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Infographic Reflections/Views on Learning & Impact of Poverty

There are a variety of theories that have played a significant role in
how our education system and ways of teaching have been formed.
These theories were often created under limited research subjects that
helped them formulate these ideas. For example, some of them only
used white males, while others used a small selection of children.
However, since some of these theorists also used our scientific under-
standings of the brain to backup their theories. I definitely wondered
what motivated the majority of these theorists to work in this field.!

Behaviorism - As a parent, I connected to the idea of rewards and
consequences. It’s fascinating to see how kids respond so differently
even when they come from the same home when it comes to rewards
and consequences and how we can apply the healthy parts of this
theory in schools without the added stress of “perfection” and “perfor-
mance.

Constructivism - Learning through socialization is very common I
believe and connects easily with how students might naturally learn. I
am most interested in learning more about the Zone of Proximal De-
velopment as a teacher. I think it will help me to know when to just let
a student “run with it” and when to assist them during an art project.

A}
Cognitivism - Like most of these theorists, it takes a lifetime to study
the complexities of the human brain! Piaget’s research and writing on
the stages of cogitive developement have certainly played a significant
role in how we think about the relationship between the brain and
our responses to our environment. I now can connect my children’s
wellness visits directly to Piaget’s theories because the doctor gives me
a form with “What you should expect from your child at age such and
such..” The problem of course is that they don't always take into ac-
count all the variables associated with a child’s development in relation
to their environment.

Social/Contextual - Focuses on the whole life of a person and not
just childhood. There are 8 stages of development, mostly dealing
with when we hit a certain point of crisis. It would take a tremendous
amount of research and subjects of diverse backgrounds to make

this theor more believable for me since it coveres so many stages of a
human’s life!
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How can [ use Bloom's Tax-
onomy to help my students
go from lower-level thinking
to higher—level thinking?
SCAFFOLDING. Use prior
knowledge and build on that.
Consider sequence of lesson to
help students make connec-
tions! Their brains are "flexible”
and can Qc’ruqﬂy chqnge - this
is true for all my students, in-

cluding my low SES students.
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