A Lesson Plan for Teachers and Parents
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Slavery by Another Name Lesson
Grades
Grades 9-12
Learning Objectives
Virginia Social Studies Standards of Learning
VUS.8

The student will apply social science skills to understand how the nation grew and changed
from the end of Reconstruction through the early twentieth century by
b) analyzing the factors that transformed the American economy from agrarian to industrial
and explaining how major inventions transformed life in the United States, including the
emergence of leisure activities;
d) analyzing the impact of prejudice and discrimination, including “Jim Crow” laws, the
responses of Booker T. Washington and W.E.B. DuBois, and the practice of eugenics in
Virginia;
e) evaluating and explaining the social and cultural impact of industrialization, including
rapid urbanization; and
f) evaluating and explaining the economic outcomes and the political, cultural and social
developments of the Progressive Movement and the impact of its legislation.
GOVT.5 The student will apply social science skills to understand the federal system of government
described in the Constitution of the United States by
a) evaluating the relationship between the state government and the national government;
b) examining the extent to which power is shared;
c) identifying the powers denied state and national governments; and
d) analyzing the ongoing debate that focuses on the balance of power between state and
national governments.
Big Idea
Slavery was not abolished but reinvented with the development of prisoner labor after the Civil War.
Essential Questions
• What factors influenced American growth and expansion in the late nineteenth and early
twentieth century?
• What fueled the modern industrial economy?
• In what ways did race relations change during Reconstruction? In what ways did they stay the
same?
• How did the failure of the federal government to enforce constitutional principles of federalism
leave African Americans vulnerable to involuntary servitude after the 13th amendment?
• How did the Reconstruction period influence and create stereotypes of black criminality?
Vocabulary
•
•
•
•
•
•

Reconstruction
13th Amendment
Peonage
14th Amendment
15th amendment
Sharecropping
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Slavery by Another Name Lesson
•
•
•
•
•
•
•
•
•

Black Codes
Pig Laws
Chain Gangs
Company Towns
Convict Leasing
White Supremacy
Terrorism
Progressivism
New Deal

Materials/Resources
•

•
•

Main Text: Slavery by Another Name by Douglas Blackmon or PBS documentary Slavery by Another
Name
o Supplemental Text:
▪ Dictionary
▪ History or Government Textbook
▪ The Condemnation of Blackness by Khalil Gibran Muhammed
Technology: Computer with internet access
Scaffolding Resources: Graphic organizers

Activities
•

•
•
•
•
•
•
•

Students will watch promo for Slavery by Another Name and answer the following questions.
o What information in the promo did you already know?
o What information was new to you?
o What emotions did you feel after watching the promo?
Students will use I.D.E.A/S strategy to learn vocabulary related to unit. Students may use
dictionary/textbook to complete or use online recourse by clicking the links for each word from PBS.org
Students will watch the documentary and complete the Guided Reading/Listening Activity
or
Students will read the book, Slavery by Another Name, while creating thinking notes throughout the
book
Students will use S.O.A.P.S. Graphic Organizers to analyze primary sources used in Slavery By Another
Name
Students will use complete mapping activity using interactive map on PBS.org
Students will watch the video Khalil Gilbran Muhammad: How Numbers Lie (Start the video at 20:00 –
43:00 for a deeper context or you can start at 29:30) or read The Condemnation of Blackness Chapter 2:
Saving the Nation_The Racial Data Revolution and the Negro Problem
Students will complete worksheet on 1890 census data

Assessments
•
•

Students will complete a RAFT Activity to summarize learning
Students will write a document-based question as a summative assessment
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(IDEA/S) VOCABULARY REVIEW

Students are to open the link on each word, read the
description, and watch the videos. After reading and
watching videos, students should fill out the chart.
Illustration – Draw a small picture representation of your
understanding of the word
Definition – Define the word using your own words. DO NOT
COPY WHAT YOU READ
Evaluation – Use the word in a sentence
Antonym/Synonym – Write a word that has a similar meaning
(synonym) or a word the has the opposite definition (antonym)
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(IDEA/S) VOCABULARY REVIEW

Word

Illustration

Definition

Reconstruction

13th Amendment

Peonage

14th Amendment
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Evaluation (Sentence
using the word)

Antonym/Synonym

(IDEA/S) VOCABULARY REVIEW
15th amendment

Sharecropping

Black Codes

Pig Laws

Chain Gangs

Company Towns
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(IDEA/S) VOCABULARY REVIEW
Convict Leasing

White
Supremacy

Terrorism

Progressivism

New Deal
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SLAVERY BY ANOTHER NAME GUIDED LISTENING SHEET
Summarize the lives of the following people as you watch Slavery By Another Name
Ezekiel Archie

Green Cottingham

Comer Family

John Williams

Answer the following questions as you watch Slavery By Another Name
1. Explain the goals of Reconstruction and what resistance did their face.

2. List 5 examples of “crimes” committed by Africa Americans

3. What specific language in the 13th amendment allowed slavery to continue legally?

4. Explain the financial incentive for convict leasing with specific examples.

5. Explain how convict leasing controlled the labor market with specific examples.

6. What types of work did convicts do for southern industry?
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SLAVERY BY ANOTHER NAME GUIDED LISTENING SHEET
7. Explain the correlation between black criminality stereotypes and convict leasing.

8. Explain the impact Plessey vs Ferguson had on African Americans.

9. How did the federal government attempt to end peonage? What prevented their efforts?

10. What role did labor contracts play in the peonage system?

11. Explain the failures of the federal government to end the system of peonage.

12. How did Woodrow Wilson extubate the problems of convict leasing?

13. Describe life as a member of the chain gang.

14. Explain the reasons behind FDR and the federal government ending the system of peonage and

involuntary servitude.
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THINKING NOTES ACTIVITY
What? -Thinking notes are text annotations (highlights, underlines or symbols made on the text or in the
margins) that document student thinking during reading. Depending on how you structure the task, these notes
can indicate agreement, objection, confusion or other relevant reactions to the text.

When? - During reading

Why? - Thinking notes help develop students’ meta-cognitive skills. Meta-cognition has been defined as selfknowledge of and control over one’s own thinking and learning activities. Students who monitor their thinking
are more effective readers and learners.
Not only do thinking notes aid comprehension, they also illustrate that reading is a process with a purpose.
Students must comprehend what they read before they can answer text-dependent questions and integrate
textual evidence into their writing. Referring back to thinking notes also aids meta-cognition by prompting
students to reflect on textual elements that challenged, troubled or stood out to them.
Thinking notes also offer clues about which parts of the text perplexed or resonated with your students. Take
note of what students mark up and why; these observations can generate ideas for discussion and provide
insight about supports students may need.

How? - Thinking notes can be used in a number of ways, incorporated into other strategies, and implemented
during shared or independent reading. This approach always includes these steps:
1. Choose the central text. Provide a copy of the text they can write on. (Sticky notes can substitute when
this is not possible.)
2. Establish a system of symbols or cues before reading. Students should go beyond merely highlighting
and underlining. Thinking notes are evidence that students have interacted with the text. For example, a
question mark can mean, “This would make a good discussion question.” "MI" might stand for “main
idea” and "TT" could mean “text-to-text connection.” See the sample symbols for more ideas. Make
calculated decisions about how many symbols to use with a given text based on the text itself, your
purpose for reading and your students’ abilities.
3. Instruct students to make thinking notes during a second read of the text. The second read may be done
independently, as a whole class, in pairs or in other groupings. This is the time when students begin to
think about the text more deeply and can use these thinking notes in subsequent class discussions and
writing assignments.
Note: The first read-through of a text should be done aloud by the teacher or a skilled reader while other
students follow along. Students should not be required to make notes or answer questions during this
initial read-through. Listening to the text being read aloud ensures that all students have access to the
text, improves fluency and allows students to focus on getting the gist of the text.
To see the thinking notes strategy in action, see this Learning Channel video.

*Adapted from TeachingTolerance.org
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TEACHING TOLERANCE
CLOSE AND CRITICAL READING
GRADE LEVEL 6-12

Sample Symbols For Taking Thinking Notes
SYMBOL

WHAT IT MEANS

+

I agree with this.

-

I disagree with this.

!

This surprises me.

?

This would make for good discussion questions.

TS

Text-to-self connection

TT

Text-to-text connection

TW

Text-to-world connection

MI

Main idea

SD

Supporting details

A

The author is making a claim or argument here.

R

The reasoning the author uses to support his or her claim

X

The author is contradicting him or herself.

POV-1,
POV-2, etc

Multiple points of view in this text

ME

Author is telling of his/her own lived experiences.

YOU

Author is telling of another peron or group’s experiences.

B

The author is making a biased claim or using biased language.

ST

This sounds like a stereotype.

+/+

Themes related to sameness

+/-

Themes related to difference

=
≠
GR
$
RC
US/THEM or
IN/OUT

Language/author is describing a balanced power relationship.
Language/author is describing an imbalance of power.
Language/author is making a claim or observation through the lens of gender.
Language/author is making a claim or observation through the lens of socioeconomic class.
Language/author is making a claim or observation through the lens of race.
Language/author is employing “us vs. them” lanaguage that divides people into in and
out groups.
Language/author is describing or advocating for social change.

ABS I.1-5,
Use the Teaching Tolerance anti-bias standards to annotate the text.
D.6-10, J.11-15,
A.16-20

© 2013 Teaching Tolerance
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PERSPECTIVES FOR A DIVERSE AMERICA

TEACHING TOLERANCE

A Literacy-based Anti-bias Curriculum

Create your own thinking notes symbols
SYMBOL

© 2013 Teaching Tolerance

WHAT IT MEANS
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S.O.A.P.S.
Document:_________________________Reviewers________________________
Subject
Occasion and Audience
Think about the information the document conveys.
Form an overall impression and then examine individual
items or specific parts.
1. What is the general topic?

2. What are three things the author said that you
think are important?

What type of document is it?
□ Newspaper
□ Poster
□ Letter
□ Advertisement
□ Drawing
□ Diary entry
□ Leaflet
□ Map
□ Memorandum
□ Flyer
□ Photograph
□ Legal record
□ Speech
□ Other____________________
What are the unique physical qualities?
□ Handwritten
□ Typed
□ Signature
□ Picture, symbols □ Seal(s)
□ Notations
□ Letterhead
□ Stamps
□ Caption
□ Official stamp: i.e., date, “RECEIVED,” “PAID”
□ Other_____________________
Support each answer with document evidence:
1. Who was the intended audience?

2. When was the document created or circulated?

Purpose
1.

2.

3.

Why do you think this document was created?

Speaker
Think about the occupation, gender, religion,
nationality, and class of the creator of the document.

What specific evidence in the document helps you know
why it was created?

1.

Who created the document? and how do you know?

2.

What position or title did he or she hold? And how do you
know?

3.

What biases might he or she have? And how can these
biases influence the document?

4.

Whose voice is not represented in the document?

What does the document convey about life in the United
States at the time it was created?

4. What questions does the document raise?

5. Why do you think that voice was left out?

5. What questions do u have for the author of this document?
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SLAVERY BY ANOTHER NAME
Mapping Activity – Click on the hyperlink and answer the questions below
1. Examine the interactive map and pick 5 events that is new information to you.
a.
b.
c.
d.
e.
2. How were northern states complicit in the system of convict leasing and peonage?

3. List three reasons why several states ended their practice of convict leasing.
a)
b)
c)
4. What state is home to the National Archives and Records on the forced labor of African
Americans?

5. Explain the role of the Great Migration in increasing racial tensions in Northern.
Western, and Mid-Western states. (cite specific examples from the map)

Extended Learning: Choose one event from the map and use the internet to research specific
details of the event. Write a one-page essay placing this event in the context of racial relations
during Reconstruction. (examples: Scottsboro Case, Mississippi Flood of 1927, Atlanta Race
Riots, Springfield Race Riots, Colfax Massacre, East St. Louis Massacre)
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SLAVERY BY ANOTHER NAME STATISTICAL ANALYSIS
According to Khalil Gilbran Muhammad, the 1890 census began the history of black
criminality stereotypes. Examine the population numbers from the census and place them in
context with the movie/book, Slavery By Another Name

National

Your Region_________
Percentage of
Population

Subgroups

White
Black

Number of
Prisoners

*Percentage
of
Prisoners

White
Black
Foreign Born
Total

Your Region_____________
Percentage of
Population

**Your State__________

White
Black

Subgroups

**Your State_____________

Number of
Prisoners

*Percentage
of
Prisoners

White
Black
Foreign Born
Total

Percentage of
Population
White
Black
Prison Populations

Make 2 statements about black criminality
by just examining the numbers alone.
a)

National
Subgroups

White
Black
Foreign Born
Total

Number of
Prisoners

*Percentage
of
Prisoners

b)

What role did convict leasing play in black
criminality stereotypes?

List an example of a modern police policy
that has resulted from these statistics.
*To get the percentage divide the numbers in your subgroup by the total numbers of prisons
**If your state has not been admitted to the Union as of 1890, pick a state from your region
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RAFT Choices
RAFT assignments allow the student to use multiple skills they possess to demonstrate
knowledge of the lesson learned.

Role

Audience

Format

Topic

Prisoner

President
Theodore
Roosevelt

Letter

Newspaper
Opinion Editor

Newspaper
Readers

Editorial

Cartoonist

Newspaper
Readers

Political Cartoon

Artist

Public

Portrait/Picture

Politician

Campaign Rally
Audience

Political Speech

Cartoonist

Newspaper
Readers

Political Cartoon

Songwriter

Concert
Audience

Song

*Student Choice

*Student Choice

*Student Choice

Detailing labor
conditions for
African
Americans in
South in late 19th
century
Convince the
public to end
convict leasing
Describing the
actions of federal
government to
convict leasing
by the state
governments
Describing labor
conditions for
African
Americans in
South in late 19th
century
Demanding
Action from
Congress to help
end convict
leasing and
involuntary
servitude
Detailing the role
of prisoner labor
in the modern
industrial
movement
Detailing labor
conditions for
African
Americans in
South in late 19th
century
*Student Choice

*Student Choice gives the student the options of creating their own specific activity to demonstrate knowledge
of one of the essential questions. Student Choice RAFTS must have teacher approval before working
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DOCUMENT BASED QUESTION
Historians say that slavery was never really abolished but reinvented in the years after the Civil
War. Evaluate the accuracy of this statement using your knowledge of labor practices and social
changes during this period.
Use the documents and your knowledge of the period from 1865-1945 to construct your answer.

Document A
Source: US Constitution
Section 1
Neither slavery nor involuntary servitude, except as a punishment for crime whereof the party
shall have been duly convicted, shall exist within the United States, or any place subject to
their jurisdiction.
Document B
Source: Thomas Nast Political Cartoon

Harper’s Weekly
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DOCUMENT BASED QUESTION
Document C
Source: Letter from Julia Tutwiler to Frank S White

Alabama Department of Archives and History
Document D
Source: Flyer, Alabama Committee to end State Wide Convict Leasing

Alabama Department of Archives and History
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DOCUMENT BASED QUESTION
Document E
Source: Chain Gang Birmingham Alabama

Birmingham Library
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DOCUMENT BASED QUESTION
Document F
Source: Letter to President Theodore Roosevelt

US Department of Archives and History
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DOCUMENT BASED QUESTION
Document G
Source: Washington Post Newspaper

Washington Post Archives
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DOCUMENT BASED QUESTION
Document H
Source: Convict Ledger 1890 Alabama

Alabama Department of Archives and History
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