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majority of the high school principals in Cook County, IL, who completed the 

principal’s profile and the African American English Teacher Attitude Scale were 

in the ”Difference” category. “Difference” means that listeners view AAVE as 

different and not necessarily negative. Seventeen respondents out of 22 (77.3%) 

were in this category. “Deficit” represents a strongly negative attitude towards 

AAVE. Five out of 22 principals were in this category (22.7%). “Excellence” is a 

strong positive attitude towards AAVE. No principals fell into this category. 

Because this is a qualitative study, the principals’ responses have been 

explained through narrative. The findings in this study showed that most 

principals are neutral to mildly positive about AAVE and have neutral to mildly 

positive expectations for students who use AAVE. Five of the 22 school 

principals in this study indicated that the dialect could be harmful to one’s 

academic career, and they perceived AAVE as a dialect they would mildly prefer 

students not use.  











 

 

5 
Substantial literature (Blasé, 1999; Jonsberg, 2001; Powell & Aaron, 1982) 

exists on teachers’ expectations and perceptions, but little about administrators’ 

perceptions.  

 Oates (2003) noted that positive disposition of teachers toward students 

elevates scholastic performance – though the individual effects are sometimes 

modest. Ferguson (1998) said that the evidence is mixed as to whether teachers’ 

attitudes are shaped by anti-black bias.  

 The purpose of this study was to collect principal’s perceptions and 

expectations, not to find determine their effect on student performance. There 

may be conflicting views on about empirical determinants, but African American 

students tend to be the outcasts in American schools – the group about which 

widespread notions of academic inferiority prevail (Ainsworth-Darnell & Downey, 

2005; Jencks & Phillips, 1998; McWhorter, 2000; Steele, 1999). This 

phenomenon may extend to teachers’ and principals’ negative perceptions of the 

language that many Black students use. A review of the literature indicated a 

need for research on high school principals’ perceptions of and expectations for 

students who use Black Vernacular English. 

 According to Sergiovanni (1991), principals are considered the leaders of 

schools. He considers school leaders to be culture builders. It is only appropriate 

that principals’ perceptions of students’ language skills be surveyed to gauge 

academic expectations against cultural biases. Self-fulfilling prophecies can 

influence teachers’ decisions. According to Masland (1979), a teacher’s bias 
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and on achievement tests. Results were explained in terms of the significant 

effect of self-fulfilling prophecy on students, and its impact on teacher 

expectations.  

 The work of Rosenthal and Jacobson (1968) created controversy and 

interest in how teachers form expectations and how they are communicated to 

students. Despite criticism of their work, it has been well documented that 

teacher expectations are communicated to students during teacher-student 

interactions (Casteel, 1998). Casteel found that African American students were 

given less attention, praised less, and reprimanded more than their non-African 

American classmates, when taught by Caucasian teachers. Brophy (2004) 

studied the ways teachers communicate their expectations to high achievers and 

low achievers. Classroom observation revealed that teachers treated low 

achievers differently than high achievers. This behavior can be found in pre-

Brown v. Board of Education schools (1954) as well as after.  

 The following behaviors indicate common attitudes toward students 

perceived to be low achievers: “providing general, often insincere praise; 

providing them with less feedback; demanding less effort; interrupting low 

achievers more often; seating them farther away from the teacher; paying less 

attention to them; calling on them less often; waiting less time for them to 

respond to questions; criticizing them more often for failure; and smiling at them 

less or giving them fewer other nonverbal indicators of support” (Good, 1987, p. 

11). Studies were conducted by Rosenthal and Jacobson (1968), the authors of 
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CHAPTER II 

LITERATURE REVIEW 

History of African American Vernacular English 

 In 2008, there were about 6.5 million African American students in public 

schools in the United States (http://nces.ed.gov/fastfacts/#). Two hundred thirty-

two years after the country’s birth, many of these students used a form of English 

known as African Vernacular English Dialect or Black English. In Geneva 

Smitherman’s (1994) book, Black Talk: Words and Phrases from the Hood to the 

Amen Corner, the author argued for the legitimacy of Black English by calling it 

“a slice of the dynamic, colorful span of language in the African American 

community” (p. 1).   For many African Americans, African American Vernacular 

English (AAVE) is spoken daily. “Black English is the language used primarily by 

Black people in their communities; it stands to reason that it evidences itself in 

the classroom in some fashion or another” (Greene & Walker, 2004, p. 435). 

 Many scholars such as Asante (1987) and Hilliard (2004) agree that the 

African American experience differs from that of other cultures. The African 

American experience is the term used to characterize the African Diaspora 

(indigenous Africans forcibly removed and spread throughout the world (Hecht, 

1993). As a characteristic of the Diaspora, AAVE is a product of what is called 

the Afrocentric Approach, which emphasizes people’s holistic experience in the 
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communicating is personal and cultural; therefore using speech becomes a 

social and political act.  

Educators’ Perceptions of AAVE 

 Some children enter school with English skills learned in the home. If the 

language of the family and neighborhood is considered Standard English, the 

child starts school with a communication advantage. “The language of tests has 

a great impact on the performance of students. Tests are written in the language 

of the dominant culture deemed as Standard English. Many culturally diverse 

students do not speak Standard English at home or at school” (Harmon, 2004, p. 

4). 

 Some students who do not use Standard English are Black students. 

Although a person’s spoken dialect does not determine his intelligence, Williams 

(1976) reminds us that students who use AAVE are assumed to be students with 

challenges. In A Legitimate System of Oral Education, Wofford (1979) noted that: 

 The consequences of teachers' attitudes toward a dialect are 
profound. For example, attitudes can affect teachers' initial 
judgment about how intelligent children are likely to be, or how they 
are grouped for instruction, how their contributions in class will be 
treated, and the like. It is important for teachers to adjust their 
attitude as it affects how children feel about themselves as persons, 
learners, participants, and contributors (p. 367). 
 

 The scope and sequence of traditional public school education takes a 

child from pre-K through 12th grade (Posner, 2003). Course offerings broken into 

distinct content areas are known as the structure of the disciplines. An Illinois 

high school diploma requires four years of language arts, two years of writing-
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of this. However, when girls believed gender differences could be revealed by a 

mathematics test, the boys performed better. If the test was presented as gender 

neutral, the sexes performed equally well (Spencer, Steele, & Quinn, 1999). 

Steele has created instruments to which result in the same finding with regard to 

ethnicity and race. 

Schools tend to ignore the anti-intellectualism pervasive in the Black 

community. In The Black-White Test Score Gap, by Christopher Jencks and 

Meredith Phillips (Jencks & Phillips, 1998), the authors found that on 

standardized tests Black students performed 25% lower than Whites and Asians, 

and that this gap appeared before kindergarten and continues into adulthood. 

There are no studies that prove that Blacks are genetically inferior, contrary to 

what is advocated by Herrnstein and Murray’s The Bell Curve: Intelligence and 

Class Structure in American Life (1994). Rather the results may be caused by 

stereotype threat. Stereotype threat itself may be a product of the expectations 

that some African American parents have of their children.  

School Leadership and Expectations 

 Sergiovanni (1998) discussed five types of authority that may be used in a 

school context. The five types are Bureaucratic, Personal, Technical-Rational, 

Professional, and Moral (Sergiovanni, 1998). Technical-rational and professional 

would appear to be the authority types most effective in implementing a program 

of bringing scholarship and sensibility to understanding the dialects of a diverse 

student body. A principal implementing technical-rational authority would 
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3) Supports the principle of due process and protects the civil and 

human rights of all individuals. 

4) Implements local, state and national laws. 

5) Advises the school board and implements the board's policies and 

administrative rules and regulations. 

6) Pursues appropriate measures to correct those laws, policies, and 

regulations that are not consistent with sound educational goals or 

that are not in the best interests of the children. 

7) Avoids using his/her position for personal gain through political, 

social, religious, economic, or other influence. 

8) Accepts academic degrees or professional certification only from 

accredited institutions. 

9) Maintains the standards and seeks to improve the effectiveness of 

the profession through research and continuing professional 

development. 

10)  Honors all contracts until fulfillment, release or dissolution mutually            

       agreed upon by all parties. 

11)  Accepts responsibility and accountability for their own actions and   

behaviors (http://www.aasa.org/SchoolAdministratorArticle.aspx, 

2007, p. 1). 

 The above are the explicit and implicit values and beliefs needed to 

uphold the ethical code of principalship. 
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 CHAPTER IV 
 
 

PRESENTATION OF THE DATA 

 

This chapter presents data gathered from the Principal Profile and the 

AAETAS Questionnaires. The purpose of this study was to investigate the 

significant perceptions and attitudes that Cook County, Illinois (excluding 

Chicago), high school principals have toward students who use African American 

Vernacular English in an academic setting. The schools selected were 73 high 

schools within Cook County. These schools were selected because they are in 

the most densely populated county in Illinois. They were located in the north, 

west, and south portions of the county. To prevent the data from being 

dominated by the largest city, Chicago was not a part of the study. Twenty-two 

principals responded to the questionnaire, a response rate of 30.13%. 

 The data show the attitude scores of high school principals who 

responded. The research questions below were answered by the data analysis, 

using mean and frequency, but not for quantitative purposes. The questions 

were: 

1) What perceptions do Illinois secondary school principals have 

concerning the use of AAVE by students in an academic setting? 
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Principals' Number of Years as Administrator
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Figure 12. Principals’ Total Number of Years as an Administrator (n=22) 
 
 

Dominant culture of the student population 

Figure 13 indicates dominant culture student population of each school, 

ranging from 0-100%. Dominant Culture Student Population is the percentage of 

students who are reported by principals as being classified as White students. 

This graph shows the percentage of White students in 4 categories.  Seven 

schools had a White student population of 0-25%, four schools had a White 

student population of 26-50%; seven schools had a White student population of 

51-75%; four schools had a White student population of 76-100%. 
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Principals with 11-15 years experience responded with 3 strongly agreeing, 1 

mildly agreeing, 1 mildly disagreeing and 1 strongly disagreeing. Among 

principals with 16-20 years experience, 2 mildly agreed, 1 mildly disagreed, and 

1 strongly disagreed. The principal with 21-25 years teaching experience 

responded by agreeing mildly with the statement. 

 Principals with 0-5 years as an administrator, 2 disagreed mildly with the 

statement. Of those with 6-10 years as an administrator, 3 agreed strongly and 1 

agreed mildly. There was 1 who disagreed strongly. Of the principals with 11-15 

years administrative experience, there were 2 who strongly agreed, and 5 who 

responded mildly agree. Of the 8 principals in this demographic, there was 1 who 

disagreed strongly. Among principals with 16-20 years administrative experience, 

1 principal strongly agreed, 4 mildly agreed. There were 2 principals in the 21-25 

year demographic who both disagreed mildly (see Table 1). 

Question 2 asked principals to respond to African American English as a 

unique speech form influenced in its structure by West African languages. All 3 

Black principals (1 disagreed mildly, 2 disagreed strongly) and 7 of 19 White 

principals disagreed with the statement (4 disagreed mildly, 3 disagreed strongly, 

5 agreed mildly, 3 agreed strongly, and 4 answered NA). By gender, 3 females 

agreed with the statement, while 4 disagreed and 2 did not answer; 5 males 

responded in agreement, and 6 disagreed. There were 2 males that did not 

respond. 
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Table 3 
 
African American English is a systematic, rule-governed language variety 
 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)  1  1 1 

White  (n=19) 3 7 5 2 2 

Females (n=9) 1 3 2  3 

Males (n=13) 2 5 3 3  

SE as Home Dialect (n=19) 2 7 5 3 2 

AAVE and SE Spoken (n=2)  1   1 

Another Dialect (n=1) 1      

North Cook County (n=10) 1 5 4   

West Cook County  (n=5) 1 2  1 1 

South Cook County (n=7) 1 1 1 2 2 

Urban (n=9) 2 2  3 2 

Suburban (n=13) 1 6 5  1 

Age 40-49  (n=12) 3 3 4 2  

Age 50-59  (n=9)  5  1 3 

Age 60-69  (n=1)   1   

16-20 Years in Education (n=4) 1 2  1  

21-25 Years in Education (n=10) 2 2 4 1 1 

26 +  Years in Education (n=8)  4 1 1 2 

0-5 Years as Teacher (n=5)  1 1 3  

6-10 Years as Teacher (n=6)  4 1  1 

11-15 Years as Teacher (n=6) 3 2   1 

16-20 Years as Teacher (n=4)  1 2  1 

21-25 Years as Teacher (n=1)   1   

0-5 Years as Administrator (n=2) 1  1    

6-10 Years as Administrator (n=5) 2 1 1  1 

11-15 Years as Administrator (n=8)  3 2 2 1 

16-20 Years as Administrator (n=5)  4    1 

21-25 Years as Administrator (n=2)   1 1  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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Table 7 

AAVE should be promoted in the school as part of African American children’s 
culture 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)     1 2  

White  (n=19) 1 4 8 6  

Females (n=9) 1  3 5  

Males (n=13)  4 6 3  

SE as Home Dialect (n=19) 1 4 7 7  

AAVE and SE Spoken (n=2)     1 1  

Another Dialect (n=1)     1   

North Cook County (n=10)   1 5 4  

West Cook County  (n=5)   2 2 1  

South Cook County (n=7) 1 1 2 3  

Urban (n=9)  1 4 4  

Suburban (n=13) 1 3 5 4  

Age 40-49  (n=12) 1 4 4 3  

Age 50-59  (n=9)     4 5  

Age 60-69  (n=1)     1    

16-20 Years in Education (n=4)  1 3    

21-25 Years in Education (n=10) 1 3 3 3  

26 + Years in Education (n=8)    3 5  

0-5 Years as Teacher (n=5)     2 3  

6-10 Years as Teacher (n=6)   2 3 1  

11-15 Years as Teacher (n=6) 1 1 2 2  

16-20 Years as Teacher (n=4)   1 1 2  

21-25 Years as Teacher (n=1)    1    

0-5 Years as Administrator (n=2)   1 1    

6-10 Years as Administrator (n=5) 1 1 1 2  

11-15 Years as Administrator (n=8)   2 3 3  

16-20 Years as Administrator (n=5)    4 1  

21-25 Years as Administrator (n=2)       2  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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strongly disagreeing. Of principals with 16-20 years experience, 1 mildly 

disagreed and 1 strongly disagreed. The principal with 21-25 years teaching 

experience responded by strongly disagreeing with the statement. 

 Among principals with 0-5 years as an administrator, 2 disagreed strongly 

with the statement. Of those with 6-10 years as an administrator, all 5 disagreed 

strongly. Of the principals with 11-15 years administrative experience, all 8 

responded strongly disagree. Among principals with 16-20 years of 

administrative experience, 2 disagreed mildly and 3 strongly disagreed There 

were 2 principals in the 21-25 year demographic who both disagreed, 1 mildly 

and 1 strongly (see Table 9). 

Question 10 asked principals to respond to the statement that there was 

no such thing as African American English. The individual responses were 

important to observe the principals’ perceptions about SE and AAVE. 

Demographic group responses are below. Of the 3 Black principals, 1 agreed 

mildly, 1 disagreed mildly and 1 disagreed strongly.  Of the 19 White principals, 1 

agreed mildly, 8 disagreed mildly, 8 disagreed strongly, and 2 did not respond.  
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Question 11 asked principals whether AAVE is a reflection of unclear 

thinking on the part of the speaker. The individual responses were important to 

observe the principals’ perception of SE and AAVE. Demographic group 

responses are below. All 3 Black principals strongly disagreed.  One of the 19 

White principals mildly agreed with 8 mildly disagreeing and 10 strongly 

disagreeing.  

 By gender, 8 out of 9 females disagreed with the statement with 1 agreeing 

mildly.  Out of 13 males, 4 disagreed mildly and 9 strongly disagreed.  According 

to the principal’s home language, 1 of 19 principals with SE as their main dialect 

mildly agreed, with 18 disagreeing (8 disagreed mildly; 10 disagreed strongly.)  

Both principals speaking AAVE and SE strongly disagreed with the statement. 

The principal speaking another dialect reported that he disagreed with the 

statement. 

 There were no North Cook County principals who agreed with the 

statement; 6 principals mildly disagreed; 4 principals strongly disagreed. All of 

the West Cook County principals disagreed (1 responded with mildly disagree; 4 

responded with strongly disagree). South Cook County principals had 1 mildly 

agreed response and 1 disagree mildly response and 5 strongly disagree.  

Of the 9 urban principals, none agreed strongly, 1 agreed mildly, and 2 

disagreed mildly, with 6 strongly disagreeing. Of the 13 suburban principals, 

none agreed. There were 6 principals who disagreed mildly and 7 who disagreed 

strongly.  
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disagreeing and 3 strongly disagreeing. Of principals with 16-20 years 

experience, 1 mildly agreed and 3 mildly disagreed. The principal with 21-25 

years teaching experience responded by agreeing mildly with the statement. 

Among principals with 0-5 years as an administrator, 1 disagreed mildly 

and 1 disagreed strongly. Of those with 6-10 years as an administrator, 2 mildly 

agreed, 1 mildly disagreed and 2 strongly disagreed. There was 1 who disagreed 

strongly. Of the principals with 11-15 years administrative experience, there was 

1 who strongly agreed, 2 who responded mildly agree, 3 who mildly agreed and 2 

who disagreed strongly. Of principals with 16-20 years administrative experience, 

3 principals mildly disagreed, 1 strongly agreed. There were 2 principals in the 

21-25 year demographic who answered 1 mildly agreeing and 1mildly 

disagreeing (see Table 13). 

 Question 14 asked principals to respond to African American English 

being a form of Southern speech. The individual responses were important to 

observe the principals’ perceptions about SE and AAVE. Demographic group 

responses are below. Two Black principals mildly agreed with 1 strongly 

disagreeing.  Four of 19 White principals agreed mildly with the response. Eight 

disagreed mildly and 7 strongly disagreed. 
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 Among 40-49 year olds, 8 out of 12 agreed (1 strongly, 7 mildly), and 3 

disagreed mildly and 1 disagreed strongly. Of 50-59 year olds, 4 agreed strongly, 

2 agreed mildly, 2 disagreed mildly and 1 disagreed strongly. The principal in the 

60-69 year old group responded with mildly agree.  

 Of principals with 16-20 years in education, 2 agreed with the statement of 

needing SE as well as AAVE, while 2 principals disagreed, 1 mildly and 1 

strongly. Those with 21-25 years in education responded with 8 agreeing and 2 

disagreeing. Those with 26 years or more, 5 agreed and 3 disagreed with 

learning capacity increasing from AAVE’s replacement by Standard English.  

 Among principals with 0-5 years experience as a teacher, 2 agreed 

strongly, 1 agreed mildly and 2 disagreed mildly. Of those with 6-10 years 

experience as a teacher reported that 1 agreed strongly, 2 agreed mildly, 1 

disagreed mildly with 2 disagreeing strongly. Principals with 11-15 years 

experience responded with 2 strongly agreeing, 3 mildly agreeing, 1 mildly 

disagreeing. Of principals with 16-20 years experience, 3 mildly agreed and 1 

mildly disagreed. The principal with 21-25 years teaching experience responded 

by agreeing mildly with the statement. 

 Among principals with 0-5 years as an administrator, 2 agreed mildly with 

the statement. Of those with 6-10 years as an administrator, 3 agreed mildly and 

2 disagreed mildly. Of the principals with 11-15 years administrative experience, 

there were 2 who strongly agreed and 5 who responded mildly agree. Of the 8 

principals in this demographic, there was 1 who disagreed strongly. Of principals 
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Table 18 

The home life of African American children offers such limited cultural 
experiences that the school must fill in gaps 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)  1 1 1  

White  (n=19)  3 6 10  

Females (n=9)  2 4 3  

Males (n=13)  2 3 8  

SE as Home Dialect (n=19)  3 6 10  

AAVE and SE Spoken (n=2)  1 1    

Another Dialect (n=1)    1  

North Cook County (n=10)  2 4 4  

West Cook County  (n=5)   2 3  

South Cook County (n=7)  2 1 4  

Urban (n=9)  2 1 6  

Suburban (n=13)  2 6 5  

Age 40-49  (n=12)  2 4 6  

Age 50-59  (n=9)  2 3 4  

Age 60-69  (n=1)     1  

16-20 Years in Education (n=4)  1   3  

21-25 Years in Education (n=10)  1 4 5  

26 +  Years in Education (n=8)  2 3 3  

0-5 Years as Teacher (n=5)  1 1 3  

6-10 Years as Teacher (n=6)  1 3 2  

11-15 Years as Teacher (n=6)  2 1 3  

16-20 Years as Teacher (n=4)    2 2  

21-25 Years as Teacher (n=1)     1  

0-5 Years as Administrator (n=2)    1 1  

6-10 Years as Administrator (n=5)  2 1 2  

11-15 Years as Administrator (n=8)  1 3 4  

16-20 Years as Administrator (n=5)  1 1 3  

21-25 Years as Administrator (n=2)   1 1  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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 There were 7 North Cook County principals who agreed with the 

statement (2 strongly agreed, 5 mildly agreed); 2 mildly disagreed; 1 strongly 

disagreed. Of the West Cook County, 5 principals agreed (1 responded with 

strongly agree; 4 responded with mildly agree). South Cook County principals 

had 5 agree responses (3 strongly, 2 mildly), 1 disagree mildly response, and 1 

NA response.  

 Of the 9 urban principals, 4 agreed strongly, 3 agreed mildly, 1 disagreed 

mildly and 1 reported NA. Of the 13 suburban principals, 10 agreed (2 strongly 

and 8 mildly). There were 2 principals who disagreed mildly and 1 who disagreed 

strongly.  

 Among 40-49 year olds, all agreed (5 strongly, 7 mildly). Of 50-59 year 

olds, 1 agreed strongly, 4 agreed mildly, 3 disagreed mildly and 1 responded NA.  

The principal in the 60-69 year old group responded with strong disagreement.  

 Of principals with 16-20 years in education, 4 agreed with the statement.  

Those with 21-25 years in education responded with 9 agreeing and 1 

disagreeing. Of those with 26 years or more, 4 agreed and 3 disagreed with 1 

reporting NA.  

 Among principals with 0-5 years experience as a teacher, 2 agreed 

strongly, 2 agreed mildly and 1 disagreed mildly. Of those with 6-10 years 

experience as a teacher, 1 strongly agreed, 4 mildly agreed and 1 disagreed 

mildly. Principals with 11-15 years experience responded with 3 agreeing 

strongly, 1 agreed mildly, 1 mildly disagreed and 1 reported NA.  Of the principals 
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  There were 6 North Cook County principals who agreed with the 

statement (2 strongly agreed, 4 mildly agreed); 4 mildly disagreed. Of the West 

Cook County principals, 1 agreed strongly, 2 agreed mildly and 2 disagreed 

mildly. South Cook County principals had 1 agree strongly, 4 agree mildly, 1 

disagree mildly and 1 NA.  

 Of the 9 urban principals, 3 agreed strongly, 2 agreed mildly, and 3 

disagreed mildly with 1 NA. Of the 13 suburban principals, 9 agreed (1 strongly 

and 8 mildly). There were 2 principals who disagreed mildly.  

 Among 40-49 year olds, 7 out of 12 agreed (4 strongly, 3 mildly), and 5 

disagreed mildly. Of 50-59 year olds, 7 agreed mildly, 1 disagreed mildly, and 

one responded NA.  The principal in the 60-69 year old group responded with 

mild disagree.  

 Of principals with 16-20 years in education, 3 agreed with the statement, 

while 1 principal disagreed. Those with 21-25 years in education responded with 

8 agreeing and 2 disagreeing. Among those with 26 years or more, 3 agreed, 4 

disagreed and 1 responded NA.  

 Among principals with 0-5 years experience as a teacher, 3 of 5 agreed, 

and 2 disagreed. Of those with 6-10 years experience as a teacher, 5 agreed 

mildly and 1 disagreed mildly. Principals with 11-15 years experience responded 

with 2 strongly agreeing, 1 mildly agreeing, 2 mildly disagreeing and 1 NA. Of 

principals with 16-20 years experience, 1 strongly agreed, 2 mildly agreed, and 1 
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Table 26 
 
Most African American people’s major potential is in music, art, and dance 
  

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)    3  

White  (n=19)   4 14 1 

Females (n=9)     3 5 1 

Males (n=13)     1 12  

SE as Home Dialect (n=19)   4 14 1 

AAVE and SE Spoken (n=2)     2  

Another Dialect (n=1)     1  

North Cook County (n=10)   4 6  

West Cook County  (n=5)     5  

South Cook County (n=7)     6 1 

Urban (n=9)     8 1 

Suburban (n=13)   4 9  

Age 40-49  (n=12)   1 11  

Age 50-59  (n=9)   2 6 1 

Age 60-69  (n=1)   1   

16-20 Years in Education (n=4)   1 3  

21-25 Years in Education (n=10)   2 8  

26 +  Years in Education (n=8)   1 6 1 

0-5 Years as Teacher (n=5)    5  

6-10 Years as Teacher (n=6)   2 4  

11-15 Years as Teacher (n=6)   1 4 1 

16-20 Years as Teacher (n=4)    4  

21-25 Years as Teacher (n=1)   1   

0-5 Years as Administrator (n=2)    2  

6-10 Years as Administrator (n=5)   1 4  

11-15 Years as Administrator (n=8)   2 5 1 

16-20 Years as Administrator (n=5)   1 4  

21-25 Years as Administrator (n=2)    2  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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 There were 2 North Cook County principals who mildly agreed with the 

statement, 6 principals mildly disagreed, and 2 principals strongly disagreed. 3 of 

the West Cook County principals agreed (2 responded with strongly agree, 1 with 

mildly agree). Among South Cook County principals 3 agreed mildly and 4 

disagreed (1 mildly disagree, 3 strongly disagree).  

 Of the 9 urban principals, 2 agreed strongly, 2 agreed mildly, and 2 

disagreed mildly. Of the 13 suburban principals, 4 agreed mildly. There were 6 

principals who disagreed mildly and 3 who disagreed strongly.  

 Among 40-49 year olds, 4 out of 12 agreed (1 strongly, 3 mildly), and 3 

disagreed mildly and 5 strongly. Of 50-59 year olds, 1 agreed strongly, 3 agreed 

mildly, 4 disagreed mildly and 1 disagreed strongly. The principal in the 60-69 

year old group responded with mildly disagree.  

 Among principals with 16-20 years in education, 1 agreed with the 

statement, while 3 principals disagreed (1 mildly, 2 strongly). Those with 21-25 

years in education responded with 4 agreeing and 6 disagreeing. Of those with 

26 years or more, 3 agreed and 5 disagreed with the statement.  

 Among principals with 0-5 years experience as a teacher, 1 agreed and 4 

disagreed. Of those with 6-10 years experience as a teacher, 3 agreed. 

Principals with 11-15 years experience responded with 1 strongly agreeing, 1 

mildly agreeing, 1 mildly disagreeing and 3 strongly disagreeing. Of principals 

with 16-20 years experience, 1 strongly agreed, 1 mildly agreed, and 2 mildly 
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Table 30 
 
African American English is basically talking lazy 
 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)     3  

White  (n=19)   1 4 14  

Females (n=9)   1 1 7  

Males (n=13)    3 10  

SE as Home Dialect (n=19)   1 4 14  

AAVE and SE Spoken (n=2)       2  

Another Dialect (n=1)       1  

North Cook County (n=10)   1 2 7  

West Cook County  (n=5)     2 3  

South Cook County (n=7)      7  

Urban (n=9)     2 7  

Suburban (n=13)   1 2 10  

Age 40-49  (n=12)    3 9  

Age 50-59  (n=9)   1 1 7  

Age 60-69  (n=1)      1  

16-20 Years in Education (n=4)     2 2  

21-25 Years in Education (n=10)      10  

26 +  Years in Education (n=8)       1 2 5  

0-5 Years as Teacher (n=5)     2 3  

6-10 Years as Teacher (n=6)  1 1 4  

11-15 Years as Teacher (n=6)      6  

16-20 Years as Teacher (n=4)     1 3  

21-25 Years as Teacher (n=1)       1  

0-5 Years as Administrator (n=2)    2  

6-10 Years as Administrator (n=5)   1 4  

11-15 Years as Administrator (n=8)   1 7  

16-20 Years as Administrator (n=5)  1 1 3  

21-25 Years as Administrator (n=2)   1 1  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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Table 34 

African American children are advantaged through African American English; it 
makes them bidialectal just as some Hispanics are bilingual 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3) 1 1 1   

White  (n=19) 1 6 8 4  

Females (n=9) 2 1 4 2  

Males (n=13)  6 5 2  

SE as Home Dialect (n=19) 1 7 8 3  

AAVE and SE Spoken (n=2) 1  1   

Another Dialect (n=1)       1  

North Cook County (n=10)  2 5 3  

West Cook County  (n=5) 1 2 2   

South Cook County (n=7) 1 3 2 1  

Urban (n=9) 1 2 4 2  

Suburban (n=13) 1 5 5 2  

Age 40-49  (n=9) 1 6 3 2  

Age 50-59  (n=12) 1  6 2  

Age 60-69  (n=1)  1      

16-20 Years in Education (n=4)  1 2 1  

21-25 Years in Education (n=10) 1 6 2 1  

26 +  Years in Education (n=8) 1  5 2  

0-5 Years as Teacher (n=5)   1 4   

6-10 Years as Teacher (n=6)   3 2 1  

11-15 Years as Teacher (n=6) 1 1 2 2  

16-20 Years as Teacher (n=4) 1 1 1 1  

21-25 Years as Teacher (n=1)  1    

0-5 Years as Administrator (n=2)    2  

6-10 Years as Administrator (n=5) 2 2    

11-15 Years as Administrator (n=8)  5 2 1  

16-20 Years as Administrator (n=5)   4 1  

21-25 Years as Administrator (n=2)   2   
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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and 9 disagreed. Among those with 26 years or more, 8 disagreed with the 

statement.  

 Among principals with 0-5 years experience as a teacher, 1 of 5 agreed, 

and 4 disagreed. Of those with 6-10 years experience as a teacher, 1 agreed. 

Principals with 11-15 years experience responded with 1 strongly agreeing and 5 

strongly disagreeing. Among principals with 16-20 years experience, 1 mildly 

disagreed, and 3 strongly disagreed. The principal with 21-25 years teaching 

experience responded by disagreeing strongly with the statement. 

 Among 

principals with 0-5 years as an administrator, 1 disagreed strongly with the 

statement. Of those with 6-10 years as an administrator, all 5 disagreed strongly. 

Of the principals with 11-15 years administrative experience, there was 1 who 

strongly agreed, and 1 who responded mildly agree. Of the 8 principals in this 

demographic, there were 5 who disagreed strongly. Of principals with 16-20 

years administrative experience, 3 principal strongly disagreed, 2 mildly 

disagreed. There were 2 principals in the 21-25 year demographic. One 

disagreed mildly and 1 disagreed strongly (see Table 36).  

















    

 

196 

Table 38 
 
African American English should be preserved because it creates a bond of 
solidarity among the people who speak it 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3) 1 1  1  

White  (n=19) 1 10 6 2  

Females (n=9)  5 3 1  

Males (n=13) 2 6 3 2  

SE as Home Dialect (n=19) 1 10 6 2  

AAVE and SE Spoken (n=2) 1 1      

Another Dialect (n=1)       1  

North Cook County (n=10) 1 4 4 1  

West Cook County  (n=5) 1 3 1   

South Cook County (n=7)  4 1 2  

Urban (n=9) 1 3 2 3  

Suburban (n=13) 1 8 4   

Age 40-49  (n=9) 1 7 2 2  

Age 50-59  (n=12) 1 4 3 1  

Age 60-69  (n=1)    1   

16-20 Years in Education (n=4)   1 2 1  

21-25 Years in Education (n=10) 1 6 2 1  

26 +  Years in Education (n=8) 1 4 2 1  

0-5 Years as Teacher (n=5) 1 1 2 1  

6-10 Years as Teacher (n=6) 1 3 2   

11-15 Years as Teacher (n=6)   3 1 2  

16-20 Years as Teacher (n=4)   4     

21-25 Years as Teacher (n=1)     1    

0-5 Years as Administrator (n=2)  1  1  

6-10 Years as Administrator (n=5)  4 1   

11-15 Years as Administrator (n=8) 1 2 3 2  

16-20 Years as Administrator (n=5) 1 3 1   

21-25 Years as Administrator (n=2)  1 1   
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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principals, 8 mildly agreed. There were 4 principals who disagreed mildly, and 1 

did not respond.    

 Among 40-49 year olds, 8 out of 12 mildly agreed, 2 disagreed mildly, 1 

disagreed strongly, and 1 did responded NA. Of 50-59 year olds, 5 agreed mildly, 

3 disagreed mildly and 1 disagreed strongly. The principal in the 60-69 year old 

group did not answer.   

 Principals with 16-20 years in education, 2 agreed with the statement, 

while 2 principals disagreed (1 mildly, 1 strongly). Those with 21-25 years in 

education responded with 7 agreeing mildly and 1 disagreeing mildly. Two did 

not respond. Of those with 26 years or more, 4 agreed mildly, 3 disagreed mildly, 

and 1 disagreed strongly with the statement.  

 Among principals with 0-5 years experience as a teacher, 3 of 5 agreed, 

and 2 disagreed. Of those with 6-10 years experience as a teacher, 4 agreed. 

Principals with 11-15 years experience responded with 2 mildly agreeing, 1 mildly 

disagreeing and 2 strongly disagreeing, and 1 did not respond. Among principals 

with 16-20 years experience, 4 mildly agreed.  The principal with 21-25 years 

teaching experience responded by agreeing strongly with the statement. 

 Among principals with 0-5 years as an administrator, 1 disagreed mildly 

with the statement and 1 disagreed strongly. Of those with 6-10 years as an 

administrator, 3 agreed mildly and 1 disagreed mildly, and 1 did not respond. Of 

the principals with 11-15 years administrative experience, 5 responded mildly 

agree, 1 responded agree mildly, 1 disagreed strongly, and 1 did not respond. Of 
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Table 43 

The reason African American people aren’t moving as fast as they could is that 
they’re not as industrious as they should be 

Principal Profile Characteristics   AS   AM    DM    DS   NA 

Black  (n=3)    3  

White  (n=19)   8 11  

Females (n=9)   4 5  

Males (n=13)   4 9  

SE as Home Dialect (n=19)   8 11  

AAVE and SE Spoken (n=2)     2  

Another Dialect (n=1)     1  

North Cook County (n=10)   5 5  

West Cook County  (n=5)   1 4  

South Cook County (n=7)   2 5  

Urban (n=9)   1 8  

Suburban (n=13)   7 6  

Age 40-49  (n=9)     6 6  

Age 50-59  (n=12)     2 7  

Age 60-69  (n=1)      1  

16-20 Years in Education (n=4)     1 3  

21-25 Years in Education (n=10)     5 5  

26 +  Years in Education (n=8)     2 6  

0-5 Years as Teacher (n=5)   1 4  

6-10 Years as Teacher (n=6)   3 3  

11-15 Years as Teacher (n=6)   3 3  

16-20 Years as Teacher (n=4)   1 3  

21-25 Years as Teacher (n=1)    1  

0-5 Years as Administrator (n=2)   1 1  

6-10 Years as Administrator (n=5)   3 2  

11-15 Years as Administrator (n=8)   2 6  

16-20 Years as Administrator (n=5)   1 4  

21-25 Years as Administrator (n=2)   1 1  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
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 Among 40-49 year olds, 3 disagreed strongly, 8 agreed mildly, and 1 

disagreed strongly. Of 50-59 year olds, 5 agreed mildly, 3 disagreed mildly and 1 

disagreed strongly. The principal in the 60-69 year old group responded with 

mildly agree.  

 Of principals with 16-20 years in education, 4 principals agreed mildly. 

Those with 21-25 years in education responded with 3 who agreed strongly, 5 

agreed mildly, 1 disagreed mildly, and 1 disagreed strongly. Among those with 26 

years or more, 5 agreed and 3 disagreed. Among principals with 0-5 years 

experience as a teacher and 5 agreed mildly. Of those with 6-10 years 

experience as a teacher, 1 agreed strongly, 4 agreed mildly, and 1 disagreed 

strongly. Principals with 11-15 years experience responded with 2 who strongly 

agreed, 3 mildly agreed and 1 who mildly disagreed. Among principals with 16-20 

years teaching experience, 1 mildly agreed, and 2 mildly disagreed, and 1 

strongly disagreed. The principal with 21-25 years teaching experience 

responded by agreeing mildly with the statement. 

 Among principals with 0-5 years as an administrator, 2 agreed mildly with 

the statement. Of those with 6-10 years as an administrator, 2 agreed strongly, 1 

agreed mildly, 1 disagreed mildly and 1 disagreed strongly. Of the principals with 

11-15 years administrative experience, there was  1 who agreed strongly, 6 

agreed mildly, and 1 disagreed mildly. Of principals with 16-20 years 

administrative experience, 3 mildly agreed. There was 1 principal in who 

disagreed mildly and 1  
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Question 2 asked principals to respond to African American English being 

a unique speech form influenced in its structure by West African languages.  

Responses by demographic groups are below. 
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Table 52 
 
It is racist to demand that African American children take reading tests because 
their culture is so varied that reading is an insignificant skill 
 

School Profile Characteristics   AS   AM    DM    DS   NA 

Lower Class  (n=4)  1   3   

Lower Middle Class  (n=5)  2  3  

Middle Class (n=11)   2 9  

Upper Middle Class (n=2)    2  

           

0-25% White Students (n=7)  1 1  5  

26-50% White Students (n=4)  1 1 2   

51-75% White Students (n=7)   1     6    

76-100% White Students  (n=4)       4   

           

School Enrollment Under 1000  (n=7)  1 1 5  

School Enrollment 1000 - 1999 (n=7)  1 1 5  

School Enrollment 2000 – 2999 (n=5)    5  

School Enrollment 3000 – 3999 (n=3)  1  2  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
 
 

Question 7 asked principals to respond to AAVE being promoted in the 

school as part of African American children’s culture. Demographic group 

responses are below.  

By student socio-economic status (SES), 1 principal in a lower-class 

school agreed strongly with the statement. Three principals agreed mildly. There 

were 0 NA responses. Two principals in lower-middle-class schools agreed 

strongly with the statement, while 1 agreed mildly, 1 disagreed mildly, and 1 
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Table 58 
 
African American children’s language is so broken as to be virtually no language 
at all 
 

School Profile Characteristics   AS   AM    DM    DS   NA 

Lower Class  (n=4)   1  3   

Lower Middle Class  (n=5)   1 4  

Middle Class (n=11)  1 4 6  

Upper Middle Class (n=2)    2  

           

0-25% White Students (n=7)   2  5   

26-50% White Students (n=4)  1 2 1   

51-75% White Students (n=7)     1         6      

76-100% White Students  (n=4)     1  3   

           

School Enrollment Under 1000  (n=7)  1 2 4  

School Enrollment 1000 - 1999 (n=7)   2 5  

School Enrollment 2000 – 2999 (n=5)   2 3  

School Enrollment 3000 – 3999 (n=3)    3  
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
 

Question 13 asked principals to respond to the statement that African 

Americans should talk the way everybody else does in this country. Demographic 

group responses are below. 

By student socio-economic status (SES), in lower-class-schools 2 

principals agreed mildly, 1 disagreed mildly, and 1 disagreed strongly.  In lower-

middle-class schools 1 agreed mildly, 1 disagreed mildly, and 2 disagreed 

strongly. There was 1 NA response. In the middle-class category, 2 agreed 
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There was 1 NA response. In the upper-middle-class category, 1 principal agreed 

strongly with the statement. There was 1 principal who agreed mildly.  

By dominant culture student population, of the 7 principals in schools with 

0-25% White student populations 1 agreed strongly, 4 agreed mildly and 2 

disagreed mildly.  Principals in schools with a dominant culture student 

population ranging from 26-50% responded with 2 who disagreed mildly. There 

were 2 NA responses. Principals in schools with a dominant culture student 

population ranging from 51-75% responded with 2 agreeing strongly, 4 agreeing 

mildly and 1 who disagreed mildly.  Principals in schools with a dominant culture 

student population ranging from 76-100% responded with 2 agreeing strongly, 1 

agreeing mildly and 1 who disagreed mildly.   

By school enrollment, among schools fewer than 1,000 students 4 

principals agreed mildly, 2 disagreed mildly, and 0 disagreed strongly. There was 

1 NA response. Among schools ranging from 1,000-1,999 students 3 principals 

agreed strongly with the statement while 3 disagreed mildly. There was 1 NA 

response. Among schools ranging from 2,000-2,999 students there was 1 

principal who agreed strongly with the statement, while 4 agreed mildly.  Among 

schools ranging from 3,000-3,999 students there was 1 principal who agreed 

strongly with the statement, while 1 agreed mildly and 1 disagreed mildly. There 

were no NA responses (see Table 61). 
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Table 67 
 
African American English has a logic of its own, equal to that of any other 
language 
 

School Profile Characteristics   AS   AM    DM    DS   NA 

Lower Class  (n=4)   3 1  

Lower Middle Class  (n=5)   2 3  

Middle Class (n=11) 1 3 5 1 1 

Upper Middle Class (n=2)   1 1  

           

0-25% White Students (n=7)  2 3 2  

26-50% White Students (n=4)   2 1 1 

51-75% White Students (n=7) 1    4  2    

76-100% White Students  (n=4)   1  2  1   

           

School Enrollment Under 1000  (n=7)  1 3 2 1 

School Enrollment 1000 - 1999 (n=7)  1  4 2  

School Enrollment 2000 – 2999 (n=5) 1 1 3   

School Enrollment 3000 – 3999 (n=3)    1 2  
 AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 

 

Question 22 asked principals to respond to the statement that African 

American children can’t learn to read unless African American Vernacular 

English is used as the medium of instruction in the schools. Demographic group 

responses are below.  

By student socio-economic status (SES), in lower-class schools 2 

principals disagreed mildly and 2 disagreed strongly.  In lower-middle-class 

schools 1 agreed mildly, 2 disagreed mildly, and 2 disagreed strongly.  In the 
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lower-middle class school agreed strongly with the statement, while 2 disagreed 

mildly, and 1 disagreed strongly. There was 1 NA response. In the middle-class 

category 1 principal agreed strongly, 1 agreed mildly, 3 disagreed mildly, and 3 

disagreed strongly. There were 3 NA responses. In the upper-middle-class 

category 1 principal agreed strongly with the statement and 1 principal agreed 

mildly.  

By dominant culture student population, of the 7 principals in schools with 

0-25% White student populations 1 agreed mildly, 4 disagreed mildly, and 2 

disagreed with the statement.  Principals in schools with a dominant culture 

student population ranging from 26-50% responded with 1 agreeing mildly and 1 

who disagreed strongly. There were 2 NA responses. Principals in schools with a 

dominant culture student population ranging from 51-75% responded with 1 

agreeing strongly, 1 agreeing mildly and 3 who disagreed strongly with the 

statement. There were 3 NA responses. Principals in schools with a dominant 

culture student population ranging from 76-100% responded with 1 agreeing 

strongly and 1 agreeing mildly.   

By school enrollment, among schools fewer than 1,000 students 1 

principal agreed mildly, 3 disagreed mildly, and 2 disagreed strongly. There was 

1 NA response. Among schools ranging from 1,000-1,999 students 1 principal 

agreed strongly with the statement while 1 agreed mildly and 2 disagreed 

strongly. There were 2 NA responses. Among schools ranging from 2,000-2,999 

students 1 principal agreed strongly with the statement, while 1 agreed mildly 
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disagreed mildly and 8 disagreed strongly. There was 1 NA response. In the 

upper-middle-class category 2 disagreed strongly.  

By dominant culture student population, of the 7 principals in schools with 

0-25% White student populations 2 disagreed mildly and 5 disagreed with the 

statement.  Principals in schools with a dominant culture student population 

ranging from 26-50% responded with 3 disagree strongly. There was 1 NA 

response. Principals in schools with a dominant culture student population 

ranging from 51-75% responded with1 disagree mildly, and 6 disagree strongly 

with the statement.  Principals in schools with a dominant culture student 

population ranging from 76-100% responded with 1 who disagreed mildly and 3 

who disagreed strongly.   

By school enrollment, among schools fewer than 1,000 students 2 

principals disagreed mildly and 4 disagreed strongly. There was 1 NA response. 

Among schools ranging from 1,000-1,999 students 7 disagreed strongly.  Among 

schools ranging from 2,000-2,999 students 2 disagreed mildly and 3 disagreed 

strongly.  Among schools ranging from 3,000-3,999 students 3 disagreed 

strongly. There were no NA responses (see Table 72). 
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mildly, 1 disagreed mildly, and 8 disagreed strongly.  In the upper-middle-class 

category, 2 disagreed strongly.  

By dominant culture student population, of the 7 principals in schools with 

0-25% White student populations, 1 agreed strongly, 1 disagreed mildly, and 5 

disagreed strongly with the statement.  Principals in schools with a dominant 

culture student population ranging from 26-50% responded with 4 who disagreed 

strongly.  Principals in schools with a dominant culture student population 

ranging from 51-75% responded with 3 who disagreed mildly and 4 who 

disagreed strongly with the statement.  Principals in schools with a dominant 

culture student population ranging from 76-100% responded with 1 agreeing 

mildly and 3 who disagreed strongly.   

By school enrollment, among schools fewer than 1000 students there was 

1 principal who agreed strongly with the statement, while 1 disagreed mildly and 

5 disagreed strongly.  Among schools ranging from 1,000-1,999 students 1 

agreed mildly, 2 disagreed mildly, and 4 disagreed strongly.  Among schools 

ranging from 2,000-2,999 students 5 disagreed strongly.  Among schools ranging 

from 3,000-3,999 students 1 disagreed mildly, and 2 disagreed strongly. There 

were no NA responses (see Table 82). 
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Table 84 
 
African American English should be preserved because it creates a bond of 
solidarity among the people who speak it 

School Profile Characteristics   AS   AM    DM    DS   NA 

Lower Class  (n=4) 1 1 2     

Lower Middle Class  (n=5)  1 3 1  

Middle Class (n=11) 1 4 5 1  

Upper Middle Class  (n=2) 1  1   

           

0-25% White Students (n=7) 1 2 2  2   

26-50% White Students (n=4) 1  3    

51-75% White Students (n=7)   1  6      

76-100% White Students  (n=4) 1  3       

           

School Enrollment Under 1000  (n=7) 2 2 1 2  

School Enrollment 1000 - 1999 (n=7)  2 5   

School Enrollment 2000 – 2999 (n=5)  2 3   

School Enrollment 3000 – 3999 (n=3) 1  2   
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 
 
 

Question 39 asked principals to respond to the statement, “Acceptance of 

nonstandard dialects of English by teachers would lead to a lowering of 

standards in school.” The individual responses were important to observe the 

principals’ perceptions about low standards and AAVE.  

By student socio-economic status (SES), in lower-class schools 3 

disagreed mildly and 1 disagreed strongly.  In lower-middle-class schools 2 

disagreed mildly, and 2 disagreed strongly.  In the middle-class category, 2 

principals agreed strongly, 4 agreed mildly, 4 disagreed mildly, and 1 disagreed 
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Table 90 
 
Since only Standard English is useful in getting a job, it should always be 
preferred over African American English 
 

School Profile Characteristics   AS   AM    DM    DS   NA 

Lower Class  (n=4)  2 2     

Lower Middle Class  (n=5) 1 2 2   

Middle Class (n=11)  6 4 1  

Upper Middle Class  (n=2) 1    1 

           

0-25% White Students (n=7) 1 4 2     

26-50% White Students (n=4)  3 1    

51-75% White Students (n=7)   2  3  1  1  

76-100% White Students  (n=4) 1  1  2     

           

School Enrollment Under 1000  (n=7)  5 2   

School Enrollment 1000 - 1999 (n=7)  2 4 1  

School Enrollment 2000 – 2999 (n=5) 1 3   1 

School Enrollment 3000 – 3999 (n=3) 1  2   
AS=Agree Strongly, AM=Agree Mildly, DM=Disagree Mildly, DS=Disagree Strongly, NA 

 

Question 45 asked principals to respond to whether AAVE should be 

abandoned because it does not provide any benefit to anybody. Demographic 

group responses are below. 

By student socio-economic status (SES), in lower-class schools 3 

principals disagreed mildly and 1 disagreed strongly.  In lower-middle-class 

schools 1 agreed mildly, 1 disagreed mildly, and 3 disagreed strongly.  In the 

middle-class category 2 agreed mildly, 5 disagreed mildly, and 4 disagreed 

strongly.  In the upper-middle-class category, 2 disagreed strongly.  
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the American Dream. Many African Americans struggle with this phenomenon of 

“duality”, or what DuBois (1903) refers to as the “veil”, or the ability to move into 

and out of culturally diverse environments throughout the course of a day. 

This researcher attempted to find out if Dubois’s summation, “scaling the 

walls surrounding the American Dream”, was still a problem, and if the shadows 

of the “veil” still exist.  

Findings and Conclusions 

In this study, the researcher explored and categorized principals’ 

individual and aggregate perceptions and expectations of students using AAVE, 

based on responses to the AAETAS instrument. The instrument designers 

present the following categories: Deficit (unfavorable toward AAVE; seeing AAVE 

speakers as deficient), Difference (an attitude that sees AAVE as different from 

not SE; AAVE not necessarily unfavorable or favorable), and Excellence (a 

favorable attitude toward AAVE). The instrument designers equate the term 

“favorable” with someone who views AAVE as an expression of culture.  

 This researcher focused on principals’ perceptions of and expectations for 

students using AAVE based on their responses to the AAETAS. However, the 

researcher used tables and individual statements to highlight relationships as 

well as using the averages of the scores to maintain the integrity and design of 

the instrument by Hoover, McNair-Knox, Lewis and Politzer (1997). According to 

the instrument, a score at or less than 120 was considered “Deficit” or a strong 

negative attitude towards AAVE. Scores between 120 and 159 were considered 
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Figure 22. AAVE Acceptance – Years as a Teacher 
 
 

Number of years as an administrator 

 Principals with 0-5 years as an administrator had average raw scores of 

129.7. Principals with 6-10 years scored 125.1, 11-15 years 128.3, 16-20 years 

123.28, and 21-25 years 132. Principals with fewer years of administrative 

experience exhibited a more positive perception of speakers of AAVE, however 

the 2 administrators with the most experience, had the most positive perception 

of AAVE speakers. 
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Figure 26. AAVE Acceptance – School Enrollment (n=22) 
 
 

Principals’ attitudes toward AAVE 

 The researcher was most concerned with the responses germane to 

attitudes towards AAVE. Regarding the research questions: 

• What perceptions do Cook County, Illinois, public secondary school 

principals (excluding Chicago Public Schools) hold concerning the use of 

African American Vernacular English by students in an academic setting?”  

• What expectations do Cook County, Illinois, public secondary school 

principals (excluding Chicago Public Schools) hold concerning the use of 

African American Vernacular English by students in an academic setting?” 
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 Statement 26 states “Most African American people’s major potential is in 

music, art, and dance.” All principals disagreed with this statement. Statement 27 

states the “African Americans should try to look like everybody else in this 

country.” All principals disagreed with this statement. Statement 33 states, 

“African American children have the same potential for achievement in math and 

science as any other people.” All principals agreed with this statement, except for 

1 principal who disagreed strongly. This is the same individual who was 

disagreeable on several statements. 

 A significant number of principals considered AAVE a misuse of Standard 

English (Statement 35). One Black principal reported this as well as 6 Whites. 

Two North Cook, Two West Cook, and 3 South Cook county principals agreed 

with this statement. Four urban principals, 5 principals over the age of 49, 6 

middle-class principals, and 6 principals with school enrollments under 2000 

agreed with this statement.   

 The majority of principals reported, “Standard English is superior to 

nonstandard English in terms of grammatical structure” (Statement 37). Thirteen 

White principals reported agreeing (68.4%), 6 females and 7 males reported 

agreeing. Six of 10 North Cook County principals reported agreeing. Of suburban 

principals, 9 of 13 agree with the statement. Of 50-59 year old principals, 7 of 9 

agree (77.7%). 10 of 11 middle-class school principals agreed with the 

statement. The schools with under 1999 students have 9 principals who agree 

with the statement. 
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External validity limitations also exist. The instrument (AAETAS) could be 

considered a limiting factor due to its dated language and word choice.  The 

researcher had permission to change portions of the questionnaire, but chose to 

limit those changes in order to maintain the integrity of the instrument.  

Upon examination, researcher believes that the instrument would be 

stronger if terms in the Likert scale had the “NA” (No Answer/Not Applicable) 

placed in the middle of the scale instead of at the end. Participants could have 

chosen a response based on a continuum rather than choosing “NA” as a default 

answer. Of the 46 questions contained in the AAETAS, 23 questions were 

reverse responses. Some questions appeared to be confusing to participants and 

an “NA” choice in the middle of the Likert scale could have provided a less 

ambiguous way to respond. 

 The AAETAS was designed for teachers. There may be issues concerning 

principals completing the questionnaire, especially if those principals had had 

little or no experience as a classroom teacher.  

Recommendations for Future Research 

Principals’ perceptions of and expectations for students who use AAVE 

are important to know because this data can show their attitudes toward 

students’ language use. According to this study, some educational practitioners 

perceive African American Vernacular English as a liability for student 

achievement.  
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Some principals prefer one form of language use to others (Jaffe 2007). 

But in this study we see an overall positive attitude toward the use of AAVE in 

about 80% of the respondents. 5 principals reported to having a compromised or 

negative attitude toward AAVE (using the AAETAS), which prompts this 

researcher to do more studies in schools using the AAETAS.  

To promote social justice, principals can coach their faculty to treat African 

American Vernacular English as an accepted and valid dialect. These principals 

can instill in faculty and staff that code-switching (a student’s ability to speak 

AAVE and Standard English depending upon circumstance) should be 

considered positive behavior, much like being bicultural or bilingual, or speaking 

more than one dialectic. Students, who speak English as a second language, or 

as a first language with a heavy accent, are accepted for their ability to navigate 

more than one linguistic landscape. Principals can advocate this same behavior 

by their faculties toward AAVE, promoting AAVE as an addition and not a 

hindrance. 

School leaders must address the perception of AAVE as inferior to 

Standard English. Students’ employability, and their educational attainment and 

achievement, may be affected by faculty members’ perceptions and 

expectations. Principals who are aware of this should foster faculty 

communication and suggest a pedagogy that encourages all students to 

succeed. Negative perceptions of students’ culture can appear in the form of a 
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Relationship to Other Research 

 Abdul-Hakim’s Florida Pre-service Teachers’ Attitudes Toward African 

American Vernacular English study (2003) involved 153 pre-service teachers. 

The researcher used standard deviation and mean as the basis for setting his 

ranges of under 110 (low), 110-153 (middle), and 154 or above (high). The 

lowest score in the Abdul-Hakim study was 85 and the highest was 170. In the 

McClendon study, the lowest and highest scores were 114 and 141.5, 

respectively. The McClendon study set its ranges as 120 and under as low, 121– 

135 as middle, and 136 and above as high. The creators of the AAETAS set raw 

scores at under 120 as deficit, 120-159 as difference and 160 or above as 

excellence (Hoover et al, 1997). The Abdul-Hakim study results indicated that the 

language spoken at home and hometown population are closely associated with 

pre-service teachers’ attitudes. In addition, the results revealed that suburban bi-

dialectical pre--service teachers (i.e. those who speak both Standard English  

and AAVE as their primary languages at home) viewed AAVE more positively 

than pre-service teachers from rural and urban areas who speak SE, AAVE or 

both.   

Strengths and Weaknesses of Alternative Interpretations 

 The strengths of this study include its geographical focus on a specific 

segment of Cook County, Illinois. An additional strength of the study is the fact 

that its results produce raw scores similar to those of other studies, in other 

cities. What might be considered the weaknesses of this study are the fact that 
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Dear Building Principal: 

 My name is Garrard McClendon and I am a Doctoral candidate at Loyola 

University Chicago. As an educator, I appreciate your dedication to educating 

children and exercising leadership in your school. 

 With an interest in language and perceptions, I am conducting a study of 

language perceptions of administrators in the State of Illinois in partial fulfillment 

for the Degree of Doctor of Philosophy (Ph.D.). The purpose of this study is to 

investigate the significant perceptions and attitudes that high school principals 

have toward language used by students. 

 You were selected as part of a purposeful sampling of high schools in 

Cook County excluding Chicago Public Schools. Your participation is important to 

the success of the research. I ask that you take a brief portion of time to 

complete the enclosed questionnaire and return it to me in the enclosed 

addressed, stamped envelope by June 18, 2008. The instrument will take 

approximately 25 minutes to complete. 

 Your completed questionnaire is completely confidential and individual 

data will not be reported. Data from all participants will be used in the aggregate. 

Individual school data will not be identified. There are no foreseeable risks 

involved in participating in this research beyond those experienced in everyday 

life. Also, there are no direct benefits to you for participation; however results 

may be helpful to school communities and society.  
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APPENDIX D: 

LETTER REQUESTING PERMISSION TO USE 

THE AFRICAN AMERICAN ENGLISH TEACHER ATTITUDE SCALE 

(AAETAS) 
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