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Vision and Ethos

At Mere Valley School, we believe that every child and young person has the right to feel safe, valued, understood and successful within their educational environment. Our approach to behaviour is rooted in Positive Behaviour Support (PBS), relational practice, contemporary behavioural analysis and trauma-informed education. We recognise that behaviour is a form of communication and that meaningful progress occurs when pupils experience environments that are emotionally safe, predictable, supportive and developmentally appropriate.

The School is committed to creating a nurturing and highly individualised learning community where pupils are supported to develop emotional regulation, resilience, communication, independence and positive relationships. Behaviour support is therefore not viewed as a system of punishment or compliance, but as a holistic process of understanding need, reducing barriers and teaching alternative skills that improve long-term outcomes and quality of life.

We recognise that many pupils may have experienced disruption, anxiety, exclusion, unmet need or trauma prior to joining the School. Consequently, our practice is underpinned by compassion, consistency and high levels of relational support. Staff seek to understand what may sit beneath behaviours of concern and respond in ways that preserve dignity, reduce distress and promote learning.

The School promotes a culture where pupils are encouraged to develop confidence, self-awareness and a sense of belonging. We believe that strong relationships, carefully adapted environments and meaningful opportunities for success enable pupils to thrive socially, emotionally and academically.

Positive Behaviour Support
Positive Behaviour Support within the School is informed by contemporary research in applied behaviour analysis, neuroscience, developmental psychology and SEND practice. PBS combines evidence-informed behavioural approaches with an understanding of emotional wellbeing, communication, sensory processing and environmental influences.

Our approach focuses not only on reducing behaviours of concern, but on increasing wellbeing, participation, independence, communication and emotional regulation.
The School recognises that behaviour serves a purpose and often reflects an attempt to communicate a need, manage distress, seek predictability, avoid overwhelm or gain access to safety, connection or regulation. Staff therefore seek to understand the function and context of behaviour rather than relying solely on consequences or reactive interventions.

Positive Behaviour Support at Mere Valley School is based upon the following principles:
· all behaviour communicates meaning
· children learn best when they feel safe and emotionally regulated
· relationships are central to behaviour development and self-regulation
· behaviour support must be proactive, individualised and developmentally appropriate
· restrictive practices should always be minimised
· pupils should be supported to develop functional communication and coping strategies
· interventions should improve quality of life and long-term independence
· adults must remain reflective, emotionally regulated and consistent

Trauma-Informed and Neuroaffirmative Practice
The School is committed to operating as a trauma-informed and Neuroaffirmative provision. We understand that pupils who have experienced adversity, disrupted attachment, chronic stress or repeated educational failure may respond to situations differently from their peers.

Some pupils may remain in heightened states of alertness, anxiety or dysregulation and may struggle to interpret social situations, manage transitions or tolerate uncertainty. Staff therefore avoid practices that create shame, confrontation or unnecessary escalation. Instead, adults prioritise emotional safety, co-regulation, predictability and restorative relationships.

The School also recognises neurodiversity as a natural variation in human development. Pupils are not expected to mask or suppress neurodivergent differences in order to succeed. Support strategies therefore focus on adapting environments, reducing barriers and building functional skills while respecting individual identity and need.

Understanding Behaviour
The School recognises that behaviours of concern may arise due to a wide range of interacting factors, including:
· communication difficulties
· sensory processing differences
· emotional dysregulation
· anxiety
· trauma
· social misunderstanding
· cognitive overload
· unmet physical or emotional needs
· environmental stressors
· difficulties with flexibility and change

Behavioural analysis approaches are used to support understanding of why behaviours occur and what may be maintaining them. Staff may use structured observation, antecedent-behaviour-consequence analysis, functional assessment approaches and collaborative multi-disciplinary discussion in order to understand patterns and identify effective support strategies.



Assessment processes consider:
· what occurs before behaviour
· environmental and sensory influences
· communication demands
· social expectations
· emotional states
· levels of predictability and control
· patterns of reinforcement
· medical or physiological factors
· previous experiences and trauma history

This understanding enables the School to create proactive support plans that reduce distress and teach safer, more effective alternatives.

Relational Practice and Co-Regulation
Positive relationships form the foundation of behaviour support at Mere Valley School. Staff are expected to build trusting, respectful and attuned relationships with pupils in order to support emotional regulation, engagement and learning.

Adults recognise that pupils may require support from calm and emotionally available adults in order to regulate successfully. Co-regulation is therefore viewed as an essential part of teaching and pastoral practice.

Staff will:
· communicate calmly and respectfully
· maintain predictable responses and routines
· recognise and reinforce strengths and achievements
· avoid unnecessary confrontation and power struggles
· support pupils to understand and repair relationships following incidents
· maintain clear and appropriate boundaries
· model emotional regulation and reflective thinking
· recognise the impact of their own emotional responses on pupils

The School expects all interactions between adults and pupils to promote dignity, emotional safety and mutual respect.

Communication and Emotional Regulation
Many pupils with SEND experience differences in communication, emotional awareness and sensory processing which may affect their behaviour and engagement. Communication difficulties may increase anxiety, frustration and vulnerability during periods of demand or uncertainty.

The School therefore prioritises total communication approaches and seeks to ensure pupils have access to effective ways of expressing needs, preferences, emotions and distress.


Support strategies may include:
· visual timetables and schedules
· objects of reference
· communication boards
· augmentative and alternative communication systems
· social narratives
· emotional regulation tools
· sensory regulation strategies
· structured routines and preparation for change
Staff recognise that pupils may require additional processing time and may find social expectations, transitions and unpredictable environments particularly challenging. Learning environments are therefore carefully adapted to reduce unnecessary stress and promote regulation.

Supporting Self-Regulation
The development of self-regulation is viewed as a central educational priority within the School. Pupils are supported to gradually understand their emotions, recognise signs of dysregulation and develop strategies that enable them to feel safe, calm and engaged.

Regulation support may include:
· sensory regulation opportunities
· movement and outdoor learning
· structured routines
· low-arousal approaches
· access to safe spaces
· emotional coaching
· therapeutic support
· restorative conversations
· relationship-based interventions

The School recognises that self-regulation develops over time and that many pupils will initially require significant levels of adult co-regulation before they can independently apply strategies themselves.

Positive Reinforcement and Skill Development
The School seeks to reinforce behaviours and skills that promote engagement, wellbeing, communication and independence. Positive reinforcement is used consistently and meaningfully in order to strengthen successful experiences and motivate continued progress.

Staff identify individual motivators and ensure reinforcement is personalised, appropriate and developmentally relevant. Praise is specific, genuine and focused on effort, progress, regulation and positive decision-making.
Pupils are explicitly taught:
· emotional literacy
· social communication
· resilience
· problem-solving
· self-advocacy
· behaviour for learning
· coping and regulation strategies
· safe relationship skills

Mistakes are viewed as part of the learning process and are approached through support, reflection and repair rather than shame or punitive responses.

Positive Behaviour Support Plans
Some pupils will require highly individualised Positive Behaviour Support Plans in order to safely and effectively support complex needs. These plans are informed by functional assessment, collaborative professional discussion and ongoing review.

PBS plans may include:
· identified triggers and early indicators of distress
· sensory and environmental considerations
· communication strategies
· proactive support approaches
· regulation and de-escalation strategies
· teaching targets
· reactive strategies where required for safety
· risk reduction measures
· approaches for supporting recovery following incidents

Plans are developed collaboratively with families, professionals and, wherever possible, the pupil themselves. They remain dynamic documents which evolve in response to progress, assessment and changing need.

Restrictive Practice
The School is committed to reducing and, wherever possible, eliminating restrictive practices. Any intervention that restricts liberty, movement or autonomy must be lawful, proportionate, necessary and used only as a last resort to prevent harm.

Where restrictive interventions are required to maintain immediate safety, they will:
· be the least restrictive option available
· be used for the shortest possible time
· preserve dignity and emotional wellbeing
· be recorded, reviewed and monitored
· form part of ongoing reflective practice and support planning

The School maintains a strong focus on prevention, early intervention and environmental adaptation in order to minimise situations where restrictive interventions become necessary.



Multi-Disciplinary Working
Positive Behaviour Support relies upon collaborative working between education staff, families, therapists, external professionals and wider support networks. The School values shared understanding and joined-up approaches to supporting pupils effectively.

Behaviour support may involve:
· multi-disciplinary meetings
· therapeutic consultation
· sensory assessment
· speech and language input
· mental health support
· family collaboration
· educational psychology involvement
· risk assessment and review

This collaborative approach ensures support remains holistic, consistent and centred around the pupil’s long-term wellbeing and development.

Staff Development and Reflective Practice
The School recognises that effective Positive Behaviour Support relies upon skilled, reflective and emotionally supported staff teams. All staff receive training appropriate to their role, including:
· Positive Behaviour Support
· safeguarding
· autism and neurodiversity
· trauma-informed practice
· emotional regulation
· de-escalation approaches
· communication strategies
· behaviour analysis principles
· restrictive intervention training where required

Staff are expected to engage in reflective practice, supervision and ongoing professional development in order to continually strengthen behaviour support across the School.

Monitoring and Review
The School monitors behaviour support approaches through:
· incident analysis
· safeguarding oversight
· behaviour trend monitoring
· pupil voice
· family feedback
· learning walk observations
· restrictive intervention review
· pastoral and therapeutic review processes

This enables the School to evaluate effectiveness, identify emerging need and ensure that behaviour support continues to reflect best practice, current legislation and the evolving needs of pupils.

The overall aim of this policy is to ensure that every pupil at Mere Valley School experiences safety, belonging, dignity and meaningful opportunity within an environment that enables them to achieve their full potential.
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