Attachment H-Project Abstract
STATEMENT OF NEEDS: Include target population(s).
YES, INC. is in partnership with Adrian Public Schools’ two lowest-performing elementary schools, Prairie, and Michener. Both schools are below the state average in reading, ELA, and math and their average free and reduced lunch rates are above 85% (91.1% and 79.9%). They have a great need for assistance in increasing student proficiencies in math and reading. Students also need access to enrichment activities such as STEM programs to help boost attendance rates and decrease disciplinary rates. Asher Legacy Group will lead this project as the fiscal agent. We plan to serve a minimum of 50 students per school to guarantee that we exceed the expected daily average attendance.

DESCRIPTION OF THE PROJECT: Also serves as summary.
Our project has developed a plan to implement services based upon the purpose of the three (3) project priorities; 1) provide high-level tutoring and academic enrichment activities, 2) offer students a broad array of additional services such as but not limited to youth development activities, service learning, and STEM plus art and music, and 3) offer families opportunities to improve literacy. Our project will be supported by the highly qualified and trained team recruited to work with the students and the collaborative advisory boards that will provide input into the implementation and sustainability of the project once funded.

PROJECT OUTCOMES/EVALUATION PLAN: Summarize anticipated outcomes.
The outcomes have been developed collaboratively with each co-applicant school, the fiscal agent, and the Western Michigan Afterschool Alliance (WMAA) based on the needs of the targeted population. The planned outcomes are aligned specifically with the project’s three (3) main priorities; 1) math and reading scores will improve, 2) students will have equitable access to additional services designed to increase attendance rates and decrease disciplinary rates, and 3) meaningful family activities will be provided to improve literacy rates. The local evaluator will work together with the project directors to ensure that there is a high degree of implementation fidelity and alignment within each school’s curricula and goals. Summative and formative evaluation activities will be based on the collection of data, the monitoring of the data quality/completeness, and the use of the data for continuous program improvement.

QUALIFICATIONS OF KEY PERSONNEL: Complete Program Personnel Section and summarize on this page.
All personnel will meet state-required licensing qualifications. Each school will have a full-time Project Director and a site-based coordinator. A team of five (5) qualified, school-based teachers will implement the math, reading, and additional service activities each week. In the summer, qualified vendors will also support the teachers with tutoring and additional services.

Attachment I Assessment of Need
The Co-Applicant, Adrian Public Schools, with a student population of 2,765 across the district, confronts a significant challenge daily: 66% of their students are economically disadvantaged (source: usnews.com). This fact opens the door for other disturbing predictors including low achievement, low attendance rates, and high disciplinary rates among a significant percentage of the student population. Prairie Elementary School, with a reported 79.91% free/reduced lunch count, and Michener Elementary School, with a count of 91.90%, have an average of 85.91% students classified as "economically disadvantaged" (source: MI School Data). The district's poverty rate stands at 23.4%, with a per capita income over the past twelve months at a low of $24,078 (source: censusreporter.org). In terms of academic performance, these schools fall notably behind the district and state benchmarks, set at 56.31% in ELA and 43.94% in math. Prairie Elementary School trails with an ELA rate of 28.70%, which is 27.61% below the state average, and a math rate of 34.84%, which is 9.1% below the state average. Michener Elementary School's ELA rate is 34.65%, lagging 21.66% behind the state average, and their math rate is 30.95%, 12.99% below the state average (source: MI School Data). These statistics underscore the pressing need for rigorous, individualized academic intervention programs to support students during both after-school and summer periods. We need help to address the glaring disparities in performance and opportunity faced by these students especially because a significant percentage, 30%, are also special education students and another 8% are also homeless students. These students would benefit from a comprehensive range of academic services and other activities to increase their academics, improve their attendance, and decrease the incidences of in-school suspensions. The importance of providing these students with high-quality afterschool programming cannot be emphasized enough. This includes personalized academic assistance integrated with their school curriculum, enrichment programs, transportation, and nutritious meals. Process for Determining the Need: We utilized a comprehensive process to determine the need for the 21st CCLC program in this community. We meet with the school’s Assistant Superintendent and the two principals to review the data, get input into the design of the program, and discuss the roles and responsibilities of our partnering together. Further, we discussed parent needs and other school partners. By reflecting and examining the collected information, we worked with the district to identify the schools with the greatest need for the program. One key data source used in this assessment was the Child Opportunity Index (COI), which provided a detailed measurement of the opportunities available to children in specific areas. For example, Prairie Elementary School and Michener Elementary School have a COI score of (4) (source: https://www.diversitydatakids.org/child-opportunity-index). Interviews with the principals of these schools further confirmed the need for effective after-school and summer programs, as both schools experience high rates of chronic absenteeism. The principals also highlighted the high special education and homeless populations within their schools, emphasizing the potential benefits of an after-school program for their communities. We discussed creating and supporting existing partnerships to support this application including the Boys and Girls Club, Head Start, and other partnership programs within the schools. What is missing is a comprehensive program that addresses the academic needs. This initiative seeks to create a supportive environment for students facing challenges associated with poverty, as highlighted in research on urban poverty and delinquency (Sampson, R., and Laub, J.) The process for accessibility to services in our program will be as follows: We will use the data to prioritize our recruitment of students with low performance in reading, ELA, and math, prioritize students with special needs, and homelessness, prioritize Free and reduced lunch, and high absentee rates. We will use the data identified above to ensure access to the program in the needed service areas. The Afterschool Program will be accessible to the service area because tutoring, activities, and services will be housed at the local school where students are familiar, safe, and enrolled. Data from the Healthy Futures infographics confirm that 85% of parents agree that the programs offer multiple opportunities for students to engage in positive activities with their peers. Housing the program at the school guarantees accessibility to all the services for all the students, parents, and staff. Additionally, 82% of parents agree that students develop life skills and 77% of parents agree that students can build positive relationships with caring adults and mentors. Our recruitment strategy to guarantee that we meet our goal of 50 students per site each year is to focus heavily on recommendations and referrals from the school principal and other school staff. For the initial year, we will conduct home visits during the summer before school begins to introduce the benefits of the program to identified priority parents (see criteria below). Once school starts in late August, we will conduct parental invitational meetings to enroll students so that we can begin the program after Labor Day. Our recruitment goal is to ensure that 100% of the 50 slots at each school are filled each year with students who need the program the most. To ensure that we are targeting the most in-need students, we will work together to review and analyze academic performance data, attendance data, and information provided by the school staff. We will recruit students to fit the following two (2) priority criteria and we will maintain a waiting list to enroll students as slots open throughout the year. Priority Criteria #1) Have proficiency rates below the state in reading, ELA, or math AND be a member of the targeted group of students who are homeless, foster, special education, or live-in working family households, and receive free or reduced meals. Priority Criteria #2) Have attendance rates below 90%, Priority Criteria and be a member of the targeted group of students who are homeless, foster, special education or live-in working family households and receive free or reduced meals.


Attachment J Quality of Project Model
During the planning, preparation, and finalizing of this grant application, one of our major priorities as the fiscal agent, nonprofit, was to ensure that we worked with the Co-Applicant, Adrian Public Schools to connect the 21st CCLC purposes, the state and local 21st CCLC GRPA measurements and the 21st CCLC local goals (see Attachment P and Q) to the targeted schools’ curriculum and the schools’ goals. Together with the principals, we reviewed the school data, the schools’ current goals, and priorities to ensure that we had a match regarding what 21st CCLC requires and what the schools want and need to improve the academic performance of their students, increase the attendance rates of their students, and decrease the in-suspension rates. Through our collaborative meetings that we both seek to provide creative experiences and opportunities for academic enrichment for students who are performing approximately significantly below state standards in ELA and math and who have attendance rates not only below 90% but mostly below 70%. During our discussions students will be offered enrichment opportunities and experiences that align with and complement their day school academic programs. Our program will provide personalized instruction to the targeted students and will align with the school curriculum focus and goals based upon the extensive coordination and collaboration with the day schoolteachers.  The three (3) main priority goals; 1) math and reading scores will improve by 3% annually, 2) students will have equitable access to additional resources and services designed to increase attendance rates and decrease disciplinary rates, and 3) meaningful family activities will be provided to improve literacy rates.  Our local evaluator will work with us to confirm that we meet the requirements and guidelines of the principles and strategic goals of the State Board of Education (SBE).  Our formal detailed communication plan is designed to ensure that the goals of the project are aligned, met, and/or exceeded. First, each site’s program director is 100% responsible for ensuring that the formal communication plan is implemented consistently alongside the site coordinator and the principal. Second, the detailed formal communication plan consists of six (6) parts. 1) The Program Director is responsible for coordinating the daily/weekly meeting schedules and creating the action agendas (based upon students’ individualized needs) to ensure that the principals can include day school teachers in reading, ELA, and math and school curriculum specialists in the meetings so that the after school teachers can work to individualize and customize the after school tutoring sessions based on the needs of the students while aligned with the day school teachers' lessons and homework. 2) The Program Director is responsible for working together with the site coordinator to ensure that the information, lessons, and data obtained from the scheduled meetings are analyzed and prepared to be utilized by the after schoolteachers so that the afterschool teachers have their individualized lessons ready for the students daily. 3) The Program Director is responsible for working together with the principal to secure space/location and time slots for the scheduled meetings to take place that are convenient and guarantee the participation of the day schoolteachers. 4) The Program Director is responsible for designing, creating, and implementing the action agendas with the objectives for all formal communication meetings between the principal, school day teachers and staff, and the after-school staff.  The formal communication will consist of sharing information related to student data, individualized/customized plans and strategies, targeted areas of progress and growth in ELA, reading, math. The formal communication is designed to guarantee that all participants in the meetings can make consensual informed, student-centered decisions after discussing and analyzing the information provided during each meeting. Then the Program Director is responsible for working with the site coordinator to communicate the decisions to the after-school teachers for implementation during the tutoring sessions.  5)  The Program Director is responsible for working with the principal on whether meetings will be in-person meetings, off- or on-site meetings, and/or virtual meetings. Communication vehicles will include texting, emailing, and other virtual tools to ensure that everyone gets updated information on meeting agendas, decisions, scheduling, and other pertinent information. The Program Director will be responsible for providing the agendas, the follow-up meeting notes, and other information to keep all meeting participants in the communication loop.  In short, the Program Director is responsible for making sure that everyone has the information needed to participate fully in all formal communication meetings.  6)  The Program Director will ensure that the program is on track with meeting the goals and the needs of the students because having consistent and continuous alignment of data and information between the day schoolteachers and the after schoolteachers and staff will allow any needed adjustments, edits, and program improvements to be implemented expeditiously.  The alignment of the curriculum, goals, and individualized plans with the monitoring of the program’s activities with the school goals and guiding principles will ensure that we are providing the highest quality of programming to the targeted students. The National Afterschool Director will provide support and oversight to the program director in the implementation of the formal communication plan and will ensure that information is consistently shared with the Collaborative Advisory Committee (CAC) for use in the quarterly meetings. Our WMAA 21st CCLC project will be consistent with the school program and the state Board of Education guiding principles, and strategic goals. WMAA will provide students with access to high-quality instruction regardless of their gender, sexual orientation, ethnicity, race, economic status, native language, physical or emotional and cognitive abilities to strengthen and close the achievement and opportunity gaps that currently exist to increase school attendance and raise math and reading scores.  This program supports the guiding principles and strategic goals of the SBE and MDE by extending learning opportunities and activities that are coordinated with other learning programs and positive community experiences that will encourage students to attend school on a consistent basis. This program aligns with Michigan's top 10 Strategic Education Plan; Mission and Vision, and we will ensure alignment with the Michigan State Board of Education and the Michigan Out of School Time (MOST), the standard of Quality with fidelity. Box 2 Our program design begins with the main priority goal of providing academic enrichment activities to the students that include personalized, individualized, instructional strategies. Our program will provide students with high-quality academic enrichment activities in the areas of reading, ELA, and math that will be personalized enhance their learning, and increase academic performance. Our small group instruction includes a student/teacher ratio of 10:1 to support struggling students with their individualized plans. The academic enrichment activities will begin after the first 20 – 30 minutes. Students will spend the first 20 to 30 mins being greeted, getting snacks, and exercising. They will spend the next 30 to 60 minutes in their identified personalized academic tutoring group. Students will rotate to math, reading, or ELA as needed. Students who are co-enrolled in seasonal sports will attend their sports practice after they have participated in their study table tutoring sessions.  Students not co-enrolled in sports will spend their final 60 mins of the program in a diverse array of enrichment activities. The program will be a four-day weekly program during the school year and during the summer program. We will provide the following high-quality enrichment activities that will improve student math and reading scores in accordance with the national GPRA goal of increasing growth on state assessments.  We provide integrated Science, technology, and ART Activities to engage students in a variety of artistic activities that allow their imagination, creativity, and expression of ideas in a variety of mediums such as dance, drama, and theater arts, music, and visual arts. Painting and drawing, Calligraphy writing classes employing different ways we write) Students will engage and explore music and movement for 30 mins daily allowing them to make choices in creative ways such as through technology, and hands-on, experience different types of line dance, Hip hop, country, and Latin Polk dancing and engage in making their own music instruments. These activities will be offered throughout the year as well as during summer. “Increasing students’ arts educational experiences has positive effects on student discipline, writing achievement, school engagement, and empathy. At participating schools, 13.8 percent of students received disciplinary infractions compared to 17.4 percent at non-participating schools—a difference of 20.1 percent.  (Education Next 2024 vol.1) We believe that student choice is crucial for academic success. Our program ensures that during the 2.5 hours of after-school care, students will enhance their knowledge through integrated activities that align with math and reading. By providing students with these aligned activities, we aim to increase attendance rates, decrease disciplinary rates, and raise student engagement, thereby increasing anticipation for learning. We will plan and facilitate 1-2 field trips during the six weeks of the summer program. This will increase student academic growth by providing enhancement for students through practice activities. We will offer music activities and provide students opportunities to engage in music education enhancing student memorization skills which are important for increasing their growth. We will offer music in a variety of creative ways through technology, and hands-on experiences learning the importance of music and its benefits. Students will engage in learning different types of genres of music and dances, such as line dancing, Hip hop, Fraternal Step, Country, and Ballroom dancing. According to the stage music center, Kamran Ahmed 2022, stated, music can support any subject area and help keep students engaged in class.” To ensure students know the importance of giving back students will have opportunities to engage and expand their learning through cultural service-learning experiences. These choices will support how they address challenges, issues, and problems within their communities. We will partner with community programs and develop projects around their needs. We will ensure students have a voice and choice with projects, activities, and services that interest them. Some examples are, Health and wellness focus projects where students will learn how to create campaigns focused on health or prevention topics, Community service focus projects where students identify, interview, and write the histories of diverse people in their community, Environmental focus projects where students engaging in planting trees for reforestation in the community and or creating community gardens. We will seek partnerships with the 4-H Club so that students can build skills that will help improve the environment. Students will engage in Literacy focus projects developing cultural booklets to share with elementary schools within their districts. Students will also have an opportunity to help in tutoring literacy across grade levels. We will partner with the Chamber of Commerce for opportunities in other community services.  Sports focus projects create a tournament for partners, students, and the community to participate. When students are provided with agency voice and choice it generates enthusiasm and engagement and it influences how they learn and how much they are willing to learn. Technology Activities we will provide basic computer skills, such as Excel and Word, help teach math online, and basic coding classes. Youth Leadership Activities will provide activities that encourage students to make choices that will shape their development actively and effectively throughout this program.  Restorative Justice Activities will allow students to discuss incidents, provide equal time, allow for mediation and reflection, encourage empathy, and help resolve issues. Teaching students how to facilitate meetings that allow them and others to come together for community-building, problem-solving, and resolving disciplinary issues including victim-offender mediation, family group conferencing, and peace circles. Fostering empathy and promoting a more just and compassionate approach to resolving conflicts. We will also partner with local police departments to engage students in safe games, and role plays and will learn alongside officers how to follow the law in fun exciting ways. Character Education Activities teaching students to help develop variously as moral, civic, good, mannered, behaved, non-bullying, healthy, critical, successful, traditional, compliant, and socially acceptable beings will be offered across all grade levels.  Mentoring will occur with teachers, volunteers, and students. To support conflict resolution, we will partner with the local police department to develop activities. We will engage students in a variety of groupings regarding ideas, interests, principles, and values in the school community. These activities will decrease the number of in-school suspensions in accordance with the national GPRA goals.  WMAA will offer Math games, ELA games, board games, puzzles, and jigsaws shared digital play. We will provide specific games to teach students about a specific subject or specific skills. When students are involved physically, they produce more academically. WMAA provides activities to encourage student growth of mind, body, and soul by providing Non-traditional Sports activities such as golf, and tennis and being flexible to add on student interest. Student will be able to choose from other sports. Test-taking strategies: offer the opportunities to equip students with the tools that they could use during day school for all students. Student focus groups: Bringing students together in small groups gives them a voice on how to shape and improve their programs and school events. Active listening skills: Tutors work with students individually and in small groups to support teaching strategies and techniques on how to become better listeners and integrate this skill into their everyday learning. Mastering how to recognize bullying: and its ongoing and deliberate misuse of power in relationships through repeated verbal, physical, and/or social behavior that intends to cause physical, social, and/or psychological harm. (Individual or a group.) This process promotes understanding and empathy, leading to more constructive resolutions that focus on repairing harm and rebuilding relationships. We will ensure that all students will have equal access to all program activities. Personalizing learning environments will customize learning for each student’s strengths, needs, skills, and interests. We will provide students with Flexible learning environments by setting up the site structure and safe environment that will allow children to adapt. Looking at how they learn best. Lastly, student voice and input are important in learning Self-advocacy Skills ensuring children understand their needs, know what kind of support to ask for, and how to communicate their needs to others. In conclusion, the WMAA program is designed to provide students with opportunities to explore their interests and make choices in activities that enhance learning across all grade levels. Our goal is to improve math and reading scores, increase student academic growth, and ensure that all students have equal access to all program activities. Box3 Our program is designed to ensure that high-needs populations are successfully recruited and enrolled in the program. The Program Director and principal will collaborate with school staff to obtain school special programs, working families, data, academic records, attendance, and free lunch reports to gain student information. Attachment I also include a detailed description of our specific recruitment plan. The Program Director and Principal will collaborate with school staff to reach out to families in need, via text, zoom, flyers, home visits, and phone calls. The Program Director/site coordinator will follow up to ensure completion of enrollment. The Program Director and Site coordinator will collaborate with community partners to invite families, guardians, and volunteers to attend a kickoff information session prior to the afterschool program. The Program Director and Site Coordinator will 1) ensure that the targeted population's needs are met by prioritizing working families in having student flexibility in program hours, homeless students will be offered resource information such as housing and food, students with limited English-speaking abilities we will provide additional language support and students with disabilities we will focus on meeting their I.E.P. goals. 2)The Program Director, Site Coordinator, and school day teachers will collaborate to ensure individualized lessons and activities are customized weekly for each student. 3)The Site Coordinator will collaborate with the program staff to ensure the implementation of the customized plans and make any adjustments needed. 4) Weekly progress reports on students’ growth will be generated by the program staff and given to school-day staff and parents. Providing enrichment activities that will support the needs of students and parents will encourage students to attend school regularly, increasing their attendance rate significantly from the prior year in accordance with the national GPRA goal to raise attendance rates above 90% for the current school year. Prioritizing high-needs populations ensures that the most needed populations can have better access to community resources and partners that will increase students’ academic progress and allow more parent input and involvement.  The positive effects of research-based after-school programs extend educational opportunities for professionals and careers. High-quality afterschool programs will promote positive youth development and offer a safe space where youth can explore their potential. Effective afterschool programs provide learning settings that bring a wide range of benefits to youth, families, and communities. Research-based Benefits for youth and communities, youth.gov. September 11, 2023. Box4 As described above, we have a detailed communication plan that includes formal structures and processes for coordinating and collaborating with the day schoolteachers for the development of individualized after-school student plans.  As described above, and discussed with the targeted schools’ principals, we will coordinate the scheduling of the weekly meetings at the convenience of the day schoolteachers so that we have curricula-aligned individualized plans for each participating student in their targeted areas of reading, ELA, and/or math The Program Director or Site Coordinator will analyze and share the information provided from the school day staff and a minimum of once each week, day school teachers and afterschool teachers will collaborate to update the individualized plans to ensure that we are closing the participating students’ achievement gaps. The formal plan as described above has the following formal structure and process 1) The Program Director works alongside the site principal to ensure scheduled meetings are aligned with the school day teachers' planning time. 2) The Program Director creates an action agenda for each meeting so that the time of the school day's teachers is respected, and meetings are conducted in a timely manner. 3)The Program Director and or Site Director meets with School Day teachers and will review students’ data and collaborate on strategies and ideas that will best support each individual student’s needs. 4) The Program Director and or Site Coordinator communicates the information, strategies, and ideas with the After-school staff so that they can prepare lessons and activities that align with the strategies and ideas discussed and each individual student gets their needs met and has academic growth. 5) The Site Coordinator and Afterschool staff work together to implement lesson plans and activities that align with the curricula to ensure individualized assistance for our targeted students. The individualization for academics will take place through small and whole groups, one-on-one tutoring, and peer-to-peer tutoring when applicable. This formal structure and process will ensure opportunities for the school-day teachers to participate in the plan for their input for individualized assistance in academic areas of the program. It will be very important that the afterschool program director meet with the schools’ principals regularly so that the day schoolteachers have convenient meeting times to be able to collaborate. This will assist with targeted student’s needs and improve academics in specific areas. We will ensure that there will be time scheduled daily to ensure that student's schoolwork is aligned with activities to practice the academic skills taught by their school day teacher. Solidifying team collaborations, working by monitoring, following up, feedback, and making improvements will be ongoing foundational processes and practices throughout the program years and beyond. Box5 What follows is the list of the nine (9) diverse arrays of programs and activities that we have designed to support our students. 1)literacy enrichment workshops, 2) Mathematics Mastery Labs, 3)Cultural Awareness-Seminars, 4)Career Exploration Workshops, 5)Youth Leadership and Development Programs, 6)Drug and Violence Prevention Education, 7)Nutrition and Wellness Initiatives  8)Character education-counseling and 9)Health Education Programs;. Below is a full description of each program activity and services. The program presents a multifaceted approach encompassing a diverse range of evidence-based programs and activities customized to meet the holistic needs of students. Our initiatives prioritize the development of essential life skills, socio-emotional competencies, and career readiness. These activities will also meet the national GPRA goals of an increase of reading and language arts scores, improving attendance rates, and a decrease in in-school suspensions. Here’s an overview of our comprehensive offerings: 1) Literacy Enrichment Workshops; These workshops not only focus on improving reading and writing skills but also incorporate elements of financial literacy. Through interactive exercises and discussions, students learn about budgeting, saving, investing, and making informed financial decisions, empowering them to navigate real-world financial challenges confidently. These types of programs will equip students with the knowledge they need to succeed, at the same time practice literacy skills building on improving their scores. “To learn literacy well, students need meaningful purposes for engaging in literate practice and opportunities to use literacy for a broad range of life activities related to goals and desires beyond the moment of instruction. (e.g., Martin & Steinkuehler, 2010; Steinkuehler & Johnson, 2009) 2) Mathematics Mastery Labs; In addition to enhancing mathematical proficiency, our math labs integrate lessons on financial mathematics, exposing students to concepts such as budgeting, interest rates, loans, and managing personal finances responsibly. By equipping students with practical financial knowledge, we empower them to make informed financial decisions and strive towards financial independence. 3)Cultural Awareness-Seminars; These seminars celebrate diversity and promote cultural understanding and appreciation among students. Through engaging activities, guest speakers, and interactive discussions, students explore different cultures, traditions, and perspectives, fostering empathy, respect, and inclusivity within the school community. These experiences ensure a culturally safe environment that allows students from different cultures to come together during this program. Field trips, current events, art, music, food, traditions will be offered throughout the year and scheduled during the summer. When students are exposed to other cultures through current events it brings excitement and gives opportunities and experiences that will give a better understanding in how we learn and live as human beings together. 4)Career Exploration Workshops; Designed to ignite students; passion and ambition, our workshops expose students to a wide range of career pathways, industries, and opportunities. Through career assessments, informational interviews, job shadowing experiences, and resume-building, students will gain insight into their interests, strengths, and potential career paths, empowering them to set and pursue meaningful career goals. Career readiness skills will provide options that will support students as they build foundations demonstrating requisite core competencies that broadly prepare them for college and success in the workplace and lifelong career management “ Positive youth development promotes resilience and bonding; social, emotional, cognitive, behavioral, and moral competence; and self-determination, self-efficacy, and positive identity development among children, adolescents, and young adults (Dimitrova & Wiium, 2021). When students are prepared for college, career readiness is key to ensuring successful entrance into the workforce. Along with resume building students will have options for creating cover letters, networking skills, and interviewing Skills. These types of options would be offered throughout the school year. We will expose students by partnering with local businesses to learn about different professional tasks, connecting students with community clubs and programs that will promote their interests in the community. 5)Youth Leadership and Development Programs; These programs provide students with opportunities to develop leadership skills, self-confidence, and resilience through workshops, team-building activities, and community service projects. By nurturing their potential as future leaders and change-makers, we will empower students to make positive contributions to their communities and society at large. Throughout their academic school year, and summer these skills will enhance their decision making ability and provide youth with safe and supportive environments allowing them to thrive in their academics. 6)Drug and Violence Prevention Education; Recognizing the importance of promoting a safe and healthy learning environment, our education programs will equip students with the knowledge, skills, and strategies to resist peer pressure, make healthy choices, and prevent substance abuse and violence. Through age-appropriate curriculum, guest speakers, and interactive workshops, students learn about the consequences of substance abuse and violence and develop strategies for conflict resolution and bystander intervention. We will connect with local prevention programs to make it easier for families to get the support needed. We will include school- family based programs, to provide to our youth by making available technology programs to target and prevent substance abuse in youth. We will work closely with the school to inform, support and connect students and the community to resources needed for prevention. 7) Nutrition and Wellness Initiatives; holistic approach extends to promoting healthy nutrition and wellness habits among students. Nutrition education workshops, cooking demonstrations, and wellness seminars empower students to make nutritious food choices, adopt healthy eating habits, and lead active lifestyles. By fostering a culture of wellness within the school community, we aim to improve students; physical health, energy levels, and concentration. We will involve students in creating healthy menus, learning nutrition facts, would give consistent and accurate messages about good nutrition, and ways to practice healthy eating. Students will experience hands-on opportunities to learn how to cook healthy meals at school and be able to practice at home. We will invite community chefs to work with students in our programs to bring in different types of healthy foods so students can taste test healthy alternatives and engage all senses thereby enhancing their readiness to learn. 8)Character education-counseling; In this program we will recognize the significant impact of mental health on academic performance and overall well-being, our programs will work closely with our students and parents on building positive character traits such as trustworthiness, respect, responsibility, fairness, caring, and citizenship. We will also incorporate access to counseling services and mental health resources. Families can be involved in engaging in the character activity plan. Qualified counselors will provide individual and group counseling sessions, psychoeducational workshops, and referral services to support students facing emotional challenges, stress, anxiety, or other mental health concerns. By addressing the social-emotional needs of students, we create a nurturing and supportive environment conducive to learning and personal growth. “Many schools that have implemented character education programs have experienced significant improvements in the areas of academics, behaviors, and school culture. They have noticed students exhibiting more positive behaviors (cooperation, respect, and compassion) and less negative behaviors (violence, disrespect, insensitivity). The atmosphere of a character education school exemplifies caring and respect amongst students, teachers, administrators, and staff.” (Benninga, Berkowitz, Kuehn, & Smith, 2006; Character Education Partnership, 2010). 9)Health Education Programs; health education programs cover a wide range of topics including physical health, hygiene, sexual health, and disease prevention. Through age-appropriate curriculum, guest speakers, and interactive activities, students will gain essential knowledge and skills to make informed decisions about their health and well-being. Topics may include nutrition, exercise, hygiene practices, reproductive health, substance abuse prevention, and stress management techniques, tailored to the developmental needs and interests of students. Each of these evidence-based programs and activities are carefully designed to maintain and address the diverse needs of students. Box6 The three (3) major ways we intend to increase the attendance and engagement of students will be through their daily, weekly, consistent participation in the afterschool programs, activities and services that will be provided. The following activities will increase student attendance rates and decrease student in-school suspensions all in accordance with the national GPRA goals.1) Student-Centered Programming: Our programs prioritize student voice by offering a diverse range of enrichment activities, clubs, and projects tailored to their interests, strengths, and needs. Through hands-on learning experiences and collaborative projects, students will feel valued, motivated, and connected to their school and program partners, resulting in higher levels of attendance and engagement. Evidence suggests that student-centered approaches, where students have a voice and choice in their learning experiences, are associated with increased attendance and engagement (Fredericks, Blumenfeld, Paris, 2004).  2)Community Partnerships: Research has shown that partnerships with community organizations and local businesses can enhance student engagement and academic success (Epstein, 2010). We will actively collaborate with community partners, including local businesses, nonprofit organizations, and universities, to provide students with enriching opportunities such as internships, mentorship programs, and career exploration activities. By leveraging the resources and expertise of our partners, we will engage students to real-world experiences, expand their networks, and strengthen their connections to the broader community, thereby increasing their sense of belonging and motivation to participate in program activities. 3)Positive School Climate: Studies have demonstrated that a positive school climate characterized by supportive relationships, clear expectations, and a sense of belonging is associated with higher attendance and engagement rates (Cohen, McCabe, Michelli; Pickeral, 2009). We prioritize creating a welcoming and inclusive program environment where all students feel safe, valued, and respected. Through proactive strategies such as peer mentoring, student recognition programs, and restorative practices, we cultivate a culture of mutual respect and belonging that motivates students to attend school regularly and actively engage in learning and extracurricular activities. Our program will enhance connections between student; school, family, and program partners, resulting in increased attendance and engagement and ultimately promoting the academic success and well-being of all students. Box7 The program will integrate Science, Technology Engineering, Math (STEM) into the program activities and will include art and music as described above. Integration of these disciplines will support our capacity to meet the 5 National GRPA goals as well as our local professional development goal and community partnering goal. The program Director and Site Coordinator will co-create a customized STEM curriculum with the program staff and the students to ensure activities are relevant for students and align the schools’ goals and the State Board Guiding Principles and strategic goals. STEM activities will be age appropriate to meet the needs of the students academically as well as grade levels. According to the International Journal of Progressive Education, Volume 18 Number 2,2022 “Using a STEM activity together with an effective teaching-learning approach in class or out of class can have an impact on students’ learning outcomes.” The STEM content will also align with District/School goals and content standards and will introduce students to career opportunities. These STEM learning opportunities will be available throughout the school year and during the summer sessions. Our summer STEM activities will include field trips to places like oil refineries or oil fields since Michigan produces about 6.02 to 6.75% of the nation’s oil. Engineering and technology are a key component of the oil industry in exposing students with low-income and low academics in math and science will give students insight into opportunities available to them. We will offer diverse STEM project-based activities so that every student feels comfortable and can identify at least one STEM discipline. An article found on creativeeducator.tech4learnning.com, “Taking a project-based approach to STEM learning can help students form deeper connections to content, connect ideas across disciplines, and build questioning, thinking and metacognitive skills necessary for success in today’s rapidly changing world.” Program staff will engage in targeted STEM professional development throughout the program year and during our Summer Intensive training to be held in July annually. This will help them build skills and knowledge to effectively implement STEM learning for the students. Topics such as Environmental Science, STEM and Sports, Math Games, Technology Then and Now, and The Basics of Integration of STEM into Curriculum. These professional development opportunities will enhance the program’s staff capacity to support student engagement and academic growth. Box8 The three major options in which students become involved in planning, implementation, and program evaluation, as well as in ongoing advisory or decision-making roles are 1)Student Advisory Boards, 2)Student leadership Opportunities and 3)Student surveys and feedback sessions. The following options will be supported by the Site Coordinator and After school staff:1. Student Advisory Board: Establish a student advisory board composed of representatives from each participating school. This board can meet regularly to provide feedback on program activities, suggest improvements, and participate in decision-making processes. 2. Student Leadership Opportunities: Offer leadership roles within the program to students who demonstrate interest and commitment. This can include organizing events, leading activities, and contributing to program planning. 3. Student Surveys and Feedback Sessions: Conduct regular surveys and feedback sessions with students to gather their input on program activities, preferences, and areas for improvement. This can help ensure that student voices are heard and incorporated into program decision-making. Students will also have the opportunity to participate in planning, implementation, and program evaluations through Student-Led Task Forces or Committees/Feedback Sessions. This will establish student-led task forces or committees dedicated to various aspects of the program, such as curriculum development, event planning, community outreach, and program evaluation. Students can volunteer or be nominated to join these task forces, where they will work alongside educators, program staff, and community partners to brainstorm ideas, develop action plans, and oversee the implementation of initiatives. Task force members will have the opportunity to lead meetings, conduct research, gather feedback from peers, and make recommendations for improvements based on program evaluation data. Through their active involvement in decision-making and problem-solving processes, students will gain valuable leadership skills, project management experience, and a sense of ownership over the program's success. Students will work with staff to organize regular focus groups or feedback sessions with students to solicit their input on program activities, events, and overall program design. Students will facilitate discussions around topics such as program relevance, engagement strategies, learning outcomes, and areas for improvement. We will provide students with opportunities to share their perspectives, ideas, and concerns openly, ensuring that their voices are heard and valued in program planning and decision-making. Students will learn to use feedback gathered from these sessions to inform program adjustments, address student needs, and enhance the overall quality and impact of the program. We will recruit students to serve in roles such as ambassadors or leaders within the program, representing their peers and advocating for their interests and concerns. Student ambassadors can be tasked with promoting program activities, recruiting participants, and fostering a sense of community and belonging among their peers. Leadership roles may include serving on a student advisory board, participating in school or community meetings, and liaising with program stakeholders to provide student perspectives on programmatic decisions and strategic planning. We will empower student leaders to actively engage in discussions, contribute ideas, and collaborate with program staff and partners to shape the direction and priorities of the program, ensuring that it remains responsive to the evolving needs and preferences of the student body. Students will actively participate in conducting a needs assessment to identify areas of improvement and determine the specific challenges and opportunities within their school community. Through surveys, focus groups, and brainstorming sessions, students will voice their concerns, preferences, and aspirations, ensuring that the program is designed to meet their unique needs and interests. Students will play a central role in co-creating and designing program activities and initiatives. Through student councils, advisory boards, or designated planning committees, students will collaborate with educators, staff, and community partners to develop a diverse range of engaging and meaningful learning experiences that align with their interests, strengths, and learning objectives. Whether through peer mentoring, facilitating workshops, or organizing events, students will have opportunities to demonstrate initiative, creativity, and teamwork, fostering a sense of ownership and pride in their contributions to the program. Throughout the program, students will be engaged in ongoing student-led evaluation and feedback processes to assess the effectiveness and impact of program activities. Surveys, focus groups, and reflection exercises will be used to gather student input on their experiences, satisfaction levels, and perceived outcomes. Students will be encouraged to share their insights, suggestions, and recommendations for improving the program, ensuring that it remains responsive to their evolving needs and aspirations. Lastly, students will be involved in shared decision-making processes regarding programmatic decisions, resource allocation, and strategic planning. Whether through student representation on advisory boards, participation in school leadership councils, or designated decision-making forums, students will have opportunities to voice their perspectives, advocate for their interests, and contribute to shaping the direction and priorities of the program. This approach creates a dynamic and inclusive program environment where students are valued as partners in their own education and empowered to contribute meaningfully to the success and sustainability of the program. We will provide multiple opportunities for families to be involved in planning, implementation, and program evaluation as well as ongoing decision-making roles with the activities and the larger program. We have identified three (3) major options for meaningful family/parent involvement: #1) as a program volunteer, #2) as a member serving on the Collaborative Advisory Committee and/or the Comprehensive Sustainability Plan (CSP) (see attachment R), and #3) as a program activity facilitator. #1) Parents as volunteers: When we recruit students for enrollment in the afterschool program, we will introduce the opportunity for parents to be involved by having them complete the parent involvement information form. The form will include opportunities for parents to check and identify the kinds of ways that they want to be involved in assisting the program throughout the year and during the summer. A lot of parents already volunteer as a part of the partnership with the Boys and Girls Club because the Club allows parents to eat a meal with their participating child(ren). We would find similar ways to help parents volunteer. Although parents who pick up their children would have a more seamless way to volunteer than parents who require the use of the shuttle/school bus, this is still an opportunity for some of the parents. Volunteer opportunities would include helping to set up or teardown the afterschool supplies, materials, and equipment, helping students put on their winter gear for preparing to leave, and being an adult body to assist special needs students with their activities. We would also offer parents opportunities to suggest new ways in which they could be of assistance as a volunteers to help the program that we can add to the program options for all parents.  #2) CAC/CSP membership: Parents would be valuable assets to the program by serving as a members of either the CAC or the CSP because they will be able to learn, ask questions, provide input, and significantly have a voice in how the program uses planning, coordinator, and collaboration activities to implement and evaluate the program. Both the Assistant Superintendent and the principals were eager to involve parents on the committees and look to working together in their shared roles as committee members. #3) Parent as program activity facilitator: Even though this would be a volunteer role, this role is special because a parent facilitator would mean that the parent has a skill or talent that students in the program may want to learn. There is an increased national interest in crocheting, knitting, sewing, and technical design skills so a parent may be able to serve as a facilitator of one of the afterschool activities. As a part of the completed parent involvement information form, parents will be able to identify the skills and talents that they possess that they would be willing to share with students. Additionally, parents will receive advance notice of all family and parent meetings to ensure maximum attendance and participation because we plan to gather information every time we convene parents for program activities. We plan to host several “meet and greet” sessions throughout the year with staff, families, and community volunteers. It is important to know that when students know that their parents are involved, they tend to be more engaged. We will also plan to offer meaningful family opportunities such as the program Festival of Arts to enhance literacy skills and establish a network of community volunteers and community resources that can be of value to the parents. Staff will work to develop skills in evidence-based practices, and collaboration with families, community volunteers, and partners to help build lasting relationships that will foster leveraging community resources. We will work with our local evaluator to survey our parents and use the reports to create improvement plans and guide our success. According to the Annie E. Casey Foundation 2024, “Research has found that the earlier educators establish family engagement, the more effective they are in raising student performance.” The third purpose/goal of our afterschool program is to provide participating parents with opportunities to increase their literacy skills. We plan to focus on adult literacy and related educational family services that meet the parents' needs including opportunities for parents to complete GED programs, ESL programs, and enrollment in higher education when applicable. We plan to support parents to help them in searching for additional services with other community agencies, for example, the Even Start Program, YMCA, Grow Parent and Family Resource Line, Because His Love Outreach (BOHL) program, Salvation Army, and the United Way. These community programs have strong family beliefs and focus systems to enhance literacy development with resources, websites, and in-person connections. The Program Director will house a “Parent Corner” and provide a variety of literature and information with brochures, flyers, surveys, parent input for improvement, and contacts, for supporting different levels of English and Spanish, community services, and resources. We will work with the program directors to ensure that updated materials are restocked monthly or as needed per campus. We will focus on providing current research-based practices, local and state resources, websites, and on-site enrichment activities such as scheduling the mobile Library visits, inviting guest speakers, summer field trip opportunities, visiting public libraries, and city museums, partnering with Michigan University and colleges for adult GED, careers, and ESL opportunities. We plan to schedule representatives for campus visits with the Museums, zoo, police dept, fire dept, hospitals, Red Cross, and other Cultural Agencies. Parents and guardians will have a voice in the learning and literacy opportunities and roles in practicing skills for online applications such as creating resumes, the Labor and Economic Opportunities (LEO), learning how to properly fill out job applications, finding employment and online opportunities, learning how to use Literacy reading strategies to support their children at Day school and in the program. Parents will be able to learn to research resources and develop new technology skills. The activities we have described above follow the guidance from the federally funded Title 1 “Even Start Family Literacy Program. These kinds of family literacy activities “help break the cycle of poverty and illiteracy by integrating early childhood education, adult education, parenting education, interactive literacy activities, and home visits into a unified family literacy program. Family Literacy programs address the literacy strengths and needs of the family/community while promoting the adults’ involvement in children’s education, recognizing adults as a powerful influence on children's academic success. Family literacy programs also recognize the reciprocal nature of parent-child relationships.” May 6, 2021 The Co-Applicant, Adrian Public Schools, has already agreed to work with their Child Nutrition Director to ensure that afterschool students receive a snack/meal during the afterschool program four days each week for 32 weeks and six weeks in the summer. We will follow the National Afterschool Association Healthy Eating and Physical Activity (HEPA) Standards. Our program is designed to keep our students nourished with a high energy level to engage in activities that they will participate in and focus on increasing their knowledge and growth. We also plan to partner with the school/ community food program along with the district’s Child Nutrition Program (CNP) the Michigan Department of Education Office of Health and Nutrition Services School Nutrition Programs, and the Child and Adult Care Food Program (CACFP) to ensure that nutritional snacks and prepared and ready to be received by our students upon arrival. By providing good nutrition for students, it will fuel their learning and concentration, support their growth, and promote healthy eating habits. Our staff will be trained to count and serve the meals per CNP guidelines. We will ensure that all meals are within the requirements for serving students during the time spent in our program. Snack/meal procedures will be enforced to ensure a safe and healthy environment. All staff will be trained on the proper ways to serve the food, store the food, and report leftovers per the guidelines.  We will work together to ensure that food choices accommodate dietary restrictions related to allergies, food intolerance, religion, and culture. All staff will be made aware through training of the state accommodations of the health/safety requirements. Finally, we plan to partner with the Michigan Food Bank, surplus food pantries, and local grocery stores to provide nutritional food items every Friday for students to take home so that they may enjoy nutritious meals during the weekends.
 
 

	
	








Attachment K Facility Description
Plan to transport or escort students
We have met with and discussed transportation as a barrier to full participation for our targeted students, therefore, we have included sufficient funds in this grant budget to support transporting students home afterschool. We also plan to pick them up and take them home for the summer program. Our sustainability plan includes transportation as a major service that will need to be sustained.

Attachment L-Program Personnel[image: ]
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Attachment M-Professional Development
The Western Michigan After School Alliance National Director will be responsible for providing the initial eight (8) hours of required CCLC orientation to all newly hired staff before any interactions with students in accordance with Michigan Licensing Rules for Childcare R 400.8131. Then as staff is hired and at the beginning of each program year, this will become the responsibility of each site program director. The orientation sessions and professional development training sessions will be aligned with MOST and the district and campus requirements to ensure total compliance in all areas. Orientation topics will include but not be limited to Policy and Procedures, prevention and control of infectious disease, Admin of Medications, Emergency Responses, Safety, precautions in transporting students, child development, family engagement, observation documentation, and analyzing data and assessments. Staff will have virtual access through our online BaseCamp portal once on-site training has commenced for review, follow-up, and retraining purposes. This will enhance the staff's core knowledge, skills, and competencies and will directly support program improvement and staff professional development plans. We will ensure that all staff have a (4-6 hours) CPR and First Aid and Blood Pathogen training within the first 90 days of hire using community vendors such as the American Red Cross. It will be the program director’s responsibility to schedule and implement required orientation and training for new staff/vendors when hired within the program year. The National Director and Program Director will attend the annual required 21st-century CCLC training. Staff will have a minimum of 6 days of professional development throughout the academic year to be held on scheduled Mondays during the program year. Summer professional development will be scheduled before the summer program commences. The Advisory and Sustainability Committees will be included in the scheduling of determining training dates so that when feasible they can participate. Each training session topic be presented in 90-minute segments throughout the training day. Some of the training topics are Tutoring Best practices, Math strategies, Literacy strategies, Emotional Intelligence, Cultural Responsiveness, Equity, Diversity, Wellness, Relationship Building, Child Development, and Youth Development. All training will be facilitated by the WMAA PD staff in accordance with MOST and the National Afterschool Association Core Knowledge, Skills, and Competencies for Afterschool and Youth Professionals. We will conduct quarterly assessments with staff, students, and parents to gain insight into additional training and program improvement needs.  We will also use these assessments to ensure we are on track to meet the GRPA and local goals. All data gathered throughout the program year will be used to determine professional development that will be relevant to the needs of the staff, students, and parents. We will invite vendors, parents, and volunteers to participate in our annual Summer Intensive Preparation (IEP) training to be held in July annually. As part of our third priority to provide parents with literacy opportunities, parents will also be invited to participate in academic training throughout the year so that they can support their student’s academic growth. The details of the training schedule are as follows: 1) Eight (8) hours of staff Orientation and eight (8) hours of program training as listed above beginning July 2024 and annually thereafter 2) On-going and Academic professional development- Begins August- September and throughout the year with follow-ups. 3) Summer Intensive Training- July 2024 and annually. All scheduled training will be a result of the coordination between the afterschool staff and the school staff.

Attachment N-Evaluation of Project
The Western Michigan Afterschool Alliance (WMAA) was formed by YES, INC., a national nonprofit entity, to partner with other entities and schools to implement afterschool programs in high-need communities. YES, INC. is working together with Asher Legacy Group, Emmons Legacy Group, and the co-Applicant, Adrian Public Schools on this project.  Our goals are to a) increase academic performance, b) provide access to a diverse array of activities and services, and d) provide access to literacy activities to parents.  Participants will be objectively assessed by an experienced evaluator and reliable, untainted data collection processes through the following methods: 1) keeping attendance records, 2) academic performance, and 3) conducting surveys to measure overall program and school engagement. WMAA will work collaboratively with Michigan State University's 21st Century Community Learning Centers Evaluation Team which has developed “a state-of-the-art” data collection system in conjunction with the David Weikert Center for Youth Program Quality and Thomas Kelly Software Associates (MSU CCLC 2023 Report). The WMAA will comply with all MDE state requirements regarding participation in the statewide evaluation system as administered by the MSU CCLE Evaluation. The key indicators and findings that MSU CCLC provides in its reports and data gathered from students, staff, and parents will be used to ensure continuous quality improvement of the project. In compliance with state requirements participant families will be notified of the data collection requirement upon enrollment in the program, and agree to and sign program information to confirm understanding of requirements. Families will be required to attend a program orientation session that will provide necessary program information and requirements including the evaluation and data collection explanations. The WMAA budget includes appropriate funds per site for the EZReports software license and high-speed internet access will be available at each site.  All site Directors, Coordinators, and designated staff will be informed that a minimum of 4-6 hours of personnel time will be needed each week for data entry. The WMAA and appropriate staff will participate in the Quality Assessment Training provided by the Forum for Youth Investment/Center for Youth Program Quality (CYPG) to ensure Youth Quality Program Intervention (YPQI) as required by MDE. Evaluation of Project PROGRAM EVALUATOR; LOCAL PROGRAM-EVALUATION MODEL; SELF-ASSESSMENT If our grant application is approved Dr. Flora L. Jenkins will serve as the local site evaluator.  Dr. Jenkins is a retired Michigan Department of Education (MDE) administrator with extensive experience at the K-12 and university levels of teaching and learning, student assessment, program evaluation and accountability, and compliance with local, state, and federal laws, rules, and policies.  A complete summary of Dr. Jenkin's qualifications is included in the staff qualifications of this application. As a member of the WMAA Dr. Jenkins will be the principal liaison between implementing our evaluation methods in conjunction with best practices and the evaluation system already established by the MSU CCLC and the David Weikert Center for Youth Program Quality. MSU CCLE Evaluation measures the following key indicators: Instructional Context 1: 1.1 Enrollment and Continuous Participation 1.2 Academic Content 1.3 Enrichment Content and 1.4 Instructional Quality. Management Context 2.1 Stability 2.2 Grantee Management 2.3 Site Management 2.4 Staff Qualification 2.5 Professional Development 2.6 School Connection 2.7 Family Communication 2.8 Continuous Improvement Evaluation MSU states that its evaluation is: “Ongoing comprehensive evaluation of statewide program implementation and effectiveness.  The evaluation is centered around identifying characteristics important for continuous program improvement and better academic and socio-emotional outcomes (MSU CCLC Evaluation Report 2023).” The MSU CCLC Evaluation team has developed and implemented the following surveys: Family Survey, Youth Survey, Teacher Survey, Staff Survey, Project Director Survey, and Site Coordinator Survey. Given that the MSU CCLC evaluation team is the designated state evaluator it is only prudent that the Western Michigan Afterschool Program collaborates fully with the MSU CCLE Evaluation team to assure the systematic collection of data and evaluation of the program. Data collected by this evaluation system will be used to inform our project of areas in which we are providing strong and effective after-school programs, effective program management, staff development, community communication, and relationships. The evaluation system will also inform us of areas in which improvement is needed to ensure that student needs and project goals and objectives are met. Our goal is continuous program improvement that will assure the best possible positive outcomes for our students. Dr. Jenkins will work with site coordinators, school administrators, teachers, parents, volunteers, and community stakeholders to collect reliable, quantitative, and qualitative data. A secured user-friendly portal containing reports regarding the data and program effectiveness will be shared in a transparent manner with all stakeholders and they will be given an opportunity to provide their feedback and possible suggestions on how to improve the program. In addition to the evaluation conducted by the MSU CCLC Evaluation system site Directors, Coordinators, and other staff will be assessed using the local district staff evaluation system. Employees will be evaluated and given an opportunity to discuss their achievements and goals for self-improvement and possible professional development and/or coaching needs. As overall evaluation coordinator, Dr. Jenkins will be responsible for the following activities as required by the MDE: 1: Coordinate the collection and monitor the quality and completeness of required federal and state data. The instruments that have been identified include a. program data, including enrollment, school day teacher names, student UIC, demographic, attendance, and activity information to be entered into the EZ Reports web-based tracking system on an on-going basis; b.  surveys from students, teachers, and staff at the end of the school year; and school records data, including student UIC and grades, school attendance, and disciplinary actions at the end of each school year. 2. Assist the program with initial implementation. 3. Collect any additional data as identified by the WMAA. 4. Guide the YPQI process. 5. Use local data and the YPQA to guide the performance improvement process and a sustainability plan. 6. Review with program staff the 21st CCLC on-site monitoring results in GEMS. And 7. Attend required MDE events, including MDE program on-site monitoring visits. Dr. Jenkins will coordinate the data review and collection process with the local site director coordinators and other appropriate staff.  Dr. Jenkins will compile staff responses to the data reports and facilitate site meetings to develop agreed-upon goals and objectives to address the areas that need improvement. Dr. Jenkins will work with the CAC to review the evaluation reports, staff, and stakeholder responses to ensure that project improvements are implemented. Dr. Jenkins will present information to the quarterly meetings of the Advisory Committee. Dr. Jenkins will use the EZ Reports System's EZ Evaluation, a web-based performance monitoring system that tracks the progress of goals and objectives for ongoing accountability and program improvement. We will use this system to link measurable program objectives with key performance indicators.  All collected data will comply with statewide and national evaluations of 21st CCLC programs.

Attachment O-Program Management
When notification of funding is received, the National Afterschool Director will begin finalizing the MOU between YES, INC. and the District Co-Applicant, Adrian Public Schools to ensure that program implementation, coordination, and collaboration activities can begin expeditiously no later than July 1, 2024. Then we will begin actively and aggressively recruiting, selecting, and hiring the program directors, program coordinators, and after-school teachers. The initial program required orientation and professional development training sessions will be tentatively scheduled for Tuesday-Thursday, July 23, 24, and 25, 2024, for newly hired staff and volunteers. Once staff has been trained, the program director and program coordinator will be involved in recruiting students beginning July 29, 2024. The afterschool teachers will begin reviewing and analyzing existing student data and begin reviewing the ELA, reading, and math curricula that have been identified. By the time schoolteachers have returned from summer break in late August, afterschool teachers will begin working together with the schoolteachers to coordinate and collaborate on aligning lesson plans based upon existing and newly adopted curricula if applicable to ensure we meet program GRPA and local goals. It is expected that the principals will identify appropriate and convenient times before school begins for schoolteachers and afterschool teachers to meet to coordinate and collaborate as described throughout this application. As students are identified, recruited, and enrolled, afterschool will continue coordinating and collaborating to create individualized tutoring plans before school starts. The National Director will begin finalizing with the program directors, program coordinators, and the afterschool teachers, the other activities, and services to be offered to students so that the program can begin after Labor Day, on Tuesday, September 3, 2024, with a kick-off celebration and school assembly to welcome the staff and afterschool students to the next 32 week of afterschool programming. We expect to have identified 100% of our target of 50 qualifying students no later than October 1, 2024, and to maintain an open waiting list of qualifying students to fill open slots in the event of students moving or transferring or some other event that may cause a student to leave the program early. Then once the program has begun, the Program Director will support staff with academic plans through regularly scheduled weekly collaboration meetings with the school day teachers and afterschool teachers to continue to ensure that the program’s tutoring, activities, and services meet the needs of the students. Beginning the program after Labor Day means that the afterschool program will begin and then the summer program will commence at the end of the first year of the afterschool program. Then beginning no later than after Spring Break in 2025 and every year thereafter, the program director and the program coordinator will begin collaborating with the principal and the Assistant Superintendent to set up the logistical arrangements necessary to secure the location and space for the six-week summer program. Once school-day teachers have completed state testing assignments, they will join school-day teachers along with the program directors and program coordinators to begin finalizing the four-day per week, six-week summer program schedule of tutoring, activities, and services. The National Program Director will work with the principal and transportation vendors to develop a transportation plan that will be shared with parents through our formal communication plan. Every attempt will be made to schedule the summer program tutoring, activities, and services in conjunction with summer school activities. This will ensure afterschool students who are required to attend summer school are able to participate in the afterschool summer program.

Attachment P- Project Plan – Grant Performance Results Act (GPRA) Measurements

GPRA Measurement Goal 1: Activities, Tasks and Staff to Achieve Anticipated Outcomes:
Activities: Afterschool targeted tutoring, Study Table, and homework to increase reading/ELA by 3% each year. Tasks: Create individualized learning plans for students utilizing data from the school and input from the day schoolteacher to be used by the afterschool teacher during targeted tutoring. Staff: The program director and the program coordinator will work with the day schoolteacher to draft the individualized learning plans based on the teacher’s curriculum/daily lesson plans. The program coordinator will be responsible for communicating the plan ‘in writing’ to the assigned after-school teachers. The program coordinator will be responsible for guaranteeing that the afterschool teacher has the plan, the supplies, and materials needed to implement the individualized plan and the software, hardware, and other tools needed. Each grading period, the program director, and the program coordinator will be responsible for updating the individualized plans based upon the continued weekly meetings with the school day teacher and the data from the results of the students completing the daily targeted individualized tutoring support. We anticipate students will realize increases in reading/ELA based on the consistent implementation of the individualized plans.

GPRA Measurement Goal 2: Activities, Tasks and Staff to Achieve Anticipated Outcomes:
Activities: We do not believe that this GRPA is applicable to this project because the highest grade level at each of the targeted Adrian Public Schools is 5th grade and this GRPA is designed to measure 7-8 and 10-12 grade students and the growth in their GPA.

GPRA Measurement Goal 3: Activities, Tasks and Staff to Achieve Anticipated Outcomes:
Activities: A diverse array of activities including project-based learning, STEM, art, drama, music, and sports, as described in Attachment J will be provided as options for the students. Because students will want to be engaged in the afterschool program activities, they will need to attend school regularly to participate. Tasks: Provide the activity options each grading period for students to self-select from the diverse array of activities. These activities will be scheduled to occur daily after the completion of the tutoring, study tables, and homework-help activities. Staff: The program director and the program coordinator will be responsible for setting up the supplies and materials needed for the students to participate in the selected activities after tutoring. Each of the seven (7) afterschool staff members including the program director, program coordinator, and the five (5) teachers will have the skills and talents to lead the students in the activities of their choosing. When available, outside community members and volunteers may be brought in to support the activities requiring skill levels above the existing staff persons. We anticipate students will realize an increase in their attendance rates significantly.

GPRA Measurement Goal 4: Activities, Tasks and Staff to Achieve Anticipated Outcomes:
Activities: A diverse array of activities including conflict resolution and restorative justice activities will be provided to assist students in making improved behavioral decisions. Because students will want to be engaged in the afterschool program activities, they will be encouraged to follow school rules to avoid disciplinary actions. Tasks: Provide the activity options each grading period for students to self-select. When students have choices, they tend to cooperate with authority more easily. These activities will be scheduled to occur daily after the completion of the tutoring, study tables, and homework-help activities. Staff: The program director and the program coordinator will be responsible for setting up the supplies and materials needed for the students to participate in the selected activities after tutoring. Each of the seven (7) afterschool staff members including the program director, program coordinator, and the five (5) teachers will have the skills and talents to lead the students in the activities of their choosing. When available, outside community members and volunteers may be brought in to support the activities requiring skill levels above the existing staff persons. We anticipate a decrease in in-school suspensions.

GPRA Measurement Goal 5: Activities, Tasks and Staff to Achieve Anticipated Outcomes:
Activities: Multiple, convenient opportunities will be provided to day schoolteachers to be engaged in stimulating activities that allow them to provide anonymous and public feedback on the status of the engagement changes they are seeing in the participating students. Tasks: Create weekly, non-threatening, opportunities for day school teachers to share updates on participating student changes in classroom engagement of their lessons. Staff: The program director and the program coordinator will be responsible for working with the local evaluator to gather information on student engagement from the day school teachers.  We anticipate teachers to report on consistent improvement in the engagement of the students in the program.

Attachment Q-Project Plan local goals
Goal Statement for Local Goal 1
Participating students will demonstrate growth in math on the state tests.

Objectives and anticipated outcomes for goal 1:
By the end of each school year, participating students will experience an average increase of 3% growth in math proficiency as reported on the M-STEP state math test.


Measurement Strategies for goal 1:
The local evaluator will collect the data each year and work with the principal, program director, program coordinator, and school-day teachers to utilize the data to measure the outcomes for each student and include the aggregate percentage of growth in the annual report.


Activities, tasks, and staff to achieve the objectives for goal 1:
Activities: As detailed in Attachment J, a key component of implementing the program involves consistent collaborations with the schoolteachers.  Another activity will be to schedule individual data meetings with the parents and their students to engage them in understanding their data so that they can chart the increases in their math data every grading period. Tasks: Schedule the meetings at the convenience of the parents alongside the students to ensure they have ownership of their math data to recognize their improvements. Staff: Program directors and project coordinators will be responsible for creating the written communication tools in the appropriate languages when warranted for easily communicating the data for use by the parents and students.


Goal Statement for Local Goal 2
Recruit homeless, foster, special education, and students from working families.

Objectives and anticipated outcomes for goal 2:
By the beginning of each school year, recruit and enroll a minimum of 30% of participating students from the targeted groups of students including homeless, foster, special education, and students from working families that also meet the 21st CCLC targeted priority areas of chronic absences, low proficiency rates in ELA and math.

Measurement Strategies for goal 2:
The Program Director and the program coordinator will work closely with the school principals and counselors to identify the targeted groups of students that will benefit the most from participating in the program. We will maintain a waiting list and priority enrollment decisions will include the targeted groups of students.

Activities, tasks, and staff to achieve the objectives for goal 2:
Activities: Active recruitment activities will include not only school parent meetings and assemblies but also gathering demographic information from the principals and counselors to target households for scheduled home visits to introduce the project to parents who may have missed the scheduled school and community recruitment meetings. Tasks: Schedule the home visits and ensure staff with appropriate language skills are scheduled to conduct the home visits utilizing the district's home visit protocols and communication tools. Staff: Program directors and project coordinators will be responsible each year for implementing recruitment activities designed to meet the targeted 10% each year.

Goal Statement for Local Goal 3
Recruit qualified staff/teachers to provide tutoring and activities to participating students.

Objectives and anticipated outcomes for goal 3:
By the beginning of each school year, 100% of staff will be hired, oriented, trained, and ready for implementation activities by August 31st by recruiting and hiring qualified staff including program directors, coordinators, and teachers to implement the afterschool program at each school site.

Measurement Strategies for goal 3:
Larry Jenkins, National Director, will include the principal in all staff selection activities to ensure that staff is ready for student recruitment/enrollment and implementation activities at the beginning of each school year. The local evaluator will include in the annual report the hiring status for each campus and any program staffing changes and how the program handled staffing challenges.

Activities, tasks, and staff to achieve the objectives for goal 3:
Activities: Comprehensive recruitment activities will include providing program information to school and community groups, scheduling email blasts, providing information about program opportunities on the school and district websites, and sharing recruitment, and marketing materials with local colleges and universities and neighboring schools as well as referrals from the principal and other existing school staff. Tasks: Create and disseminate the recruitment and marketing materials to utilize in all recruitment activities and schedule targeted recruitment events within the school community. Utilize onsite and virtual tools for interviewing and selection activities.  Staff: Mr. Jenkins is responsible for leading the staff recruitment activities for this project.

Goal Statement for Local Goal 4
Increase the literacy opportunities for participating students’ parents and families.

Objectives and anticipated outcomes for goal 4:
During each grading period, provide a minimum of at least one “new learning” opportunity for parents and families to have meaningful involvement to increase the literacy levels of the participating students’ parents.


Measurement Strategies for goal 4:
The local evaluator will collect data and information that demonstrate the participation and attendance levels of participating parents in the “new learning” opportunities presented each grading period.

Activities, tasks, and staff to achieve the objectives for goal 4:
Activities: 1) implement family “new learning” opportunities that focus on literacy skills and new developments in adult learning options, and 2) implement specialized family events created by the students to showcase the progress students are making during their tutoring sessions and the skill and talent developments the students are making while participating in the other afterschool activities that they do each day. Tasks: Schedule events, market events to the parents and the school community, and work with students to plan their parental involvement events. Staff: The program director and program coordinator are responsible for completing the tasks required to have successful parental events.

Goal Statement for Local Goal 5
Create a comprehensive sustainability plan (CSP) to ensure program continuation after funding.

Objectives and anticipated outcomes for goal 5:
We will need to begin sustainability activities as soon as possible so that by the end of Year 5, resources, partnerships, and funds will be available to continue the project. Create and begin implementing the CSP beginning in Year 1 of approved funding to ensure that by the end of Year 5 funding, the program activities continue into Year 6 and beyond.


Measurement Strategies for goal 5:
Check the progress of the CSP creation each quarter during Year 1 until there is a near-final draft that can be shared with the Collaborative Advisory Committee (CAC) and others for input and editing. The evaluator will collect information to report on the progress in getting input from diverse groups toward finalizing the CSP so that implementation of the CSP can begin.


Activities, tasks, and staff to achieve the objectives for goal 5 Goal Statement for Local Goal 5
Activities: 1) schedule regular CSP development meetings, 2) create agendas, 3) invite diverse groups to participate, 4) update CAC members regularly, and 5) utilize the learnings from USDE on program sustainability to create a well-written CSP able to be implemented each year beginning in Year 6. Tasks: Ensure communication regarding CSP meetings are publicized and include access for all stakeholders. Finalize members of the CSP who commit to helping to create the plan. Staff: Mr. Jenkins, the National Afterschool Director, is responsible for this activity.



Attachment R-Capacity
Describe your plan for Capacity:
In 1998, YES, INC. began providing afterschool programming to families facing the crises and proliferation of ‘latchkey kids’ who were experiencing violence and other issues in many high-risk communities. Then YES, INC. received one of the first federally funded 21st CCLC projects in 2001 to support 10 independent school districts in Texas, and we have been implementing, supporting, and overseeing high-quality out-of-school time programs since then. We were early adopters and members involved in supporting the creation of the afterschool alliance and other organizations formed to standardize and support high-quality afterschool programs such as MOST. More recently our National Afterschool Director, Mr. Larry Jenkins a former Assistant Superintendent, spearheaded the implementation of an awarded 21st CCLC afterschool program to 400 families at the TSA Texas campus for five years beginning in 2013. TSA became an award-winning middle school due to the increase in the student’s math and reading scores and decreases in the incidences of in and out-of-school suspensions. The school met and or exceeded the 21st CCLC requirements each year. The TSA 21st CCLC program received successful evaluations each year primarily because of consistent student participation which averaged 100%.  Some of the contributing factors that led to 100% attendance included 1) free bus transportation, 2) a third meal, 3) summer program, and 4) providing a family engagement outreach component which helped to ensure parent participation year-round in the program.  The TSA 21st CCLC program mirrored the seven distinct MOST Standards of Quality as a critical component of its program. This is evidenced by the following: Health and Safety – The daily program included having a school nurse stay for the program just in case any student participants were injured while participating in the program.  If the school nurse was not in the building, all participating CCLC staff were required to receive professional development training from the school nurse on providing minor healthcare.  This training included having each staff member receive a set of written policies for emergencies. It was required to have at least one staff member onsite who had first aid training, CPR, and blood pathogen training.  There was a defibrillator and first aid kits accessible throughout the location of CCLC program areas.  There were also mandatory fire drills conducted.  Parents of participating students were required to complete an annual emergency contact information. CCLC staff members received mandatory professional development training on the importance of maintaining authentic, consistent, and positive relationships between themselves and the students.  The CCLC program maintained an average of one adult per ten students in grades K to 3 and one adult per 13 students in grades 4 to 8. Onboarding and professional development training sessions focused on the program goals, state and federal guidelines, and diversity. A zero-tolerance policy was implemented to treat students and staff in a respectful and non-discriminatory manner.  Each staff member received a written job description detailing the job performance expectations of the CCLC-assigned staff and was evaluated annually.  All staff were required to have the proper credentials and experience and complete a criminal background. The activities took place 1) inside the school building, 2) inside the gymnasium, 3) outside on the sports and recess fields, and 4) offsite at CCLC activity sites such as golf courses, aquariums, etc.  Staff were required to make sure that students had all the adequate learning materials and supplies. The program offered tutoring and activities that reflected the interests of the students. Each program activity had to be aligned with the comprehensive curriculum of the school and the academic needs of the students based on student data performance reports.  Students worked with mentors, community leaders, business leaders, and youth advocates. Administrative staff attended required CCLC orientations and professional training sessions.  We informed all stakeholders about the CCLC program through ongoing meetings and during PTO meetings.  The CCLC operating budget was posted on the school website in the spirit of transparency for all stakeholders to view in both English and Spanish. The CCLC program hired only qualified staff that had the credentials and experience. Staff were required to have a 1) program agenda, 2) lesson plans, and 3) objective tracking tools for student active participation and engagement. We included a free adult GED tutorial program for parents and family members of students, free English classes for non-bilingual parents, and outreach social service programs to support low-income families needing to access community resource social service programs. Each Friday students received a backpack filled with food from the city food bank to ensure students had food during the weekend.  The afterschool projects we have supported since 2001 have followed the existing quality standards, and the 21st CCLC grant requirements and have been operated in alignment with each school’s policies and procedures. The successful implementation and completion of each project were made possible due to the capacity of the leadership staff and their ability to manage CCLC priorities. We consistently met each challenge with a thoughtful focus on resolving issues in the best interests of the students and stakeholders. Following the MOST standards, our targeted population will be engaged in activities that will promote and teach Health and Physical Safety and will train staff in best practices for consistently cultivating authentic relationships with students so that we are consistently supporting a positive climate and emotional safety. We will ensure program staffing, orientation and training follow MOST best practices. We have aligned with the Core Knowledge, Skills, and Competencies for Afterschool and Youth Development Professionals. Staff will practice building relationships with each other to ensure diversity and inclusion is a part of their daily practice. We will ensure a safe, clean, comfortable, and developmentally appropriate indoor and outdoor environment is established so that students feel safe and welcomed into the space.  The school day and out-of-school curricula will be linked in ways that will support and improve academic as well as non-academic development. Families will have opportunities to be involved in the decision-making, planning, management, evaluation, implementation, and improvement of the program. Finally, we will collect data and use it for continuous improvement. Our budget is adequate and aligns to meet program goals and objectives.  We will include other stakeholders such as school personnel, community partners, and vendors, involving them in the planning, implementation, and evaluation of the program. The National Director of Afterschool programs, Mr. Larry Jenkins, is the team member responsible for working together with each program director to ensure that this project’s activities and services are aligned with the requirements and expectations of the federal, state, and local out of school time and summer program requirements. We will ensure that after-school staff subscribe to the Michigan Afterschool Partnership (MASP) newsletter, participate in MASP training, and be listed in the MASP directory.

What is your sustainability plan?
The overall goal of our comprehensive sustainability plan (CSP) is to begin creating and finalizing the CSP during the first year of funding and continuing each year with a focus on a) gathering and utilizing data and program information, b) including stakeholder and community input into the development of the plan, and c) ensuring clear and over-communication of the plan to be implemented beginning in 2029-2030. Our CSP is designed so that the project continues operations after the state funding has terminated in 2028-2029. Our CSP includes four major components: CSP1) identifying and selecting CSP members and their roles, CSP2) identifying partners, their roles and creating partnerships, CSP3) developing sustainability resources, and CSP4) increasing community, stakeholder, information dissemination, and communication plans. CSP1 defined: The first major component of our CSP is the identification of the key CSP partners and their roles. The initial partners include the national afterschool director, the co-applicant District Superintendent and/or designee, the principals, and the CAC members (including stakeholder parents and students). Each key CSP partner will be expected to participate fully in the planning, preparation, implementation, and periodic evaluation of the CSP as it is being designed, updated, and finalized for presentation to the community and the stakeholders for ownership and adoption before the CSP can begin being implemented. CSP2 defined: During the first quarterly meeting of the CAC (Collaborative Advisory Committee) in September 2024, the CSP will be one of the agenda items to be introduced, explained, and discussed so that the CAC can decide the CAC member to be represented during the CSP meetings. Then during each quarterly CAC meeting, the CAC representative to the CSP will be responsible for providing CAC members with CSP updates, data, and information.  The CSP will begin meeting regularly during each grading period to ensure that the CSP has the most recent aggregated student data to measure, program information, and school/teacher data to utilize as the CSP focuses on finalizing the sustainability plan. CSP3 defined: During each CSP scheduled meeting, one of the major action agenda items will be the identification of possible resources to pursue and investigate to include in the sustainability plan.  Resource identification will not be limited to just seeking additional funding or other grants, but also include other resources such as sponsorship from potential partners and fundraisers that could lead to increased marketing and branding of the program to increase the program’s positive visibility in the community. Having a positive visual program is key to building support that will help the program be sustained once funding is terminated. CSP4 defined: This CSP component will focus on ensuring that there is clear communication that is being shared regularly with the CAC, stakeholders, and community members regarding the sustainability meetings, members, plans, and activities to maximize the program’s identity as a viable part of the schools’ improvement plan towards ensuring the success of the students being able to meet the goals and objectives of the project. Finally, a major CSP activity will be to organize an annual school/community event together with the CAC to highlight the afterschool project’s progress with a focus on sharing the progress we are making to ensure that once funding has terminated the project will still be operating.
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Degrees and/or certifications

Advanced education degree and certification. These credentials satisfy all childcare licensing rules for Program Directors, under R 400.8113(10) & (13)
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Summary of Experience

Five years of teaching experience and a minimum of three years in an educational leadership role. Experience implementing programs for struggling students,
collaborating with others, and working with parents and community members to provide services. Committed to the vision, mission and goals of the school and the
afterschool program.
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Degrees and/or certifications

Advanced education degree and certification preferred. These credentials satisfy all childcare licensing rules for Program Directors, under R 400.8113(10) & (13)
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Summ-ry of Experience

Five years of teaching experience and a minimum of three years in an educational leadership role. Extensive experience coordinating and collaborating with teachers.
Committed to the vision, mission and goals of the school and the afterschool program.
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Frontline Staff and/or Vendors

Description (staff or vendor role in the program)

1 program director per school, 1 site director per school and 5 teachers per school will be the mainproviders of the afterschool tutoring, activities, and services. The
National Afterschool Director will provide additional guidance and support for up to 12 hours each week per site.

The teachers will provide 100% of the tutoring, lead and facilitate the other diverse activities and services.
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Number of staff (total of all site and vendor staff): 14

Schedule of services to be delivered per week:
The program is 2.5 hours daily for four days each week. During the summer, the program is 4 hours daily for 4 days per week for 6 weeks. The order of services is 20
minutes snack time, 60 minutes of tutoring in 15-minute intervals, 60 minutes of other activities and services and 10 minutes to clean-up and leave for the day.
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Summary of certifications

Teachers without certifications will have a four-year degree or at least 12 credit hours in education.
All teachers, volunteers and vendors when identified must meet licensing rules for Childcare Centers, under R 400.8125, for “staff and Volunteers.”
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Summary of experience

Teachers will have demonstrated previous success in supporting struggling students to increase. Their Proficiency rates in reading, ELA, or math. They will have
demonstrated above average communication skills with students, colleagues and parents and have great classroom management skills.
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