¶ ¾c¶izo i¨ effec¶iÖe.  The¨e da¶a ¨z¾ ce¨ iocl¾de 
bz¶h im�lemeo¶a¶izo da¶a (×ha¶ ¶he ad¾l¶¨ a e dziog) 
a¨ ×ell a¨ ¨¶¾deo¶ z¾¶czme da¶a.  



All zf ¶hi¨ � zblem-¨zlÖiog aod im� zÖemeo¶ cÝcle 
ha��eo¨ czo¶io¾z¾¨lÝ a¨ �a ¶ zf a ×ell-f¾oc¶izoiog 
Tie  1.  If ¶hi¨ ×z k i¨ oz¶ ha��eoiog ×i¶hio ¶he 
czo¶eÜ¶ zf Cz e io¨¶ ¾c¶izo, z¶he  ¶ie ¨ zf ¨¾��z ¶ 
×i¶hio ao MTSS ×ill f¾oc¶izo m¾ch like ¶he ×all 
b¾il¶ zo ¶he ¨hakÝ fz¾oda¶izo meo¶izoed ea lie .  
Schzzl¨ ×ill czo¶io¾e ¶z eÜ�e ieoce c ack¨ io ¶hei  
¨Ý¨¶em zf ¨¾��z ¶, ioÖe¨¶iog Öal¾able ¶ime aod 
 e¨z¾ ce¨ fz  io¶e Öeo¶izo ×heo ¶he i¨¨¾e a¶ haod i¨ 
×i¶hio Cz e io¨¶ ¾c¶izo. If Ýz¾  di¨¶ ic¶ z  ¨chzzl i¨ 
lzzkiog fz  ×he e ¶z ¨¶a ¶ ¶z make ¨Ý¨¶emic 
im� zÖemeo¶¨ z  eÖeo ×he e ¶z ¨¶a ¶ MTSS, ¨¶a ¶ 
×i¶h Cz e io¨¶ ¾c¶izo.

Thi¨ �iece abz¾¶ ¶he ¶eam¨ io MTSS ¨¾��z ¶¨ ¶he 
MTSS C i¶ical Czm�zoeo¶ Leade ¨hi�.  We ×ill 
czo¶io¾e ¶z b¾ild ¾ode ¨¶aodiog bÝ  elea¨iog a 
¨e ie¨ zf a ¶icle¨ fzc¾¨iog zo Nz ¶h Ca zlioa’¨ MTSS 
Mzdel aod � ac¶ical ¨chzzl-leÖel a��lica¶izo zf ¶he 
¨iÜ c i¶ical czm�zoeo¶¨.  We belieÖe ¶ha¶ MTSS i¨ 
¶he mz¨¶ efficieo¶ aod effec¶iÖe mzdel fz  ¨chzzl 
im� zÖemeo¶ aod ¶ha¶ ¶hi¨ ×ell-im�lemeo¶ed 
f ame×z k cao hel� middle ¨chzzl admioi¨¶ a¶z ¨, 
¶eache ¨, ¨¶¾deo¶¨, aod familie¨ ×z k ¶zge¶he  ¶z 
¨� iog fz ×a d maÜimiçiog z¾¶czme¨ fz  all.
 

**I¶ i¨ im�z ¶ao¶ ¶z oz¶e ¶ha¶ ×heo iodiÖid¾al 
¨¶¾deo¶¨ a e di¨c¾¨¨ed, ¶he � zblem-¨zlÖiog ¶eam 
ha¨ ao zbliga¶izo ¶z czo¨ide  ×he¶he  ¶he ¨¶¾deo¶ 
i¨ ¨¾¨�ec¶ed zf haÖiog a di¨abili¶Ý.  If ¨z, ¶he 
czo¶io¾¾m zf ¶eamiog eÜ¶eod¨/eÜ�aod¨ ¶z iocl¾de 
¶he IEP Team fz  ao ioi¶ial  efe  al.
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I c¾  eo¶lÝ ¨e Öe fz¾  ¨chzzl¨  aogiog f zm 
elemeo¶a Ý ¶h z¾gh high ¨chzzl, ×hich e�¾al¨ 
 z¾ghlÝ 2,651 ¨¶¾deo¶¨ io Lioczlo Cz¾o¶Ý Schzzl¨. The 
 eczmmeoded  a¶iz zf ¨zcial ×z ke ¨ ¶z ¨¶¾deo¶¨ i¨ 
1:250 (NASW, 2018). Thi¨ ×ill be mÝ eigh¶h Ýea  a¨ a 
¨chzzl ¨zcial ×z ke  aod Ýea  ¶eo a¨ a ¨zcial ×z ke  
io geoe al. I haÖe a backg z¾od io czm�le¶iog 
fz eo¨ic ioÖe¨¶iga¶izo¨ fz  ¶he De�a ¶meo¶ zf Szcial 
Se Öice¨. Thi¨ eÜ�e ieoce czme¨ io haodÝ a¨ I 
eocz¾o¶e  child eo io oeed io z¾  ¨chzzl ¨Ý¨¶em 
¶zdaÝ. I czm�le¶ed bz¶h mÝ Bachelz ’¨ aod Ma¨¶e ’¨ 
io Szcial Wz k a¶ A��alachiao S¶a¶e UoiÖe ¨i¶Ý. 

WhÝ A e Schzzl Szcial Wz ke ¨ Im�z ¶ao¶?
 
Schzzl ¨zcial ×z ke ¨ �laÝ ao im�z ¶ao¶  zle io ¶he 
liÖe¨ zf ¨¶¾deo¶¨ aod ¶hei  familie¨ io ¨chzzl¨ ac z¨¨ 
¶he cz¾o¶ Ý. Szcial ×z k io a ¨�ecialiçed a ea aod 
¨chzzl ¨zcial ×z ke ¨ ×z k ×i¶h familie¨ ¶z aoalÝçe 
ba  ie ¨ ¶z lea oiog io ¶he cla¨¨ zzm (NASW, 2018). 
Wheo a child’¨ ba¨ic oeed¨ a e oz¶ beiog me¶, i¶ cao 
be diffic¾l¶ fz  ¶hem ¶z fzc¾¨ zo lea oiog. Thi¨ zf¶eo 
lzzk¨ like ¨¶¾deo¶¨ ×hz a e hÝ�e ac¶iÖe, ×hz maÝ 
¨lee� io cla¨¨, ×hz caooz¶ fzc¾¨, z  a Öa ie¶Ý zf z¶he  
behaÖiz ¨. Teache ¨ maÝ Öie× ¶hi¨ behaÖiz  a¨ 
“defiao¶” b¾¶ ¶ha¶ maÝ oz¶ be ¶he ca¨e. Schzzl ¨zcial 
×z ke ¨ ×z k ×i¶h child eo ×hz a e h¾og Ý, ×hz lack 
ade�¾a¶e hz¾¨iog, ×hz maÝ be ab¾¨ed z  oeglec¶ed, 
×hz¨e �a eo¶¨ a e ¨¶ ¾ggliog ×i¶h addic¶izo, z  ×hz 
oeed behaÖiz al ¨¾��z ¶ io ¶hei  lea oiog. Io ¨hz ¶, i¶ 
i¨ im�z ¶ao¶ ¶z  eczgoiçe ¶ha¶ iodiÖid¾al¨’ oeed¨ a e 
be¨¶ ¾ode ¨¶zzd bÝ lzzkiog a¶ ¶hei  ¨zcial 
eoÖi zomeo¶ (Fioigao-Ca   & Shaia, 2018). Io Lioczlo 
Cz¾o¶Ý Schzzl¨, ×e haÖe acce¨¨ ¶z clz¶hiog,  hz¾¨iog,  
aod   fzzd    e¨z¾ ce¨.    We   ×ao¶ familie¨ aod ¨chzzl    

B ×  A ¼ b « e ×  S ¨ l ß ß �

E�c�«e, E�c�«e
Sch��� S�cla� W�«}e«¯: B«ldgl�g 
The Ga¨ Be·Ñee� H��e A�d 
Sch���

¨¶aff ¶z koz× ¶ha¶ ¨chzzl ¨zcial ×z ke ¨ a e ×illiog ¶z 
×z k ×i¶h familie¨ ¶z � zÖide ¶he¨e ba¨ic oeed¨. 
Lioczlo Cz¾o¶Ý Schzzl¨ ¾¶iliçe¨ ao zld ¨chzzl 
b¾ildiog ¶ha¶ ha¨ beeo czoÖe ¶ed io¶z a clz¶hiog 
clz¨e¶ fz  ¨¶¾deo¶¨ aod familie¨ ¶z ¾¨e ×heo ¶heÝ a e 
io oeed; i¶ i¨ called ¶he A¨b¾ Ý Re¨z¾ ce Ceo¶e . 
Schzzl ¨zcial ×z ke ¨ cao acce¨¨ ¶hi¨ a¶ all ¶ime¨ aod 
×e cao ¨hz� ×i¶h familie¨. We al¨z hz¨¶ ¶×z 
“¨hz��iog daÝ¨” d¾ iog ¶he Ýea  fz  familie¨ ¶z czme 
¨hz� fz  i¶em¨. All i¶em¨ haÖe beeo dzoa¶ed aod ¶hi¨ 
i¨ f ee zf cz¨¶ ¶z all familie¨. Thi¨ ha¨ beeo a g ea¶ 
addi¶izo ¶z z¾  ¨chzzl ¨Ý¨¶em.
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Edi¶z ’¨ Nz¶e:
Io z¾  ¨chzzl¨, ¶he ¨¾��z ¶ ×e � zÖide ¶z ¨¶¾deo¶¨ eÜ¶eod¨ fa  beÝzod ¶ adi¶izoal cla¨¨ zzm io¨¶ ¾c¶izo. I¶’¨ ¶he czo¶ ib¾¶izo¨ zf ¨chzzl 
¨zcial ×z ke ¨, cz¾o¨elz ¨, io¶e Öeo¶izo ¨�eciali¨¶¨, aod z¶he  ¨¾��z ¶ ¨¶aff ¶ha¶ zf¶eo make ¶he diffe eoce io a ¨¶¾deo¶’¨ daÝ. The¨e 
� zfe¨¨izoal¨ hel� add e¨¨ ¶he challeoge¨ ¨¶¾deo¶¨ face, f zm meo¶al heal¶h aod emz¶izoal ¨¾��z ¶ ¶z oaÖiga¶iog �e ¨zoal aod ¨zcial 
i¨¨¾e¨. Thei   zle i¨ io¶eg al io c ea¶iog a ¨afe, iocl¾¨iÖe, aod ¨¾��z ¶iÖe lea oiog eoÖi zomeo¶, allz×iog eÖe Ý ¨¶¾deo¶ ¶z ¶h iÖe. Thi¨ 
czl¾mo eÜ�lz e¨ j¾¨¶ hz× Öi¶al ¶hei  ×z k i¨ io z¾  ¨chzzl¨, ¨hioiog a ligh¶ zo ¶he Öal¾e ¶heÝ b iog ¶z ¶he ed¾ca¶izoal eÜ�e ieoce.



Nz¶ all ¨chzzl¨ a e e�¾i��ed ×i¶h a f¾ll-¶ime ¨zcial 
×z ke . Io Lioczlo Cz¾o¶Ý Schzzl¨, fz  eÜam�le, ×e 
haÖe zolÝ ¨iÜ f¾ll-¶ime ¨zcial ×z ke ¨ ¨e Öiog 23 
¨chzzl¨. Thi¨ meao¨ each ¨zcial ×z ke  i¨  e¨�zo¨ible 
fz  maoagiog ¶h ee z  fz¾  ¨chzzl¨, makiog i¶ 
diffic¾l¶ ¶z maio¶aio a czo¨i¨¶eo¶ aod Öi¨ible � e¨eoce 
zo each cam�¾¨. A¨ a  e¨¾l¶, ×e a e zf¶eo called io 
� ima ilÝ fz  c i¨i¨ ¨i¶¾a¶izo¨, mz¨¶ zf ×hich oz× 
ioÖzlÖe a ¨¶¾deo¶ ¶h ea¶eoiog ¶z ha m ¶hem¨elÖe¨ z  
z¶he ¨, c ea¶iog a heigh¶eoed ¨eo¨e zf ¾ geocÝ.

Io mÝ eÜ�e ieoce, ¶he o¾mbe  zf ¶h ea¶¨ ¶z ¨chzzl 
¨afe¶Ý ha¨ ¨¶eadilÝ  i¨eo. OÖe  ¶he �a¨¶ ¶h ee Ýea ¨, 
¶he Özl¾me zf ¶h ea¶ a¨¨e¨¨meo¶¨, ¨¾icide 
a¨¨e¨¨meo¶¨, aod behaÖiz al c i¨e¨ ha¨ ioc ea¨ed 
¨igoificao¶lÝ. O¾  da¶a f zm Jao¾a Ý 2024 ¨hz×¨ ¶ha¶ 
×e czod¾c¶ed 98 ¨¾icide a¨¨e¨¨meo¶¨, 56 ¶h ea¶ 
a¨¨e¨¨meo¶¨, aod  e¨�zoded ¶z 231 z¶he  behaÖiz al 
c i¨e¨—fig¾ e¨ ¶ha¶  e� e¨eo¶ zolÝ mid-Ýea  da¶a. We 
ao¶ici�a¶e ¶he¨e o¾mbe ¨ ×ill oea lÝ dz¾ble bÝ ¶he 
¶ime ¶he ¨chzzl Ýea  czocl¾de¨.

The¨e c i¨e¨ oz¶ zolÝ di¨ ¾�¶ cla¨¨ zzm¨ b¾¶ al¨z 
¨eÖe elÝ im�ede ¨¶¾deo¶ lea oiog aod zÖe all 
academic � zg e¨¨. Io ¶he¨e c i¶ical mzmeo¶¨, Schzzl 
Szcial Wz ke ¨ ¨¶e� io a¨ meo¶al heal¶h � zfe¨¨izoal¨ 
aod czllabz a¶e ×i¶h eÜ¶e oal ageocie¨ ¶z eo¨¾ e ¶ha¶ 
¨¶¾deo¶¨  eceiÖe ¶he oece¨¨a Ý ¨¾��z ¶ aod ca e ¶heÝ 
 e�¾i e ¶z  eczÖe .

Who Else Can We Help?
 
Io addi¶izo ¶z ¨¾��z ¶iog familie¨ io oeed, ¨chzzl 
¨zcial ×z ke ¨ al¨z czllabz a¶e ×i¶h ¶eache ¨ aod 
¨chzzl ¨¶aff. A¨ ¨zcial ×z ke ¨, z¾  mi¨¨izo i¨ ¶z hel� 
z¶he ¨, aod ¶eache ¨ aod ¨¶aff cao g ea¶lÝ beoefi¶ 
f zm ¶he¨e �a ¶oe ¨hi�¨ bÝ gaioiog a b zade  
¾ode ¨¶aodiog zf ¨¶¾deo¶¨' ci c¾m¨¶aoce¨. AdÖzcacÝ 
�laÝ¨ a keÝ  zle io maoÝ ¨¾cce¨¨ ¨¶z ie¨ ioÖzlÖiog 
¨¶¾deo¶¨ ×hz a e ac¶iÖelÝ eogaged ×i¶h ¨chzzl ¨zcial 
×z ke ¨ (NASW, 2018).

O¾   zle i¨ ¶z adÖzca¶e fz  ¨¶¾deo¶¨ io ×aÝ¨ ¶ha¶ 
¨¾��z ¶ ¶hei  ¨¾cce¨¨, aod ¶hi¨ adÖzcacÝ begio¨ ×i¶h 
¶eache ¨ aod admioi¨¶ a¶z ¨. I¶ ¨¶a ¶¨ ×i¶h hzoe¨¶ 
czoÖe ¨a¶izo¨ ioÖzlÖiog �a eo¶¨, ca e¶ake ¨, aod 
¨¶¾deo¶¨ ¶z de¶e mioe hz× ×e cao hel�, ×he¶he  
¶h z¾gh �hzoe call¨ z  hzme Öi¨i¶¨. Schzzl ¨zcial 
×z ke ¨ haÖe ¶he ¾oi�¾e z��z ¶¾oi¶Ý ¶z make hzme 
Öi¨i¶¨, ×hich zf¶eo � zÖide Öal¾able io¨igh¶ io¶z ¶he 
challeoge¨ a ¨¶¾deo¶ maÝ face. Uode ¨¶aodiog a 
child’¨ liÖiog ¨i¶¾a¶izo cao ¨hed ligh¶ zo ¶hei  dailÝ 
¨¶ ¾ggle¨.

F zm ¶he e, ×e cao czooec¶ familie¨ ×i¶h 
czmm¾oi¶Ý  e¨z¾ ce¨ ¶z mee¶ ba¨ic oeed¨ aod zffe  
a�� z� ia¶e a¨¨i¨¶aoce. Schzzl ¨zcial ×z ke ¨ al¨z 
�laÝ ao im�z ¶ao¶  zle io �a eo¶-¶eache  czofe eoce¨ 
aod IEP/504 mee¶iog¨, ¨e Öiog a¨ a ¨¾��z ¶ ¨Ý¨¶em 
fz  familie¨ ×hz maÝ oz¶ koz× ×he e el¨e ¶z ¶¾ o.
 

Issues Schools are Facing Today
 
Schzzl Szcial Wz ke ¨ a e oz× g a��liog ×i¶h i¨¨¾e¨ 
¶ha¶ ×e e oz¶ a¨ � eÖaleo¶ eÖeo a fe× Ýea ¨ agz. 
Wheo I fi ¨¶ ¨¶a ¶ed io ¶hi¨  zle, mÝ � ima Ý fzc¾¨ ×a¨ 
zo im� zÖiog ¨chzzl a¶¶eodaoce. While ¶ha¶  emaio¨ 
a keÝ �a ¶ zf mÝ ×z k, ¨chzzl ¨afe¶Ý ha¨ ioc ea¨ioglÝ 
beczme a ceo¶ al czoce o io ¶he io¶e ac¶izo¨ ¨zcial 
×z ke ¨ haÖe ×i¶h ¨chzzl¨.
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haÖe zoe f¾ll-¶ime ¨zcial ×z ke ; io Lioczlo Cz¾o¶Ý 
Schzzl¨ ×e haÖe ¨iÜ f¾ll-¶ime ¨zcial ×z ke ¨ ¨�li¶ 
be¶×eeo ¶×eo¶Ý-¶h ee ¨chzzl¨. Thi¨ meao¨ each zf ¾¨ 
ha¨ ¶h ee z  fz¾  ¨chzzl¨ ¶ha¶ ×e a e  e¨�zo¨ible fz . 
Thi¨ make¨ i¶ diffic¾l¶ ¶z be “¨eeo” aod zf¶eo¶ime¨ ×e 
a e j¾¨¶ called io fz  c i¨i¨ ¨i¶¾a¶izo¨. TzdaÝ mz¨¶ c i¨i¨ 
¨i¶¾a¶izo¨ ioÖzlÖe a ¨¶¾deo¶’¨ ¶h ea¶ ¶z ha m 
¶hem¨elÖe¨ z  z¶he ¨. The  i¨e io ¶h ea¶¨ ¶z ¶he ¨chzzl 
¨Ý¨¶em ha¨ ¨¶eadilÝ ioc ea¨ed io mÝ eÜ�e ieoce. Io 
¶he la¨¶ 3 Ýea ¨, ¶he o¾mbe  zf ¶h ea¶ a¨¨e¨¨meo¶¨, 
¨¾icide a¨¨e¨¨meo¶¨, aod behaÖiz al c i¨e¨ haÖe 
ioc ea¨ed. O¾  ¨chzzl da¶a f zm Jao¾a Ý 2024 ¨hz×¨ 
×e haÖe czm�le¶ed 98 ¨¾icide a¨¨e¨¨meo¶¨, 56 
¶h ea¶ a¨¨e¨¨meo¶¨, aod 231 z¶he  behaÖiz al c i¨e¨. 
Thi¨ i¨ zolÝ ¶he mid-Ýea  da¶a ¨z ×e eÜ�ec¶ ¶hz¨e 
o¾mbe ¨ ¶z haÖe oea lÝ dz¾bled bÝ ¶he ¶ime ¶he 
¨chzzl Ýea  czme¨ ¶z ao eod. The¨e c i¨i¨ ¨i¶¾a¶izo¨ 
di¨ ¾�¶ cla¨¨e¨ aod im�ede lea oiog. Thi¨ i¨ ×he e 
Schzzl Szcial Wz ke ¨ ac¶ a¨ meo¶al heal¶h 
� zfe¨¨izoal¨, b¾¶ ¶heo al¨z ×z k ×i¶h z¾¶¨ide 
ageocie¨ ¶z eo¨¾ e a child ge¶¨ ¶he hel� he/̈ he 
oeed¨.

Working with Local and Outside Agencies:
 
A¨ Schzzl Szcial Wz ke ¨ ×e a e io czo¨¶ao¶ 

Who Else Can We Help?
 
J¾¨¶ a¨ Schzzl Szcial Wz ke ¨ ×z k ×i¶h familie¨ io 
oeed, ×e al¨z ×z k ×i¶h ¶eache ¨ aod ¨chzzl ¨¶aff. A¨ 
¨zcial ×z ke ¨, ×e geo¾ioelÝ ×ao¶ ¶z hel� z¶he ¨. 
Teache ¨ aod ¨¶aff cao beoefi¶ f zm fz miog ¶he¨e 
 ela¶izo¨hi�¨ aod ¶ Ýiog ¶z ¾ode ¨¶aod ¶he bigge  
�ic¶¾ e zf a ¨i¶¾a¶izo. AdÖzcacÝ i¨ ¶he keÝ ¶z mz¨¶ 
¨¾cce¨¨f¾l ¨¶z ie¨ zf ¶he ¨¶¾deo¶¨ ×hz a e eogaged 
aod ×z kiog ×i¶h Schzzl Szcial Wz ke ¨ (LzÖe¶¶, 
2023). I¶ i¨ z¾  jzb ¶z adÖzca¶e fz  ¶he¨e ¨¶¾deo¶¨ io a 
×aÝ ¶ha¶ ×ill hel� ¶hem be ¨¾cce¨¨f¾l, aod ¶hi¨ ¨¶a ¶¨ 
×i¶h ¶eache ¨ aod admioi¨¶ a¶z ¨. O¾  adÖzcacÝ 
begio¨ ×i¶h hzoe¨¶ czoÖe ¨a¶izo¨ ×i¶h �a eo¶¨, 
ca e¶ake ¨, aod ¨¶¾deo¶¨ ¶z ¨ee hz× ×e cao hel�. 
Thi¨ begio¨ ×i¶h �hzoe call¨ z  hzme Öi¨i¶¨. Schzzl 
¨zcial ×z ke ¨ haÖe ¶he ¾oi�¾e z��z ¶¾oi¶Ý ¶z make 
hzme Öi¨i¶¨ ×hich i¨ al×aÝ¨ eÝe-z�eoiog. Ooce Ýz¾ 
cao �ic¶¾ e ×he e a child i¨ liÖiog ¶hiog¨ maÝ ¨¶a ¶ ¶z 
make mz e ¨eo¨e if ¶heÝ a e haÖiog dailÝ ¨¶ ¾ggle¨. 
A¶ ¶hi¨ �zio¶, ×e cao  elÝ zo czmm¾oi¶Ý  e¨z¾ ce¨ ¶z 
� zÖide ba¨ic oeed¨ aod a�� z� ia¶e a¨¨i¨¶aoce ¶z 
¶he¨e familie¨. Szcial Szcial Wz ke ¨ cao al¨z 
�a ¶ici�a¶e io �a eo¶/¶eache  czofe eoce¨ aod 
IEP/504 mee¶iog¨. We cao ac¶ a¨ a ¨¾��z ¶ ¨Ý¨¶em 
fz  ¶he¨e familie¨ ×heo ¶heÝ j¾¨¶ dzo’¶ koz× ×hz 
el¨e ¶z ¶¾ o ¶z. 
 

Issues Schools are Facing Today
 
Schzzl Szcial ×z ke ¨ ¶zdaÝ a e dealiog ×i¶h i¨¨¾e¨ 
¶ha¶ ×e e oz¶ a¨ � e¨eo¶ eÖeo j¾¨¶ a fe× Ýea ¨ agz. 
Wheo I fi ¨¶ begao mÝ jzb a¨ a Schzzl Szcial Wz ke , 
zoe zf mÝ maio fzc¾¨e¨ ×a¨ ¨chzzl a¶¶eodaoce. Tha¶ 
i¨ ¨¶ill a  zle ¶ha¶ I �laÝ ¶zdaÝ, b¾¶ i¶ ¨eem¨ ¶ha¶ ¨chzzl
¨afe¶Ý i¨ a¶ ¶he fz ef zo¶ zf a lz¶ zf io¶e ac¶izo¨ ¶ha¶ 
¨zcial ×z ke ¨ haÖe ×i¶h ¶hei  ¨chzzl¨. Nz¶ all ¨chzzl¨
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Working with Local and Outside Agencies
 
A¨ ¨chzzl ¨zcial ×z ke ¨, ×e  eg¾la lÝ czllabz a¶e 
×i¶h eÜ¶e oal ageocie¨ ¨¾ch a¨ lzcal la× 
eofz cemeo¶, ¶he De�a ¶meo¶ zf Szcial Se Öice¨, ¶he 
De�a ¶meo¶ zf J¾Öeoile J¾¨¶ice, aod Öa iz¾¨ 
czmm¾oi¶Ý  e¨z¾ ce¨. Wheo ¨i¶¾a¶izo¨ e¨cala¶e ¶z 
¶he �zio¶ zf ioÖzlÖiog ¶he¨e ageocie¨, i¶ i¨ c ¾cial ¶z 
balaoce � z¶ec¶iog child eo'¨  igh¶¨ ¶z ed¾ca¶izo 
×i¶h eo¨¾ iog ¶he ¨afe¶Ý zf z¶he ¨ (Fioigao-Ca   & 
Shaia, 2018). Thi¨  e¨�zo¨ibili¶Ý cao be �a ¶ic¾la lÝ 
challeogiog io ¶zdaÝ’¨ czm�leÜ eoÖi zomeo¶.

Fz  ¶hi¨  ea¨zo, i¶ i¨ e¨¨eo¶ial ¶z fz¨¶e   ela¶izo¨hi�¨ 
×i¶h ¨¶¾deo¶¨ aod ¨¶aff befz e c i¨e¨ a i¨e. P zac¶iÖe 
 ela¶izo¨hi�-b¾ildiog allz×¨ ¾¨ ¶z be be¶¶e  � e�a ed 
aod mz e effec¶iÖe ×heo add e¨¨iog ¨e iz¾¨ 
¨i¶¾a¶izo¨ io z¾  ¨chzzl¨.

What are the Barriers?
 
Ooe zf ¶he � ima Ý challeoge¨ faciog ¨chzzl ¨zcial 
×z ke ¨ ¶zdaÝ i¨ ¾ode ¾¶iliça¶izo (Fioigao-Ca   & 
Shaia, 2018). F e�¾eo¶lÝ, ×e a e a¨¨igoed ¶z m¾l¶i�le 
¨chzzl¨, ×hich limi¶¨ ¶he ¶ime ×e cao dedica¶e ¶z 
b¾ildiog meaoiogf¾l  ela¶izo¨hi�¨ ×i¶h ¨¶¾deo¶¨ a¶ 
aoÝ zoe cam�¾¨. A¨ a  e¨¾l¶, ¨zme ¨¶¾deo¶¨ maÝ "fall 
¶h z¾gh ¶he c ack¨," �a ¶ic¾la lÝ if ¶eache ¨, 
cz¾o¨elz ¨, z  admioi¨¶ a¶z ¨ dzo’¶ iofz m ¾¨ abz¾¶ a 
¨¶¾deo¶'¨ ¨i¶¾a¶izo.

Wheo I fi ¨¶ begao ×z kiog a¨ a ¨chzzl ¨zcial ×z ke , 
¶he e ×e e ¶h ee f¾ll-¶ime ¨zcial ×z ke ¨ io z¾  
di¨¶ ic¶. While ¶ha¶ o¾mbe  ha¨ ¨ioce dz¾bled ¶z ¨iÜ, 
i¶  emaio¨ io¨¾fficieo¶ czm�a ed ¶z oeighbz iog 
cz¾o¶ie¨. Wi¶h ¶he g z×iog meo¶al heal¶h oeed¨ 
ac z¨¨ ¨chzzl¨, i¶ i¨ c ¾cial fz  lzcal aod ¨¶a¶e 
legi¨la¶z ¨ ¶z  eczgoiçe ¶he im�z ¶aoce zf ioc ea¨iog 
¶he o¾mbe  zf ¨chzzl ¨zcial ×z ke ¨ io z¾  ¨chzzl¨.

 

A¨ ¨chzzl ¨zcial ×z ke ¨, z¾  ¾l¶ima¶e gzal i¨ ¶z ¨hif¶ 
f zm  eac¶iÖe ¶z mz e � zac¶iÖe io¶e ac¶izo¨ ×i¶hio 
¶he ¨chzzl czmm¾oi¶Ý. Thi¨ cao be achieÖed bÝ 
fzc¾¨iog zo b¾ildiog ¶ ¾¨¶iog  ela¶izo¨hi�¨ ×i¶h 
¨¶¾deo¶¨ aod ¶hei  familie¨ befz e c i¨e¨ zcc¾ . BÝ 
fz¨¶e iog ¶he¨e czooec¶izo¨ ea lÝ, ×e cao ideo¶ifÝ 
�z¶eo¶ial challeoge¨ ¨zzoe  aod � zÖide ¶he 
oece¨¨a Ý ¨¾��z ¶ ¶z add e¨¨ ¶hem effec¶iÖelÝ. Thi¨ 
� eÖeo¶iÖe a�� zach oz¶ zolÝ beoefi¶¨ iodiÖid¾al 
¨¶¾deo¶¨ b¾¶ al¨z eohaoce¨ ¶he zÖe all ×ell-beiog zf 
¶he ¨chzzl eoÖi zomeo¶.

The g z×iog oeed fz  meo¶al heal¶h � zfe¨¨izoal¨ io 
¨chzzl¨ ¨hz¾ld be mzoi¶z ed aod add e¨¨ed bÝ lzcal 
aod ¨¶a¶e deci¨izo-make ¨. C¾  eo¶lÝ, ×i¶h zolÝ a fe× 
¨chzzl ¨zcial ×z ke ¨ ¨e Öiog m¾l¶i�le cam�¾¨e¨, z¾  
 zle cao be zÖe lzzked, aod z¾  � e¨eoce cao feel 
ioczo¨i¨¶eo¶. The  i¨e io meo¶al heal¶h c i¨e¨ 
¾ode ¨cz e¨ ¶he im�z ¶aoce zf haÖiog mz e ¨zcial 
×z ke ¨ dedica¶ed ¶z ea lÝ io¶e Öeo¶izo aod zogziog 
¨¾��z ¶.

We hz�e ¨chzzl¨ ×ill  eczgoiçe ¶he Öal¾e zf z¾  ¨kill 
¨e¶, oz¶ j¾¨¶ io haodliog c i¨e¨ b¾¶ io ¨¶ eog¶heoiog  
czmm¾oi¶Ý ioÖzlÖemeo¶ io ¶he ed¾ca¶izoal � zce¨¨. 
BÝ ioÖzlÖiog ¾¨ io eÖe ÝdaÝ io¶e ac¶izo¨, ¨¾ch a¨ 
�a eo¶-¶eache  czofe eoce¨ aod ¨afe¶Ý ioi¶ia¶iÖe¨, ×e 
cao hel� c ea¶e a ¨afe , mz e ¨¾��z ¶iÖe lea oiog 
eoÖi zomeo¶ fz  all ¨¶¾deo¶¨. Schzzl¨ m¾¨¶ � iz i¶içe 
familÝ eogagemeo¶ a¨ �a ¶ zf a hzli¨¶ic a�� zach ¶z 
ed¾ca¶izo, aod ¨chzzl ¨zcial ×z ke ¨ a e keÝ �laÝe ¨ 
io makiog ¶ha¶ ha��eo.

Io ¶he f¾¶¾ e, ×e eoÖi¨izo a ¨chzzl ¨Ý¨¶em ×he e 
¨zcial ×z ke ¨ a e io¶eg a¶ed io¶z ¶he fab ic zf ¶he 
¨chzzl czmm¾oi¶Ý. BÝ ×z kiog alzog¨ide ¶eache ¨, 
admioi¨¶ a¶z ¨, aod eÜ¶e oal ageocie¨, ×e cao eo¨¾ e 
¶ha¶ eÖe Ý ¨¶¾deo¶ ha¨ ¶he z��z ¶¾oi¶Ý ¶z ¶h iÖe 
academicallÝ, emz¶izoallÝ, aod ¨zciallÝ. Thi¨ cao zolÝ 
be achieÖed if z¾  � zfe¨¨izo i¨ giÖeo ¶he  e¨z¾ ce¨, 
Öi¨ibili¶Ý, aod ¨¾��z ¶ oeeded ¶z mee¶ ¶he ioc ea¨iog 
demaod¨ ×e face.

 

 Aubrey Spizzo has been a School Social Worker for eight 
years.  She received her Bachelor's and Master's Degrees 

from Appalachian State University. 

References

Finigan-Carr, N. & Shaia, W.E. (2018). School social 
   workers as partners in the school mission. 
   https://kappanonline.org/

National Association of Social Workers [NASW], 2018. 
   News Release. https://www.socialworkers.org/
 



EMPOWERING MIDDLE SCHOOL 
STUDENTS: LINCOLN COUNTY 
SCHOOLS' IMPLEMENTATION 
OF SENATE BILL 193

T
aim¨ ¶z em�z×e  ¨¶¾deo¶¨ ¶h z¾gh ea lÝ ca ee  
�laooiog, em�ha¨içiog ¶he c ea¶izo aod  eÖi¨izo zf 
Ca ee  DeÖelz�meo¶ Plao¨ (CDP¨) ¨¶a ¶iog io ¶he 
¨eÖeo¶h g ade. Th z¾gh a  aoge zf ioi¶ia¶iÖe¨ led bÝ 
¶he Middle Schzzl CDC, ¨¶¾deo¶¨ a e g¾ided io ¨elf-
di¨czÖe Ý, ca ee  eÜ�lz a¶izo, aod ed¾ca¶izoal 
�a¶h×aÝ ¨elec¶izo, laÝiog a ¨zlid fz¾oda¶izo fz  ¶hei  
f¾¶¾ e eodeaÖz ¨.

Seoa¶e Bill 193 ha¨ eme ged a¨ a beaczo zf � zac¶iÖe 
ed¾ca¶izo  efz m, de¨igoed ¶z e�¾i� ¨¶¾deo¶¨ ×i¶h 
¶he ¶zzl¨ aod fz e¨igh¶ oece¨¨a Ý ¶z oaÖiga¶e 
¨eczoda Ý cz¾ ¨e ¨elec¶izo aod ca ee   eadioe¨¨. 
Thi¨ legi¨la¶iÖe ioi¶ia¶iÖe maoda¶e¨ ¶he c ea¶izo aod 
czo¶io¾z¾¨  eÖi¨izo zf a Ca ee  DeÖelz�meo¶ Plao, 
eo¨¾ iog ¶ha¶ ¨¶¾deo¶¨ emba k zo a jz¾ oeÝ zf ¨elf-
di¨czÖe Ý aod gzal-¨e¶¶iog ea lÝ io ¶hei  ed¾ca¶izoal 
eÜ�e ieoce. The Ca ee  DeÖelz�meo¶ Plao ¨e Öe¨ a¨ 
a g¾idiog f ame×z k ¶ha¶ a¨¨i¨¶¨ ¨¶¾deo¶¨ io 
cha ¶iog a clea  cz¾ ¨e ¶z×a d f¾¶¾ e ¨¾cce¨¨.

A¶ ¶he hea ¶ zf Seoa¶e Bill 193 i¨ a f¾odameo¶al 
 eczgoi¶izo: ¶he im�z ¶aoce zf io¨¶illiog a ¨eo¨e zf 
�¾ �z¨e aod di ec¶izo io ¨¶¾deo¶¨’ ed¾ca¶izoal 
jz¾ oeÝ¨. BÝ  e�¾i iog ¨¶¾deo¶¨ ¶z c af¶ a ca ee  
deÖelz�meo¶ �lao bÝ ¶he eod zf ¨eÖeo¶h g ade aod 
 eÖi¨e i¶ bÝ ¶he eod zf ¶eo¶h g ade, ¶he bill ¨e¶¨ ¶he 
 

hi¨ a ¶icle highligh¶¨ ¶he �iÖz¶al  zle zf 
Lioczlo Cz¾o¶Ý Schzzl¨' Middle Schzzl 
Ca ee  DeÖelz�meo¶ Czz dioa¶z  (CDC) 
io im�lemeo¶iog Seoa¶e Bill 193. The bill 

By Jennifer Queen

Between Teachers
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¨¶age fz  a delibe a¶e aod iofz med a�� zach ¶z ca ee  
eÜ�lz a¶izo. The io¶eo¶ i¨ ¶z hel� ¨¶¾deo¶¨ make meaoiogf¾l 
czooec¶izo¨ be¶×eeo ¶hei  io¶e e¨¶¨, ¨¶ eog¶h¨, aod f¾¶¾ e 
z��z ¶¾oi¶ie¨. 
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Tz ¨¾��z ¶ ¶he im�lemeo¶a¶izo zf Seoa¶e Bill 193, 
Lioczlo Cz¾o¶Ý Schzzl¨ e¨¶abli¨hed ¶he �z¨i¶izo zf 
Middle Schzzl Ca ee  DeÖelz�meo¶ Czz dioa¶z  
(CDC). The CDC ¨�ea head¨ ioi¶ia¶iÖe¨ ac z¨¨ all 
middle-g ade leÖel¨, eo ichiog ¨¶¾deo¶¨' ca ee  
eÜ�lz a¶izo  eÜ�e ieoce¨ bÝ io¶eg a¶iog ¶he Ca ee  
DeÖelz�meo¶ Plao io¶z eÖe Ý ¨¶¾deo¶'¨ academic 
jz¾ oeÝ. Th z¾gh ¶hi¨ � zce¨¨, ¨¶¾deo¶¨ a e 
eocz¾ aged ¶z  eflec¶ zo ¶hei  �e ¨zoal io¶e e¨¶¨, 
¨kill¨, aod Öal¾e¨, gaioiog io¨igh¶¨ io¶z ¶hei  
¾oi�¾e ¨¶ eog¶h¨ aod a¨�i a¶izo¨. The¨e 
 eflec¶izo¨ g¾ide ¨¶¾deo¶¨ a¨ ¶heÝ begio aligoiog 
¶hei  ed¾ca¶izoal cz¾ ¨e chzice¨ ×i¶h f¾¶¾ e 
ca ee  gzal¨, ¾l¶ima¶elÝ hel�iog ¶hem ¨elec¶ 
�a¶h×aÝ¨ fz  high ¨chzzl ¶ha¶ ma¶ch ¶hei  lzog-
¶e m ambi¶izo¨.

 

 
Lioczlo Cz¾o¶Ý Schzzl¨ � zÖide¨ a ×ide a  aÝ zf 
z��z ¶¾oi¶ie¨ fz  ¨¶¾deo¶¨, iocl¾diog AdÖaoced 
Placemeo¶ cz¾ ¨e¨, Ca ee  aod Techoical 
Ed¾ca¶izo (CTE) � zg am¨, czmm¾oi¶Ý czllege 
d¾al eo zllmeo¶, a�� eo¶ice¨hi�¨, aod io¶e o¨hi�¨. 
The¨e Öa ied z�¶izo¨ zffe  ¨¶¾deo¶¨ � ac¶ical, 
haod¨-zo eÜ�e ieoce¨ ¶ha¶ czooec¶ cla¨¨ zzm 
lea oiog ×i¶h  eal-×z ld a��lica¶izo¨.

Fz  ¨iÜ¶h-g ade ¨¶¾deo¶¨, ¶he Middle Schzzl CDC 
facili¶a¶ed ¶he ¾¨e zf Majz  Cla i¶Ý fz  Pe ¨zoali¶Ý 
A¨¨e¨¨meo¶¨ aod z gaoiçed Czdiog Ca ee  
A×a eoe¨¨ Ac¶iÖi¶ie¨. The¨e ioi¶ia¶iÖe¨ io¶ zd¾ced 
¨¶¾deo¶¨ ¶z diÖe ¨e ca ee  �a¶h×aÝ¨ ×hile 
fz¨¶e iog ¶echozlzgical li¶e acÝ a¶ ao ea lÝ age. Io 
¨eÖeo¶h g ade, ¶he Ca ee  DeÖelz�meo¶ Plao¨ 
(CDP¨) ×e e fz mallÝ ioi¶ia¶ed, agaio ¾¶iliçiog 

 

Majz  Cla i¶Ý a¨ a ¶zzl fz  �e ¨zoaliçed ca ee  
eÜ�lz a¶izo. Ooe ¨¶aodz¾¶ eÖeo¶ ×a¨ ¶he "Ca ee ¨ 
zo Wheel¨" � zg am, ×he e � zfe¨¨izoal¨ f zm 
Öa iz¾¨ iod¾¨¶ ie¨ Öi¨i¶ed all fz¾  middle ¨chzzl 
cam�¾¨e¨ ¶z ioc ea¨e ¨¶¾deo¶¨’ ca ee  a×a eoe¨¨ 
aod b zadeo ¶hei  �e ¨�ec¶iÖe¨ zo ¶he �z¨¨ibili¶ie¨ 
ahead.
 
Io bz¶h ¨iÜ¶h aod ¨eÖeo¶h g ade¨, ¨¶¾deo¶¨ ×e e 
� zÖided ca ee  ¨¾gge¨¶izo¨ ba¨ed zo �e ¨zoali¶Ý 
aod lea oiog ¨¶Ýle a¨¨e¨¨meo¶¨. TheÝ had 
z��z ¶¾oi¶ie¨ ¶z eÜ�lz e ¶he¨e ca ee ¨ bÝ 
×a¶chiog io¶e Öie×¨, �a ¶ici�a¶iog io zolioe 
ac¶iÖi¶ie¨  ela¶ed ¶z ¶hei  ca ee  ma¶che¨, 
ideo¶ifÝiog ¶he ed¾ca¶izo  e�¾i ed fz  ¶hei  
�z¶eo¶ial ca ee ¨, aod  e¨ea chiog czllege¨ ¶ha¶ 
zffe   eleÖao¶ deg ee � zg am¨. Thi¨ ea lÝ 
eÜ�z¨¾ e e�¾i�¨ ¨¶¾deo¶¨ ×i¶h � ac¶ical 
koz×ledge abz¾¶ ¶he �a¶h¨ aÖailable ¶z ¶hem.

 



Jennifer Queen is in her 18th year of teaching.  
She began her career in high school math 

before transitioning to Career and Technical 
Education.  She attributes her background in 

core content areas to helping her make valuable 
connections in CTE. 
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A¨ ¨¶¾deo¶¨ ¶ ao¨i¶izo io¶z eigh¶h g ade, ¶he 
Middle Schzzl CDC z gaoiçed Schzzl-Ba¨ed 
Ca ee  Fai ¨ aod czz dioa¶ed ¶z¾ ¨ ¶z ¨¶¾deo¶¨' 
feede  high ¨chzzl¨ aod ¶he Lioczlo Cz¾o¶Ý 
Schzzl zf TechozlzgÝ. The¨e eÜ�e ieoce¨ � zÖided 
¨¶¾deo¶¨ ×i¶h imme ¨iÖe io¨igh¶¨ io¶z ¶he 
 ela¶izo¨hi� be¶×eeo cla¨¨ zzm lea oiog aod  eal-
×z ld ca ee  z��z ¶¾oi¶ie¨. Eigh¶h g ade ¨ al¨z 
�a ¶ici�a¶ed io ¶he "Be P z, Be P z¾d" ioi¶ia¶iÖe, 
eogagiog ×i¶h haod¨-zo aod Öi ¶¾al ¨im¾la¶z ¨ 
 e� e¨eo¶iog 17 ¨killed ¶ ade¨ aod � zfe¨¨izo¨. 
Addi¶izoallÝ, ¶heÝ ×e e io¶ zd¾ced ¶z a  aoge zf 
CTE � zg am¨, ×i¶h ¶eache ¨ eÜ�laioiog hz× 
¶he¨e high ¨chzzl cz¾ ¨e¨ aligo ×i¶h diÖe ¨e 
ca ee  �a¶h¨.

Lioczlo Cz¾o¶Ý Schzzl¨ (LCS) i¨ czmmi¶¶ed ¶z 
eo¨¾ iog ¶ha¶ eÖe Ý ¨¶¾deo¶ eogage¨ io ¶he 
� zce¨¨e¨ zf �laooiog, c ea¶iog, aod adj¾¨¶iog 
¶hei  ed¾ca¶izoal cz¾ ¨e ¨elec¶izo¨ ¶z effec¶iÖelÝ 
� e�a e ¶hem fz  �z¨¶-¨eczoda Ý eodeaÖz ¨, 
×he¶he  ¶ha¶ ioÖzlÖe¨ f¾ ¶he  ed¾ca¶izo, mili¶a Ý 
eoli¨¶meo¶, z  immedia¶e eo¶ Ý io¶z ¶he 
×z kfz ce. Thi¨ fzc¾¨ zo ca ee  eÜ�lz a¶izo 
¨¾��z ¶¨ ¶he di¨¶ ic¶’¨ mi¨¨izo ¶z e�¾i� ¨¶¾deo¶¨ 
×i¶h ¶he oece¨¨a Ý  e¨z¾ ce¨ aod g¾idaoce ¶z 
make iofz med deci¨izo¨ abz¾¶ ¶hei  f¾¶¾ e¨.

Looking Ahead: A Future-Oriented Educational 
Vision

Io e¨¨eoce, Seoa¶e Bill 193  e� e¨eo¶¨ a �a adigm 
¨hif¶ io ed¾ca¶izo, eleÖa¶iog ca ee  eÜ�lz a¶izo 
aod �laooiog ¶z ¶he fz ef zo¶ zf ¨¶¾deo¶¨’ 
academic jz¾ oeÝ¨. The bill i¨ a ¶e¨¶ameo¶ ¶z ¶he 
¶ ao¨fz ma¶iÖe �z×e  zf � zac¶iÖe legi¨la¶izo aod 
¶he dedica¶izo zf ed¾ca¶izo � zfe¨¨izoal¨ io 
¨ha�iog ¨¶¾deo¶¨’ liÖe¨. BÝ begiooiog ×i¶h ¶he 
eod io miod, ¶hi¨ ioi¶ia¶iÖe eo¨¾ e¨ ¶ha¶ ¨¶¾deo¶¨ 
a e em�z×e ed ¶z ¶ake czo¶ zl zf ¶hei  f¾¶¾ e 
�a¶h×aÝ¨, makiog iofz med aod io¶eo¶izoal 
deci¨izo¨ a¨ ¶heÝ � zg e¨¨ ¶h z¾gh ¨chzzl.

A¨ Lioczlo Cz¾o¶Ý Schzzl¨ czo¶io¾e¨ ¶z 
im�lemeo¶ Seoa¶e Bill 193, ¶he di¨¶ ic¶ i¨ laÝiog ¶he 
g z¾od×z k fz  a f¾¶¾ e ×he e ¨¶¾deo¶¨ a e 
e�¾i��ed oz¶ zolÝ ×i¶h academic koz×ledge b¾¶ 
al¨z ×i¶h a clea  ¨eo¨e zf �¾ �z¨e aod di ec¶izo. 
Th z¾gh ea lÝ ca ee  �laooiog, zogziog ¨elf-
 eflec¶izo, aod aligomeo¶ zf ed¾ca¶izoal chzice¨ 
×i¶h �e ¨zoal gzal¨, ¨¶¾deo¶¨ a e be¶¶e  � e�a ed 
¶z oaÖiga¶e ¶he eÖe -eÖzlÖiog laod¨ca�e zf �z¨¶-
¨eczoda Ý z��z ¶¾oi¶ie¨ aod ×z kfz ce demaod¨. 
The ¾l¶ima¶e gzal i¨ a geoe a¶izo zf ¨¶¾deo¶¨ ×hz 
a e em�z×e ed ¶z ¨ha�e ¶hei  z×o de¨¶ioie¨, 
a med ×i¶h ¶he ¨kill¨ aod io¨igh¶¨ oeeded ¶z 
¶h iÖe io ao ioc ea¨ioglÝ czm�leÜ ×z ld.



BUILDING PEACE THROUGH EDUCATION

W
world has become a progressively less peaceful 
place (Institute for Economics and Peace [IEP], 
2023).  The United States ranks low on the Global 
Peace Index (2023), while schools across the nation 
and within our state report more instances of violence 
each year (North Carolina Department of Public 
Instruction [NCDPI], 2023).  Many view teaching 
peace in schools as the solution to violent conflicts 
and systemic injustices (International Alert, 2018).  
Peace education can change attitudes and behaviors 
and teach skills that benefit individual students and 
society as a whole (Johnson & Johnson, 2009).
 
The definition of peace varies within different cultural, 
historical, and social contexts.  One framework from 
the National Peace Academy explores peace in five 
overlapping spheres: personal, social, political, 
institutional, and ecological (Jenkins, 2018).  Physical 
violence is an obvious sign of unrest no matter the 
context, but unjust systems and the biased cultural 
narratives that perpetuate inequality are just as 
harmful (Galtung, 1990).  Negative Peace, or the 
absence of violent conflict, is just one indication of a 
peaceful society.  Equally, if not more important, is the 
presence of Positive Peace or “the attitudes, 
institutions, and structures that create and sustain 
peaceful societies” (IEP, 2023, p. 5).  According to the 
Institute for Economics and Peace (2023), Positive 
Peace has eight pillars: well-functioning government, 
sound business environment, equitable distribution of 
resources,    acceptance   of    others'    rights,    good 

hile some educators may crave 'peace and 
quiet' in their classrooms, a more peaceful 
world will not be achieved through silent 
complacency.   Over  the  past  15  years, the 

RESEARCH-TO- 
PRACTICE
By Jessica Marion Young

relations with neighbors, free flow of information, high 
levels of human capital, and low levels of corruption. 
While violence in schools is on the rise, today’s 
students are not the problem.  Youth want to be part 
of the solution and deserve to be involved in 
determining their future (Simpson, 2018).  Schools 
should provide students with safe spaces to interact 
with diverse groups of people, navigate difficult 
situations, and practice peaceful conflict resolution 
(Johnson & Johnson, 2009).  To support 
peacebuilding  in  middle  schools,  educators should:
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Practice Empathy: Encourage calm and safety to 
help students communicate better. Get to know 
students, share multiple perspectives, and 
emphasize active listening. Offer frequent 
opportunities for questions and ideas. Journaling can 
provide a safe space to process information. 
Students feel more comfortable speaking up after 
reflecting.
 
Embrace Discomfort: Ignoring injustice perpetuates 
it. Don't shield students from hard truths. Teach them 
to differentiate between disagreement and violence. 
Set rules for respectful communication and use 
accountable talk stems in formal discussions.
 
Encourage Critical Thinking: Peace education 
should be relevant, participatory, and focus on 
teaching critical thinking instead of telling students 
what to think. An effective way to do this is through 
student-led inquiry like peace and conflict mapping, 
where students identify areas of harm and safety in 
their schools or communities, recognize patterns, and 
find potential solutions.

Empower Students: Peace education equips 
students with the tools to become agents of positive 
change.  Students can create change through 
service-learning projects that strengthen critical 
thinking skills, mental well-being, and empathy.  By 
integrating peace education into every classroom, we 
can inspire compassionate, inquisitive, and justice-
driven global citizens.
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Je��ica Y~«wg i� a fi��¦-Âea� d~c¦~�ap �¦«dew¦ iw C«��ic«p«v & 
Iw�¦�«c¦i~w a¦ ¦he Uwi¿e��i¦Â ~f N~�¦h Ca�~piwa a¦ Cha�p~¦¦e. She i� 
ap�~ aw AVID epec¦i¿e ¦eache� Ài¦h eÁ�e�iewce ¦eachiwg v«p¦i�pe 
g�ade� 2-8 �«bjec¦�.  He� �e�ea�ch iw¦e�e�¦� iwcp«de �eace 
ed«ca¦i~w awd c�i¦icap �e�¿ice pea�wiwg ~��~�¦«wi¦ie� iw «�baw 
viddpe �ch~~p�.

45



Admin Corner
By Chasity Szabo

In today's fast-paced and ever-changing world, 
it has become increasingly important for 
schools to not only provide a quality education 
but also to prepare students for the challenges 
they will face in the future. Nestled in the heart 
of a vibrant and growing community, 
Northwest Cabarrus Middle School stands as a 
beacon of educational innovation and 
inclusivity. For the past five years, the 
commitment to STEM education has propelled 
them to exceed growth expectations, earning 
them the esteemed title of a North Carolina 
STEM School of Distinction at the Prepared 
Level. Northwest Cabarrus Middle School has 
risen to this challenge by focusing on STEM 
education and fostering a culture of 
collaboration and excellence.

With approximately 830 students spanning 
grades 6 through 8, Northwest Cabarrus Middle 
School serves as a melting pot of ideas, 
perspectives, cultures, and backgrounds. The 
demographics closely mirror those of Cabarrus 
County, with about one-third Caucasian, one-
third African American, and one-third Hispanic 
students. This diversity enriches the learning  

environment, fostering a sense of understanding, 
empathy among the students, and is an essential 
component in preparing students for success in 
the real world. They pride themselves on nurturing 
a strong culture of family and community, where 
every student feels valued and supported. With a 
diverse student body, including 60% of students 
eligible for free or reduced lunch, they embrace 
the richness of their community and celebrate 
their differences. 

Northwest Cabarrus Middle School believes every 
student deserves an educational experience 
tailored to their unique needs and abilities. That's 
why their approach to scheduling goes beyond 
simply assigning classes—it's about carefully 
crafting learning environments that foster growth 
and success for each individual student.  Led by 
their dedicated team of administrators, student 
services professionals, and instructional leaders, 
their master scheduling process is a meticulous 
endeavor. They understand placing students in the 
right environment with the right teacher is crucial 
to ensuring students are challenged and 
supported at their appropriate level.  Through 
collaborative efforts, teachers meticulously 
analyze student data, academic performance, and 
individual learning styles to make informed 
decisions about course placements and teacher 
assignments. Whether a student excels in STEM 
subjects, thrives in a collaborative setting, or 
requires additional support in certain areas, they 
work tirelessly to create schedules that meet their 
needs.  The staff's commitment to personalized 
scheduling extends beyond academics, 
considering factors such as extracurricular 
interests, social dynamics, and special 
accommodations to create a well-rounded 
experience for every student.  By investing time 
and resources into the master scheduling process, 
staff strives to create an inclusive and supportive 
learning environment where  every  student has 
the opportunity to excel.

Northwest Cabarrus Middle 
School: Fostering a 
Community of Excellence 
Through STEM and 
Collaboration
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They believe when students are placed in the right 
environment with the right teacher, they can 
achieve greatness.
 
The curriculum is designed to foster critical 
thinking, communication, creativity, and 
collaboration—the cornerstones of 21st-century 
learning. The school’s commitment to STEM 
education has been a driving force in its success, 
with students consistently exceeding growth 
expectations in the last five years and earning the 
prestigious title of North Carolina STEM School of 
Distinction.  Through hands-on projects and real-
world applications, students develop the skills they 
need to thrive in an ever-changing world.  One of 
the key pillars of Northwest Cabarrus Middle 
School's success is its focus on personalized 
instruction through small-group teaching. By 
tailoring instruction to meet the individual needs of 
each student, the school ensures that all students 
have the opportunity to excel and reach their full 
potential. 

As a PBIS (Positive Behavioral Interventions and 
Supports) school, they believe in teaching students 
expectations and recognizing those who go above 
and beyond. By promoting positive behavior and 
creating a supportive environment, Northwest 
Cabarrus STEM Middle School staff empower their 
students to succeed both academically and 
socially.

In recent years, Northwest Cabarrus Middle School 
has doubled down on its commitment to 
personalized instruction through small-group 
teaching and collaboration among students and 
staff.  Teachers work together to design 
interdisciplinary units that encourage students to 
think critically and creatively, while students are 
encouraged to work together on projects that 
require teamwork and problem-solving. This 
collaborative approach not only strengthens 
students’ skills but also fosters a sense of 
community and belonging within the school. This 
approach allows the school to meet the unique 
needs of every student, ensuring that each 
individual receives the support and guidance they 
deserve for success in an increasingly complex and 
interconnected world.

Northwest Cabarrus Middle School is more than 
just a place of learning—it's a community where 
students, teachers, and families come together to 
inspire, innovate, and thrive. 

Chasity Szabo is principal at Northwest Cabarrus 
STEM Middle School in the Cabarrus County 

Schools District.  She has 22 years of experience 
in middle school education, 7 years in school 

administration.
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