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Decades of research show that when parents are involved students have:
Higher grades, test scores, and graduation rates
Better school attendance

Increased motivation, better self-esteem

Lower rates of suspension

Decreased use of drugs and alcohol

Fewer instances of violent behavior

PARENT TEACHER ASSOCIATION



Highlight: Unleashing Children's Potential: The Power of Innovative Polic

Time at home eclipses time at school

\, Percent of American children’s

waking hours spend in school from
ages 0to 18 years

\ Percent of time
American children

spend with their family
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The Descriptions
of Families Whose
Children are Doing
Well in School
Repeatedly
Mention These
Characteristics and
EIES

/

1. Establish a daily family routine -- providing time and a
quiet place to study, assigning responsibility for household
chores, being firm about bedtime and having dinner
together.

2. Monitor out-of-school activities -- setting limits on TV
watching, checking up on children when parents are not
home, arranging for after-school activities and supervised
care.

3. Model the value of learning, self-discipline, and hard
work -- Communicating through questioning and
conversation, demonstrating that achievement comes from
working hard, using reference materials and the library.

4. Express high but realistic expectations for achievement --
settings goals and standards that are appropriate for
children’s age and maturity, recognizing and encouraging
special talents, informing friends and family about successes.
5. Encourage children’s development/progress in school --
maintaining a warm and supportive home, showing interest
in children’s progress at school, helping with homework,
discussing the value of a good education and possible career
options, staying in touch with teachers and school staff.

6. Encourage reading, writing, and discussions among family
members -- reading, listening to children read and talking
about what is being read.

--Henderson 1994




What can parents do to help their children
succeed in school?

= Fifteen-year-old students whose parents often read books with them during their first year
of primary school show markedly higher scores in PISA 2009 than students whose parents
read with them infrequently or not at all.

= The performance advantage among students whose parents read to them in their early
school years is evident reqardless of the family’s socio-economic background.

= Parents’ engagement with their 15-year-olds is strongly associated with better performance
in PISA.



A PARENT’S EFFORT
MATTERS MOST
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The Developmental Relationships Framework

Young people are more likely to grow up successfully when they experience developmental relatonships with
imparant people in their lives. Developmental relationships are close connections through which young people
discover who they are, cultivate abilities 1o shape their own lives, and learn how 1o engage with and contribute
to the world arcund them. Search Institute has identified five elemems—expressed in 20 specific actions—that
make relationships powerful in young people’s lives.

Elements Actions Definitions
«1 . [Express Care Be dependable............Be someons | can trust.
A Show me that | matter Listen............. .-Really pay attention when we are together.
! to vou Believe in me.............. Make me feel known and valued.
you. Be warm.....................Show me you enjoy being with me.
Encourage.........._.... Praise me for my efforis and achievements.
Challenge Growth Expect my best.. Expect me o live up to my potential.
Push me to kee Stretch...........................Push me 10 go further.
etting better P Hold me accountable...Insist | take responsibility for my actions.
g9 9 - Reflect on failures...... Help me leam from mistakes and setbacks.
Provide Support Mavigate.......................Guide me through hard situations and systems.
EMmpower. ...Build my confidence to take charge of my life.

Help me complete tasks’

and achieve goals.

Advocate. ....Stand up for me when | need it
Set boundaries._...........[Put limits in place that keep me on track.

Share Power
Treat me with respect
and give me a say.

Respect me. ... Take me seriously and treat me fairly.

0&2{{@02&.

Expand Possibilities
Connect me with

people and places that

broaden my world.

Include me.. -...Involve me in decisions that affect me.
Collaborate. -...Work with me to solve problems and reach goals.
Let me lead..... .....Create opporunities for me to take action and lead.
Inspire.........................Inspire me to see possibilities for my futwre.

Broaden horizons.” ...Expose me 1o new ideas, experiences, and places.
Connect.................Introduce me to people who can help me grow.

MOTE: Relaticnships are, by definiion, bidirectional, with each person giving and receiving. So each person in a
strong relationship both engages in and experiences each of these actions. However, for the purpose of clarity,
this framework is expressed from the perspective of one young person.

Copynight & 2018 Ssarch Institute, Minneapaoliz, MN_ www.ssarchinstiute_org. May bs reproduced for nonprofit, sducational usa.



Search 40 Developmental Assels® for Adolescents (ages 12-18)

INSTITUTE Search Lnstioue” has identilied the |.’|:J|]|:r\'\iiru£I laluilﬂiur1 Lilocks ur]n:h]ly Jt.'ﬂ.'la]:l:li:m—hlwu as
Denlnpﬂnem:l.ﬁnm" that h:]p young, |roc||r]: grow up ]1ca||||}-.. caring, and l\crpon:iH;

4 Support . [Family support— Family lile: provides high levels of love and support, N
1. Pusitive family communication— Young person and her or his parent(s) communicate positively, and young

person is willing to seek advice and counsel from parents,

Other adult relationships— Young person receives support from three or more nonparent adulis,

Caring neighborhood— Young person experiences caring neighbors.

Caring school dimate—School provides a caring, encouraging environment.

Parent imvelvement in schooling— Parent(s) are actively invelved in helping young person succeed in schoal,

o

Empowerment 7, Community values yeuth— Young person perceives that adults in the community value youth,
8. Youth as resources—Young people are given useful roles in the community.
9. Service to sthers—Young person serves in the commumiry one hour or more per week.
10. Safety—Young person feels safe at home, school, and in the neighborbood.

Boundaries & 11. Family boundaries— Family has clear rules and consequences and monitors the young person’s whereabouts.
Expectations 12, School Boundaries—5chool provides clear rules and consequences.

13. Neighborhood beundaries— Meighbaors rake responsibiliry for monitoring young peaple’s behavior.

14. Adult role medels—Pareni(s) and other adults model positive, responsible behavior

15. Positive peer influence— Young person’s best friends model responsible behavior.

16. High expectations— Borh parent(s) and reachers encourage the young person o do well,

External Assets

(onstructive 17, Creative activities— Young person spends three ar more hours per week in lessons or practice in msic,
Use of Time theater, or other arts.
18. Youth programs— Young person spends three or more hours per week in sports, clubs, or organizations
ar schoal andfor in the COMIMNITY,
19. Religious community—Young person spends one or more hours per week in activities in a religious instimtion.
20. Time at home— Young person is out with fricnds “with nothing special to do” two or fewer nights per week.

Commitment 21. Achievement Motivation—Young person is mativared to do well in school.

toleaming  22. School Engagement—Young: person is actively engaped in learning,
1. Homework—Young, person reports doing at keast one hour of homework every school day.
24, Bonding to scheod— Young person cares abour her or his school.
5. Reading for Pleasure— Young person reads lor pleasure three or more hours per week.

Pusitive 26. Caring— Young, person places high value on helping other people.

Values 1. Equality and sodal justice— Young, person places high value on promating equality and reducing hunger and poverty.
28, Integrity— Young person acts on convictions and stands up for her or his beliefs.
29, Honesty— Young, person “tells the truth even when il is not casy.”
30. Responsibility—Young person accepts and takes personal responsibility:

31. Restraint— Young person believes it is important nor to be sexually active or o use alcohol or other drogs.

Sodal 31 Planning and dedsion making— Young person knows how o plan ahead and make chojces.
Competencies 33 Interpersonal Compatence— Young person has empathy, sensitivity, and Irendship skills.
34, Cultwral Competence— Young person has knowledge of and comfort with people of different
culturaliracial/ethmic backgrounds.

35. Resistance skills—Young, person can resist nepative peer pressure and dangerous situations.
36. Peaceful conflict resalution— Young, person seeks to resolve confliot nonviolenily.

Internal Assets

Pusitive 37. Personal power— Young person feels he or she has control over “things that happen w me”
Identity 38, Self-esteem— Young person reports having a high self esteem.

39, Sense of purpese— Young person reports thay “my life has a purpose.”

40. Positive view of personal future— Young person is optimistic about her or his personal future,

his pags: may be reprodiced for educarional, nomoommercial tses anly, Copyrighs € 1997, 2006 by Scarch Insrinme, 3001 Rroadway 51, MLE.,
Susite 310, Minneapolis, MN 55413 BO0-BRE-TRIR: www searchinstitute orp, All Righis Reserved.
Ilbe orllowiing, ane sepistened irademarks of Search Institute: Seaich Instioune®, Developinental Assets® aid Healthy Comimuansties = Healthy Yourh®.




“Peers exert greater influence over student choices when
parents are less engaged and involved.”

-~

B The First 45 Days

Developing Successful Transitions to High School
Summit Education Initiative (SEI




THE IMPACT A PARENT
HAS ON BOTH STUDENT
ACHIEVEMENT AND THE
DEVELOPMENT OF
NONCOGNITIVE FACTORS
S ...

"High performing students have parents who
convey the importance of education well and
have resources to create a ‘good’ environment
and counteract negative and counterproductive
environments.”

A New Framework for Understanding Parental Involvement:
Setting the Stage for Academic Success
Angel L. Harris & Keith Robinson



Be a Parent, Not a Friend, to Your Teen ‘

STREMGTHENING FAMILY COMNMNECTIONS
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TEEN
Eg Homework must be
jon choose

"By the middle grades, if children have been given too many
choices too early, they are typically overly empowered. It will
take a bit of negotiation, writing down agreements and firmly
holding these children to their agreements to prevent their
pushing limits and getting into trouble.”

Age / Responsibilities
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Adolescence: Are Parents Relevant to Students’ High
School Achievement and Post-Secondary Attainment?

i 44

Parent Expectations === Achievement
The further in school parents believed their adolescents would go, the higher the adolescents’ academic achievement.
Parents Expectations === Perception of Parent Expectations === Student Expectations === Achievement

The further in school parents believed their adolescents would go, the clearer the adolescents; perception of such
expectations, the higher their own academic expectations, the higher their academic achievement.

Parents Expectations === Perception of Parent Expectations === Time Spend on Homework === Achievement

The further in school parents believe their adolescents would go, the clearer the adolescents’ perception of such
expectations, the more time they spend on homework, the higher their academic achievement.



Do Early Adolescents Want Family Involvement in
Their Education? Hearing Voices from Those Who
Matter Most

Jianzhong Xu

This work is supported by the Spencer Foundation’s Research on School Reform Planning
Grant. The perspectives represented here are the author’s responsibility, not the granting agency.

Abstract

Although the views and influences of carly adolescents are considered critical
to middle school family involvement, their voices are noticeably absent from much
contemporary family involvement literature. ‘This study examines the attitudes
of early adolescents toward middle school family involvement in urban settings.
Data for this study were collected from two sources: (1) a survey of students from
five middle schools in one urban school district, and (2) a focus group interview
with students in one of the middle schools surveyed. The findings revealed that
a majority of the students wanted their families to be involved in their education,
particularly through family-initiated involvement activities. The study suggests
that students’ desire forautonomy servesasa variable moderating their preferences
for certain types of family involvement activities, rather than forming an overall
barrier to family involvement at the middle school level. Thus, this study chal-
lenges the prevalent view that the primary barrier existing for middle school family
involvement is adolescents not wanting their parents to be involved at all, due to
their desire forautonomy. Implications from the study are discussed in the light of
these findings.



@ PUBLIC AGENDA

They Are Not Alone

Recommended strategies to help young people
without college degrees in Northeast Ohio
address their concerns about attaining a
postsecondary credential

A report prepared by Public Agenda for The Northeast Ohio Council on Higher Education

FINDING: Not having enough support from people who
would hold them accountable and encourage themin
their educational pursuits. Young adults fear that they
will lack adequate support networks in college and be left
to navigate the social and academic intricacies of college
on their own. Many also said that they have rarely been

held accountable for their own successes and failures,

and without people looking out for them in college their

academic success is less likely.



NUTURE TEEN BRAIN DEVELOPMENT

“All of the developmental changes going on in teen brains prepares them
for adulthood. These changes prime them to be able to make wise
decisions and to think critically and creatively. During adolescence they
gain skills that will help them mature into independent, thriving adults.
Healthy brains are central to adolescents’ future well-being, and parents

play an important role in nurturing positive brain growth.”
' CENMTER FOR PARENT & TEEN

STREMGTHEMING FAMILY CONMECTIONS




Noncognitive Factor Learning and Life Outcomes Impact

*Self-discipline also predicted which
students would improve their grades
over the course of the school year,
whereas |Q did not.”

Duckworth, A. L., & Seligman, M. E. P. (2003). Self-
discipline outdoes IQ in predicting academic performance
of adolescents.

‘Although they develop throughout
childhood, noncognitive attributes
developed during adolescence have
been shown to have a significant and
lasting impact on success in life
(e.g., Rauber, 2007).

Rauber, M. (2007). Noncognitive skills and success in
life: The importance of motivation and self-regulation.
Unpublished manuscript. Retrieved from
http://www.ub.uni-konstanz.de/kops/volltexte/2007/3789/




COLLEGE
READINESS

The Forgotten
Middle

Ensuring that All Students
Are on Target for College
and Career Readiness
before High School

A Strong Start

Eighth-grade students’ academic achievement has
a larger impact on their readiness for college by
the end of high school than anything that happens
academically in today’s high schools.

Students who are on target in eighth and ninth
grade to be ready for college-level reading are
substantially more likely to be on target to be ready
for college in English, mathematics, and science.

Improvement in Eighth-Grade Academic Achievement
and Being on Target for College and Career Readiness
in Eighth Grade Are More Beneficial Than Any

High School-Level Academic Enhancement

Improving Certain Behaviors of Middle School
Students-- Particularly Academic Discipline-- Can
Help Improve Students’ Readiness for College and
Career.



Academic Achievement and Academic Behaviors
Combined are the Best Predictor of Academic
Performance




Relative Magnitude of Effective in Predicting Eleventh/Twelfth-Grade
College and Career Readiness (All Students)

ACT

Standard
coursework
coursework 12%

0%)

Background
characteristics (Standard

5%

Advanced/honors

M Backyoy) Eighth-grade
characteristics
High icI:?:‘llg:dg 15% achievement
p g%/ 42%

Advanced/honors
Student testing Eighth-grade coursework
hehaviors achievement 9%

18% 60% e
High school grade Student testing
point average behaviors

12% 10% behaviors
14%

O, . doure 1b: Mathematics Figure 1d: Science
Figure 1c: Reading Figure 1b: Mathematic 0




What are the ACT® College
Readiness Benchmarks?

JEFF ALLEN, PHD. AND JUSTINE RapUNZEL, PHD

“The ACT College Readiness
Benchmarks are the minimum
ACT test scores required for

students to have a reasonable

chance of success In first-year

credit-bearing college courses at

the typical college.”

Table 1. ACT College Readiness Benchmarks

ACT test score College courses Benchmark
English English Composition | 18
Mathematics  College Algebra 2
Reading American History, Other History, Psychology, Sociology, Political Science, 2
Economics
Science Biology 23
STEM! Calculus, Chemistry, Biology, Physics, Engineering 26
ELA? English Composition |, American History, Other History, Psychology, 20
Sociology, Political Science, Economics
100 |
|
80
60
e
40
20
0
Bachelor's degree Associale's degree Associate’s or bachelor's degree
Four-year students Two-year students

Number of ACT Benchmarks met: ) =1 ®m2 m3 w4

Figure 1. Six-year degree completion rates by number of ACT Benchmarks met and institution type *



NWEA MATH

COLLEGE AND
CAREER
READINESS

ACT

(2015 Norms Percentile)
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230 Introduction to Algebra; 235 Algebra; 245 Geometry
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¢ Vernon Sobrio

MATHEMAT
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Compared to his overall score, Vermon has a strength in Vernon's mathematics score could benefit from focus in Operations and
'[_U-m' Geometry, As a student, he can take advantage of this strength Q Algebraic Thinking, Visit Instructional Areas for more details about which
when he is leaming new material. skills and concepts he is ready to learn.
* SHOW MORE
COMPARISONS @ . INSTRUCTIOMNAL AREAS © GROWTH GOALS (7] *u
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Diagnostic & Instruction

Student Profile Report

Academic year: Current {2012-2013) Class: sponseller reading Show: Test1-01/16/M13
Select Students by: Class Student:
School: GLENWOOD MIDDLE SCHOOL  Define "On Level": Standard View

Use this report to view a student's Diagnostic performance overall and by domain and customized instructional support to help this student improve.

Overall Performance

o On or Above Level <» <1 Level Below 3¢ > 1 Level Below

| Test Placement Scale Score Standard Error ‘

CTesttowmens | O tovrs | ] ; w0

Scale Score 0 50 100 150 200 250 300 350 400 450 500 550 600 650 700 750 6800
Detail for Test 1 - 01/16/13

Domain Placement Scale Score

& Phonological : : : . .
£ Awareness o Tested Out
= . ;
2 oo X oo: NN ||
- ; : ; : :
E High-Frequency Words | o Tested Out ; : - : i

‘ Vocabulary > Level3

Comprehension: . . . :

= v ey | T ;

Comprehension: 5

e o evs | T
0

Scale Score 50 100 150 200 250 300 350 400 450 500 550 600 650 70O 750 8OO0




What Can My
Son/Daughter Work

On To Improve
His/Her School
Performance?




et Al -

7 -

|- RELATIONSHIPS and CONTEXT - | —
IMPACT LEARNING and it s
DEVELOPMENT

= All children experience unique =7~

= situations throughout their - 4

| development. Parents must
remain responsive to their
adolescent’s needs without

negotiating expectations for

school performance and

behavior.
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