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Things to NoticeASSESSMENT / STUDENT UNDERSTANDING  
 
   Comprehension check?
	Clarity of presentation?
	  OK to ask questions?
Informal understanding assessed? Higher order thinking used? Assessments evident?
Formal or Informal assessment?
Ongoing assessments?
LEARNER/ ENGAGEMENT 
Motivated/bored?
Enthusiastic?
  Group work? Pair work?
 Talk encouraged?
Teacher centered? Student centered?

MATERIALS
Paper?
  Board & markers?
     Interesting realia?
          Visuals?
  Posters? 
    Technology?






TEACHING

        Error correction? 
Feedback?            
          Enthusiastic?
Quality of student teacher relationship?
             Gestures?
                 Voice?
Pacing of lesson?
            
 



STRATEGIES 
Modeling?
Clarifying?
Repetition of words? 
Clear directions? 
Scaffolding?
Building background? 
Making real life connections?
Realia?


LESSON
Lesson plan evident?	 Objectives & learning goals obvious/ stated?
   Clear understandable opening hook? Motivating topic?	       Phases of lesson evident? Direct instruction? Scaffolding of ideas? Transition between activities? 

     Closing review 
   
	











CLASSROOM MANAGEMENT
     Pair work & group work vs. whole class work?
        Furniture arrangement & use of walls/space?
	Teacher does most of the talking? Or, student centered?
Transition and pacing of lesson?
		   Students move around class? Conversation encouraged?
		      Physical comfort (temp., air, lights)?
Visual support on walls? Low/ High stress environment? 
















Observation Report 


Report



Name:					William Hoversten-Davis

Class: 					Methods of TESOL
Date:					8/8/25

In- person or online:			Online

Class subject observed:  		Grammar (past simple tense verbs)

Class level:				Adults

Teacher’s name: 			Diane Dowejko

URL if online:			https://youtu.be/5Re-FWcA031

Amount of time in observation:	35 mins.






General General Notes While Observing 




· Learner Engagement: It was stressed throughout. In this teacher-centered class, the teacher asked questions of individuals, their partners, and the class in general. Each student response was acknowledged positively by the teacher. Students were motivated.

· Assessment / Student Understanding:  Many opportunities for informal assessments. Teacher constantly asked students to respond to her directions and notes about the example text and usage of the target words. Students attentive for the entire class.

· Strategies: Repetition, moments of peer-assisted learning, role playing, initial integration of powerful visual imagery on screen, inclusion of target language placed in format of a biography, prompting.

· Lesson: Perfect opening hook, set up to create maximum focus from students. Using the work and biography of Pablo Picasso as a structure, students built on it to learn target words.

· Teaching: Guided students with questions to answer details about the instruction and the content. Friendly, purposeful voice. Frequent complimentary reactions to students' correct answers.

· Materials: Slide of Guernica, picture of Picasso biography, white board and marker, slips of paper with true and false statements, pens to mark answers. 

· Classroom Management: Very hands on, kept on schedule at a manageable pace. Covered all material. No disruptions. Individual, pair, and whole class work. U-shaped seating arrangement, facing teacher with whiteboard at front. Teacher does most of the talking, but solicits very frequent responses to questions.





Learning Strategies

1. What did you learn about teaching from this observation?
I saw the teacher successfully build a lesson on target words (past simple verbs) from both a painting and a biography of Pablo Picasso. The biographical information was printed along with a photo of Picasso. So visual and artistic elements were included, thus broadening the experience for the students. Larsen-Freeman (2011) states that up to 25 percent of students learn better from both visual and aural instruction. So it's advantageous that both were present. There were multiple intelligences at play: visual/spatial, interpersonal, intrapersonal, and verbal/linguistic. The teacher constantly restated her directions in the form of questions, to which the students always responded correctly. The learning goals and objectives were mentioned by the teacher in the beginning, but she might have done well to repeat them.

2. What have you learned from this observation that relates to your current TESOL class? Collaborative learning opportunities were frequent in this class: the use of partner pairs to discuss and check answers, and the queries open to the entire class. Grammar in Context was used successfully with the bio of Pablo Picasso, rife with past simple tense verbs. I noticed also toward the end the teacher's used of a Task-based Language Teaching exercise - the role-playing around a hypothetical visit to the Picasso exhibit at a museum. (Personal note: Years ago when I visited the Picasso museum in his hometown of Malaga, it could have used a good guide - even one of these students - instead of just having visitors wander around!) As for improvements in learner engagement and student understanding, I couldn't identify any failings on the part of the teacher.

Connecting to TESOL Classwork

3. Discuss in detail the classroom management of this particular lesson.  The teacher was focused on the students for the entire lesson. She knew and often called them by name. The fact that she would give a task, then immediately ask them to recount every detail of it ("How many minutes?" "Alone or with your partner?") kept them on their toes. The students all seemed alert and attentive. I found it interesting that when she asked what the students knew about the painting, one mentioned Franco, but another mentioned the Nazis. Drilling down into the details (Yes, the Nazis supplied materiel - but it was Franco's forces that attacked) would have sidetracked the discussion, she probably thought - so she simply ignored it and moved on.



4. Were there informal assessments during this lesson that prove understanding and clarity on the part of the student? There were informal assessments all throughout the lesson, showing the teacher what the students' level of understanding was. She would repeat a piece of instruction by making it a question she would then pose to the class. The teacher also walked around to individual students to check on them. There was never a time when she left them unattended. The exercises she wrote on the board - changing and substituting words in the sentence or changing tense from present to past - also gave her a clear indication that the students were comprehending. None of these assessments appeared to cause any stress to her students. The only informal assessment I might add would be a general check-in at some point. For example, I might restate the objectives and ask whether anyone can feel that they are starting to comprehend them.
Things to Remember 

5. Is there something from this observation that really stands out? One thing that stood out was the teacher's laying out of the phonology of different past simple tense verbs - the explanation of when "-ed" is pronounced "ed" or "d" or "t". I'd honestly never thought about the difference, much less considered a rule about when to pronounce them one way versus the other. Another thing that stood out was the frequent opportunities students had to confer with their partners and other fellow students. Though the teacher guided each of these interactions, her manner was not overbearing or preachy. I imagine that the students thus felt freer to participate in the class. 

Current Classwork- Methods course

6. What teaching methods did the teacher use? Were the methods student centered? What method would you use to enhance the lesson you observed. Give specific examples of the methods and the techniques you would use to improve this lesson. The teacher used the PPP (Presentation, Practice, and Production) Method of teaching. The students were focused at all times on the teacher's instruction and content. She evoked answers from the entire class, from individual students themselves, and even from individual students who spoke (at her request) on behalf of their partners. At the end I noted the inclusion of Task-based Language Teaching in a role-playing exercise in which students were assigned roles as either a museum guide or a tourist inquiring about a Picasso exhibit. This exercise brilliantly reprised the Picasso information given at the start: a painting and a biography. I was impressed by how smoothly the students took to it. One way I can think of to improve the lesson would be to have acknowledged the student who referenced the Nazis; one might tell him, "They were indirectly involved, but we won't go into that here. Suffice it to say that horrific mayhem and terror hit this civilian population - as we can see in the painting." When you raise the issue of specific historical origins, in my opinion, you should be prepared to discuss whatever related topic arises. Another improvement might be to include another role-playing opportunity, as I have seen personally how students I have taught have "come alive" at the opportunity to express themselves in this special way.
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