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The Problem — Why This Matters




Y

Schools using restorative frameworks show fewer disciplinary

} referrals and improved social-emotional skills (Stahl et al.,
2023).

d|
e Restorative and therapeutic approaches that align with

neurobiology will be more effective Wh at d oes
CORE Coping® Principles: CORE stand

Connection — Building trust and relationships, Co-regulation fo r?
Observation — Identifying triggers & patterns
Respect — Fostering mutual understanding
Engagement — Guiding students toward solutions

Goal: Improve safety, emotional regulation, decision-making,
and learning

-




Building Resilience, Education,

l EECE)?;E_AIE\A Accountability, and Trust for
Health Empowerment
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Attendance Data for 10th and 12th Grade

Improvement In Absenteeism By Grade Level Across Se... Reduction In Skips & Leaving Class Without Permission After BR...

) . Reduction in Skips & Leaving Class Without Permission After BREATHE Intervention
Improvement in Absenteeism by Grade Level Across Semesters 1400 1359
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Frontal
Lobes







The CORE
Coping®
Pathway to
Problem Solving

Step-by-step
progression from the
Limbic System to the
Frontal Lobes

Satety — Regulation
(Limbic)—
Communication —

Problem-solving
(Frontal Lobes)
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CORE COPING CENTERS

Discover your CORE, Find your way




Student Data — Case Study

e DPossible risk of out of district placement due to unsafe behaviors
e Was only staying at school for a half day, often leaving by 10:30am due to dysregulated
behaviors. Verbal student in a small group setting with complex medical history
Initial baseline data in Sixth Grade (first two weeks of school)
Safety: 12%, Ownership: 37%, Achievement: 88%, Respect: 75%
Sixth Grade - Average Data from 9/11/23-10/27/23
Safety: 70%, Ownership: 68%, Achievement: 61%, Respect: 66%
Seventh Grade - Average Data from September of 2024
Safety: 90%, Ownership: 75%, Achievement: 74%, Respect: 61%
Seventh Grade - Average Data from January of 2025
Safety: 96%, Ownership: 70%, Achievement: 75%, Respect: 56%




How the
Framework
Functions at

School

- Layers of CORE,
consultation, and the spectrum
of students we apply this to

- Direct interventions for high-
needs students

- Coaching and support for
educators

- Co-regulation between
students, teachers, and
administrators



Early Outcomes & Impact

Positive results from initial data:

« \ Disciplinary actions (fewer suspensions/detentions)
M Prosocial behavior & communication 6
M Classroom engagement & student attendance

Qualitative & quantitative evidence:

Stakeholder interviews

Referral rates

Academic performance




Common obstacles to adoption:
*  Resistance to shifting from traditional discipline
* Need for professional development & mindset change

Next steps: COﬂClUSiOn,

. Expanding training & implementation

. Further research to refine and scale the approach C h a I | e n ges &

Key takeaway: Schools must move from punitive responses to
restorative solutions

* - CORE Pathway provides a structured way to support F U t U re
dysregulated students

;(I:-Ilq%vglsducators can integrate this approach in their D I r‘e Ct I O n S

- Reach out to presenters for more information

- Contact info/resources for further exploration (See
Handout)
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Dr. Dana Osowiecki attended graduate
school at the University of Vermont, and
completed her clinical neuropsychology
internship and postdoctoral studies at
Brown University. Her primary focus on
increasing access and independence for
diverse learners has lead to a specialization
in emotional regulation. Dr. Osowiecki has
two companies in Rhode Island, The Center
for Psychology and Learning, which
focuses on evaluations and school
consultation, and CORE Coping, a
counseling center that focuses on
accessibility for individuals typically unable
to participate in more traditional therapies.

Natalia Mieczynski, PsyD is a licensed clinical
psychologist with 15 years of experience working
with children and adolescents. Dr. Mieczynski’s
practice specializes in providing therapy to
adolescents with anxiety, depression and
emotional regulation difficulties. Her treatment
approach integrates evidence-based interventions
such as cognitive behavioral therapy (CBT) and
Dialectical Behavior Therapy (DBT) with
interpersonal processes therapies. Dr.
Mieczynski’s goal is to form a strong therapeutic
relationship as the foundation for making changes,
learning skills and moving forward an
understanding of the thoughts, feelings and
behaviors contributing to the areas of need. She
utilizes CORE in order to help teens find success
in school.

Allynn Grantham, MEd is an educational
leader with over 15 years in behavior
programs and extensive experience in student
services. Currently pursuing her doctorate at
Lesley University, her research on CORE
Responsive Leadership. As an assistant
principal and former director of student
services, she specializes in special education,
restorative practices, and instructional
leadership. She utilizes CORE in supporting
students and avoiding traditional discipline
approaches.
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For more information

WWW.Ccore-centers.com

dana@psychandlearn.com

SCAN ME



http://www.core-centers.com
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