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Someone listening to “Augustinian Pedagogy and a Changing Cultural Context” may have the question: 
What is Augustinian Pedagogy?
Augustinian Pedagogy can be seen as comprised of 3 categories. Insunza (2006b) observes that there are 2 categories of Augustinian thought: 1-Interiority and 2-Communion. Cabrera Montero’s (2022) insights can lead to marking out a 3rd Augustinian category of Love of Neighbor/Reaching Out in Service with Neighbor. These 3 categories can be found in the practice of Augustinian Pedagogy through 1-Seeking Truth-Reflection (Interiority), 2-Forming Community-Togetherness (Mutual (Common) Benefit), and 3-Reaching Out in Service with Neighbor (Mutual (Common) Benefit). 

Rather than thinking of Augustinian Pedagogy as a noun – an “object” phrase,” maybe we should think of it as a verb – a “doing” phrase.” This can lead us to focus on the how/doing of Augustinian Pedagogy rather than the what/object it is. With an action rather than object/ commodity focus, we would look at relationships, specifically the reciprocity we find in Saint Augustine. To guard against poor interpretation and the limitations of AI, we should do our interpretations in Communities of Practice and Inquiry. Our community sharing can lead to an Augustinian humility, developing improved thinking through mutual correction. 
For Saint Augustine, “In terms of precept, the love of God comes first; but in terms of practice, the love of neighbor comes first.” (Homily 17 on the Gospel of John, 8) When

answering the question “Who is my neighbor?” he says, “He’s a pagan, he’s a Jew, still he’s a neighbor, because he’s a human being.” (Sermon 359, 9) So, Reaching Out in Service with Neighbor (Love of Neighbor) is an important concept to be considered with Interiority and Communion. We can see the relation of these categories to Augustinian Pedagogy and Spirituality in Figure 1.
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Figure 1

These categories of Seeking Truth-Reflection, Forming Community-Togetherness, and Reaching Out in Service with Neighbor also serve as actions, Seeking, Forming, and Reaching Out, which frame education as a journey with restlessness that is core to Saint Augustine’s thoughts and can give us hope to move with co-learners beyond the limitations of AI. 

The term Reflection is in line with the development of personal Interiority seeking truth (related to the value of veritas) as described by Saint Augustine in Homily 17 on the Gospel of John, 8. When Reflection is utilized as a less-religiously specific description of Interiority, it is more easily applied across the curriculum. Likewise, Forming Community-Togetherness (Mutual (Common) Benefit) (related to the value of unitas) is in line with the Communion of persons not machines described by Saint Augustine in Sermon 340, 1 and is a less-religiously specific description of Communion.  Further, Reaching Out in Service with Neighbor (Mutual (Common) Benefit) (related to the value of caritas) is in line with the Communion found in Sermon 340, 1 and the importance of Love of Neighbor that Saint Augustine posits in Homily 17 on the Gospel of John, 8 and is a less-religiously specific description of this type of Communion. 

Because of the importance of “with others” for Augustinian Pedagogy, we will look at the 2 categories of Mutual (Common) Benefit. Saint Augustine’s scriptural understanding finds God being with us. Samuel Wells tells us, “We’ve stumbled upon the most important word in the Bible – the word that describes the heart of God and the nature of God’s purpose and destiny for us. And that word is with.” (2016, p. 16) The crucial importance that serving “with others” has for Saint Augustine is the basis for serving “for others.” We are to be people with others to serve for Mutual Benefit this focus on “with” can also give us hope in a changing cultural context. Also, the starting focus on serving “with others” functions as a characteristic that distinguishes Augustinian Pedagogy from other pedagogies, such as Ignatian Pedagogy.
Mutual (Common) Benefit as Preparing Learners

Mutual (Common) Benefit captures Saint Augustine’s category of Communion for teaching and learning in his observation quoted regularly by Pope Leo (2025),

I’m terrified by what I am for you, I am given comfort by what I am with you. For you I am a bishop, with you, after all, I am a Christian. The first is the name of an office undertaken, the second a name of grace; that one means danger, this one salvation. Finally, as if in the open sea, I am being tossed about by the stormy activity involved in that one; but as I recall by whose blood I have been redeemed, I enter a safe harbor in the tranquil recollection of this one; and thus while toiling away at my proper office, I take my rest in the marvelous benefit conferred on us all in common. (Sermon 340, 1)

The primary focus is on serving “with others” so that our service “for others” is for the mutual (common) benefit. To be effective, this must involve a reciprocal love which Dupont aptly terms “Constructive Reciprocity and Fruitful Interaction.” (2005, p. 63) Service with such interpersonal reciprocal and interactive love, at its heart, should be an essential part of an Augustinian Characteristic Pedagogy “with others.” This takes Augustinian Pedagogy to where learners come to see reciprocal and interactive love deepening the effectiveness of their learning. Van Bavel (1980) tells us that for Saint Augustine, “The essence of friendship is love, reciprocal love based on the sharing of the same commitment. This means common interests, common attractions, common occupations and a common sense of values, as well as common ideas and concerns.” (p. 22) Such mutual commitment enables learners to face stormy seas like those described in Sermon 340, 1 and can give us another source of hope of moving beyond the limitations of AI. Learning, as Mutual (Common) Benefit, through constructive reciprocity and fruitful interaction, may also be understood as related both to the Catholic Social Teaching (CST) Principals of Solidarity and Common Good (Pontifical Council for Justice and Peace, 2006, §160).  
“Putting on” Our Knowledge 
Prior to his Christian conversion Saint Augustine had a conceptual understanding of Christianity. In responding to the “voice” he heard saying Tolle Lege (take up and read) (Confessions VIII, 12,29) he read Saint Paul’s Letter to the Romans where he was called to encounter Christ through the words, “Put on the Lord Jesus Christ.” (Romans 13:14) In conversion he moved from knowledge to “putting on” his whole personal encounter.  To capture this Augustinian aspect, “encounter” should be aimed at rather than just “concept.” With his Augustinian sensibilities Pope Leo XIV has already called us “to build a ‘culture of encounter’ through dialogue and social friendship.” (2025a) For him “life is made up of encounters, and in these encounters, we emerge for what we are.” (2025) Aspects of “encounter” as Tolle Lege-like
 invitational processes include “putting on,” being immersed in, our learning. This “Tolle Lege-like encounter” is not religious conversion but reaching understanding (intellectus) rather than simply having knowledge (scientia). “A fundamental distinction must be borne in mind … which Augustine maintains throughout the De doctrina Christiana — namely, the distinction between scientia and intellectus. To know something (scire or nosse) is not the same thing as to understand it.” (Hannam, 1998, p. 150) “Tolle Lege-like encounters” mean moving from exterior (knowledge) to interior (understanding). These encounters should be formed through Communities of Practice which should animate Forming Community-Togetherness (Mutual (Common) Benefit) and Reaching Out in Service with Neighbor (Mutual (Common) Benefit) in an Augustinian Pedagogy of hope that is deeper than AI interactions. 
Forming Community-Togetherness (Mutual (Common) Benefit) Encounter Points

Forming Community-Togetherness (Mutual (Common) Benefit) in an Augustinian Characteristic Pedagogy should be animated very evidently by Tolle Lege-like invitational encounter aspects of learning such as, 

· All Participants Sharing the Truth (Confessions XII, 25, 34 and Exposition of Psalm 75, 17)
Truth as property held in common for mutual benefit is foreign to most of the world. Status, power, and private property are realities that learners face in an Age of AI. An Augustinian Pedagogy enables participants to join in a community of co-learning. 
· A Spirit of Togetherness/Personal Relationship (Exposition of Psalm 131, 5) 
This spirit occurs when there is equality despite status differentials and private ownership. Here there is kinship rather than kingship and the confidence to overcome the fears of loss that society may attribute to sharing. Here is no kinship in AI Interactions.
· Invitations to Companionship/Encounter (Sermon 236A, 4, Sermon 340, 1, Homily 3 on the Gospel of John, 12, Homily 21 on the Gospel of John, 8, Letter 110, 4-6, and Letter 243)
Saint Augustine chose to emphasize the shared dig​nity and deepest unity he and his followers had as members of Christ - the Whole Christ (Totus Christus). So, in an Augustinian Pedagogy, learners are supposed to encounter being companions with others – mutuality giving each other hope in a changing cultural context. This real not AI companionship.
Reaching Out in Service with Neighbor (Mutual (Common) Benefit) Encounter Points


Reaching Out in Service with Neighbor (Mutual (Common) Benefit) in an Augustinian Pedagogy should also be animated very evidently by Tolle Lege-like invitational encounter aspects of learning such as,

· Service through Immersion to Avoid Volunteerism, Voluntourism, and the Savior Complex (City of God XIX, 7, Sermon 299D, 1,)
True Service in an Augustinian Pedagogy only occurs when we are serving with others and recognizing that we are on pilgrimages (journeys) together which transform us and the people we serve with.  Because of estrangement we need to work our way toward others and embrace differences by not imposing our power, language, and culture. This is deep personal not paper-thin AI transformation.
· Service with Mutual Support of One Another and Bearing One Another’s Burdens. (On Music I, 4,6, Eighty-three Diverse Questions, 71, 1, and De Catechizandis Rudibus, 4, 8)
Augustinian Pedagogy should foster mutual support by inviting, mentoring, and modelling Mutual (Common) Benefit. The compassion of bearing each other’s burdens aligns with the hopes of those being excluded, eliminates marginalization wherever it occurs and can give hope in a depersonalized AI world. 

Seeking Truth-Reflection (Interiority) Encounter Points
Actions of learning “with others” as we share what we have learned “for others” is not enough in an Augustinian Characteristic Pedagogy. Reflection on our learning is essential. Saint Augustine observes,

Always be thinking, the whole time, that one must love God and neighbor – God with the whole heart, with the whole soul, and with the whole mind; and one’s neighbor as oneself. Always think about them, reflect on them, observe them, practice them, fulfill them. (Homily 17 on the Gospel of John, 8)


Like Mutual (Common) Benefit categories, Reflection-Seeking Truth (Interiority) has Tolle Lege-like invitational encounter processes animating very evidently by Tolle Lege-like invitational encounter aspects of learning through reflection such as, 

· Seeking Truth (De Vera Religione 36, 66, Exposition of Psalm 50, 13, and Sermon 261, 2)
Faced with facts, we need to make an Augustinian move from the Truth of Authority (truth from the power of expertise) to the Authority of Truth (Jacobs, 2000, p. 122) where one’s voice comes from seeking truth and then sharing it. This real seeking and sharing with co-learners not an AI phantasm. Creative Augustinian-style learners should be “treasure hunters” seeking true rest in their restlessness. In Augustinian Pedagogy seeking for truth, we should “Look as people who are going to find, and so find as people who are going to go on looking.” (The Trinity IX, Prologue, 1) 
· Self-criticism (Retractationes, Prologue, The Gift of Perseverance, 21, 55)
We have a great inheritance from Saint Augustine undergirding Augustinian Pedagogy, particularly we have his self-criticism. (Dupont, pp. 71-72) In Augustinian Pedagogy such self-criticism should be shared in the safety of good dialogues with others. Saint Augustine’s Dialogues, particularly his Soliloquies, model dialoguing for self-criticism in search of greater authenticity. The healthy skepticism in his Dialogue, Contra Academicos also contributes to understanding authentic self-criticism and is beyond AI which responds in ways that are not fully self-critical.
· Development “Augustinian Process of Personal Development” (Insunza, 2006a, pp. 216-222) 
· Know Yourself – “May I know myself, may I know you.” (Soliloquies, II, 1, 1) 

· Accept Yourself – “Let us confess how imperfect we are, in order to deserve to be made perfect.” (Sermon 142, 14) 

· Surpass Yourself – “Always be dissatisfied with what you are…. Always add some more … always forge ahead.” (Sermon 169, 18) 

An Augustinian Pedagogy aims toward the Transformation of Souls, i.e., it is metanoetic. (Barron, 1998, p 14) Practitioners of Augustinian Pedagogy should utilize reflective maieutic, Socratic-style questioning like Saint Augustine used in his Dialogues and elsewhere serving as a “midwife” facilitating development through reflection. Beyond the dimensions of AI.
· Harnessing the Power of Humility (Confessions X 9,16, Homily 55 on the Gospel of John, Sermon 198, 44, and Letter 118, 3, 22)
For Saint Augustine, 

To reach and to gain the truth [the] first way, however, is humility; the second way is humility, and the third way is humility, and as often as you ask, I would say this. … But unless humility precedes and accompanies and follows upon all our good actions … pride tears the whole benefit from our hands. (Letter 118, 3, 22) Saint Augustine in preaching used the image of dirty feet where through humility our feet are washed for good work. (Lawless, 1994) 
Such humility can be a source of hope in a world of where AI gives us imagined power.
Assessing Effectiveness in Augustinian Pedagogy

Assessment of any pedagogy is important, and the practitioners of an Augustinian Characteristic Pedagogy should remember Saint Augustine’s observation that we should reflect on (assess) how well we are doing in being together on pilgrimage.

It is the task of Christians daily to make progress toward God, and always to rejoice in God or his gifts. For the time of our pilgrimage, our wandering in exile, is extremely short, and in our home country time does not exist…. Here devotion is required of you, there you take your rest. For that reason, like good traders, let us note every day how we have got on, what profit we have made. You see, we have to be not only attentive at listening, but vigilantly active as well. This is a school in which God is the only teacher, and it demands good students, ones who are keen in attendance, not ones who play truant. (Sermon 16A, 1)

In our Augustinian Pedagogy assessments we should check for the presence of hope to support personal resilience in an AI-Driven world.
Bibliography
Alcalde de Arriba, A. (2006). Augustinian methodology. In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 89-113).  Pubblicazione Agostiniane.

Arrupe, P., S.J. (2004). Men and women for others. In K.  F. Burke, S.J. (Ed.), Pedro Arrupe: Essential writings (pp. 171-187). Orbis Books.
Augustine, Saint. (1947). On music. In L. Schopp, et al. (Eds.), Fathers of the church: A new translation, Volume 2 (pp, 169-379). CIMA Publishing.

Augustine, Saint. (1967).  The teacher. In Peebles, B.M., et al. (Eds.). Fathers of the church: A new translation, Volume 59 (pp. 7-61). The Catholic University of America Press.

Augustine, Saint. (1990-).  The works of Saint Augustine: A translation for the 21st century (WSA). New City Press.
Barron, R. (1998). And now I see: A theology of transformation. Crossroad Publishing.
Cabrera Montero, J. A. (2022). Le herencia intellectual y spiritual de Agustin. In S. Hannachi (Ed.), Pertinence de la pensee de saint augustin aux defis du XXIème siècle, (pp. 83-103), L’Academie Tunisienne des Sciences. des Lettres et des Artes Beït al-Hikma.

Diez del Rio, I. (2006). Augustinian pedagogy: Philosophical and anthropological premises.  In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 43-62).  Pubblicazione Agostiniane.

Dupont, A. (2015). Augustine’s relevance for contemporary religious education. A deconstructive and constructive reading of Augustine. Edetania. Estudios Y Propuestas Socioeducativos., (48), 61–79. https://revistas.ucv.es/edetania/index.php/Edetania/article/view/38

Galende Fincias, F. (2006). The Augustinian educational model. In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 33-42).  Pubblicazione Agostiniane.
Hannam, W. A. (1998). Nodo unitatis et caritatis: The Structure and Argument of Augustine’s De doctrina Christiana. Florilegium, 15, 145–165. Retrieved from https://journals.lib.unb.ca/index.php/flor/article/view/14263.

Insunza, S. (2006a). Affectivity in religious formation. In E. Borg Bonello (Coor.) Affectivity and formation for religious life: Course for Augustinian formators (pp. 205-244). Pubblicazioni Agostiniane, 

Insunza, S. (2006b). Augustinian spirituality in the life of the laity. In M.A. Keller, O.S.A.(Coor.) Our journey back to God: Reflections on Augustinian spirituality (pp. 401-429). Pubblicazione Agostiniane.

Insunza Seco, S. (2006). Identity of an Augustinian school. In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 137-169).  Pubblicazione Agostiniane.
Jacobs, R. M., O.S.A. (2000). Augustine’s pedagogy of intellectual liberation: Turning students from the “truth of authority” to the “authority of truth. In K. Paffenroth and K. L. Hughes (Eds,), Augustine and liberal education (pp. 111-123). Ashgate. https://doi.org/10.4324/9781315194639
Lawless, G., O.S.A. (1994). Augustine of Hippo as preacher. In F. LeMoine and C. Kleinhenz (Eds.), Saint Augustine the Bishop. A book of essays (pp. 13-37). Routledge

Leo XIV, Pope (2025). Original Greeting to Rome and to the World. (8 May 2025) [Speech Transcript]. Source. https://www.vaticannews.va/en/pope/news/2025-05/pope-leo-xvi-peace-be-with-you-first-words.html
Leo XIV, Pope (2025a). To the members of the "Centesimus Annus Pro Pontifice" foundation (17 May 2025) [Speech Transcript]. Source. https://www.vatican.va/content/leo-xiv/en/speeches/2025/may.index.html.
Leo XVI, Pope (2025b). Cycle of Catechesis – Jubilee 2025. Jesus Christ our hope. II. The life of Jesus. The parables 7. “Jesus Christ our hope. The Samaritan. When he saw him, he had compassion” (Lk 10:33b) [General Audience Speech Transcript]. Source. https://www.vatican.va/content/leo-xiv/en/audiences/2025/documents/20250528-udienza-generale.html

McCloskey, G. (2006). Considerations and practices of Augustinian pedagogy. In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 114-136).  Pubblicazione Agostiniane.
McCloskey, G. N. (2021, November 11-13). Communities of values, communities of practice: Insights for inculturation of an Augustinian signature pedagogy [Conference Presentation] Journées Augustiniennes de Carthage 2021/Augustinian Days in Carthage 2021 - Value-Driven, Practice-Oriented Education: Contemporary Examples Informed by Saint Augustine of Hippo. Carthage, Tunisia. https://augustinianpedagogy.org/characteristic-pedagogy.

Montessori, M. (1912). The Montessori Method: Scientific Pedagogy as Applied to Child Education in the Children's Houses [translated by Anne E. George] New York: Frederick A. Stokes.

Morahan, M. (2006). Climate in the Augustinian school.  In E. Berdon (Coor.). Basic elements of Augustinian pedagogy (pp. 170-182).  Pubblicazione Agostiniane.
Pontifical Council for Justice and Peace (2006). Compendium of the social doctrine of the Church. Continuum International Publishing Group. 
The ratio studiorum: The official plan for Jesuit education. (2005). C. Pavur, S.J. (Trans.), The Institute of Jesuit Sources. 
van Bavel, T. J. (1986). The double face of love in Augustine. Augustinian Studies, 17, 169-181. https://doi.org/10.5840/augstudies19861711.

van Bavel, T.J., O.S.A., (1980). Christians in the world: Introduction to the spirituality of Saint Augustine. Catholic Book Publishing.

Wells, S. (2016) A nazareth manifesto: Being with God. Wiley Blackwell, 2016.
� This expression comes from the participants in the Building City of God program of the Augustinian Secondary Education Association at Austin Preparatory School, Reading Massachusetts, April 11-13, 2025. They used this phraseology to describe their own experiences of teaching with Augustinian values.





