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instrument of knowledge construction (Horn and Wilburn 2005; Kazan 2005). 

 

Hawhee, Debra. “Toward a Bestial Rhetoric.” Philosophy and Rhetoric, vol. 44, no. 1, 2011, pp. 

81–87.  

When scholars have cited “A Hoot,” they (and here I count myself ) often zero in 

on the idea of rhetoric-as energy (Bone et al. 2008, 435), a notion that has found 

legs in both the rising interest in material and bodily rhetorics (Petraglia 1998, 

125–27; Kazan 2005, 393) and in the refiguring of topoi as social energy (Cintron 

2010; Olson 2010). 

 

Heilker, Paul, and Peter Vandenberg, editors. Keywords in Writing Studies. University Press of 

Colorado, 2015.  

 

Highberg, Nels P. “‘Beware! This Is a Man!’” Feminist Teacher, vol. 20, no. 2, 2010, pp. 157–

170. doi:10.1353/ftr.2010.0004.  

 

I provide what Scott calls an extended “think about” (51) where I unpack my own 

uncritical dysconsciousness and how it has affected my teaching, paying most 

attention to my “somatic mind,” the belief, as Kristie S. Fleckenstein puts it, in 
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classrooms demand flexible boundaries (Turpin), which can spark understandings 



6 
 

and appreciation of flexible norms. To be sure, through this ‘‘pedagogy of 
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To reclaim writing bodies, or “bodies who aspire to write” (Kazan, 2005, p. 392), 
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