
 
 

 

God bless you, as you lead your staff through the Worldview Matters® Worklife Restoration and 

Advancement Project! This [ŜŀŘŜǊΩǎ Guide will help you in the process. 

DƻƴΩǘ ƭŜǘ ǘƘƛǎ [ŜŀŘŜǊΩǎ DǳƛŘŜ ƻǾŜǊǿƘŜƭƳ ȅƻǳΦ Lǘ ƛǎ ƳŜŀƴǘ ǘƻ ƎƛǾŜ ȅƻǳ ǘƘŜ άōƛƎ ǇƛŎǘǳǊŜέ ƻŦ ǘƘŜ Ŧǳƭƭ 

WRAP process. Your Worldview Matters® coach will help walk you through each step of the way. 

If you have any questions whatsoever, do not hesitate to contact your coach. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

1: The senior-most member ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭŜŀŘŜǊǎƘƛǇ is an active participant, engaged in the 

training process along with the other participants, and ƴƻǘ Ƨǳǎǘ ŀ άǎǳǇǇƻǊǘƛǾŜ ƻōǎŜǊǾŜǊΦέ  

 

2. There is collective buy-in from a small group of key leaders during the first year [the ά!ŘǾŀƴŎŜ 

¢ŜŀƳέϐ before the remaining full staff engages in the training process [during year 2]. The 

Advance Team provides moral support for the remaining staff that follows.   

 

3. A regular schedule for ά±ƛŜǿƛƴƎΣέ άDiscussionΣέ and άPractice and Sharing Timesέ is laid out 

ahead of time (with specific dates), with full participation on the part of parties concerned. 

 

4. All participants complete assignments by due dates given, so the group progresses together 

as a whole. If individuals fall behind, it is extremely difficult to catch up. Having a few fall behind 

keeps the WRAP from being a truly collective experience, with all team members discovering and 

practicing things together in community, collaboratively.  

 

5. No other major projects are being undertaken at the same time as the WRAP, such as 

preparing for an accreditation visit. Put other projects on hold until the WRAP is finished, or start 

the WRAP after other projects are done. The WRAP is a major time commitment for all teachers 

and administrators, and not to be entered into lightly, nor added on top of other major 

endeavors, such as curriculum reviews, etc. ̧ ƻǳ ŀƴŘ ȅƻǳǊ ǎǘŀŦŦ ǿƛƭƭ ƴŜŜŘ ǘƻ άŎƭŜŀǊ ǘƘŜ ŘŜŎƪsέ ŦƻǊ 

the WRAP, as a primary focus for staff development over 2 years. This is no small commitment.  



 
 

 

Phase 1: An άAdvance Teamέ of key leaders1 completes the basic training during the first year of 

the WRAP.  It is recommended that the key leaders take Option B or C. 

 

Phase 2: The remaining staff members complete the basic training through one of 3 options (A, 

B or C, as explained on the next page). Phase 2 is accomplished during the second year of the 

WRAP.  

 

Phase 3: This is the curriculum mapping phase. The Advance Team starts work on άPhase 3έ 

during the second year, while the remaining staff is receiving the basic training.  This group will 

begin working on curriculum mapping όάtƘŀǎŜ оέύ during the year following the official WRAP 

program. In other words, curriculum mapping gets started in year 2, but continues after your 

ǎŎƘƻƻƭΩǎ formal relationship with Worldview Matters® in the WRAP is finished.    

 

 

                                                           
1 ¢Ƙƛǎ ά!ŘǾŀƴŎŜ ¢ŜŀƳέ ƻŦ ƪŜȅ ƭŜŀŘŜǊǎ ƛǎ ŀ ǎƳŀƭƭ ƎǊƻǳǇ ŘŜǘŜǊƳƛƴŜŘ ōȅ ǘƘŜ ǎŎƘƻƻƭΩǎ IŜŀŘΦ Lǘ ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ ŀƭƭ 
administrative personnel, department heads and/or curriculum specialists. The Advance Team completes the 
training in 1 year ahead of the full staff. This team will get started on the process of curriculum mapping during year 
2, while the remaining staff is engaged with the basic training.     

 

PHASE 1      

key leaders complete  

the basic training  

 

 

PHASE 3 

curriculum mapping 

begins with the key 

leaders 

 

ADVANCE TEAM: 

 

FULL STAFF: 

 

PHASE 2      

full staff completes 

the basic  training  

 

(no participation) 

 

 

curriculum mapping 

όάtƘŀǎŜ оέύ ŎƻƴǘƛƴǳŜǎ  

 

 

curriculum mapping 

όάtƘŀǎŜ оέύ ŎƻƴǘƛƴǳŜǎ 

Year 1 Year 2 ΧŀƴŘ ŦƻƭƭƻǿƛƴƎ 



 
 

 

 

¢ƘŜ ²w!t ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎ ŎƻƳŜǎ ƛƴ о άǎƛȊŜǎΣέ ƻǊ άƻǇǘƛƻƴǎΦέ Each option covers the same 
basic ideas and tools, but requires differing amounts of time, effort and cost. These 3 
options are described below. Whether a teacher will take Option A, B or C will be 
determined by the school Head in consultation with the Worldview Matters® coach. 
Determining facǘƻǊǎ Ƴŀȅ ōŜ ŜŎƻƴƻƳƛŎΣ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ƭƻŀŘǎΣ ŀƴŘκƻǊ ǘŜŀŎƘƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ  

 

All Participants: 

¶ No matter which option the teachers take (A, B or C), participants will meet regularly 
with fellow staff members and the school Head for discussion, at a time and frequency 
determined by the school Head in consultation with the Worldview Matters® coach. 
 

¶ No matter which training option is taken, the school Head will have an individual on-line 
video conference with the Worldview Matters® coach, once per month for 30 minutes.   
 

¶ Participants will complete the required readings and applications. All written 
assignments will be reviewed and commented upon by the Worldview Matters® coach. 
The coach will send these documents back to the participant and the Head of the school. 
 

¶ Secondary level students (if the school has a middle school or high school program) will 
ŎƻƳǇƭŜǘŜ ŀ ŎƻǳǊǎŜ ƛƴ ά¢ƘŜƻƭƻƎȅ ƻŦ ²ƻǊƪέ ǳǎƛƴƎ ŀ ǘŜȄǘ ǇǊƻǾƛŘŜŘ ōȅ ²ƻǊƭŘǾƛŜǿ aŀǘǘŜǊǎϯΣ 
as part of either a Bible class, a worldview class, a personal finance class, an economics 
class, an introduction to careers class or a business class, taught by the respective 
classroom teacher. The cost of the materials is $35 per student. (See 
www.maximizemeaning.blogspot.com.) 
 

Training Option A: 
 

¶ Participants will read a 54-page booklet, called The Lost Purpose for Learning, and a 180-
page e-text titled, DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ. This text contains over 50 short video clips to 
be viewed as the text is read. Each participant will also complete a 48-page Participant 
Guide that accompanies the text. 
 

¶ Participants will also view 12 video lectures by Dr. Christian Overman with participants 
who will be taking Option B or C (as explained below). 
 

¶ Participants will use 6 lesson planning tools introduced throughout the course. A copy of 
each lesson plan and a brief description of how the lesson went will be sent to the 
Worldview Matters® coach for review and individualized comments. The coach will send 
these documents back to the participant as well as to the Head of the school.  

http://www.maximizemeaning.blogspot.com/


 
 

Training Option B: 

 
¶ Participants taking this route will be awarded 10 CEUs approved by the Association of 

Christian Schools International [ACSI] in either Biblical Studies or Educational Studies. This 
option also fulfills the ACSI requirement for a course in the philosophy of Christian 
education. 

 

¶ During the academic school year, participants will read a 181-page text titled, 
Assumptions That Affect Our Lives, a 347-page text titled, LifeWork, and 2 articles of 
about 17-ǇŀƎŜǎ ŜŀŎƘΣ ŀƴŘ ǎǳōƳƛǘ ǿǊƛǘǘŜƴ άǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ǊŜǎǇƻƴǎŜέ ǇŀǇŜǊǎ ŦƻǊ ŜŀŎƘ ōƻƻƪ 
and article. Participants will also complete a short Bible study on Education. 
 

¶ Participants will view 12 on-line lectures by Dr. Christian Overman. (This will be done 
with all other participants, whether taking Option A, B or C. 
 

¶ The same specific teaching tools introduced to those taking Option A will be introduced 
to those taking Option B. Participants will use these tools in classroom settings (or with 
family members or other staff). A copy of the lesson plans and a brief description of how 
the lesson went will be sent to the Worldview Matters® coach, who will review and make 
comments and send these documents back to the participant as well as to the Head of 
the school.  
 

¶ Participants will also read a 54-page booklet, called The Lost Purpose for Learning.  
 

¶ For a complete description of the course requirements for this option, click here. 
 

Training Option C:  

 

¶ The requirements for this option are the same as the requirements for the above option. 
The difference is that participants receive 5 university credits from Seattle Pacific 
University, in addition to being awarded 10 CEUs approved by the Association of Christian 
Schools International [ACSI] in either Biblical Studies or Educational Studies. This Option 
also fulfills the ACSI requirement for a course in the philosophy of Christian education. 
 

¶ For a complete description of the requirements for this option, click here. 
 

 

 

 

 
 
 

TO DO: Please send your coach the names and e-mail addresses of each participant in the 

ά!ŘǾŀƴŎŜ ¢ŜŀƳέ όǘƘŀǘ ƛǎΣ ǘƘŜ άKey Leadersέ) prior to the start of the WRAP program. Prior 

to year 2, please send the names and e-Ƴŀƛƭ ŀŘŘǊŜǎǎŜǎ ƻŦ ǘƘŜ ǊŜƳŀƛƴƛƴƎ ǎǘŀŦŦ όάtƘŀǎŜ нέύΣ  

indicating whether they will be taking Option A, B or C, identifying the teaching role that 

each participant has in the school.  

 

https://websites.godaddy.com/blob/a51a6a77-07d1-4525-8e6a-96cb0856ac94/downloads/1bl8dncdl_42775.pdf?db70c6fe
https://websites.godaddy.com/blob/a51a6a77-07d1-4525-8e6a-96cb0856ac94/downloads/1bl8diemv_502718.pdf?c05e53da


 
 

 Training Option A Training Option B Training Option C 
5 Graduate Level 

Credits through Seattle 
Pacific University 

 

 
-0- 

 
-0- 

 
YES 

10 Continuing 
Education Units (CEUs) 

recognized by ACSI 
(Association of 

Christian Schools 
International) 

 

 
 

-0-2 

 
 

YES 

 
 

YES 

Fulfillment of the ACSI 
requirement for a 
άPhilosophy of 

/ƘǊƛǎǘƛŀƴ 9ŘǳŎŀǘƛƻƴέ 
course 

 
-0- 

 
YES 

 
YES 

Number of pages to 
read 

 

 
234 

 
614 

 
614 

bǳƳōŜǊ ƻŦ άwŜŦƭŜŎǘƛƻƴ 
tŀǇŜǊǎέ ǘƻ ǿǊƛǘŜ 

(related to readings) 

 

 
-0- 

 
5 

 
5 

Number of practical 
ά!ǇǇƭƛŎŀǘƛƻƴsέ (lesson 

plans) to write 

 

 
6 

 
8 

 
8 

Training Cost (including 
materials)3 

 

 
$174 

 
$270 

 
$567 

Coaching Cost (per 
school)  

 

 
$800/yr  

 
$800yr 

 
$800yr 

Cost of student e-text 
(for 1 secondary level 

class) 

  
 $35 

 
$35 

 
$35 

Time 
 

2 years (min) 2 years (min) 2 years (min) 

 

 

 

                                                           
2 Under certain circumstances, it may be possible for 1.5 CEUs to be awarded if the individual school works this out independently with ACSI. 
3 Financial assistance may be available for schools in developing nations. Ask Worldview Matters® for details. Shipping costs for materials are 
additional.  



 
 

The WRAP is done in 3-Phases over 2 Years:4  
 

Once the Head of the school determines which option (A, B, or C) is best suited for the 
various members of the faculty, the following phases will be implemented:  
 
Phase 1: (during year 1) 
 

¶ The leader(s) of the school (headmaster/superintendent/associate principals) will 
complete the training ŀǎ ŀƴ ά!ŘǾŀƴŎŜ ¢ŜŀƳΣέ ǿƛǘƘ ŀ ǎƳŀƭƭ ƴǳƳōŜǊ ƻŦ άYŜȅ 
tƭŀȅŜǊǎέ ǎŜƭŜŎǘŜŘ ōȅ ǘƘŜ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΦ άYŜȅ ǇƭŀȅŜǊǎέ ŎƻǳƭŘ ōŜ ŘŜǇŀǊǘƳŜƴǘ 
heads, curriculum supervisors, board members, etc.  
 

 
Phase 2: (during year 2) 

 

¶ All teachers ƴƻǘ ƛƴ ǘƘŜ ά!ŘǾŀƴŎŜ ¢ŜŀƳέ will engage with the training through 
Option A, B or C.   
 

¶ Those in the Key Players group (that completed the course in year 1) will begin 
the process of curriculum mapping. They will create models for the others to 
follow in Phase 3.   

 

¶ Secondary level students (at a grade determined by the school Head) will read the 
DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text as either a Bible class, a career-prep class, or an 
introduction to economics course. This is the same e-text that he teachers doing 
Option A will read.   
 
 

tƘŀǎŜ оΥ όŘǳǊƛƴƎ ȅŜŀǊ нΧŀƴŘ ŦƻƭƭƻǿƛƴƎύ 
 

¶ During Phase 3, the process of curriculum mapping is extended. This phase 

(curriculum mapping) begins ƛƴ ȅŜŀǊ н ǿƛǘƘ ǘƘŜ άYŜȅ tƭŀȅŜǊǎέ ƎǊƻǳǇΣ ōǳǘ continues 

for as many years as necessary for the full curriculum of the school to be mapped, 

beyond the official WRAP program with Worldview Matters®. 

 

 

 
 

 

 

                                                           
4Schools wanting to go at a slower pace, spreading the training over 3 years instead of 2, may have this option, if desired. This should be 

discussed with the Worldview Matters® coach. 



 
 

 

While participants are reading the course materials on their own, it is important that they meet 

together regularly for: 

1. Viewing of the 12 video lectures. This type of meeting is identified below as a 

ά±ƛŜǿƛƴƎέ meeting.   

2. Discussing άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ from readings and/or applications of teaching tools in the 

classroom. This type of meeting is identified below as a ά5ƛǎŎǳǎǎƛƴƎέ meeting. 

¢ƘŜǊŜ ŀǊŜ мн ά±ƛŜǿƛƴƎέ ƳŜŜǘƛƴƎǎ ŀƴŘ мн ά5ƛǎŎǳǎǎƛƴƎέ ƳŜŜǘƛƴƎǎ ƛƴ ŀ ȅŜŀǊΦ This is a total of 24 

meetings. Please allow at least 45 minutes per meeting.   

    

 

 

 

If your school has a wide range of grade levels, it may be best for your teachers to meet in 

discussion groups of similar grade levels. You might want to have your pre-school and 

Kindergarten teachers meet as a group, your 1-5 grade teachers as a group, your 6-8 grade 

teachers as a group, and/or your 9-12 grade teachers as a group. This will keep the number of 

participants in the group discussions down, which will allow more time for all to share. It also 

allows for various developmental levels of students to be considered in the application of 

teaching tools.  

If you are not able to meet with every group yourself, you may appoint someone from the 

Advance Team to facilitate some of the group meetings for you.   

5ǳǊƛƴƎ ά±ƛŜǿƛƴƎέ ƳŜŜǘƛƴƎǎΣ you may sƘƻǿ ǘƘŜ ǾƛŘŜƻǎ ǘƻ ȅƻǳǊ ƎǊƻǳǇ ŀǘ άмΦрȄέ ǘƘŜ ƴƻǊƳŀƭ 

speed. If your meeting time is only 45 minutes, viewing at 1.5x speed will be necessary. While 

viewing the videos as a group, you may not have time to pause for discussion or practice as 

the video may ask you to do. Do not be concerned if time does not allow for much 

conversation. άDiscussionέ meetings are times for more conversation.  

Bear in mind that some of your teachers may be going through the on-line [distance learning] 

course, while others may be going through the e-text, DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ. As a result, it is 

possible that certain concepts or teaching tools introduced to one group may be introduced at 

an earlier time to the other group. This is not a problem.   

Please follow this order of topics and progression of content for the group meetings: 

 

TO DO: Determine a schedule of group meetings, according to the guidelines given below. Send 

this written schedule to your coach at least 1 week prior to the start of the new school year.  



 
 

1. Viewing Meeting #1: View A Conversation with Darrow Miller [this is the video lecture from 

Session 11 of the on-line course]. Assign participants to complete the work given in the on-line 

course Session 1 (for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 

1-2 (for those taking Option A). 

2. Discussion Meeting #1: 5ƛǎŎǳǎǎ ǘƘŜ άфф ¢ǊǳǘƘǎ ŀōƻǳǘ ²ƻǊƪΣ 9ŎƻƴƻƳƛŎǎ ŀƴŘ IǳƳŀƴ 

CƭƻǳǊƛǎƘƛƴƎέ ŀƴŘ άvǳŜǎǘƛƻƴǎ ŦƻǊ /ƻƴǘŜȄǘǳŀƭƛȊƛƴƎ ²ƻǊƪέ ŘƻŎǳƳŜƴǘǎΦ Discuss άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ 

from readings that have been completed. If time, reflect on the video lecture from the previous 

viewing meeting.  

3. Viewing Meeting #2: View the Session 1 video lecture from the on-line course: The Big 

Picture. Assign participants to complete the work given in the on-line course Session 2 (for those 

taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 3-4 (for those taking Option 

A). 

4. Discussion Meeting #2: Discuss άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ readings. If time, reflect on the 

video lecture from the previous viewing meeting.   

5. Viewing Meeting #3: View the Session 2 video from the on-line course: A Wholistic View of 

Creation and Our Role In It. Assign participants to complete the work given in the on-line course 

Session 3 (for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 5-6 (for 

those taking Option A). 

6. Discussion Meeting #3: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǊŜŀŘƛƴƎǎΦ  If time, reflect on the video 

lecture from the previous viewing meeting.   

7. Viewing Meeting #4: View the Session 3 video from the on-line course: The DADI Plan and The 

Awesome Activator. Assign participants to complete the work given in the on-line course Session 

4 (for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 7-8 (for those 

taking Option A). 

8. Discussion Meeting #4: 5ƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǊŜŀŘƛƴƎǎ ŀƴŘ ŘƛǎŎǳǎǎ Ƙƻǿ ǳǎƛƴƎ ǘƘŜ 

ά!ǿŜǎƻƳŜ !ŎǘƛǾŀǘƻǊέ ǘƻƻƭ ǿƻǊƪŜŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ If time, reflect on the video lecture from the 

previous viewing meeting.   

9. Viewing Meeting #5: View the Session 4 video: Eliminating the Gap Part I. Assign participants 

to complete the work given in the on-line course Session 5 (for those taking Option B or C) or the 

DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 9-10 (for those taking Option A). 

10. Discussion Meeting #5: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴts from readings and discuss how the use of 

ǘƘŜ ά5!5L tƭŀƴέ ǘƻƻƭ ǿŜƴǘ ǿƛǘƘ ǘƘŜƳǎŜƭǾŜǎ ƻǊ ǳǇǇŜǊ-level students. If time, reflect on the video 

lecture from the previous viewing meeting.   

11. Viewing Meeting #6: View the Session 5 video: Eliminating the Gap Part II. Assign 

participants to complete the work given in the on-line course Session 6 (for those taking Option 

B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 11-12 (for those taking Option A). 

12. Discussion Meeting #6: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻm the readings. If time, reflect on the 

video lecture from the previous viewing meeting.   

13. Viewing Meeting #7: View the Session 6 video from the on-line course: Integration 

Conversation Starter. Assign participants to complete the work given in the on-line course 



 
 

Session 7 (for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 13-14 

(for those taking Option A). 

14. Discussion Meeting #7: 5ƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ ŀƴŘ ŘƛǎŎǳǎǎ Ƙƻǿ ǘƘŜ ǳǎŜ 

of the ά/ƻƴǾŜǊǎŀǘƛƻƴ {ǘŀǊǘŜǊέ tool went in the classroom. If time, reflect on the video lecture 

from the previous viewing meeting.   

15. Viewing Meeting #8: View the Session 7 video from the on-line course: Have You Ever Seen a 

Secular Color? Assign participants to complete the work given in the on-line course Session 8 (for 

those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 15-16 (for those taking 

Option A). 

16. Discussion Meeting #8: 5ƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ ŀƴŘ ŘƛǎŎǳǎǎ Ƙƻǿ ǘƘŜ ǳǎŜ 

ƻŦ ǘƘŜ ά!ŎǘƛǾƛǘȅ /ƻƴǘŜȄǘǳŀƭƛȊŜǊέ ǘƻƻƭ ǿŜƴǘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ If time, reflect on the video lecture 

from the previous viewing meeting.   

17. Viewing Meeting #9: View the Session 8 video from the on-line course: The Truth and 

Baloney Detector. Assign participants to complete the work given in the on-line course Session 9 

(for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 17-18 (for those 

taking Option A). 

18. Discussion Meeting #9: DiǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ ŀƴŘ ŘƛǎŎǳǎǎ Ƙƻǿ ǘƘe use 

ƻŦ ǘƘŜ ά¢ǊǳǘƘ ϧ .ŀƭƻƴŜȅ 5ŜǘŜŎǘƻǊέ ǘƻƻƭ ǿŜƴǘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ If time, reflect on the video 

lecture from the previous viewing meeting.   

19. Viewing Meeting #10: View the Session 9 video from the on-line course: The Biblical 

Worldview Finder. Assign participants to complete the work given in the on-line course Session 

10 (for those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 19-20 (for 

those taking Option A). 

20. Discussion Meeting #10: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ. If time, reflect on the 

video lecture from the previous viewing meeting.   

21. Viewing Meeting #11: View the Session 10 video from the on-line course: A Wholistic Vision 

for Vocation. Assign participants to complete the work given in the on-line course Session 11 (for 

those taking Option B or C) or the DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 21-22 (for those taking 

Option A). 

22. Discussion Meeting #11: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ. If time, reflect on the 

video lecture from the previous viewing meeting.   

23. Viewing Meeting #12: View the Session 12 video: A Call to Action. Assign participants to 

complete the work given in the on-line course Session 12 (for those taking Option B or C) or the 

DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ e-text chapters 23-24 (for those taking Option A). 

24. Discussion Meeting #12: DƛǎŎǳǎǎ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦǊƻƳ ǘƘŜ ǊŜŀŘƛƴƎǎ ŀƴŘ ŘƛǎŎǳǎǎ ǘƘŜ 

ά.ƛōƭƛŎŀƭ ²ƻǊƭŘǾƛŜǿ CƛƴŘŜǊέ too ŀƴŘ ά.ƻŀǊŘ ƻŦ 5ƛǊŜŎǘƻǊǎέ exercise.  



 
 

If your teachers have done their homework (that is, they have read the readings and viewed the 

video clips specifically related to the Discussion meeting, and they have sent their collection of 

άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ǘƻ ǘƘŜ ²ƻǊƭŘǾƛŜǿ aŀǘǘŜǊǎϯ ŎƻŀŎƘύΣ ǘƘŜǊŜ will be no shortage of things to 

discuss at any Discussion meeting. 

Ask the teachers to share their most ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘs (or the most important ideas 

they have read/viewed), and explain why it was important for them. Feel free to ask follow-up 

questions, or clarifying questions, along the way.  

In addition, you might want to come prepared with a few questions of your own, related to the 

topic(s) of that particular Discussion Meeting. 

Many questions related to Assumptions that Affect Our Lives are included at the end of each 

chapter.   

Below are some discussion questions related to the course in general:  

1. ²ŀǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ŜǎǇŜŎƛŀƭƭȅ άǊŜǎƻƴŀǘŜŘέ ǿƛǘƘ ȅƻǳ ƛƴ ǿƘŀǘ ȅƻǳ ǊŜŀŘΣ ƻǊ ǾƛŜǿŜŘΚ 

2. What are you already discovering about yourself as a result of this course?  Are you 

discovering anything about your students? 

3. What are the favorite ideas you have picked up so far? 

4. What has gone well so far?  What has not gone well so far? 

5. What can we do to help each other move forward? 

6. What are you sensing the Lord saying to you through this course? 

7. What was the most helpful to you about his course? 

8. What new patterns of thinking are you experiencing as a result of taking this course? 

9. What part of the learning you have experienced has given you energy, joy or excitement?  

What part of this has drained you, or cause you stress? 

10. Are there any changes God is calling you to make based on what you are learning? 

11. What has the learning thus far done for your confidence in biblical worldview integration in 

your classroom? 

12. On a scale of 1-10, how important is what we are learning to you? 

13. What have you been most motivated to improve because of what you are learning? 



 
 

14. What benefits are you seeing that we can celebrate together? 

15. ²ƘŜǊŜ ŀǊŜ ȅƻǳ άŀǘέ ŎƻƳǇŀǊŜŘ ǘƻ ǿƘŜǊŜ ȅƻǳ ǿƻǳƭŘ ƭƛƪŜ ǘƻ άōŜέ ƛƴ ǘƘƛǎ ǇǊƻƧŜŎǘΚ 

Below are some discussion questions related to various portions of the book Lifework, by 

Darrow Miller: 

1. Have you ever known Christians to say, άL ǿŀƴǘ ǘƻ Ǝƻ ƛƴǘƻ Ŧǳƭƭ-ǘƛƳŜ /ƘǊƛǎǘƛŀƴ ǎŜǊǾƛŎŜΚέ  ²Ƙŀǘ 

did they mean when they said this? 

2. How did the Greek philosopher Plato lay the foundations for the dualistic thinking that so 

impacts Christians today? 

3. What is Gnosticism? 

4. How has Gnosticism impacted the church historically?  Today? 

5. Describe in your own words what it means to live Coram Deo. 

6. Describe the distinction between using your place of work for spiritual outreach and 

advancing the kingdom of God by your work. 

7. ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άŜǾŜǊȅƻƴŜ ƛǎ ŀ ǘƘŜƻƭƻƎƛŀƴέ ƳŜŀƴΚ   

8. Describe a person who is living an unexamined life. 

9. What is culture?  Give your own definition. 

10. Is culture neutral?  Do all cultures equally bring their people freedom, justice, economic well-

being, health and social peace? 

11. What is the ultimate purpose of our life and work? 

12. Describe the two major elements of the cultural mandate. 

13. Outline the two ways that we are called to function as stewards of creation. 

14. ²Ƙȅ ƛǎ ƛǘ ŀ ƎƻƻŘ ǘƘƛƴƎ ŦƻǊ ŀ /ƘǊƛǎǘƛŀƴ ǘƻ ǳǎŜ ǘƘŜ ǿƻǊŘ άǾƻŎŀǘƛƻƴέ ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ ǿƻǊŘ άƧƻōέ 

in describing his or her work? 

15. CƛƴƛǎƘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǎŜƴǘŜƴŎŜΥ  ά²ƘŜƴ ŀ ǇŜǊǎƻƴ ŎƻƳŜǎ ǘƻ /ƘǊƛǎǘ ƛǘ ƛǎ ƴƻǘ ǘƘŜ ŜƴŘ ƻŦ ŀ ǇǊƻŎŜǎǎΣ 

ōǳǘΦΦΦέ 

16. According to Colossians 1:19-20, why did Jesus die on the cross? 

17. Describe in your own words the comprehensive nature of salvation. 

18. What does it mean that:  We have not been saved by our works, but that we are saved to 

work? 



 
 

19. Reflect on the fact that God άƛnhabits the ordinary.έ  What are the implications of this for 

your life? 

20. How is God glorified in our work? 

21. Describe the 4-step process of how the kingdom of God expands outwardly from the human 

heart to the larger world.  (pp. 204-207) 

22. Think about your work and place of work.  What is one small way that you can bring an 

aspect of kingdom culture into your workplace?  Be specific as to which aspect of kingdom 

culture and how you want to bring it into the place where you work. 

23. Why are so many nations with large Christian populations languishing in moral or material 

poverty?  (p. 212) 

24. Why is it so important for Christians to consciously understand Scripture and to occupy the 

άƎŀǘŜǎ ƻŦ ǘƘŜ ŎƛǘȅΚέ όǇΦ нмнύ 

25. Reflect on the Sharon Watkins story (p. 214).  What was she willing to do to represent justice 

in the marketplace?  What did/could her witness to Kingdom culture cost her? 

26. ²Ƙŀǘ ƘŀǾŜ ȅƻǳ ƭŜŀǊƴŜŘ ŀōƻǳǘ ǘƘŜ ŎƻƴŎŜǇǘ ŀƴŘ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ άƎŀǘŜǎ ƻŦ ǘƘŜ Ŏƛǘȅέ ŦƻǊ ȅƻǳǊ 

life and nation? 

27. Describe in your own words the Christian principle of self-government?  (pp. 231) 

28. Pick an area of social reform that most interests you.  List ways Christians throughout history 

have contributed to the healing of society in this domain.  (pp. 273-293) 

29. What ǇǊŀŎǘƛŎŀƭ ǘƘƛƴƎǎ ǘƘŀǘ ȅƻǳ Ŏŀƴ Řƻ ǘƻ άƪƛƴŘƻƳƛȊŜέ ȅour work? 

30. What is the church? 

31. What should the church begin to do NOW? 

32. Based on this book, wƘŀǘ ŘƻŜǎ ƛǘ ƳŜŀƴ ǘƻ άōǳƛƭŘέ ƻǊ ƭƛǾŜ ǿƛǘƘ ǘƘŜ ŜƴŘ ƛƴ ƳƛƴŘΚ  όǇΦ онмύ 

 



 
 

Your role as the facilitator is to provide the opportunity for enough group practice to give the 

teachers a solid grasp on how to use the tool.  

The teaching tools and resources are described below. Detailed instructions on how to lead 

your teachers in group practice exercises using the tool are provided in the Appendix that 

follows. 

 

 
 

 
 

Participants will refer to this resource often throughout the course. This document 

comes in a short form (1-page) and a long form (20-pages). The long form has Scripture 

verses that go along with each truth statement.  

 

Participants will be immersing themǎŜƭǾŜǎ ƛƴ ǘƘŜ ǘƻǇƛŎ ƻŦ άǘƘŜƻƭƻƎȅ ƻŦ ǿƻǊƪΦέ For some, 

this may be a new concept that requires some definition. This is one reason why the list 

of 99 Biblical Truths was created, and why it is important.   

 

 

 

 
 

Used in connection with many of the teaching tools introduced in the course.  

 

 
Used to help students make intentional connections between the work they are doing (at 

ƘƻƳŜ ŀƴŘ ŀǘ ǎŎƘƻƻƭύ ŀƴŘ ǘƘŜ άōƛƎƎŜǊ ǇƛŎǘǳǊŜέ ƻŦ ǘƘŜ .ƛōƭƛŎŀƭ ²ƻǊƭŘǾƛŜǿΦ  



 
 

 

 

The DADI Plan is most fitting for secondary level students (and for the teachers 

themselves). It aligns specific work with a biblical foundation and an action plan.  

 

 

 

¢ƘŜ ά/ƻƴǾŜǊǎŀǘƛƻƴ {ǘŀǊǘŜǊέ ŀƴŘ ά!ŎǘƛǾƛǘȅ /ƻƴǘŜȄǘǳŀƭƛȊŜǊέ ŀǊŜ two variations of the same tool, 

which uses a graphic organizer format to engage in conversations about any subject matter or 

idea, or to also put any activity or project into the context of the biblical worldview.   

 

Used to help students to be intentional and systematic about looking for truth in films, books, 

ǘƘŜ ƳŜŘƛŀΣ ŜǘŎΦΣ ŀƴŘ ŀƭǎƻ ƭƻƻƪƛƴƎ ŦƻǊ άōŀƭƻƴŜȅΣέ ǘƘŀǘ ƛǎ ŎƻƴǘǊŀǊȅ ǘƻ ǘƘŜ .ƛōƭƛŎŀƭ ²ƻǊƭŘǾƛŜǿΦ  

 

Used for helping students (and teachers) to put difficult circumstances or trials into the context 

ƻŦ ǘƘŜ .ƛōƭƛŎŀƭ ²ƻǊƭŘǾƛŜǿ ǘƻ Ǝŀƛƴ ǇŜǊǎǇŜŎǘƛǾŜ άǿƘŜƴ ǘƘƛƴƎǎ Ǝƻ ǿǊƻƴƎΦέ  

 

 

 

 



 
 

  

 

Masterlist for those taking Option A or B 

 

Masterlist for those taking Option C 

 
Teaching Tools, Examples and Resources: 
 

99 Truths about Work, Economics and Human Flourishing (short form) 
99 Truths about Work, Economics and Human Flourishing (long form) 
Questions for Contextualizing Work 
Awesome Activator blank template 
Awesome Activator dishwashing example 
DADI Plan blank template 
DADI Plan George Washington Carver example 
DADI Plan William Wilberforce example 
Conversation Starter blank template 
Conversation Starter plants example 
Activity Contextualizer blank template 
Activity Contextualizer oil painting example 
Truth & Baloney Detector blank template 
Truth & Baloney Detector Reading Rainbow TV program example 
Biblical Worldview Finder blank template 

 

 
Instructions for introducing άфф ¢ǊǳǘƘǎ ŀōƻǳǘ ²ƻǊƪέ ŀƴŘ άvǳŜǎǘƛƻƴǎ  

ŦƻǊ /ƻƴǘŜȄǘǳŀƭƛȊƛƴƎ ²ƻǊƪέ   
 
Instructions for introducing the Awesome Activator  
 
Instructions for introducing the DADI Plan  
 
Instructions for introducing the Conversation Starter  
 
Instructions for introducing the Activity Contextualizer  
 
Instructions for introducing the Truth & Baloney Detector  
 
Instructions for introducing the Biblical Worldview Finder  and Personal 
Board of Directors exercise 
 



 
 

 
 
To be completed prior to Discussion Meeting #1: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ from the beginning up through chapter 2. 
  

_____  As you read the text, make note of the most meaningful information (for you  
ǇŜǊǎƻƴŀƭƭȅύ ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.  

 
To be completed prior to Discussion Meeting #2: 

 
_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 3-4.  
 
_____  As you read, make note of the most meaningful parts (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.  
 

To be completed prior to Discussion Meeting #3: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 5-6.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.  
 

_____ Use the ά!ǿŜǎƻƳŜ !ŎǘƛǾŀǘƻǊέ ǘƻƻƭ ǿƛǘƘ ŀ ƎǊƻǳǇ ƻŦ ǎǘǳŘŜƴǘǎΦ   
 
_____  Write a 1-2 page report of your experience ǳǎƛƴƎ ǘƘŜ ά!ǿŜǎƻƳŜ !ŎǘƛǾŀǘƻǊέ ǿƛǘƘ  

a group of students. In this report, describe who you were teaching, what you did, 
and how the experience went.  Is there anything you would do differently the 
next time you do this? Send this report to the WRAP coach. 
 

To be completed prior to Discussion Meeting #4: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 7-8.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

or your most signƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

_____ Fill out a personal DADI Plan for yourself, and teach the ά5!5L tƭŀƴέ ǘƻƻƭ ǘƻ ŀ 
group of students if your students are in grade 6 or above.    

 
_____  Send your personal DADI Plan to the WRAP coach.  
 
_____  If you taught your students how to use the DADI Plan tool (grade 6 and above),  

write a 1-2 page report of your experience. In this report, describe who you were  



 
 

teaching, what you did, and how the experience went.  Is there anything you 
would do differently the next time you do this? Send this report to the WRAP 
coach. 

 
To be completed prior to Discussion Meeting #5: 

 
_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 9-10.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

or your most siƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 
To be completed prior to Discussion Meeting #6: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 11-12.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴts.   
 

_____ Read The Lost Purpose for Leaning, by Dr. Christian Overman 
 

To be completed prior to Discussion Meeting #7: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 13-14.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

_____ Use the ά/ƻƴǾŜǊǎŀǘƛƻƴ {ǘŀǊǘŜǊέ ǘƻƻƭ ǿƛǘƘ ŀ ƎǊƻǳǇ ƻŦ ǎǘǳŘŜƴǘǎΦ   
 
_____  Write a 1-2 page report of your experience ǳǎƛƴƎ ǘƘŜ ά/ƻƴǾŜǊǎŀǘƛƻƴ {ǘŀǊǘŜǊέ ǿƛǘƘ  

a group of students. In this report, describe who you were teaching, what you did, 
and how the experience went.  Is there anything you would do differently the 
next time you do this? Send this report to the WRAP coach. 

 
To be completed prior to Discussion Meeting #8: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊk chapters 15-16. 
 
 _____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

_____ Use the ά!ŎǘƛǾƛǘȅ /ƻƴǘŜȄǘǳŀƭƛȊŜǊέ ǘƻƻƭ ǿƛǘƘ ŀ ƎǊƻǳǇ ƻŦ ǎǘǳŘŜƴǘǎΦ   
 
_____  Write a 1-2 page report of your experience ǳǎƛƴƎ ǘƘŜ ά!ŎǘƛǾƛǘȅ /ƻƴǘŜȄǘǳŀƭƛȊŜǊέ  

with a group of students. In this report, describe who you were teaching, what 
you did, and how the experience went.  Is there anything you would do 
differently the next time you do this? Send this report to the WRAP coach. 



 
 

 
 
To be completed prior to Discussion Meeting #9: 
 

_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 17-18.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

_____ Cƛƭƭ ƻǳǘ ŀ ά¢ǊǳǘƘ ϧ .ŀƭƻƴŜȅ 5ŜǘŜŎǘƻǊέ ŦƻǊ ȅƻǳǊǎŜƭŦΣ ŀƴŀƭȅȊƛƴƎ ŀ ŦƛƭƳΣ ¢± ǇǊƻƎǊŀƳ ƻǊ 
book, and do a ά¢ǊǳǘƘ ϧ .ŀƭƻƴŜȅ 5ŜǘŜŎǘƻǊέ ŀƴŀƭȅǎƛǎ ǿƛǘƘ ŀ ƎǊƻǳǇ ƻŦ ǎǘǳŘŜƴǘǎ if 
your students are in grade 6 or above.    

 
_____  {ŜƴŘ ȅƻǳǊ ǇŜǊǎƻƴŀƭ ά¢ǊǳǘƘ ϧ .ŀƭƻƴŜȅ 5ŜǘŜŎǘƻǊέ ŀƴŀƭȅǎƛǎ ǘƻ ǘƘŜ ²w!t ŎƻŀŎƘΦ  
 
_____  LŦ ȅƻǳ ǘŀǳƎƘǘ ȅƻǳǊ ǎǘǳŘŜƴǘǎ Ƙƻǿ ǘƻ Řƻ ŀ ά¢ǊǳǘƘ ϧ .ŀƭƻƴŜȅ 5ŜǘŜŎǘƻǊέ ŀƴŀƭȅǎƛǎΣ  

write a 1-2 page report of your experience. In this report, describe who you were 
teaching, what you did, and how the experience went.  Is there anything you 
would do differently the next time you do this? Send this report to the WRAP 
coach. 

 
To be completed prior to Discussion Meeting #10: 

 
_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 19-20.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

To be completed prior to Discussion Meeting #11: 
 
_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 21-22.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 

To be completed prior to Discussion Meeting #12: 
 
_____ Read DƻŘΩǎ tƭŜŀǎǳǊŜ !ǘ ²ƻǊƪ chapters 23-24.  
 
_____  As you read, make note of the most meaningful information (for you personally)  

ƻǊ ȅƻǳǊ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ.   
 
 
 
 
 
 



 
 

 
To be completed prior to Discussion #1: 
 

_____ Read the Preface and Chapter 1 of Assumptions That Affect Our Lives, and the 

Introduction and Chapter 1 of LifeWork.  
 

_____   As you read Assumptions and LifeWork, mark any parts that are particularly meaningful,  
ƻǊ ŜǎǇŜŎƛŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ǘƻ ȅƻǳΦ ¢ƘŜǎŜ ŀǊŜ ȅƻǳǊ ǇŜǊǎƻƴŀƭ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎΦ ώ!ǘ ǘƘŜ ŜƴŘ ƻŦ 
ǘƘŜ ŎƻǳǊǎŜΣ ȅƻǳ ǿƛƭƭ ŎƻƭƭŜŎǘ ǘƘŜ άbest of the bestέ ƻŦ ȅƻǳǊ ǇŜǊǎƻƴŀƭ ŀƘ-ha moments in a 
single document. This may be a simple as a list of bullet points.] 

 
_____ Complete the Bible study on EDUCATION by Darrow Miller (located in the on-line 

course, Session 1) 

. 

 
To be completed prior to Discussion #2: 

 
_____ Read Chapters 2 and 3 of Assumptions That Affect Our Lives, and Chapters 2 and 3 

of LifeWorkΦ όaŀƪŜ ƴƻǘŜ ƻŦ ȅƻǳǊ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ǘƻ ǘǳǊƴ ƛƴ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ 
course.) 

 
_____ Read Dr. David Scott's paper:  A Church Without a View: Jonathan Edwards and 

our Current Lifeview Discipleship Crisis (this article is located in the Session 2 
folder)  

 
_____Write a 3-4 page "reflection" paper on Dr. Scott's article and e-mail this to the 

WRAP coach. ̧ƻǳǊ άǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ǊŜǎǇƻƴǎŜέ ǇŀǇŜǊǎ ǎƘƻǳƭŘ ƛŘŜƴǘƛŦȅ ǘƘŜ Ƴƻǎǘ 
meaningful parts of the article for you personally.  What are the implications of 
ǘƘƻǎŜ άŀƘ-Ƙŀέ ƳƻƳŜƴǘǎ ŦƻǊ ȅƻǳǊ ƭƛŦŜ ŀƴŘ ŦƻǊ ȅƻǳǊ ǘŜŀŎƘƛƴƎΚ  ¸ƻǳǊ άǊŜŦƭŜŎǘƛƻƴ 
ǇŀǇŜǊέ ƛǎ ƴƻǘ ŀ ōƻƻƪ ǊŜǇƻǊǘ ƻǊ ŀ ǎǳƳƳŀǊȅ ƻŦ ǿƘŀǘ ǘƘŜ ŀǳǘƘƻǊ ǎŀƛŘΦ Lǘ ƛǎ ƴƻǘ ŀƴ 
analysis of the autƘƻǊΩǎ ǿƻǊƪΦ Lǘ ƛǎ ǎƻƳŜǘƘƛƴƎ ȅƻǳ ŎƻǳƭŘ ƭƻƻƪ ōŀŎƪ ƻƴ ƛƴ ǘƘǊŜŜ 
years that will remind you of what was most helpful for you, and how it pertained 
to your life and your role as an educator.    

 
 
To be completed prior to Discussion #3: 

 
_____ Complete a personal "DADI Plan" for yourself (as explained in the lecture), and e- 

mail that completed personal DADI Plan to your instructor.  
 

_____ Teach a group of students, peers, or family members how to fill out a DADI Plan  
for themselves (or the Awesome Activator), as explained in the lecture. E-mail a 
1-2 page report on how it went to your instructor. 

 
 



 
 

 
 
To be completed prior to Discussion #4: 
 

_____ Read Chapters 4 and 5 of Assumptions That Affect Our Lives, and Chapters 4 and 5 
of LifeWork. 

 
 
To be completed prior to Discussion #5: 
 

_____ Read Chapters 6 and 7 of Assumptions That Affect Our Lives, and Chapters 6 and 7 
of LifeWork. 

 
_____ Read the ŀǊǘƛŎƭŜ ά/ŀƭǾƛƴ ŀƴŘ DŜƴŜǾŀΥ  bŀǘƛƻƴ-.ǳƛƭŘƛƴƎ aƛǎǎƛƻƴǎέ ōȅ ¢ƘƻƳŀǎ !Φ 

Bloomer. 
 
_____ Write a 3-п ǇŀƎŜ άǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ǊŜǎǇƻƴǎŜέ ǇŀǇŜǊ ǘƻ ǘƘŜ .ƭƻƻƳŜǊ ŀǊǘƛŎƭŜ and 

submit your completed άǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ǊŜǎǇƻƴǎŜέ paper to the WRAP coach, who 
will make comments and send it back to you, with a cc to your supervisor.     

 
 
To be completed prior to Discussion #6: 

 
_____ Teach a lesson to students (or peers) using the "Conversation Starter." 
 
_____ E-mail a copy of your lesson plan and "Conversation Starter," with a 1-2 page  

report on how it went, to your WRAP supervisor. [NOTE: It is not necessary to 
send your entire lesson plan. You can just send the part of your lesson plan that 
involves the "Conversation Starter" tool, and explain how this fits into the overall 
lesson or unit of study.] 

 
 
To be completed prior to Discussion #7: 
 

_____  Read The Lost Purpose for Learning, by Dr. Christian Overman.   
 
_____ Read Chapters 8, 9 and 10 of LifeWork. 

 
 
To be completed prior to Discussion #8: 
 

_____ Complete a "Truth and Baloney Detector" worldview analysis of a film or TV  
program of your choice, and e-mail your completed Truth and Baloney Detector 
analysis to your instructor.  
 

_____ Teach a group of students (or peers or family members) how to use the Truth and  
Baloney Detector, and e-mail a 1-2 page report on how it went to your instructor.  



 
 

 
To be completed prior to Discussion #9: 
 

_____ Read Chapters 11, 12, 13, 14 and 15 in LifeWork.  
 

 
To be completed prior to Discussion #10: 
 

_____  Teach a lesson to a group of students (or peers, or parents) that incorporates  
theology-of-work-related content from the resources God's Pleasure At Work 
and/or The Difference One Life Can Make, as explained in the lecture. After 
teaching, e-mail a copy of the outline of your lesson plan, along with a 1-2 page 
report on how it went, to your instructor. 

 
IMPORTANT NOTE: You do not need to fully read the books, God's Pleasure At 
Work, or The Difference One Life Can Make. Feel free to skim them for ideas. A 
summary of key points linked with various academic subjects is included in the 
Session 10 folder of printed matter provided with this session. 

 
 
To be completed prior to Discussion #11: 

 
_____ Read Chapters 16, 17, 18, 19 and 20 in LifeWork. 
 

 
To be completed prior to Discussion #12: 

 
_____ Read Chapters 21, 22 and 23 in LifeWork, and Chapter 8 and Epilogue in  

Assumptions That Affect Our Lives. Then write a 3-4 page "reflection" paper for 
LifeWork and a 3-4 page "reflection" paper for Assumptions That Affect Our Lives. 
E-mail both reflection papers to the WRAP supervisor. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 
All of the handouts you will need for leading Practice and Sharing Times are below via 

links.  Print off copies for all participants prior to Practice and Sharing Times. 
   
Copy these on 3-hole punch paper, and advise participants to put them into a 3-ring 

binder to have them in one spot for easy access. Many of these handouts will later be copied off 
by participants for use with their own students. 

 
 

99 Truths about Work, Economics and Human Flourishing (short form) 

99 Truths about Work, Economics and Human Flourishing (long form) 

Questions for Contextualizing Work 

The Awesome Activator blank template 

The Awesome Activator dishwashing example 

The DADI Plan blank template 

 DADI Plan George Washington Carver example 

 

DADI Plan William Wilberforce example 

 

The Conversation Starter blank template 

Conversation Starter plants example 

 

The Activity Contextualizer blank template 

 

Activity Contextualizer oil painting example 

 

The Truth & Baloney Detector blank template 

 

Truth & Baloney Detector Reading Rainbow TV program example 
 

The Biblical Worldview Finder blank template 
 
 

 

http://www.biblicalworldview.com/99%20Truths%20About%20Work,%20Economics%20and%20Human%20Flourishing%20(short%20form%20sans%20Scripture)%20updated%203-29-17.pdf
http://www.biblicalworldview.com/99%20Truths%20About%20Work,%20Economics%20and%20Human%20Flourishing%20(short%20form%20sans%20Scripture)%20updated%203-29-17.pdf
http://www.biblicalworldview.com/99%20Truths%20about%20Work,%20Economics%20and%20Human%20Flourishing%20(long%20form%20with%20Scripture%20references)%20updated%203-27-2017.pdf
http://www.biblicalworldview.com/99%20Truths%20about%20Work,%20Economics%20and%20Human%20Flourishing%20(long%20form%20with%20Scripture%20references)%20updated%203-27-2017.pdf
http://www.biblicalworldview.com/Questions%20for%20Contextualizing%20Work.pdf
http://www.biblicalworldview.com/Questions%20for%20Contextualizing%20Work.pdf
http://www.biblicalworldview.com/AWESOME%20ACTIVATOR%20Template.pdf
http://www.biblicalworldview.com/AWESOME%20ACTIVATOR%20DISH%20WASHING%20EXAMPLE.pdf
http://www.biblicalworldview.com/DADI%20Plan%20worksheet%20(pdf%20version).pdf
http://www.biblicalworldview.com/DADI%20Plan%20example%20of%20CARVER%20(hypothetical).pdf
http://www.biblicalworldview.com/DADI%20PLAN%20WILBERFORCE%20EXAMPLE.pdf
http://www.biblicalworldview.com/classroom%20conversation%20starter%20for%20subject%20matter.pdf
http://www.biblicalworldview.com/Integration%20Conversation%20Starter%20Plants%20Example.pdf
http://www.biblicalworldview.com/activities%20contextualizer%20(pdf%20worksheet).pdf
http://www.biblicalworldview.com/activities%20contextualizer%20(pdf%20worksheet).pdf
http://www.biblicalworldview.com/Contextualizing%20Oil%20Painting%20(example).pdf
http://www.biblicalworldview.com/truth%20and%20baloney%20detector%20pdf%20worksheet.pdf
http://www.biblicalworldview.com/truth%20and%20baloney%20detector%20pdf%20worksheet.pdf
http://www.biblicalworldview.com/TRUTH%20and%20BALONEY%20DETECTOR%20READING%20RAINBOW%20EXAMPLE.pdf
http://www.biblicalworldview.com/the%20biblical%20worldview%20finder%20pdf.pdf
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Some may ask, ñWhat do you mean by ótheology of work?ôò Not only is it important for 

teachers to undersand what this means, but for them to be able to explain what this is about to 

parents who might ask. 

 

The ñ99 Truths about Work, Economics and Human Flourishingòdocument answers the 

question of ñwhat is meant by theology of work?ò But more than giving meaning to a term, the 

ñ99 Truths about Work, Economics and Human Flourishingò document is used in conjunction 

with many of the practical teaching tools introduced in this course.  

 

To become very familiar with the concept of ñtheology of work,ò and the biblical view of 

work, econonmics and human flourishing in general, ask participants to ñchewò on one truth per 

day. That is, read one of the 99 truths each day, along with the Scripture provided in the long 

form of the document, and think about it a bit.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Skim through the 99 truths together, picking some that stike particular  interest.  

 

Prior to instruction, make copies of the ñ99 Truths about Work, Economics and Human 

Flourishingò document, in the short form as well as the long form. Also make copies of 

the ñQuestions for Contextualizing Workò document.  

 

Copy these on 3-hole punch paper so participants may put them into a 3-ring binder.  

 
 

 

A truth per day keeps ignorance away. 
 

Instruct  participants to read and think about 1 of the ñ99 Truths about Work, Economics 

and Human Flourishingò per day, if possible, reading the Scripture provided in the long 

form, and thinking a bit about that truth .  

 

One way to do this is read 1 truth with Scripture per day at family meal times at home. In 

this way, the whole family may benefit. 

 

Another way is to read 1 truth with Scripture per day with  students, during class ñdevotions 

time.ò 

 

 

 
 



 
 

 

Introduce the ñQuestions for Contextualizing Workò document as one that will often be 

referenced, and used with students. 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

After passing out the ñQuestions for Contextualizing Workò document, have participants 

select one question that relates especially well to some particular work they are currently 

asking students to do. This could be solving math problems, writing an essay, creating a 

piece of artwork, memorizing lines for the school play, participating on the school soccar 

team, learning to read, studying plants, etc. 

 

Have the participants suggest possible answers to the question, in relation to the particular 

work identified above.  
 



 
 

Instructions for IƴǘǊƻŘǳŎƛƴƎ ǘƘŜ ά!ǿŜǎƻƳŜ !ŎǘƛǾŀǘƻǊέ 
 

 
 
 
 
 
 

 

 

Itôs one thing to get rid of the sacred-secular divide in our thinking, and itôs another thing 

to put a wholistic biblical view into practice. The key to putting things into practice is to be 

intentional about it. With this in mind, a number of practical application tools are used with 

students.   

 

The first practical tool is called the Awesome Activator.   

 

With this tool, the two other resources introduced earlier are required, namely: 99 Truths 

about Work, Economics and Human Flourishing, and Questions for Contextualizing Work. 

 

The Awesome Activator printed template may be used with students of upper elementary 

age (4th grade) and higher, but the printed template is not intended for use with younger ones.  

 

Let the participants know that the idea behind the printed template is to provide a 

discussion guide for teachers, but the printed form itself is not the important thing. With very 

young children, teachers will  walk through the process verbally, using language that is easily 

understood by the child. This same principle holds true for the information contained in the 99 

Truths document and the Questions for Contextualization. Teachers of young children will have 

to put these ideas into age-appropriate language, verbally shared, not expecting the child to read 

the documents. Teachers will need to be selective in which of the 99 Truths and Questions they 

will discuss, and use common sense. With students in the 6th grade and above, the written forms 

of all documents are appropriate. 

 

On the first page of the Awesome Activator, there is a circle inside a large box. The first 

step is to write whatever work activity you and the students will focus upon inside that circle. 

Make it relevant to what the students actually do.  

 

For example, you and the students might want to focus on ñlearning to read,ò or ñlearning 

to do algebra,ò or ñlearning to speak Spanish.ò 

 

The next step is to take a look at the 99 Truths about Work, Economics and Human 

Flourishing document, and consider which of these truth statements relate directly to the work 

activity you and the students are focusing on. 

 

 

Prior to instruction, make copies of the Awesome Activator template (blank copy), and 

the Awesome Activator example of dishwashing. Copy these on 3-hole punch paper.  

 

Also prior to meeting, remind participants to bring copies of ñ99 Truths about Work, 

Economics and Human Flourishing,ò and ñQuestions for Contextualizing Workò that 

were distributed earlier.      
 



 
 

 

 

 

 

 

 

 

 

The next step is to look over the list of Questions for Contextualizing Work, and think 

about which of these questions relate directly to the work focus. (Not all of the contextualizing 

questions will relate directly to the work you are focusing upon. Just skip those that donôt apply.) 

 
 

 

 

 

 

 

 
 

After considering how the 99 Truth statements and Contextualizing Questions relate to 

dishwashing, have the participants write 5-6 connections between the ñbig pictureò of the biblical 

worldview and dishwashing.  

 

Have them write these connections in ñbubblesò around the work focus on the blank 

template, connecting them to the work focus with lines, as illustrated below. 

 

 
 

 

On the second page of the Awesome Activator, have participants answer the 3 questions 

given, in relation to dishwashing. Here are some possibilities: 

 

 1. Ways I could see myself applying Biblical Truths (as shown in the outer bubbles) to my 

endeavor (shown in the middle): 

 

For the sake of practice, have the participants focus on the work of dishwashing.  

 

Have them place a small checkmark next to any of the ñ99 Truthsò that directly relate to 

dishwashing. Discuss. 
 

 

Have participants look over the list of ñQuestions for Contextualizing Work,ò and place 

a small checkmark next to any questions that are particularly appropriate for 

dishwashing. Discuss. 
 



 
 

 

I could see washing dishes as an act of loving service to my family, and it could be a 

direct expression of my love for those who are closest to me.    

 

I could see washing dishes as an act of service to God Himself, and as fulfillment of His 

commission for me to govern over all the earthðincluding water, soap, cups and plates. 

 

2. Skills I must develop (or preparation I must make) in order to succeed: [Training? Discipline? 

Research?]  

 

I must be convinced that dishwashing is the will of God for me, and that He wants His will 

to be done on earth as it is in heaven through me in this way. 

 

I must be conscious of the fact that when I am washing dishes, I am doing work that God 

wants done. 

 

I must keep in mind that I am washing the dishes as though Jesus were going to eat on 

them.   

 

I must fully realize that I am loving and serving God and others through washing dishes.  

 

3. Action steps I will take: 

 

I will  put a little sign near my sink that reads: ñHere I directly serve God, love others, and 

fulfill my role of governing over the material world.ò  

 

I will  use my dishwashing time as a time of practical discipleship, putting my faith into 

action in a very real and practical way.  

 

I will  wash dishes regularly and consistently ñas unto the Lord,ò in a timely and 

organized fashion.   

 

 

 

 

 

 

 

  

 

Pass out the completed Awesome Activator example of dishwashing so they can put this into 

their 3-ring binders.  

have each member determine which work focus they 

will put into the center of the Awesome Activator when doing it for themselves. 

Also let the group know that each of them will be given time at the next meeting to share how 

things went using the tool with students.  

Conclude with prayer. 

 



 
 

Instructions for IƴǘǊƻŘǳŎƛƴƎ ǘƘŜ ά5!5L tƭŀƴέ 
 

 
 
 
 
 
 
 
 
 

ñDADIò i s an acronym for DISCOVER, APPLY, DEVELOP  and IMPLEMENT.  

The DADI Plan starts out by asking this question: 

 

With respect to my work as ______________________ what can I ñDADIò 

(Discover, Apply, Develop, Implement) in connection with the biblical view of God, 

Creation, Humanity, Moral Order or Purpose? 

 

In the above question, there is a blank to fil l in. Thatôs where you put whatever kind 

of work you (or the students) do, or whatever particular aspect of your work you want to 

focus upon.  

 

For example, i f you are a student, you can fill in the blank in a general sense with 

ñmy work as a student,ò or more specifically with, ñmy work as the goalie of the soccer 

team,ò or, ñmy work as a member of the school band.ò If you were a plumber, you 

cou ld  fil l in the blank in a general sense with ñmy work as a plumber,ò or i f you were a 

plumber who submits bids on large construction jobs, you might want to focus on that 

particular aspect of your work and fil l in the blank with something like, ñmy work as a 

bidder on large plumbing jobs.ò 

 

If George Washington Carver were to fill out a DADI Plan, he may have filled in the 

blank with, ñmy work as an innovator of new products from plants.ò So he might have 

filled in the DADI Plan blank this way:  

 

ñWith respect to my work as an innovator of new products from plants, what 

can I óDADIô (Discover, Apply, Develop, Implement) in connection with the biblical 

view of God, Creation, Humanity, Moral Order or Purpose?ò 

 

The best way to learn how to use the DADI Plan is to look at an example. With this 

in mind, take a look at the short video clip about the life and work of George Washington Carver. 

This video is at https://youtu.be/1wv4qYIyJoM.  

 

 

Prior to instruction, make copies of the DADI Plan template (blank copy), and the DADI 

Plan examples of George Washington Carver and William Wilberforce. Copy these on   

3-hole punch paper.  

 

Also prior to instruction, remind the participants to bring copies of ñ99 Truths about 

Work, Economics and Human Flourishing,ò and ñQuestions for Contextualizing Workò 

distributed earlier.      
 

 

https://youtu.be/1wv4qYIyJoM


 
 

Below is how a DADI Plan may have been filled out by George Washington Carver, 

based upon what we know about the man from books written about his faith. 

Understand, however, that this DADI Plan ñala Carverò is only an educated guess. 

 

 

To start the DADI Plan, first  identify a specific challenge, vision or opportunity you 

wants to align with the bigger picture of a biblical worldview. Narrow this statement to 

about 25 words or so. Carverôs ñchallenge/vision/opportunityò may have been stated like 

this: 

 

I want to bring about positive economic opportunities for southern farmers.  

 

Step 1 is to figure out which aspects of the biblical worldview directly relate to this 

challenge/vision/opportunity. Identify key biblical truths that provide a solid biblical foundation 

for this work, a biblical reason for this work, and/or biblical guidance for this work.  

 

To assist in this process, look through the 99 Truths about Work, Economics and 

Human Flourishing document, and the Questions for Contextualizing Work document. 

 

In Step 1 of the DADI Plan, Carver may have written down what he has been able to 

DISCOVER from Scripture that relates to his desire to bring about positive economic 

opportunities for southern farmers. He would have written these truths as ñI BELIEVEò 

statements in the DADI Plan:  

 

I believe God created plants, and He intends for humans to govern over them. 

 

I believe humans have a responsibility to govern over plants in ways that are resourceful 

and beneficial, without waste or abuse. 

 

I believe God shares His secrets with those who wait on Him for direction.  

  

Step 2 in the DADI Plan is to figure out how these biblical truths could be applied to the 

particular challenge, vision or opportunity you have identified.  

 

For the sake of illustration, Carver might have wanted to apply his beliefs to his work by 

writing the following visionary ideas in the APPLY  section of the DADI Plan, written as ñI 

COULD SEEò statements: 

 

I could see co-working with God to create new products from peanuts, sweet potatoes and 

soybeans that are beneficial to humans.  

 

I could see helping to generate new economic markets for these products.  

 

I could see demonstrating my love for farmers by teaching them how to rotate cotton crops 

with plants that will revive the soil, such as peanuts and soybeans. 

 

Step 3 in the DADI Plan is to figure out what training, discipline, or preparation must 

take place in order to successfully fulfill the I COULD SEE statements in the APPLY section of 

the DADI Plan.  



 
 

 

In Carterôs case, he may have written something like the following, in the DEVELOP  

section, as ñI MUSTò statements:  

 

I must turn my attention to chemistry and add it to my knowledge of botany. 

 

I must continue to make prayer a regular part of my day, to hear Godôs secrets about 

plants, and discover ways to make new products from them.  

 

I must educate farmers about the importance of crop rotation. 

  

I must find new markets for products created from plants. 

 

 

Step 4 in the DADI Plan is to determine specific action steps. In Carverôs case, he may 

have written something like the following, as ñI WILLò statements in the IMPLEMENT  section 

of the Plan: 

 

I will  combine my knowledge of botany with my knowledge of chemistry in the laboratory.  

 

I will  rise early and seek God for His directives daily, and set aside time to be alone with 

God in ñHis Little Workshop,ò listening to what He has to share with me about creating products 

from peanuts, sweet potatoes and soybeans.  

 

I will  develop a ñSchool on Wheelsò to go to the farmers and teach them first-hand how to 

rotate crops successfully.  

 

I will  establish a center at Tuskegee Institute for the development of renewable resources 

from plants, and contact Henry Ford to urge him to use plastics from soybeans in his production 

of automobiles.  

 

 

 

 

 

 

 

 

 

 

 

  

 

After explaining how to fill out a DADI Plan, using Carver as an example, pass out the 

completed sample DADI Plan of Carver for the participants to put into their 3-ring binders. 

 

Then pass out the completed sample DADI Plan of William Wilberforce  and discuss this 

together.   

 

Instruct the participants to fill out a personal DADI Plan for themselves, before teaching 

students (grade 6 and above) how to use it.   

 

Conclude with prayer. 

 
 



 
 

The following questions are useful in reflecting about the DADI Plan: 

 

1. How was your personal experience creating a ñDADI Plan?ò  Did it help you to 

organize your thoughts about the topic? 

 

2. Why do you think the assignment is broken down into ñI want...,ò ñI believe...,ò ñI 

couldé,ò ñI musté,ò and ñI willéò statements? 

 

3. After completing the ñDADI Plan,ò are there any changes you feel you need to make?  

What challenges will you face as you make these changes?  

 

4. How did your students respond to the ñDADI Planò or the ñAwesome Activator?ò  

Were these kinds of questions difficult for them? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Instructions for IƴǘǊƻŘǳŎƛƴƎ ǘƘŜ ά/ƻƴǾŜǊǎŀǘƛƻƴ {ǘŀǊǘŜǊέ 
 

 

 

 

 

 

 

 

 

 

Remind the participants that it is the ñbigger pictureò that helps us to properly 

interpret the ñsmallerò parts of life, such as what we do in our work. Keeping the 

ñbigger pictureò of a biblical worldview in mind is essential if we want to approach our 

work as ñthe work of God.ò  

 

Thinking about all things in the context of the ñbigger pictureò is the starting 

point for doing all things in that context. With this in mind, the Conversation Starter 

has been developed as a ñgraphic organizerò of thought, whereby any subject matter is 

placed in the center of God, Creation, Humanity, Moral Order and Purpose.  

 

Here is what the blank Conversation Starter graphic organizer template looks 

like: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prior to instruction, make copies of the Conversation Starter template (blank copy), the 

Conversation Starter plants example, and Questions for Contextualizing Subjects. Copy 

these on 3-hole punch paper.  

 
 

 



 
 

The way the Conversation Starter works is, you put whatever subject or theme you have in 

mind in the center of the graphic organizer. Then you consider how GOD relates to this subject or 

theme, writing in your thoughts about this in the ñGODò area in the upper left hand corner. You 

repeat this process with the other 4 worldview factors: CREATION, HUMANITY, MORAL 

ORDER and PURPOSE. 

 

A subject or theme can be anything your students are studying at the time. It can be a very 

broad subject, such as ñbiology,ò or a narrower topic such as ñplants.ò It can be a very broad 

subject like ñUS history,ò or a narrower topic like ñthe story of Lewis and Clark.ò It can be very 

specific, such as ñthe earthquake that happened in Peru last night.ò   

 

A helpful resource for considering how any topic relates to the 5 worldview factors is the 

document, ñQuestions for Contextualizing Subjects.ò   

 

The ñQuestions for Contextualizing Subjectsò resource is used to  generate ideas about 

how any particular subject, or topic, can be ñcontextualizedò by the biblical worldview. This is 

what it is about. Itôs about putting any subject matter into the larger ñcontextò of the biblical 

ñframe of reference.ò Without seeing how things fit into this context, students are not truly being 

educated.  

 

Distribute the example of the Conversation Starter filled out around the topic of plants, as 

perhaps Dr. George Washington Carver may have done it, and evaluate this together: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


