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Sample	instructions	for	a	multiple	choice	test

Directions	for	multiple	choice	test	example.		Multiple	choice	test	instructions	example.		Multiple	choice	test	instructions.		

Sample	instructions	for	multiple	choice	test	-	Prepare	yourself	in	preparation	for	the	exam,	prepare	everything	to	support	the	success	of	the	test	with	a	few	obstacles.	See	some	of	the	exam	questions	below	that	we	have	collected	from	various	sources.	Tests	And	Quizzes	Piper	Tutorials	Kona	Jones	On	Twitter	Ever	Needed	To	Print	A	Canvaslms
University	Of	Puget	Sound	Multiple	Choice	Exams	Exam	2012	Questions	And	Answers	Exam	2	Sta	2023	Studocu	Sample	Test	Questionnaire	In	Biological	Science	I	know	your	emotions	and	It	is	my	opinion	the	day	before	the	test	certainly	is	the	worst	because	you	have	got	studied	a	lot	you	do	not	know	what	else	to	check	and	simultaneously	you	have
no	clue	what	to	anticipate	within	the	test.	Really	it	is	weird	having	these	types	of	feelings	of	being	well	prepared	but	feeling	like	you	do	not	know	anything.	This	will	likely	really	make	you	go	crazy.	
Take	an	opening	and	leave	the	house	for	a	walk	and	allow	your	mind	catch	up	to	all	that	goes	on.	It	will	really	help	gather	your	ideas	and	provide	help	to	require	a	step	back	to	check	out	what	specific	areas	its	good	to	improve.	For	more	article	related	to	Sample	instructions	for	multiple	choice	test	you	can	search	in	our	search	page.	Perhaps	the	most
common	type	of	exam,	many	students	need	to	take	Multiple	Choice	Question	(MCQ)	tests.	The	following	tips	and	ideas	are	aimed	at	giving	you	a	range	of	practical	strategies	you	can	implement	in	practice	and	in	MCQ	exams.	Note	any	conditions.	For	example:whether	you	will	lose	marks	for	incorrect	answershow	many	answers	you	can/should	give
(often	one,	but	sometimes	more)how	many	answer	options	you	will	choose	from	(often	4,	but	can	be	more)the	nature	of	the	answer	process	(e.g.	choose	one	only;	match	one	part	to	another	part;	possibly	add	a	justification)whether	you	can	review	and	edit	answers	before	submitting	Work	out	how	much	time	you	have	relative	to	the	number	of
questions.For	example,	a	1-hour	exam	with	30	questions	means	you	have	2	minutes	average	to	spend	on	each	question.	You	will	answer	some	questions	more	quickly	than	others,	so	you	do	have	more	time	to	spend	on	the	harder	ones.	Tip:	Be	your	own	timekeeper.	Some	online	exams	may	not	have	a	timer	on	the	screen	or	may	have	the	timer	displayed
at	the	top	of	the	screen.	To	make	sure	you	don’t	spend	10	minutes	stuck	on	one	question,	set	the	timer	on	your	phone	and	place	it	next	to	you.	That	way	you	know	how	much	time	you’ve	got	left	and	don’t	have	to	keep	scrolling	up	the	page	to	check	the	‘remaining	time’.	If	you	are	able	to	look	through	the	exam,	get	an	overview	of	the	topics	covered	and
the	questions	asked.	Make	a	mental	note	of	which	section	to	start	in.	If	the	exam	restricts	you	to	single	sections,	have	a	look	through	the	questions	in	that	section.	Tip:	start	with	the	questions	you	find	easiest	or	are	most	confident	in.	This	allows	you	to	get	some	questions	answered	quickly	and	means	you	won’t	miss	them	if	you	are	running	out	of	time
at	the	end.	Take	note	of	any	words	which	give	you	direction	or	a	clue	as	to	the	possible	answer.Negative	phrasing	–	you	need	to	look	for	answers	that	don’t	agree	with	the	stem.	For	example,	‘Of	the	following	which	is	NOT	an	example	of	intrinsic	motivation?’Modifying	language	–	words	such	as	always,	never,	only,	no,	all,	some,	most	correct,	closest.
Options	that	don’t	comply	with	the	phrasing	can	probably	be	eliminated.	For	example,	if	‘always’	is	used	then	any	answer	that	doesn’t	agree	with	that	absolute	position	will	be	wrong.Grammar:	question	stem	to	answers	–	if	the	question	stem	is	the	first	part	of	a	sentence	and	the	answer	options	complete	the	sentence,	any	options	which	grammatically
don’t	fit	the	stem	can	be	eliminated.	
If	the	questions	are	accompanied	by	text	to	read	or	graphs/tables	to	analyse,	read	the	questions	first.	
This	lets	you	be	aware	of	what	parts	of	the	text	or	graphics	are	most	important	as	you	engage	with	them.	Some	strategies	for	choosing	answers:Try	covering	the	answers,	then	read	the	question	and	see	if	you	can	answer	yourself;	if	that	answer's	there	it's	probably	the	right	one.	However,	read	every	answer	before	making	your	final	choice.	

You	may	feel	you	have	the	answer,	but	it	may	not	be	the	most	correct	one.Eliminate	clearly	incorrect	answers	and	focus	on	the	remaining	choices.Look	for	odd	‘outlier’	answers.		E.g.	a)	softly		b)	gently		c)	slowly		d)	suddenly	–	d)	is	probably	not	right.Select	the	‘best’	answer.	

Often	two	or	more	choices	are	correct,	but	one	answer	will	always	be	more	correct	than	the	others.	It	may	not	be	the	only	correct	answer,	but	it	is	the	best	answer.Look	for	detailed	answers.	Correct	answers	often	(not	always)	have	more	information	than	others.	Tip:	If	you	can’t	decide	which	is	the	most	correct	option	between	two	similar	answers,
rephrase	each	answer	in	your	mind.	You	can	do	this	by	adding	‘because’	to	the	end	of	the	answer,	then	stating	any	theories,	concepts	or	evidence	you’ve	learned	about	during	semester	that	supports	the	answer.	If	you	can	manage	it,	leave	some	time	at	the	end	of	the	exam	to	go	back	to	check	your	answers.Check	you	have:answered	every	question:
Always	provide	an	answer.	Most	MCQ	tests	do	not	penalise*	for	incorrect	answers,	so	an	answer	is	always	better	than	a	blank.	If	you	don’t	know	the	answer,	have	a	guess;	in	a	4-choice	MCQ,	you	have	a	25%	chance	of	being	correct.	(*	if	you	are	penalised	for	incorrect	answers,	then	this	strategy	may	not	work)chosen	the	correct	answer:	make	sure
you	have	selected	the	answer	you	meant	to	choose.complied	with	the	question	requirement:	if	it	asks	for	2	answers,	you	have	chosen	2.	Practising	MCQ	questions	is	a	great	idea.	



Try	these	strategies:Doing	practice	under	exam	conditions	is	important.	Time	your	practice	under	similar	conditions	to	your	exam	and	try	it	by	yourself	without	help.Practice	in	real	time.	If	you	have	an	exam	scheduled	for	8am,	you	can	train	your	brain	to	be	alert	at	this	time	by	starting	practice	exams	at	8am.	

Similarly,	if	you	know	you	exam	is	at	2.30,	do	your	practice	then.Study	for	and	complete	practice	exams	in	different	areas	of	your	accommodation;	this	can	help	you	find	a	comfortable	spot	that	helps	you	focus.To	gain	actual	practice	tests,	see	if	there	are	any	past	tests	at	the	UniMelb	Library	site	or	you	may	be	supplied	with	past	tests	by	your	tutor.	If
neither	of	these	are	options,	generate	some	questions	and	swap	with	a	study	partner.		This	will	help	you	engage	more	deeply	with	the	content.	The	great	thing	about	MCQ	tests	is	that	you	know	the	answer	is	there	somewhere!	You	just	have	to	find	it.	Using	these	techniques	will	increase	your	chances	of	doing	exactly	that!	Explore	all	resources	Video
Download	Quick	read	Revising	can	be	a	little	daunting,	but	keeping	a	revision	program	will	help	you	keep	track	of	what	you	need	to	do.	Find	out	what	teachers	like	to	see	when	marking	assignments	in	this	short	video.	Learn	what	to	expect	from	take-home	exams	and	how	to	approach	them	to	maximise	your	marks.	Get	tailored	advice	from	an
Academic	Skills	adviser	by	booking	an	individual	appointment,	or	get	quick	advice	from	one	of	our	Academic	Writing	Tutors	in	our	online	drop-in	sessions.	Get	one-on-one	advice	by	Cynthia	J.	Brame	Print	Version	Cite	this	guide:	Brame,	C.	(2013)	Writing	good	multiple	choice	test	questions.	Retrieved	[todaysdate]	from	.	Multiple	choice	test	questions,
also	known	as	items,	can	be	an	effective	and	efficient	way	to	assess	learning	outcomes.	Multiple	choice	test	items	have	several	potential	advantages:	Versatility:	Multiple	choice	test	items	can	be	written	to	assess	various	levels	of	learning	outcomes,	from	basic	recall	to	application,	analysis,	and	evaluation.	Because	students	are	choosing	from	a	set	of
potential	answers,	however,	there	are	obvious	limits	on	what	can	be	tested	with	multiple	choice	items.	For	example,	they	are	not	an	effective	way	to	test	students’	ability	to	organize	thoughts	or	articulate	explanations	or	creative	ideas.	Reliability:	Reliability	is	defined	as	the	degree	to	which	a	test	consistently	measures	a	learning	outcome.	Multiple
choice	test	items	are	less	susceptible	to	guessing	than	true/false	questions,	making	them	a	more	reliable	means	of	assessment.	The	reliability	is	enhanced	when	the	number	of	MC	items	focused	on	a	single	learning	objective	is	increased.	In	addition,	the	objective	scoring	associated	with	multiple	choice	test	items	frees	them	from	problems	with	scorer
inconsistency	that	can	plague	scoring	of	essay	questions.	Validity:	Validity	is	the	degree	to	which	a	test	measures	the	learning	outcomes	it	purports	to	measure.	Because	students	can	typically	answer	a	multiple	choice	item	much	more	quickly	than	an	essay	question,	tests	based	on	multiple	choice	items	can	typically	focus	on	a	relatively	broad
representation	of	course	material,	thus	increasing	the	validity	of	the	assessment.	The	key	to	taking	advantage	of	these	strengths,	however,	is	construction	of	good	multiple	choice	items.	A	multiple	choice	item	consists	of	a	problem,	known	as	the	stem,	and	a	list	of	suggested	solutions,	known	as	alternatives.	The	alternatives	consist	of	one	correct	or
best	alternative,	which	is	the	answer,	and	incorrect	or	inferior	alternatives,	known	as	distractors.	Constructing	an	Effective	Stem	1.	The	stem	should	be	meaningful	by	itself	and	should	present	a	definite	problem.	A	stem	that	presents	a	definite	problem	allows	a	focus	on	the	learning	outcome.	
A	stem	that	does	not	present	a	clear	problem,	however,	may	test	students’	ability	to	draw	inferences	from	vague	descriptions	rather	serving	as	a	more	direct	test	of	students’	achievement	of	the	learning	outcome.	2.	The	stem	should	not	contain	irrelevant	material,	which	can	decrease	the	reliability	and	the	validity	of	the	test	scores	(Haldyna	and
Downing	1989).	3.	The	stem	should	be	negatively	stated	only	when	significant	learning	outcomes	require	it.	Students	often	have	difficulty	understanding	items	with	negative	phrasing	(Rodriguez	1997).	If	a	significant	learning	outcome	requires	negative	phrasing,	such	as	identification	of	dangerous	laboratory	or	clinical	practices,	the	negative	element
should	be	emphasized	with	italics	or	capitalization.	4.	The	stem	should	be	a	question	or	a	partial	sentence.	
A	question	stem	is	preferable	because	it	allows	the	student	to	focus	on	answering	the	question	rather	than	holding	the	partial	sentence	in	working	memory	and	sequentially	completing	it	with	each	alternative	(Statman	1988).	The	cognitive	load	is	increased	when	the	stem	is	constructed	with	an	initial	or	interior	blank,	so	this	construction	should	be
avoided.	Constructing	Effective	Alternatives	1.	All	alternatives	should	be	plausible.	The	function	of	the	incorrect	alternatives	is	to	serve	as	distractors,which	should	be	selected	by	students	who	did	not	achieve	the	learning	outcome	but	ignored	by	students	who	did	achieve	the	learning	outcome.	Alternatives	that	are	implausible	don’t	serve	as	functional
distractors	and	thus	should	not	be	used.	Common	student	errors	provide	the	best	source	of	distractors.	2.	Alternatives	should	be	stated	clearly	and	concisely.	

Items	that	are	excessively	wordy	assess	students’	reading	ability	rather	than	their	attainment	of	the	learning	objective	3.	Alternatives	should	be	mutually	exclusive.	Alternatives	with	overlapping	content	may	be	considered	“trick”	items	by	test-takers,	excessive	use	of	which	can	erode	trust	and	respect	for	the	testing	process.	4.	Alternatives	should	be
homogenous	in	content.	Alternatives	that	are	heterogeneous	in	content	can	provide	cues	to	student	about	the	correct	answer.	5.	Alternatives	should	be	free	from	clues	about	which	response	is	correct.	Sophisticated	test-takers	are	alert	to	inadvertent	clues	to	the	correct	answer,	such	differences	in	grammar,	length,	formatting,	and	language	choice	in
the	alternatives.	It’s	therefore	important	that	alternatives	have	grammar	consistent	with	the	stem.	are	parallel	in	form.	are	similar	in	length.	use	similar	language	(e.g.,	all	unlike	textbook	language	or	all	like	textbook	language).	6.	The	alternatives	“all	of	the	above”	and	“none	of	the	above”	should	not	be	used.	When	“all	of	the	above”	is	used	as	an
answer,	test-takers	who	can	identify	more	than	one	alternative	as	correct	can	select	the	correct	answer	even	if	unsure	about	other	alternative(s).	When	“none	of	the	above”	is	used	as	an	alternative,	test-takers	who	can	eliminate	a	single	option	can	thereby	eliminate	a	second	option.	In	either	case,	students	can	use	partial	knowledge	to	arrive	at	a
correct	answer.	7.	The	alternatives	should	be	presented	in	a	logical	order	(e.g.,	alphabetical	or	numerical)	to	avoid	a	bias	toward	certain	positions.	8.	The	number	of	alternatives	can	vary	among	items	as	long	as	all	alternatives	are	plausible.	Plausible	alternatives	serve	as	functional	distractors,	which	are	those	chosen	by	students	that	have	not
achieved	the	objective	but	ignored	by	students	that	have	achieved	the	objective.	There	is	little	difference	in	difficulty,	discrimination,	and	test	score	reliability	among	items	containing	two,	three,	and	four	distractors.	Additional	Guidelines	1.	Avoid	complex	multiple	choice	items,	in	which	some	or	all	of	the	alternatives	consist	of	different	combinations
of	options.	As	with	“all	of	the	above”	answers,	a	sophisticated	test-taker	can	use	partial	knowledge	to	achieve	a	correct	answer.	2.	Keep	the	specific	content	of	items	independent	of	one	another.	Savvy	test-takers	can	use	information	in	one	question	to	answer	another	question,	reducing	the	validity	of	the	test.	Considerations	for	Writing	Multiple	Choice
Items	that	Test	Higher-order	Thinking	When	writing	multiple	choice	items	to	test	higher-order	thinking,	design	questions	that	focus	on	higher	levels	of	cognition	as	defined	by	Bloom’s	taxonomy.	A	stem	that	presents	a	problem	that	requires	application	of	course	principles,	analysis	of	a	problem,	or	evaluation	of	alternatives	is	focused	on	higher-order
thinking	and	thus	tests	students’	ability	to	do	such	thinking.	In	constructing	multiple	choice	items	to	test	higher	order	thinking,	it	can	also	be	helpful	to	design	problems	that	require	multilogical	thinking,	where	multilogical	thinking	is	defined	as	“thinking	that	requires	knowledge	of	more	than	one	fact	to	logically	and	systematically	apply	concepts	to	a
…problem”	(Morrison	and	Free,	2001,	page	20).	Finally,	designing	alternatives	that	require	a	high	level	of	discrimination	can	also	contribute	to	multiple	choice	items	that	test	higher-order	thinking.	Additional	Resources	Burton,	Steven	J.,	Sudweeks,	Richard	R.,	Merrill,	Paul	F.,	and	Wood,	Bud.	How	to	Prepare	Better	Multiple	Choice	Test	Items:
Guidelines	for	University	Faculty,	1991.	Cheung,	Derek	and	Bucat,	Robert.	How	can	we	construct	good	multiple-choice	items?	Presented	at	the	Science	and	Technology	Education	Conference,	Hong	Kong,	June	20-21,	2002.	Haladyna,	Thomas	M.	Developing	and	validating	multiple-choice	test	items,	2nd	edition.	Lawrence	Erlbaum	Associates,	1999.
Haladyna,	Thomas	M.	and	Downing,	S.	M..	Validity	of	a	taxonomy	of	multiple-choice	item-writing	rules.	Applied	Measurement	in	Education,	2(1),	51-78,	1989.	Morrison,	Susan	and	Free,	Kathleen.	Writing	multiple-choice	test	items	that	promote	and	measure	critical	thinking.	
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