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The most effective forms of parent involvement are those, which
engage parents in working directly with their children on
learning activities at home.

Cotton, K., Wikelund, K., Northwest Regional Educational Laboratory,
School Improvement Research




Highlight: Unleashing Children's Potential: The Power of Innovative Polic

Time at home eclipses time at school

\, Percent of American children’s

waking hours spend in school from
ages 0to 18 years

\ Percent of time
American children

spend with their family
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The Descriptions
of Families Whose
Children are Doing
Well in School
Repeatedly
Mention These
Characteristics and
EIES

/

1. Establish a daily family routine -- providing time and a
quiet place to study, assigning responsibility for household
chores, being firm about bedtime and having dinner
together.

2. Monitor out-of-school activities -- setting limits on TV
watching, checking up on children when parents are not
home, arranging for after-school activities and supervised
care.

3. Model the value of learning, self-discipline, and hard
work -- Communicating through questioning and
conversation, demonstrating that achievement comes from
working hard, using reference materials and the library.

4. Express high but realistic expectations for achievement --
settings goals and standards that are appropriate for
children’s age and maturity, recognizing and encouraging
special talents, informing friends and family about successes.
5. Encourage children’s development/progress in school --
maintaining a warm and supportive home, showing interest
in children’s progress at school, helping with homework,
discussing the value of a good education and possible career
options, staying in touch with teachers and school staff.

6. Encourage reading, writing, and discussions among family
members -- reading, listening to children read and talking
about what is being read.

--Henderson 1994




GOLD STANDARD [Learning at Home]

"High-achieving children from all backgrounds tend to spend approximately
20 hours a week in constructive learning activities outside of school.
Supportive guidance from adults is a critical factor in whether such
opportunities are available.

In a given week, this would consist of four or five hours of discussion with
knowledgeable adults or peers; four or five hours of leisure reading; one or
two hours of various types of writing, such as grocery lists, telephone
messages, letters, or diary entries; five or six hours of homework or study;
several hours devoted to hobbies; two or three hours of chores; and four to
five hours of games.”

Clark, Reginald M. “Why Disadvantaged Students Succeed: What Happens Outside School is Critical”
Public Welfare, Spring 1990, pp. 17-23



Life Cycle Skill Formation

e Skill formation is a life cycle process. It starts in the
womb and goes on throughout life.

 Families play a role in the process that is far more
important than the role of schools.

* There are multiple skills and multiple abilities that are
important for adult success.

 Skill attainment at one stage of the life cycle raises skill
attainment at later stages of the life cycle (self-productivity).

Flavio Cunha, James J. Heckman, Lance Lochner, Dimitriy V. Masterov



“Different tasks require
different skills in
different levels and
proportions.”

Fostering and Measuring Skills: Improving
Cognitive and Non-Cognitive Skills to Promote
Lifetime Success --OECD



The Kindergarten Readiness Milestone
requires mastery of 51 distinct measures
of knowledge, skills and behaviors in 10
specific domains.




Number

Phonological Awareness in Spanish

DRDP-K (2015) Rvavition | D
| | Conti for Kind t Domain Name Abbreviation Domain | Measure Name
A Developmental Continuum for Kindergarten Cognition, COG:MATH ] Classification
Measures at-a-Glance Including 2| Number Sense of Quantity
For use with kindergartners Math and 3 |Number Sense of Math Operations
Science
4 Measurement
. Number 5 Patterning
Damain within
Damain Name Abbreviation | Damain | Measure Name 6 | Shapes
Approachesto  ATL-REG | 1 |Curiosity and Initiative in Learning Cognition, COG:SCl 1 |Causeand Effect
Learning - . 2 | Self-Control of Feelings and Behavior Including , | Inquiry Through Observation and
Self-Regulation 3 |Engagement and Persistence | Méfth and Investlgahon_ P—r
| N— ) - Science Documentation and Communication of
4 | Shared Use of Space and Materials | 3 Inquiry
Social and SED 1 | Identity of Self in Relation to Others 4 | Knowledge of the Natural World
Emotional 2 Social and Emotional Understanding Physical PD ; |Perceptual-Motor Skills and Movement
Development 3 Rela_ti_unships and Social Interactions with Development ’ | Concepts
—_— Familiar Adults ‘ ‘ 2 | Gross Locomotor Movement Skills
4 E-:Lartsmnshlps and Social Interactions with | — 3 | Gross Motor Manipulative Skills
5 |Symbolic and Sociodramatic Play 1 F';: Motor Manipulative Skills
Languageand  LLD 1 |Understanding of Language (Receptive) Health HLTH 1 Safety
: : 2 | Personal Care Routines
Literacy ? | Responsiveness to Language | . p
Development 3  Communication and Use of Language E Actw.'e. Physical Play
(Expressive) 4 | Nutrition
4 | Reciprocal Communication and Conversation | 5 | Knowledge of Wellness
5 |Interest in Literacy History - H55 1 Sense of Time
6 | Comprehension of Age-Appropriate Text Social Science 2 |Sense of Place
7 |Concepts about Print 3 |Ecology
8 | Phonological Awareness | 4 | Conflict Negotiation
9 | Letter and Word Knowledge 5  |Responsible Conduct as a Group Member
10 |Emergent Writing Visual and 1 Visual Art
English ELD 1 | Comprehension of English (Receptive) Performing 2 | Music
Language 2 | Self-Expression in English (Expressive) | Arts 3 |Drama
Development 3 Understanding and Response to English 4 |Dance
Literacy Activities . Spanish 1 Language Comprehension
4 Symboal, Letter, and Print Knowledge in pa -
English 2 Language Production
3
4

Emergent Writing In Spanish

DRDP-K (2015): A Developmental Continuum for Kindergarten © 2014-2015 California Department of Education - All rights reserved




Developmental Domain: Cognition: Math (COG: MATH)

COG: MATH 3: Number Sense of Math Operations

Child shows increasing ability to add and subtract small quantities of objects

S
 Mark the latest developmental level the child has mastered:
Building Integrating
Earlier Middle Later Earlier Middle Later
L] L [ ] L o
Demonstrates Identifies the new number | Uses counting to add or Solves simple additionor | Represents and solves addition | Represents and solves
understanding that of objects after one object | subtract one or two objects | subtraction word problems | and subtraction problems with | addition and subtraction
adding objects to agroup | Is added to or removed to or from a group of at by using fingers or objects | totals up to 10, by using objects, | word problems with totals
makes more or that taking | from a set of two or three | least four objects to represent numbers or by | drawings, or fingers, or by up to 20, by using objects,
away objects makes fewer | objects mental calculation mental calculation; drawings and equations,
or less applying advanced strategles
and (e.g., count-on), Including
strategles that reflect
Demonstrate understanding understanding of properties
that numbers (ten or smaller) can | of addition and subtraction
be decomposed In more than
one way (Le., 7=5+2; 7=6+1)
|—— Possible Examplas
¥ (ommunicates, “How we have » (ommunicates, "How we have » Adds one counting bear toa growpof | » Communicates, ") had fowr hair cips, | » Holds up five fingers onone hand and three | » Wiites the equation “11+ 3," then
miore,” when an adult combines throe, " whien adding a third snail four, and counts, *1 have one .. twi. bt | gavve e to my sistar. Now | mmmmmmmmmmg ounts alowd, "1, 12, 13, 14,” and
mﬂt:s&wﬂmﬂlﬂm o the two collectod from the yard, .. three. . four. . fve” have throe.” lisﬁgmprmmm: rqi;es'u,'%w‘rnmh;
on L bl word probilem d mn
» Communicates, “Onlywolefi = | » Remaves twa of seven ducks > mmmlmmam have Ifyou were given balloots alloans and gets three more balloons,
+ Communicaes, almost when an aduft Temaves 2 tom from a flannel board and counts commanicates, “We usually and then three mare ballaons. {count—on strategy)
ane.” after taking the next-to- bean bag fram a group of thrae The remaining ducks, and then have four children, but today we
last unit block out of the basket. b biags. communicates that there are five lft. rnﬂn;}umT:édmlhw 3 Hmlimprg:lm ':-'+1,'pt§?1‘“‘[9d£:“ k mﬂm‘ ﬂ:ﬂ:;}:q;ﬂ,md
» Naiices when another child's bowl ¥ Addds twocars 1o 3 train with four papers do we need altogelher! a workshect by drawig e 1T 5% o
hasmore beads than own bowl, | * GI¥es one.of two cars To another cars, wents henumbes ofcars,and | » Boldsup e and then drawing two more drdes, and ounting the her solution to ihe problem: 12 minus
and asks an adult to add beads to child, and then communicates, 7 comminicates that there are naw mﬁl;umirﬁmm U062 narmber of chcles. 3" (makea Wsiraegy
owm bowl. harve:ane and you have cne: ST Cars. g"rmﬂumi?ﬁm,u 'Sn,'wh::dastud, ¥ wﬂqmmmmﬁnm 3 {mﬁ,'sﬂm}m,;n
you rackars, and you aarsloft.",2,3,4,5,6, 1, s two,” presented
4 E;ﬁ:‘;“ﬁﬁmﬁ;;m mmme,mmm:mm when adull asks, Ei‘ulhamumrﬂllg;t sublraction probles: “10 mins &
the fotal and ates you have?* ;awag,;hurlmylmﬂgmhmhﬂ. [subtractian Is inverse to addition
that there are siy. ¥ (reates a group of three manipulatives o
and a group of five manipulatives and ¥+ (ommunicates, *7 plus 3 & 10 and then
communicates, *| have eight. | can also do 2manels ..., 1, 12 Thereare 12,7
four and four and stsll have eight.” wheen salving the equation: “7 plss
7 plus 2" (make 2 18 and count—on
strateqles)

<> Child is emerging to the next developmental level
> Unable to rate this measure due to extended absence

COG: MATH 3 (of 6) Number Sense of Math Operations COG: MATH 3 (of 6)
DRDP-K (2015): A Developmental Continuum for Kindergarten  2014-2015 California Department of Education - All rights reserved Page 26 of 59




KINDERGARTEN READINESS EVALUATION

5
4
N veARs 3
2
1
0 . . . .

Approaches to  Social and  Language and English Cognition, Cognition, Physical Health History - Visual and
Learning - Emotional Literacy Language Including Mathlincluding Math Development Social Science  Performing
Self-Regulation Development Development Development and Science and Science Arts
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asi-Ready

Diagnostic & Instruction

Student Profile Report

Academic year: Current {2012-2013) Class: sponseller reading Show: Test1-01/16/M13
Select Students by: Class Student:
School: GLENWOOD MIDDLE SCHOOL  Define "On Level": Standard View

Use this report to view a student's Diagnostic performance overall and by domain and customized instructional support to help this student improve.

Overall Performance

o On or Above Level <» <1 Level Below 3¢ > 1 Level Below

| Test Placement Scale Score Standard Error ‘

CTesttowmens | O tovrs | ] ; w0

Scale Score 0 50 100 150 200 250 300 350 400 450 500 550 600 650 700 750 6800
Detail for Test 1 - 01/16/13

Domain Placement Scale Score

& Phonological : : : . .
£ Awareness o Tested Out
= . ;
2 oo X oo: NN ||
- ; : ; : :
E High-Frequency Words | o Tested Out ; : - : i

‘ Vocabulary > Level3

Comprehension: . . . :

= v ey | T ;

Comprehension: 5

e o evs | T
0

Scale Score 50 100 150 200 250 300 350 400 450 500 550 600 650 70O 750 8OO0




¢ Vernon Sobrio

MATHEMAT

andard E

E  SCIENCE
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Compared to his overall score, Vermon has a strength in Vernon's mathematics score could benefit from focus in Operations and
'[_U-m' Geometry, As a student, he can take advantage of this strength Q Algebraic Thinking, Visit Instructional Areas for more details about which
when he is leaming new material. skills and concepts he is ready to learn.
* SHOW MORE
COMPARISONS @ . INSTRUCTIOMNAL AREAS © GROWTH GOALS (7] *u
2472 Operations and Algebraic Thinking —
GROWTH & ACHIEVEMENT MEASURES SPRING 2017 GOAL  Score when set: 248
Morms Percentile Quadrant Chart 4 Suggested Area of Focus (Winter 2017)
251 =2
GROWTH ACHIEVEMENT
T7th o7th High Growth 245  Statistics and Probability —>
High Achieving Past Goals
252  pneRealand Complex > WIN 2017 GOAL Actual Score: 248
PROJECTIONS - oal 245
Prizjictid resul Tor te taken i spring MET Sreore when et 242
Fall 2016
Proficient State YT Assassment 25T Geometry — (Fa )
On Track ACT College Readiness 4 Relative Strangth

GROWTH OVER TIME

260
Advanced RIT:
250 Goal
240 Proj
g Matt
r.% 230 e Awer
= LamriTTi ARt
= . Diistr
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mop READING

2015 Norms
KlliﬁSﬁ?EQll}]lhmﬁh
(Rimater
C AREER (RUT220)  Spring W0 W0 N 5969
(CRATT2 24 Spring W30 n B 6615
READINESS NHEA RlCI63 18 200 24 24|81 B W Moo W OB) W
ACT e | MER RS DM IN[D00 BB % BB W

ROt e m W WM % D6 M R BB ®
NWEAMedin | Rl DS OUS W B N6 M MW W OWW %

75 PERCENTILE + e NEL RlCBEIISE 16T 180 190 19 6 09 Im o u

Anievement  NHEA Rl 18 M8 19 13183180 1% 19 N0 W5 OW NG
NEA Rl 100010018 165 TSI O19 19 1% 19 196 1| )

(2015 Norms Percentile)




MATHEMATICS

mop MATH

(01 1 3 4 5 6 7 8 9 q g 2005Noms

Percentile

Ba%:{gsd’”lﬁ{}) i W I BB W 271

COLLEGE AND (RAT21)  Sping 06 B 13| U6 aul
CAREER (RUT22) | Spin DWW M T4

READINESS ‘ MW RIS 619 205 6| MMM M N6 %

Higher NWEA fll 195 |15 190 203 26 26 B3 B9 Mk W8 B0 B3 B

ACT Achievemen

(2015 Norms Percentile)

NINEA ll | 148169 183 197 209 M9 B BY W2 69
NWEAMedian | Fall 160 | 162 17 190|200 21{28 23 206 |30 20 23 30

83 PERCENTILE + MOEARDIBS6 U0 I 1% N M MW momw M

Lower
Achievement NIVEA Bl 125150 166 177 188 197|202 06 09 12 n1o13 16

v NIEA fll 108143 17 071018 190 1% 198 200 204 201 204 !

A student score at or abave the following scores on a 6+ Mathematis Survey with Goal estsuggestsstudent readiness for:
230 Introducton to Algebra; 235 Algebra; 245 Geometry




AUTOMATICITY is the ability to do things without occupying
the mind with the low-level details required, allowing it to
become an automatic response pattern or habit. It is usually
the result of learning, repetition, and practice. Wikipedia

The acquisition of higher-level
skills is dependent on the

automaticity of foundational skills.



https://en.wikipedia.org/wiki/Automaticity

CRITICAL READING
WITH
METACOGNITION

“It’s about putting
information in context,
connecting it to prior
knowledge, interpreting,
analyzing and contrasting
it to previously held
understanding with a view
to revising that

understanding.”

http://www.gemmlearning.com

Reading Comprehension

Reading With
Metacognition
' Knowledge: Life Experience, Content

Reading
Comprehension

' Language: Structure, Vocabulary, Spelling

Cognitive Skills: phonological

Awareness, Processing, Attention,
Automaticity, Memory, Sequencing



http://www.gemmlearning.com/

Why is it so important for students to develop strong
foundational skill competencies in the early years?

Learning, as students get older, becomes more complex.

EXAMPLE

In Algebra | alone, there are hundreds of topics a
student should know and there are more than a
1 Trillion feasible knowledge states a student can
construct. Source: B ALexs
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What can parents do to help their children
succeed in school?

® Fifteen-year-old students whose parents often read books with ther during their first year
of primary school show markedly higher scores in PISA 2009 than students whose parents
read with them 'tr:[:requent]y or not at all.

® The performance advantage among students whose parents read to them in their early
school years is evident rega rdless of the ﬁmﬂ}r'ﬁ socio-economic background.

® Parents’ engagement with their 15-year-olds is strongly associated with better performance
in PISA.



CONVERSATIONAL
TURNS

Back-and-forth exchanges
boost children’s brain response
to language: Study finds
engaging children in
conversation is more important
for brain development than
“dumping words” on them.

Anne Trafton | MIT News Office
February 13, 2018

ZONE OF PROXIMAL
DEVELOPMENT

ZPD, is the difference
between what a learner can
do without help, and what
they can’t do. Vygotsky
stated that a child follows an
adult's example and
gradually develops the ability
to do certain tasks without
help.

Zone of Proximal Development
Lev Vygotsky (1896 — 1934)
Wikipedia




Search| 40 Developmental Assets® for Early Childhood (ages 310 5) f“““'\

Search lnstitute™ has identified the following building blodks of balthy dendopment - known as
Dievelopmental Assets™—that help poung chibdren grow up heabby, canng, and responssble,

AR

Family wappaet— Parcnr(s) smddor primary caregiver(s) provide the child wich hi et i peedicratle love,
phiysical care, and postive attention in ways that ase reponsive to the child’s imdividual
Pasitive Lamily communicaion— Parenas) andor primany carcgiven(s) cxpress themsebves posinively and espeatfully, engaging
young children in coneersations chat invite their input.
‘e 3l et aiomshilps— "%ty the Cumily's sagport, the chikd copericmoes oonsistint, Caiig fekmiossbgs with adules canside th Bmily
‘Caring nelghbars— The child’s netwock of edationships indudes neighibors who provide emotional aspport and a sense of bedonging.
‘Caring cimate n child-care and educalional settngs—{ ascpivers and Deachers ool covisonmenls thal afc DUITUring, aocepring,
emoHaraging, s soure.
Parent lnvobvement In child care and eduEien—areniis), crepivers, and teachers lopeiher oeste 2 consisient and sapporiie
sgproach ro frsnering: the childs ssonessfil gror©h
Community deerihes and values youn) dillares —Children ane woeloomed and inchided threaighaim compminany life,
(Chilldrem 5268 35 FESDRFDES— The community demonstrates that children are valuable pesousces by investing in a child-rearing, syziemn
ol Family support and high-quality activifics and sesour el children’s physical, social, amd emotional needs.

4. Saniee b athers— The child has oppormanivies o perform simple bur means ans] caring sotions for others.

0, Salety—Farenn(s), canegiviers, ke weigehitsots, and the compinty Gake action b ensune deildeen’s ealth and sidey,

7. Family boundaries— e Gamily provides consistent. aspervision for tse daild and mainiains reasonable puiddines lor behavior
il cam msderar nd achiewe,

12. Bosndaries In child-care and educational settimgs—angivers and edumton we pusitiee apposches o discipline and saiueal
OSSR enconrape self-repularion and acoeprable hebaviors.

13. Helghborhoad bomndanes—MNesghbors encourage the child in positive, accepeable behavior, as well 25 inierene in negative hehaviar,
i 4 suppartive, nonthsciening way.

14, Baduit rode models—Parene s}, csepivers, and other aduls modd sef-comtrol, social skills, enpapement in leaming, and healchy lifestyles.

15, Pasitive peer nelalionships— "ancnn(s) and carepivers sock o proside oppormunities. for dhe child i imteracs posicrecly with odher children.

6. Pashtive expertalions—Parcms), carcpivers, and reachers enconursge and suppor the child in behaving appropriancly, usdereaking
dmllenging sks, and performing activities (o tle best of ber or his abilities,

17. Piay and creative activities— [he child has daily opporisnities o play in ways thal allow sl expression, plysical activity, and
inmeracrion with orhers,
18. Dut-pi-home 2 community programs— The child cxpericnces well-desipned programs led by competent, caring adulis in well-

40 DEVELOPMENTAL MRS e e o e i i

spiritual develipinenl
). Time 2t home— The child spesds mess of her or his rime & home parricipar family acriviries and playing consmacrively,

ASSETS® FOR EARLY N

1. Mplivation to maibery — The child responds (o new cxpenenoes with cusiosicy and energy, robting in the plesane of matering mew
learnang aned skills.

L. ingagement In learsing experiences— |hae il fully pasricipates i a vaniery of sctivities that offer opportunitics for beafming.
1. Bame-program commection— The child scperiences soouriry, consiaency, and conmerions herween home and our-of-bhome cane

proprams and larming adivities.
4. Boniling fo programs— The child fomns meandangfisl comneoions with cur-of-home cane and edocaional programs.

( A e chithd enjoys a variety of pre- neading activites, inchuding adulls peading to her or him daily, looking at and
ge S t O i |plarying: wirh & wariery of media, and showing ingeess in picrses, lemers, and nambsers,
it 26, Cartmg— Thee chvibd begeins vo show empathy, usderstanding, and aeaneness of others’ dings.
I7. Equaiiy and soilal JEiie— The dhild begins to show concern for people who sre excluded from play and other sctivicies or not ereaned
airly becass they are dillerent.
5. Inbeqriy— The chiild begins o express her o his wicws appropriseey and oo stand op for 2 prowing sense of what is Gar and righe.
I3, Banesty— lbe child bepins o understand the dilfenznoe between truih amed lies, and is trutbibul to the extent off ber or bis anderstanding.
follow chroogh on simple tsks 1o take cane of her- or himsdf and o help others.
~The child incresingly G identily, repulate, and control her o his bebaviors i healthy ways, wsiop adull sspport
srnsctividy in panoilary soes

External Assets

Intarnal Assets

o [rkam fiof Che imanedicane fubare, choosing om among scweral opiions and

Developmental Assets® — that help
young Children grOW up healthy’ .wlnmm.tlllr.;llrnzﬂ}.w];.:u.;ih Hl:nln:]t'rr;;‘giT;T;‘Lh;nrlﬁfﬂ:r:&mn;t:‘dmmmwm-m

5. Reistance S — The child beging o sense danger soonrancly, mo seek belp from misned sdiles, and mo s peessine from poers m

1 1 cipair n unacrpiable or risky beba
Ca rl n g, a n d re s p O n S I b I e . nmﬁm Tl'rh |1n;rl.|1 h'-,;-_?: mipermiae and resobve ooniflions wirtoan sing phrysical agpresion or bl bingsgs.

7. Pemaonal power— The child cam make choices thar gree 3 sense of having some infueso: over thisgs thar Bapgen i her of his like.
TR Seif-esteem— The child Kles her- or himsedF and has a prowing sense of heimg vabued by others.
9. Sense of purpese— [he child amticipate: Bew appo , enpaeticnons, and mlssromnes in growiig up.
80, Pesitive view of persenal Tubwre— The: child finds the warld incesesting and enjoyable, and feels thar he or she has a positve place in i
0 i 5 by Seanch Dnestivuse.
rcaraili 41%; B00-888-7E2H; wn'na:ln:l'.lﬂrm s, Al Rghts Recrvd.
The fellowing s reginceed radermarke of Search Trurivese ch Tnminue”, Thewdopmonal Ame” and Heabhy Commuoniio * Healhy Vomh




MODELING

Infants Can Learn the Value of Perseverance by Watching Adults
— rn B
A " : .
_B 4 A

" - ~ ‘ \

https://www.theatlantic.com/science/archive/2017/09/infants-can-learn-the-value-of-

perseverance-by-watching-adults/540471/
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A PA R E NT’ S E F FO RT The Developmental Relationships Framework

Young peopds ars more likaly to grow up suceessfully when thay expensnce developmental relationships with
M A I l E RS M OS I important peogds in their lives. Developmental relationships are close connections through which young peopls
discover whao they ara, cultfvata abilites to shaps thair own lives, and lsam how 1o sngags with and contribute

to the world arcund them. Ssarch Instituts has identifisd fivs slsmentz —expresssd in 20 specific actions—that
maks retationships powseful in young peopls’s lives.

Elemantz Actions Definiticns

Express Cara :  Bedependable.. ... Be somachs | Gan st

Show mattar °  Listen. ... . Aeally pay atenton when wa ana logether.
to !mumEl hat | r. Believe inme . ...laks m el krawn and valued.

Bewarm.... ... ...Show rmié you aroy baing with ma.
Encourage................... Praise me for my affons and achisvemanis.

Challengs Growth . cremennmno ERPECT rod B0 [ LD B Ty polential.
Puzh ma to keap +  Stretch Push s 1o go Turther.

. Hald me accountable. . Irsst | ke resporsiiity for my actions.
getting batier. Help ma laarm from miskaies and sethacks.

Provida Support . evemmr s nemeeneese | LIE T Bhrough hard shuations and Systems.

Hslp me st ks . —.Buid iy corfidencs bo take chanrge of my lifa.
mpammtuua gm":" o . Stand up for me when | need it

Put limits in place that kesp ma on rack.

Share Powsr — LT TN YT

Treat me with respeet .. Irvalve e in decisions Shal affect me.

and qive ma 5 23 - Warlk with ma 1o solve problems and resch goss
9 ¥ Craats opparnities Tor me 1o take action and lead.

Expand Poszgibilities: Inspine me 1o sse possbilities for my fulue.
Connect me with . EXpose me o new ideas axpaiences, and places.
people and places that . Iriroduce me o peopla who can help ma grow.

broadem my workd.

NOTE: Relatiorships are, by defirition, bidirectional, with each parson giving and receiving. So each person in a
strong relationship both engages in and experisnces sach of these actions. Howawsr, for the purposs of clarity,
this framework is sxpressed from the perepsctive of one young person.
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PARENTS PLAY A CRITICAL ROLE IN THEIR CHILD’S DEVELOPMENT

“With some exceptions, the field of early intervention has failed to engage parents as active
and primary mediators of the developmental services their children receive. This failure is
incompatible both with the developmental theories on which early intervention services are
based, as well as the substantially greater number of opportunities parents have to influence
children’s learning and development compared with school personnel and intervention
specialists.”

Gerald Mahoney and Bridgette Wiggers
Case Western Reserve University, 2007




AUTONOMY Relatedness

Desire to be causal Will to interact with, be

; connected to, and
REES o;‘ifc;ne S own experience caring for

others.

SELF-DETERMINATION THEORY wiipean
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Get In the Habit of Asking Your Child’s Teacher: What Can | Do To Help
My Son/Daughter Improve His/Her School Performance?
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