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WHAT IT MEANS TO BE INCLUSIVE

What Does the Law Say?

In 2013, the Florida Legislature defined inclusion in section

1003.57(1)(a) as follows:

“...a student with a disability receiving education in a
general education regular class setting, reflecting
natural proportions and age-appropriate
heterogeneous groups in core academic and
elective or special areas within the school community;
a student with a disability is a valued member of the
classroom and school community; the teachers and
administrators support universal education and have

knowledge and support available to enable them to
effectively teach all children; and access is provided
to technical assistance in best practices, instructional
methods, and supports tailored to the student's needs
based on current research. *

What Does the Research Say?

30 years of research shows that students with mild to
significant disabilities in inclusive settings:

* gain social and communication skills
* develop meaningful friendships and a sense of

belonging
* increase participation and independence

* have more academic objectives in their IEPs
* increase academic achievement

* develop positive behaviors

* take part in more school activities

* have fewer absences

* better prepared for college, career and community

living

Who Should Be Included?

The Individuals with Disabilities
Education Improvement Act of
2004 (IDEA), clearly states that
“the education of children with
disabilities can be made more
effective by having high
expectations for such children and
ensuring their access to the

general education curriculum in the
regular classroom, to the maximum
extent possible.” When the federal
education law called Every Student
Succeeds Act (ESSA) was passed

in 2015, it included language that
strongly supported the education of
ALL children, and emphasized many
important concepts found in IDEA.
One big idea is that students with
disabilities are general education
students first, which supports the
IDEA concept of Least Restrictive
Environment (LRE). So, ALL students
should be included, to the extent
that they are able.

Parents should always be

included on teams where

decisions are made about their
child’s educational placement.
When determining inclusive settings
“to the maximum extent possible”
(IDEA, 2004) for each student, IEP
teams should consider the supports
and services that the student will
need to meet their goals in the most
inclusive way.
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What Does Inclusion Look Like?

Tyrone is an energetic nine-year-old fourth-grader. He loves
sports and goes right from school to soccer practice every
day with a group of his classmates. Tyrone has learning
disabilities, and his reading comprehension is at an early
second grade level. He needs special education

services, but like most kids, the last thing he wants is to be
different. In another school, he might have been taken out
of class every day for special instruction, making getting the
help he needs seem like a punishment. Fortunately, the
principal at Tyrone’s school understands the benefits of inclusion. In Tyrone’s fourth grade class, the
general education teacher uses flexible groupings of students for different activities. She plans lessons
using Universal Design for Learning principles, so everyone can learn. For reading, Tyrone receives
additional support in a small group, but he doesn’t have to leave the classroom. His exceptional student
education (ESE) teacher provides specially designed instruction in the general education classroom, for
him and a few other students. Every week Tyrone's teachers plan ways to adapt the instruction or
materials to help Tyrone and others learn. Tyrone's parents meet often with the teachers to share ideas
about what works for him. School and home are partnering to support Tyrone.

What does inclusion look like?
.“. For Tyrone, it looks like progressing within the standards as well as progress on his IEP.
It looks like he'll be in 5th grade with his friends next year!

A year ago, fourteen-year-old Kayla was in a separate or self-contained classroom for students with
significant cognative disabilities. Kayla is a cheerful, outgoing girl with Down syndrome. She had been in
a self-contained classroom since kindergarten. Her academic program had always been geared
tfoward students with lower abilities. There had been no opportunities for Kayla to be around typically
developing peers, either in the classroom or in school activities.

Kayla's parents were concerned that she was not reaching her potential academically or socially.
Seeing her as a teenager, they realized that Kayla needed to be prepared for her future. They talked to
Kayla's exceptional education teacher about their concerns. An IEP team meeting was scheduled with
a representative from the district’s ESE office, Kayla’'s parents, the ESE teacher, a general education
teacher, the speech therapist, and a paraprofessional. Kayla was part of the meeting too. At the
meeting, Kayla's IEP goals were reviewed, and a plan was developed for providing special materials
and instructional methods for Kayla to participate in several general education classes. The Florida
Inclusion Network (FIN) provided resources and support for the general education and electives
teachers on teaching students with different learning abilities. The teachers found what they learned
useful for teaching many students, not just students with disabilities. Kayla’'s school had recently begun
using the Peers as Partners in Learning course to start a program where general education students
support students with disabilities. Kayla was assigned a peer support student who helped her with
schoolwork and class transitions. Her peer support student also became her link to making friends. Kayla
is doing well in school, earning A’s and B’s using Access Points to learn the course standards. Her social
gains are just as great.

What does inclusion look like?

For Kayla, it looks like access to the standards as well as progress on her IEP. It looks like
joining her friends at the school dance, the skating rink, the mall, and at her first sleep
overl
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Planning Inclusion for Your Child

8 Steps to Get Involved

What Makes Inclusion Work?

* Support from the principal and
other administrators

e A school vision, attitudes, and
beliefs that value diversity

* A plan for inclusion that allows for
contfinuous improvement

e Collaborative educational teams
that include parents as partners

* Flexible approaches to teaching,
learning, and assessment

* A variety of instructional methods
for different kinds of learners

e Curriculum and assessments that
are adapted to meet individual
student needs

* Ongoing learning opportunities

Step 8: Be open-minded! Effective inclusion takes time, effort, resources, creativity, and about inclusion for families and
collaboration. Trust that your child's team wants the very best for your child. staff.

Step 7: Ask your child's team to contact FIN for assistance in planning for inclusion.

When planning inclusive educational opportunities for your child, you and your child’s education tfeam
should consider the following questions together:

10

2. Can your child benefit from teachers who have high expectations for ALL children?

Questions
to Guide
Your

4. Is it important for your child to focus on goals that are connected to his or her interests,
learning styles, future dreams, and unique needs?

6. Do you want your child to feel good about what he or she accomplishes in school?

8. Is it important for your child to share tasks, solve problems, and develop friendships with

Thinkin g- their peers?

10. 1s it important to prepare your child for a successful and happy adult life that includes
living, working, enjoying recreation, and socializing with other adults in the community?

Did you know that ALL of this can be accomplished in an inclusive classroom?
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What is the
Florida Inclusion Network
(FIN)?

The Florida Inclusion Network collaborates
with all districts, schools, and discretionary projects to
provide customized services and supports ensuring all students
with disabilities have the same educational, social, and future
opportunities as their peers.
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What services does FIN provide?
FIN uses a data-driven problem-solving approach with districts and schools to focus on inclusive
practices; provides professional development, technical assistance, coaching and resources to increase
and maintain knowledge and skills; and shares information to help build collaborative relationships
between families, schools, and districts.

Who are FIN services for?
FIN services are available for families, educators, administrators, and community members.

How can FIN help?
Your FIN facilitator can provide you with information and resources that can assist you as you begin
planning with the school for your child’s inclusive education.

Additionally, your child’s teacher(s) or school administrator can request FIN services (e.g., school-based
consultation, professional development, technical assistance, and resources) for school teams and staff
members. The goal of the Florida Inclusion Network is to provide assistance that will support positive
outcomes for ALL students with disabilities at your child’s school. Our services are free to all Florida
schools!

Scan the QR code to check out our

o
other F.A.C.T. Folios for a deeper look
- n into inclusion!
‘ ' Florida

Inclusion Network

Other Organizations and Useful Websites
Family Network on Disabilities: www.fndfl.org
Beach Center on Disabilities: www.beachcenter.org

Peak Parent Center: www.peakparent.org

Find your nearest FIN facilitator on our website:
www.FloridalnclusionNetwork.com

or call toll-free 1-888-232-0421

This document was developed by the Florida Inclusion Network, a special project funded by the Florida Department of Education, Division of Public
Schools, Bureau of Exceptional Education and Student Services through federal assistance under the Individuals with Disabilities Education Act, Part B.



