Figure J-1

DATA ANALYSIS FOR CONTINUOUS SCHOOL IMPROVEMENT ~

Somewhere Elementary Vision for CURRICULUM
Components

What it Will Look Like

Curriculum is standards
based and integrated
with relevant leadership
and 21st Century life
skills.

Teachers plan instruction that addresses:
• State Standards – Language Arts and Math, Social Studies, Science,
Health, Fine Arts, Physical Education, Technology
• Next Generation Science Standards (NGSS)

Action: What has to happen
Teachers implement curriculum
maps aligned to standards.
Teachers collaborately plan
instruction of their curricula that
addresses:
o State Standards
o STEM (Science, Technology,
Engineering, Mathematics) in
appropriate classes

Evidence
• Curriculum maps
• Teacher lessons
• Standards-based student
work, exemplars,
assessments (writing focus
with data teams)
• Walkthroughs
• Goals
• Behavior
• Attendance

o Adopted curricula
o Depth of Knowledge 3 & 4
questioning is incorporated in
instruction
Teachers align the
curriculum across all
content areas and
collaborate within and
across grade levels.

• In grade level teams, teachers design, according to appropriate grade
level, instruction and interventions that address the standards.
• Teachers scaffold curriculum, instruction, and assessments to
understand levels of learning preceding and following their grade
level.
• In cross-grade level teams, teachers collaborate to create and
implement a continuum of learning for students.
• Teachers, in collaboration with English learner and special education
teachers, Curriculum Coordinator, and Specialty Class Teachers, plan
instruction to integrate Math, Social Studies, Science, Health,
Physical Education, Technology, and Fine Arts.

• Teachers in grade level teams
collaborate to create and use
common curriculum maps.
• Teachers collaborate in crossgrade level teams to ensure a
continuum of learning for
students, and instructional
coherence.

• Curriculum maps
• Lesson plans
• Standards-based student
work, exemplars,
assessments (focus with data
teams)
• Walkthroughs
• Team meeting minutes

• Teachers meet with English
learner and special education
teachers, Curriculum
Coordinator, and Specialty
Class Teachers, to plan
instruction to meet and integrate
standards.
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Figure J-1 (Continued)

Somewhere Elementary Vision for ASSESSMENT
Components
All assessments are
aligned to the State
Standards.

What it Looks Like

Action

Evidence

• All assessments aligned to standards.
• All teachers know what is being assessed at their grade level, and are
aware of assessment standards at the grade level below and the grade
level above, and how the students are performing.

• Teachers review and discuss
assessment results in grade level
team meetings and cross-grade
level team meetings.

• Grade level assessment binder
with common assessments,
rubrics or scoring criteria and
student samples
• Schoolwide assessment plan
• Teacher team minutes
• Peer Observations
• State assessment results
• Comprehensive needs
assessment

• Teachers share best practices
within and among grade levels.
Assessments are used for
multiple purposes

Summative data are used
to determine grade level
or schoolwide needs.
Student self-evaluations
are used so students take
ownership of their
learning.

Teachers use –
• multiple assessments to determine student progress,
• a variety of formative assessments to inform instruction,
• assessments that reflect Depth of Knowledge (DOK) levels 3-4,
• authentic assessments that require students to apply their thinking
such as performance-based or project-based assessments,
• universal screener assessments are given to all students to identify
students at risk of low achievement, and
• diagnostic assessments to determine student learning needs.
• Summative assessments are analyzed for grade level and schoolwide
strengths, challenges, and implications.
• Summative data are used to plan next steps towards schoolwide
continuous improvement.
• Teachers provide students with opportunities to monitor and reflect
on their progress towards standards attainment.

• Teachers coach each other to
improve practice.
• Teachers work together to
ensure learning growth for every
student.

• Students use assessment results
to reflect and set goals.

•
•
•
•

Student self-assessments
Observations
Classroom walkthroughs
Student interviews
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Figure J-1 (Continued)

Somewhere Elementary Vision for INSTRUCTION
Components
Instruction is aligned to
the State Standards.

What it Will Look Like
•
•
•
•
•
•
•
•
•

Instruction is targeted
and differentiated to
address needs of
students.

•
•
•
•

•
•
•

Instructional coherence is in place through vertical and horizontal
alignment.
Teachers apply Depth of Knowledge (DOK) levels 1-4 to
instructional tasks, questions, and assessments to develop critical
thinking skills.
Teachers use and require students to use academic vocabulary.
Teachers use a variety of instructional strategies to teach academic
vocabulary.
Teachers use texts that represent the grade level’s Lexile and textcomplexity band.
Teachers use a balance of Literary and Informational texts in their
instruction.
Teachers ensure that all students apply math practices.
Teachers use STEM to teach Inquiry Based Learning.
Teachers collaborate to integrate English Language Arts,
Mathematics, Social Studies, Science, Health Science, Physical
Education, Technology, and Fine Arts into instruction.
Teachers use whole group instruction with mini lessons and guided
practice.
Classroom teachers use small group instruction.
Classroom teachers use instruction based on individual student
needs.
Students know their learning goals. Teachers provide timely
feedback. Students know their progress toward the goals.
A variety of learning styles are addressed.
Strategies focus on building on students’ background knowledge.
Tools for developing students’ conceptual knowledge include the use
of manipulatives, “real things,” and graphic organizers.
Multiple exposures through multi-modality instruction.
Teachers use common formative assessments frequently and provide
timely feedback to check for understanding and to adjust instruction
as needed.
In data teams, teachers collaborate weekly to plan and implement
instruction and formative assessments, analyze student work,
identify individual student needs, and plan re-teaching strategies and
interventions.

•

Staff professional learning
focuses on content standards
including understanding
assessments and their uses.

•

Time is provided for grade level
and cross-grade level alignment.

•

Teachers collaborate in grade
level teams and cross-grade level
teams to update curriculum
maps, instructional strategies,
and assessments.

•

Formative assessments are used
to identify the learning needs of
students.

•

Teachers collaborate in grade
level teams to analyze student
work, identify individual student
needs, and plan interventions.
Teachers scaffold lessons to
support all students’ learning
(including high needs and high
achieving populations).

•

The school establishes roles and
responsibilities for inclusion
teachers and Educational
Assistants with respect to
differentiation.

•

Teachers attend and implement
professional learning on new
instructional strategies.

•
•
•
•
•

•

•
•
•

Learning Goals are posted
in each classroom.
Writing Rubric is visible
and used as an instructional
tool.
Student work shows
alignment to the standards,
and STEM.
Students can articulate what
they are learning.
Teacher team minutes
indicate reflection on
instructional strategies.

Communities of
Professional Practice
meeting minutes show that
instruction is reaching the
needs of students.
Walk throughs show
students engaged in the
learning.
Student growth.
Description of roles and
responsibilities.
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Figure J-1 (Continued)

Somewhere Elementary Vision for ENVIRONMENT
Components
Everyone will be SAFE
and feel welcomed.

What it Will Look Like

Actions

• Everyone works toward a physically and emotionally
safe environment, focused on learning, and
encouraging creativity and innovation.
• All stakeholders feel valued and like they belong to
the school.
• The school develops students who respect diversity.

• All staff provide support and demonstrate
actions to each other, students, and
parents to ensure understanding of safety,
discipline, and acceptance policies and
procedures.

Evidence
• Staff, students, and parents feel like
they belong to the school.
• Attendance is good because students
and teachers want to come to school.
• Behavior is good in all classrooms.
• Quality student work posted in class
shows creativity and innovation.
• Students encourage each other to do
even better work.

Everyone will be
RESPECTFUL.

Everyone will be
RESPONSIBLE.

• Everyone will work towards promoting a student,
parent, and community friendly environment.
• Everyone cares for and keeps the campus clean and
free of clutter.
• Everyone works together, collaborates, cooperates,
and shares.
• Everyone communicates respectfully in all modes
(i.e., emails, in-person discussions, written
correspondence).
• Everyone practices positive intent (reserve
judgments).
• Everyone practices open and positive
communication to all stakeholders (parents,
community, students, colleagues.)
• Everyone agrees to the good of the whole.
• Everyone knows her/his responsibilities and is held
accountable. If anyone isn’t clear about her/his
responsibilities, he/she needs to seek clarification.
• Everyone holds each other responsible for follow
through.
• Everyone understands and follows the processes and
procedures that are in place so the school runs
smoothly.
• Everyone will teach and reinforce expected
behaviors of core values: Safety, Respect,
Responsibility.
• Everyone strives to do her/his best.

• Staff will work with parents and
community to ensure they know how to
be active participants in the school
community.

• Parents and the community are active
participants in the school community.
• Classrooms are respectful places for
learning.

• Facilities are kept clean by all members
of the school community. The care of
facilities is everyone’s responsibility.

• All communications are respectful.

• Positive and open communication is
practiced throughout the school.

• Teacher collaboration show teachers
working together and sharing how to
meet the needs of every student.

• Low behavior incidences indicate that
students are respectful to each other.

•
• Teachers model core values in all teacher
meetings and interactions with students.
• Teachers teach and reinforce expected
behaviors of our core values.
• Students are expected to attend class
regularly, on time, and prepared to work.
Students must use their time wisely and
remain on task until their job is completed
with quality.

• Teachers work well together to
support every student’s learning.
• Amazing things are accomplished
because of everyone accepting
responsibility and holding each other
responsible for results. Student work
is of high quality and shows creativity
and innovation. The school is able to
continuously improve to meet the
needs of every student.
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CORE VALUES AND BELIEFS
CURRICULUM

INSTRUCTION

ASSESSMENT

ENVIRONMENT

What we teach.

How we teach the curriculum.

How we assess learning.

How each person treats
every other person.
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