Mastering English Policy July 2021
St Benet’s Trust
Mastering English is a strategy that provides a progressive and structured approach to teaching reading and writing to primary aged pupils.
This bespoke curriculum has been designed for St Benet’s Trust Schools with approaches adapted from T4W, Power of Reading and the previous National Literacy Strategies. 
Professional Development 
This strategy is being rolled out across all schools in a systematic way to ensure staff gain knowledge and understanding of the fundamental pedagogical approaches that underpin this strategy.  Implementation throughout the school year is designed with:
· cognitive load theory in mind; 
· built-in opportunities to reflect;
· whole staff training combined with small group work and individual support;
· progression understanding from R to Y6, as well as year group specific work;
· English leads driving improvements on the ground in schools;
· School improvement and Trust improvement plans all aligning to support the strategy;
· collaboration being woven into the structure so that the schools hosting the training offer opportunities to view books and learning environments; 
· resources being developed alongside the strategy to support workload.   

The roll out of this strategy, and the approaches that underpin it, are built upon the DFE guidance document ‘The Reading Framework – teaching the foundations of literacy (August 2021).

Mastering English focusses on providing high quality texts mapped out from Reception to Year 6 for children to engage in.  For each half term there is a core text that links directly to grammar, punctuation and writing outcomes alongside decoding and comprehension skills.  The texts chosen are selected for their diversity and inclusivity.  Each year has a range of fiction and non-fiction core texts as well as one poetry text.  Texts link, where possible, to wider curriculum materials to support vocabulary development and the building of schemata.  Texts get progressively more advanced in language and content material as the strategy progresses throughout the year groups.  
Overview documents map out the skills and objectives for each text year on year.  To support these there are success criteria grids linked to genres and tied to national curriculum expectations. 
Training in this approach has been developed based on staff understanding how children learn to read and write.  It links directly with the Structured Systematic Phonics training from the Wensum English Hub and the Little Wondle strategy that schools have chosen from the DFE approved list of schemes.

Mastering English builds on the fundamentals of learning.  It has a structured approach within each unit of work and lessons are built around staff modelling the core skills of speaking, listening, reading and writing.  This is stated clearly in The Reading Framework (DFE 2021) below:
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The strategy maps out clearly when, and how, the modelling of these core skills takes place, as well as the vocabulary extension and development needed within each unit of work. 
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As a trust, the approach is to support the development of this strategy with coaching and mentoring over time.
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Description automatically generated]The face to face training is the start, alongside this Subject Leaders will coach staff with the support of the School Improvement Lead.  The subject leads will have termly training in how best to support staff from the lead and teachers will have the opportunity to visit schools within, and external, to the trust to gain more experience and a deeper understanding of Literacy.   This approach is due to  acknowledging that:
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Description automatically generated]This CPD approach builds the staff training in the same way the strategy builds the core skills for the children.
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This clear structured approach, reduces workload by allowing teachers to spend more time focussed on how to teach, rather than what to teach.
The strategy runs alongside a clear timetable of expectations for exposing children to opportunities to learn new vocabulary, read for enjoyment and pleasure as well as gain skills in decoding and comprehension.   
Expectations:
· Daily phonics session  (EYFS / KS1)
· Daily spelling investigation session (KS2)
· Daily shared reading session (storytime / poem time)
· Daily Mastering English session
· Daily intervention sessions for those identified by SLT
· Reading and writing standards cosistent across the wider curriculum as they would be for the Mastering English sessions
Mastering English exposes children to high quality texts and the strategy maps out clearly time to read often in lessons to children as mentioned in The Reading Framework (DFE 2021).
[image: Text

Description automatically generated]


Principles underpinning the strategy:
1. Learning and development follow sequences.
2. Development and learning proceed at varying rates.
3. Development and learning result from an interaction of maturation and experience.
4. Development proceeds toward greater complexity, self-regulation, and symbolic or representational capacities.
5. Development and learning occur in and are influenced by multiple social and cultural contexts.
6. Play and oracy is an important vehicle for developing self-regulation and promoting language, cognition, and social competence.
7. Development and learning advance when children are challenged.
8. Children’s experiences shape their motivation and approaches to learning.
Learning should be a lifelong process and a rewarding and enjoyable experience for everyone. Through our teaching of Mastering English there is a focus on inspiring the children to learn, equipping them with the skills, knowledge and understanding necessary to be autonomous learners who flourish. 
Learning Objectives are:
· Clear and focused based on learning rather than task 
· Displayed 
· Discussed and explained to the children 
· Based on prior attainment, knowledge and understanding 
· Progressive and build upon prior knowledge, preparing them for future learning
· Success criteria takes the form of marking ladders which:
· Break down the learning taking place 
· Include the steps or 'ingredients' the children need to be successful in their learning 
· Are identified by the teacher during the planning process as well as in the strategy materials
· Are discussed with the children during the lesson 
· Are displayed clearly throughout the unit of work / session
Differentiation 
· Takes place throughout the lesson 
· Is matched to children's levels and next steps learning 
· May occur through adult support; range and level of resources; time; task; different outcomes 
Adult Input 
· Engages children in the learning 
· Is active and interactive 
· Has appropriate pace to ensure maximum learning takes place 
· Responds to, and is adapted to, ongoing assessment during the lesson 
· Clearly models successful learning/the learning activity 
· Generates success criteria 
· Is flexible according to the learning taking place 
Questioning 
· Questions will be asked to assess learning, challenge and deepen thinking and understanding with sufficient processing time given along with rephrases if needed
· The range will include open/closed; higher and lower order (e.g. Bloom's Taxonomy) 
· Will be differentiated 
· Opportunities will be planned for children to develop their own questions and questioning 

Feedback & Marking 
· Regular feedback will be given to the children that identifies success and areas for improvement/next steps learning 
· Opportunities are planned for children to regularly respond to feedback and marking
· Children are trained to self and peer assess with guidelines and used regularly to enable children to address misconceptions and make improvements to their work 
Monitoring & Evaluation 
This policy will be used to support the monitoring of teaching and learning in English. It will be regularly reviewed.
Next review spring term 2022.




































Appendix 1

Teaching and Learning – Expectations – Mastering English 
July 2021

Washing Lines / Displays to have flip chart sheets showing:

· the model text
· vocabulary with pictures and definition
· text features
· language features
· aspects highlighted in different coloured pens
· school handwriting policy modelled 

Working walls to have:

· model text
· key language
· NC objectives for the year group
· marking ladder for genre
· handwriting expectations

Teachers to:

· have planned for the whole unit clearly (PowerPoint template provided to support this)
· have written or adapted the model text with a focus on what the children need 
· have practised the model text so it is known without the text in front of them
· have prewritten or adapted the shared text so that there is a clear pathway through the learning
· have kept a copy of each model text and put it in a class book that can go up to the next teacher for them to refer to in their teaching
· have linked the learning to homework e.g. take a copy of the model text home to write as a map
· model text maps left to right so it mirrors reading (not snaking around the page)
· use a border around worksheets so they can be cut out neatly and stuck in books
· Mark according to school policy
· Mark cold write carefully to pick out 2 targets for children then teach those areas so they can be stuck on hot write to show targets achieved and progress made
· Teach Mastering English for 1 session a day
· Follow the Mastering English structure overview plan
· Read class texts to the pupils from the reading spine for the age group of children in the class to make sure they are getting the breadth and depth of language needed
· Use things children have already learned when doing short burst writing tasks
· Not always start from the beginning when saying the model text aloud 
· Give plenty of opportunities for pupils to respond to marking 
· Teach during hot and cold tasks but to make clear the level of input given (do not allow children to flounder)

Organisation of work

· Marking ladders / Success Criterias to be used for all children 
· Most children to have for their specific year group National Curriculum Objective Sheets (some e.g. SEND could have year group below or appropriate)
· Cold pieces to be done on paper and not in books.  All cold pieces to have an identifier to show it is a cold piece
· Cold pieces to be done prior to the start of the unit – ideally in the week before
· Cold pieces are to have a box around them and trimmed prior to being stuck in
· Cold pieces are stuck into the books to mark the start of the new unit 
· Cold pieces to be a photocopy of the English book so the line guides are the same for the children
· Hot pieces are to be written directly into the books with an identifier to show it is a hot piece
· Cold pieces are done, then marking ladders are stuck next to them and assessed against them, unit is taught and then hot piece is done with the marking ladder stuck in again and another assessment done (if a child has achieved all when assessed on the marking ladder at the start of the unit then the  greater depth criteria would need to be selected at the end of the cold task and stuck in so that progress can be seen)
· Year 6 and Year 2 to have flexibility in spring term with allowing time to have targeted specific work
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This document has been about the foundations of reading and writing. When these
are secure, pupils can decode (page 16) most written words and understand them in
the context of age-appropriate literature and non-fiction. They can also write what
they want to say in a way that others can read.

With a strong start in Reception and year 1, pupils’ word reading and spelling rapidly
become more accurate and automatic. Teachers can then spend more time
developing pupils’ reading comprehension and written composition. They should
continue to read aloud to pupils every day to enhance their enjoyment of literature,
increase their vocabulary and develop their language comprehension.

Pupils should read often, in English lessons and across the curriculum: to learn from
their reading, to read for pleasure and for specific purposes, and — with practice — to
become more fluent, since fluency is important for comprehension.

As their reading becomes more fluent, the need for a systematic phonics
programme % for reading reduces. Spelling, however, is more difficult than
decoding, because the same sound can be spelt in different ways. An effective
spelling programme will therefore continue to teach further correspondences
between phonemes and graphemes. For example, pupils might learn that /u/ is spelt
with ‘ou’ in ‘young’, ‘touch’, ‘double’, ‘trouble’ and ‘country’. As they make progress
with spelling, the emphasis moves to learning about morphemes, that is prefixes,
suffixes and root words. For instance, when pupils have learnt the prefix ‘inter—', the
suffix ‘—ion” and the root word ‘act’, they can read and spell ‘interaction’.

To help them to learn to spell the new words thev meet across the curriculum,
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Critical to this are children’s back and forth interactions with adults:

[These] form the foundations for language and cognitive development. The
number and quality of the conversations they have with adults and peers
throughout the day in a language-rich environment is crucial.®®

These back and forth interactions involve the adult in:

o thinking out loud, modelling new language for children

e paying close attention to what the children say

« rephrasing and extending what the children say

« validating the children’s attempts at using new vocabulary and grammar by
rephrasing what children say if necessary

e asking closed and open questions

e answering the children’s questions

* explaining why things happen

o deliberately connecting current and past events (‘Do you remember when...?’)

e providing models of accurate grammar

e extending children’s vocabulary and explaining new words

e connecting one idea or action to another

* helping children to articulate ideas in well-formed sentences.

To develop and extend children’s language takes careful, deliberate planning in each
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explaining why things happen

deliberately connecting current and past events (‘Do you remember when...?")
providing models of accurate grammar

extending children’s vocabulary and explaining new words

connecting one idea or action to another

helping children to articulate ideas in well-formed sentences.

To develop and extend children’s language takes careful, deliberate planning in each
area of learning, with opportunities built in for plenty of repetition.

What do we want children to know and think about?

What vocabulary is associated with this knowledge and thinking?

How can we engage the children in back and forth talk that supports their
knowledge and thinking?

What photos could we take that would reinforce the vocabulary and language
after an activity or visit?

Which books could be read aloud and shared before and afterwards?

Which songs might introduce or reinforce the vocabulary?

For example, a class visit to a fire station might generate a range of vocabulary
related to its different aspects — the semantic field or word field — such as the
following.
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All staff responsible for leading and teaching reading should take part in the
professional development for the school’s chosen phonics programme: the
headteacher, other leaders, newly qualified teachers, ITT trainees and others.

I

High quality in-service training, either face-to-face or online, is the first step. But
training is just the beginning and, on its own, is insufficient to ensure consistency and
effectiveness and to help teachers become experts. Acting, learning the violin and
playing football all require the careful building up of skills and knowledge to be done
as well as possible. Progress depends upon practice and coaching.

Practice builds mastery of a series of skills, and if you build up skills
intentionally, you can master surprisingly complex tasks and in so doing free
your active cognition to engage with other important tasks. %

This also applies to teaching reading and writing.

In-school deliberate practice

Carefully constructed practice of teaching routines, sustained and developed, can
help to make sure that all teachers become excellent teachers of reading, spelling
and writing.

Practising together as a staff needs regular sessions. It builds consistency and
accountability: everyone teaches reading in the same way. Sessions should be ring-
fenced and not subsumed into staff meetings. This is also efficient for professional
development, making the best use of the time of a literacy lead, because individuals
then need less coaching.
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into words Practice should focus on the activities that will make the biggest
difference to the children who are making the slowest progress. Assessment data
(page 61) will have identified them.

As teachers improve through practice, the literacy lead can identify an action for a
teacher that would make a difference, there and then, to children’s progress.

Great teaching is not learned through discussion. It's learned by doing — or,
more specifically, by practising doing things well. 106

Coaching

Practice and coaching work hand in hand. The literacy lead should start by coaching
teachers who are teaching the children who need the most support. Coaching, in this
context, refers to a colleague identifying an action, so that the teacher can respond
immediately and so improve children’s progress. This might be in a practice session
or during a lesson.

As teachers improve through practice, coaching can become more detailed and
more focused.

Teachers are like tennis players: they develop most quickly when they receive
frequent feedback and opportunities to practice [sic].'%”

Once the literacy lead is confident that a few teachers are good enough, one might
be selected to act as the coach for the week. The literacy lead should practise with
this teacher before the practice session. Leadership becomes shared and the
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more focused.

Teachers are like tennis players: they develop most quickly when they receive
frequent feedback and opportunities to practice [sic).?”

Once the literacy lead is confident that a few teachers are good enough, one might
be selected to act as the coach for the week. The literacy lead should practise with
this teacher before the practice session. Leadership becomes shared and the
teachers grow in confidence. This also embeds sustainability and continuity,
protecting the school should the literacy lead be absent or leave.

Reducing teachers’ workload

One of the ways leaders can reduce teachers’ workload is to make sure they use the
resources produced as part of an SSP programme.

Ofsted reported that that ‘the best of the products available to teachers for teaching
systematic synthetic phonics were so well structured as to take much of the burden
out of planning’. Ofsted also made the more important point that this gives teachers

106 Bambrick-Santoyo P (2012). ‘Leverage leadership. A practical guide to building exceptional
schools’ San Francisco: Jossey-Bass
197 Bambrick-Santoyo P (2012). ‘Leverage leadership. A practical guide to building exceptional
schools’ San Francisco: Jossey-Bass
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