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Learning for Leadership Charter School Vision & Mission Statements:

Learning for Leadership charter School is a public, non-profit, multi-age, K-12 charter school
serving primarily Minneapolis (North, Northeast, and Near South), Columbia Heights and Fridley.

The mission of the teachers, parents and community leaders working at the Learning for
Leadership Charter School (LLCS) is to successfully assist each student to develop and to attain
the skills necessary for postsecondary success. Students will be prepared through academic
rigor and through opportunities for experiential learning around leadership activities, building the
school together, parents, students & teachers and giving back to society.

Vision: Learning for Leadership Charter School (LLCS) is a Kindergarten through Grade 12
School successful in developing student academic skills_and leadership skills. Our program will
assist and challenge youth to live their lives with the highest level of authenticity, integrity, and
courage.

Through student/parent/teacher partnership, we will facilitate:
¢ Respect and acceptance of self and others
e An appreciation of the local community and the environment
e Development of basic problems solving skills
e Comprehension of core and specialty subjects

Our mission will be accomplished by:
e Using innovative teaching methods that emphasize hands on learning that meets each
child’s social, emotional, and educational needs
e Utilizing resources unique to the twin cities metro area



Executive Summary:

The purpose of this annual report is to summarize the operations, management,
accomplishments, and areas for improvement for Learning for Leadership Charter School.

Learning for Leadership Charter School is a Kindergarten through grade 12 public charter
school located in northeast Minneapolis. Our students, in FY '17 came from Minneapolis and the
north-northeast metropolitan areas of Fridley, Columbia Heights, and Hilltop compared to the
previous year we had students from Fridley, Columbia Heights, Brooklyn Park, Brooklyn Center,
St. Anthony and Hill Top. The vast majority of our students were bussed to the school (10
buses).

The academic year 2016-2017 was our eleventh year of operation as Learning for
Leadership Charter School. After our eleventh full year of operation, we have documented that
the school has made strides to work toward achieving its intended mission. We completed our
third year of the Project Days program, which enabled the school to add robust, rigorous and
learning field experiences, interdisciplinary projects, and team teaching models across our K-12
school. We also completed our second year as a consortium of schools implementing Teacher
Advancement Program (TAP) through the Teacher Incentive Fund Grant (TIF), managed by the
National Institute for Excellence in Teaching (N/ET). This grant allowed for a master teacher to
be released .8 of her/his day for coaching and professional development around evidence based
strategies along with aligning our Authorizer contract goals, Regional Center of Excellence
English Language Learner goals and aligning our teaching and learning to standards based
approach. Our academic hours for the school year & available through project days were
together are 1,125 for all students (kindergarten through grade 12) enrolled in the school; public
school districts have approximately 1,020 hours and required only 238 hours for kindergarten,
until full day Kindergarten was recently approved. Full day Kindergarten has always been a staple
of our school programming.

As a charter school of choice, Learning for Leadership continues to be influenced by the
changing demographics of its student population and transitions of students in and out of the
program. We continue to have a culturally diverse population, which is important to our school
mission and philosophy. New students were generally not accepted in grades 11-12 as we are not
able to ensure the student that the required graduation standards and credits will be achieved for
a timely graduation. Our school enroliment for the 2016-17 school year: 249

Our instruction moved from being teacher lecture, direct instruction to student centered.
In our Professional Learning Communities we worked on aligning our curriculum based on the
Minnesota Academic Standards and the Minnesota Graduation Rule. Our academic and
instruction model is moving towards inquiry, with a focus on first and last ten minutes of each
class being non-negotiable for interruptions from visitors, students and staff. We are intentional in
integrating subject matter and skill areas through activities that are developmentally appropriate
to each learner’s educational strengths and areas of growth. In grades K-4, we implement project
based learning (PBL) that is teacher guided, in grades 6-12, we use PBL that is flexible with
allowing more autonomy for students. In grades 6-12, students are given more responsibility to
create their own projects. Our advisors helped guide projects in placing student ideas in real life
contexts, which were intentionally designed to be inter-disciplinary. Student Progress is tracked
and the projects provide students opportunities to prepare and deliver presentations to
demonstrate their learning based on their goals.



Learning for Leadership Charter School demonstrated solid year’s growth on the NWEA
in both Math and Reading. However, student proficiency suffered on state wide MCA tests. Math
MCA. 9.1% in 2016 to 6.2% in 2017, and on the Reading MCA 24.0% in 2016 to 16.0% in 2017.

As a results-oriented school we are dedicated to data-driven improvement. We have
implemented an integrated, job-embedded professional development process that is student
data-based, supported by modeling and coaching, and is assessed through observation of
instructional practice and student work. We realize the need to review and reflect on our
successes and our failures. Our successes include weekly Instructional Leadership meetings,
weekly Grade Cluster meetings, 3 observations held by mentor teachers and master teachers.
We need to improve on aligning our assessments to benchmarks being taught along with staff
setting their goals to move from 100% direct teaching to student centered teaching and learning.
The school professional staff and administration recognize the need to improve upon the process
for targeted goal setting, and provide an ongoing review of achievement of identified academic
goals. Alignment of the overall strategic plan for school academic improvement was developed
with support from advisors of Regional Center for Excellence. This plan identifies making
opportunities for students to practice both language skills and content knowledge skills. More or
less moving away from Direct Teaching - to student centered teaching and learning.

Learning for Leadership continues to establish itself as an innovative public charter
school of choice in the local community. It continues to experience challenges that occur with
many educational organizations. Devoted to becoming a school of excellence, we recognize the
inherent need to collect information and data on student achievement, parental satisfaction, and
community involvement in order to critically evaluate our practices and accomplishments. It is
clear that while our school has made progress in its original vision, much remains to be done to
better prepare our students for immediate post-secondary success. The school, its staff,
administration, students, families and board continue to strive toward improved student
achievement with the challenges and the accomplishments of its founding mission and vision.

In 2016-2017, Learning for Leadership Charter School’s administration team underwent
change in the School Director role, allowing for enhanced and transparent communication,
regulatory compliance, lead the search for a permanent School Director by June 30" 2019 and
continued financial stability. An Interim School Director, Jitendrapal Kundan, was named in
August 2016 to continue the work of Learning for Leadership.



3.

Student Enroliment and Attrition Rates
This table identifies the number of students enrolled at the school during the 2008-09, 2009-10,
2010-2011, 20171-2012, 2013-2014, 2014-2015, 2015-2016 and 2016-17 enrollment. Data is
based on October Average Daily Membership (ADM).

School KI|1 |2 (3 |4 |5 |6 |7 |8 |9 |10 11 |12 | Total# | Attrition
Year students | Rate

14 (22|18 (16|12 |14 (14|16 |18 |15|9 |12 |3 | 183 57.9%
2008-09

1314|2316 |14 |14 | 15|16 (19|16 |11 |8 |8 | 187 64.1%
2009-10

2012|114 |23 |15 |18 |11 |11 |21 17|13 |6 |6 | 187 53.6%
2010-11
2011-12 36 (32|17 |124(23|21|29|13 (12|16 |13 |9 |7 | 255 44 %
2012-13 17 115201512 |16 |13 |24 |18 |13 (17 |9 |9 | 198 43.8%
2013-14 1314|119 (19(13 /2022|1624 |15 |18 | 16 | 10 | 220 32.2%
2014-15 18 (17116 (15120 |18 {23 |23 |18 |21 |13 |14 | 17 | 234 31.4%
2015-16 15120 (24 |21 (2121212517 18|21 |14 |9 | 248 14.1%
2016-17 1517120 (18 |16 |22 (19|22 25|14 |15 |20 | 11 | 234 15.0%

Learning for Leadership has had 100% graduation rate for graduation years 2008, 2009,
2010 and 2011. The 2012 graduation rate was 84% as one student had to retake the
MCA Math assessment. In 2013-14, the graduation rate was 80% with two students
continuing on to graduate the following year. In 2014-2015, the four-year graduation rate
was 50%, with three students continuing on to finish the following year. In 2015-2016,
the graduation rate was 78%, with 72% enrolled and attending college in Fall 2016, with
the other two graduates planning to attend in Spring 2017. In 2016-17, the graduation
rate was 67%, with 25% continuing the following year and 1 dropped out. Our school
graduation goal continues to be 100%.

The attrition can be attributed to the following reasons:

Families move due to changes in public housing availability

Larger scale athletic programs

Several families have indicated that the length of the school day - early start
Some high school students have reported that they wanted to go to a bigger
school

¢ Families moving outside our busing areas
Learning for Leadership Charter School: Student Admission Policy and Procedure




Admission to Learning for Leadership Charter School is open and free of charge. Please refer to
Page 32 for our policy.
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Academic Program:
The Learning for Leadership academic program is multifaceted; it consists of a learning
framework that provides for differentiation of instruction for the different student needs and
learning styles. Our program integrates core content areas, is literacy based, field trips aligned to
support learning, and is project based. This year we have intentionally started our work on
aligning and mapping our curriculum both horizontally and vertically based on the Minnesota
Graduation Standards. This year we spent time understanding the framework and designs of
planning backwards, ensuring our assessments are aligned to our benchmarks for our class and
each student. The students demonstrate their learning through exit slips, end of unit/quarter
assessments, creating projects (research papers, power point presentations, performance, art
projects, science experiments, etc.). The students demonstrate their learning through exhibiting
their projects to authentic audiences inside and outside the classroom.

Our school year is based on the quarter system, and student led parent conferences are held 4
times per year. During mid-year we embarked on advisory program, which entailed a high school
advisor being responsible for 15 high school students throughout their 4 years at Learning for
Leadership. Our high school students having a consistent high school advisor over the course of
their high school career will strengthen student-teacher relationships, home-school connections
and student-learning outcomes.

Learning for Leadership is a “wellness school.” We practiced good nutrition through our breakfast
and hot lunch program as well as we received a grant to provide fresh fruit as a snack to all of our
elementary and middle school aged students daily. Parents are encouraged to bring fruit,
vegetables, or pencils as birthday celebrations in the classrooms instead of cupcakes and pop.

Innovative Practices and Implementation, Challenges, and Future Plans:

LLCS continued to implement TAP (Teacher Advancement Program) mentoring and assessment
protocol as a K-12 system wide process on academic achievement, curriculum, and assessment.
(TAP directed by National Institute for Excellence in Teaching). 2016-17 was the last year of
implementation for LLCS.

Successes included:

o MAP assessments permitted intensive and constructive assessment of students learning,
allowing teaching staff to align instructional strategies with MAP test results in all grades.

e A focus on family involvement with families and students continues to be a priority, we
held 4 parent-teacher conferences, we made positive calls home during the school year.

e Q-Comp and TAP facilitated teaching-learning improvements such as, we began the work
of aligning Q-Comp, TAP and RCE (Regional Center of Excellence) goals

o Work with advocates from the RCE (Regional Centers of Excellence) improved the use
and implementation of evidence based strategies in all classrooms - we engaged in
teacher learning walk through the lens of student experience, which informed we as a
school were talking and not giving or making opportunities for our students to practice
thinking through speaking, writing and reading

e Teaching staff shared ongoing feedback with one another and were receptive to
scheduling changes that delivered more instructional time and strategies for students.
We changed our schedules with middle and high school grades twice last year to allow
for maximum learning. For instance, we dissolved study hall at the end of the day to offer
middle and high school science and social studies. Teachers and students experienced
more engaging and positive interaction with learning even though there was initial push
back on schedule changes.



Challenges included:

o Teachers faced huge learning disparities in their classes, often times having students at
1st percentile and 99t percentile in the same instructional group. To this end we invited
RCE advocates who led 3 in depth “Can Do” workshops on strategies to effectively
differentiate for varied learners in our classes

e LLCS faced the challenge of increasing student achievement to attain grade level
proficiency. Professional development priorities are being designed and adjusted to
address this challenge, especially in the face of our slide on the recent MCAs.

POLICY: DIFFERENTIATION

I. PURPOSE

The purpose of this policy is to emphasize effective differentiation as an essential component of a
LLCS education and to establish alignment of curriculum, instruction, assessment and
professional development in support of a positive and stimulating learning environment where
students feel respected, cared for, and encouraged to explore challenging learning opportunities.

Il. GENERAL STATEMENT OF POLICY
The School Board recognizes that effective classrooms are those in which students
experience success and growth because they are engaged in meaningful, challenging
Learning. This happens when:
* High quality curriculum focuses on essential skills, information and
understandings,
* Teachers practice informed instructional decision-making through ongoing
assessment of students’ differences in readiness, interests, and learning profile.
» Teachers plan differentiated learning experiences in response to the needs of
individual learners,
« Students work in a variety of flexible instructional configurations (individual,
small group, whole group), and
» The classroom environment emphasizes excellence of instruction, love of
learning, critical thinking, cooperation, exploration, and respect for others.

LLCS further recognizes that there are different levels of readiness, needs, desires, and interests
among students. Therefore, teachers must tailor learning experiences to the needs of individual
learners in order to challenge and support all students in the pursuit of their highest levels of
academic and personal achievement. LLCS is committed to helping students explore learning
experiences that require greater depth of knowledge and complexity.

Differentiated instruction shall be the cornerstone of an actively engaging classroom where
students reach their highest expectations for performance and achievement through pursuit of
their personalized goals and unique talents. Student learning at LLCS shall be based on the
effective implementation of the interrelated components of curriculum, instruction, assessment
and professional development. Successful implementation of these systems results in equity of
opportunity, high quality curriculum and instructional resources, on-going assessment to meet
individual learner needs, and a positive classroom climate focused on student achievement.
Differentiation is addressed through each of these essential system components.

lll. DEFINITIONS

Curriculum: a written plan including standards, benchmarks, essential questions, an

assessment plan, instructional resources and strategies, and time allocations for emphasis and
pacing for the content to be taught.

Instruction: a teacher-led process, which transforms well-planned curriculum into student learning.
Instruction is standards-focused teaching for the purpose of providing meaningful learning
experiences that enable all students to master academic content and achieve personal goals.

Assessments: multiple tools used to gather information about the student’'s demonstration of
achievement and performance on the standards taught.



Evaluation: the process of making judgments about the level of students’ understanding or
performance.

Standard: a statement of what the student will be able to know, understand and do.

Benchmark: a clear, specific description of knowledge or skills the student should acquire by a
particular point in the student’s schooling.

Instructional Materials: resources recommended through a process, approved by the LLCS
school board, and used by teachers to provide a required content for students to achieve intended
learning.

Supplementary Materials: resources determined by teachers and the Leadership Team, as
monitored by the school director or designee, which supplement the core materials, and provide
for different student needs as required to meet the intended student learning.

Differentiation: the process teachers use to plan learning experiences which intentionally
respond to learner differences. Students would have opportunities to work at their levels of
readiness (assessed levels of skills and knowledge), in preferred and varied learning
modes/styles, and engage their interests in order to achieve curricular goals.

Teachers can differentiate what students learn (content), how they make sense of what they are
learning (process), and/or how they demonstrate what they have learned (product).

IV. AREAS OF RESPONSIBILITY
The School Board is accountable, in its governance capacity, for the instructional program and
delegates responsibilities as follows:
A. The school director, shall be responsible for development, implementation and
evaluation of differentiated instruction in all LLCS classrooms.
B. School director shall be responsible for assuring implementation of the
LLCS model for differentiation in each classroom.
C. Teachers, under the supervision of the school director or designee, shall be
responsible for providing effectively differentiated instruction for students.

V. PROFESSIONAL DEVELOPMENT

A comprehensive, coherent, and sustained professional development program is necessary to
enhance a teacher’s ability to deliver high quality, differentiated instruction. Professional
development activities must be an integral part of broad school wide and district wide educational
improvement goals. Professional development must begin with a focus on helping students
achieve their learning needs and must clearly define the model for differentiation and the specific
strategies for implementing differentiation. Professional development will be school-based,
collaborative, and differentiated in its delivery. The LLCS professional development plans for
differentiation must include research-based training components of theory, demonstration, guided
practice, feedback and coaching.

VI. SYSTEMIC IMPLEMENTATION
Differentiation, by design, requires strong core curriculum focused on all students meeting
standards for academic learning. Instructional planning requires strategies and tools for pre-
assessment and multiple, ongoing forms of assessment. Instructional planning must include
strategies for flexible delivery of learning activities in a respectful and collaborative classroom
environment. A systemic approach to attain these components requires:
A. A clear and articulate vision of how differentiation looks for all students.
B. A common framework to create definitions and to connect previous
understanding and practice with new language of differentiation.
C. Communication to build understanding and support among all stakeholders
including parents, staff and students.
D. Study and communication to link differentiation research to best practices in
all subject areas and grade levels.



E. Connection to LLCS initiatives and support under the umbrella of

differentiation.

F. Planned leadership and financial resources to align to support differentiation
G. A plan for long-term implementation and evaluation.

Goals and Accountability Plan:

Academic Goals

Measurement

Indicators of Success

Increase students’ academic
proficiency in reading and
math

Measures of Academic
Progress (MAP)
Reading and Math

Standard: The proportion of
students in grades 3-8, 10,11,
who have been continuously
enrolled will score at or above
average in the spring of 2017
by 4%

Growth: the proportion of
students enrolled for the entire
school year will make
appropriate fall to spring
growth of 4%

Increase students’ academic
proficiency in reading and
math

Minnesota Comprehensive
Assessments series Il (MCA-
1)

Standard: A 4% increase of
tested students will perform at
or above district wide
averages on the MCA-II

Growth: The percent of
students meeting proficiency
will increase each year by at
least 4%

NON-Academic Goals

Measurement

Indicators of Success

Increase student attendance
rate to school and classes

Daily attendance records
maintained by teachers and
JMC student reports

Standard: Records
maintained in the JMC will
show an increase of student
attendance

Growth: At least 95% of
students will be in class and to
school on time

Increase parent and family
participation and satisfaction
to the school program

Climate Surveys

At least 80% of parents (of
those that respond) will be
satisfied with the school
program

Increase community
involvement

Student/school activities in the
community

The activities will increase
from the present level. We
had 1 event in the fall/winter
and 1 event in the spring of
last school year.

Academic Learning Goals: From School Q-COMP Plan

School Wide Goals

The percentage of all students enrolled October 1 in grades 3-8 and 10 at Learning for
Leadership Charter School who earn an achievement level of Meets the Standards or Exceeds
the Standards in Math on all state accountability tests (MCA, MTAS, MOD) will increase from 10%

in2016 to 14 % in 2017. We were at 6.2% proficiency rate in 2017.
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The percentage of all students enrolled October 1 in grades 3-8 and 10 at Learning for
Leadership Charter School who earn an achievement level of Meets the Standards or Exceeds
the Standards in Reading on all state accountability tests (MCA, MTAS, MOD) will increase from
24% in 2016 to 28 % in 2017. We were at 16.0% Proficiency rate in 2017.

Learning for Leadership Charter School is a “priority” school, as determined by the MMR rating.
We worked with our advocates at the Regional Center for Excellence throughout the 2016-2017
School Year to implement our School Improvement Plan, focusing on improving literacy in grade
level texts through the implementation of Close Read strategies in K-12, and problem solving
strategies in K-6.

Non-Academic School Goal: Improve Student Attendance and School Culture
e Improve student attendance rate for K-12 grades from 90.41% in 2012 to a goal of 95% in
2017.
e We were able to increase attendance rates to 93% in 2013, and still are working to
achieve a 95% attendance rate.
Expectation:
e areduction of the number of students who are absent 6% or more for the year - Increased
communication with families will be one way to push this group.

Non-academic School Goal: Increase Parent, Family, and Community Involvement, Parents and
families: Parent Involvement

According to the survey information parents felt they were aware of school activities and functions
and they felt welcome at the school. Families attend the school for performances, Exhibitions,
classroom activities, and field trips. Parents attended family nights, which were held once every
other month. Parents had 4 opportunities to attend conferences. A large percent of
parents/guardians do attend student/parent/teacher conferences. Many parents that do attend
conferences do not bring the students along.

Expectation:

e 60% or more parents participate in student/parent/teacher conferences this year. The
percentage of participation will increase each year. Our parent conference participation
rate moved from 58% in Fall to 65% in Spring.

e 50% parent participation in Family Nights.

The school continued to provide transportation and childcare if required by any families if it
prevents them from attending. Classes performed or demonstrated their learning at the Family
Nights to encourage attendance. Each Family Night had a different focus: from healthy eating,
oral health, to Literacy.

o Families were invited to middle and high school Exhibition of Work activities that
concentrated on science, reading, and math.

e Parents are always welcomed in the school and classrooms. In addition we implemented
visitor check in policy - each visitor to sign in and wait for staff member to escort them to
their designated room or space

e Transportation was provided to parents by the school for events, meetings, and
conferences. Cabs and bus fare for public transportation are provided upon request.

e Parent conferences are held quarterly, transportation is provided for parents. Siblings are
grouped together, and conferences are held morning, daytime, and evenings to work with
parent schedules. This is an area where we need to continue to encourage more
parental participation.

Non-Academic School Goal: Community Involvement: It is stated in our mission statement that
teachers, parents, and community members will work at Learning for Leadership to assist each
student to develop and attain the skills necessary for postsecondary success. It also states that
the students will give back to the community.

Expectation:

11



o Create more opportunities for students to experience community organizations and
interact within the surrounding communities

e Organize and participate in community service learning projects, i.e. “Make a Difference
Day”, Adopt a River, food shelf, Partnership with Volunteers and Digital Media Access.

Non-Academic School Goal: Effectively utilize Continual Individual Learning Plans (CLP) and
authentic assessment to maximize student success:

In fall, each teacher will be provided with the “Beginning of the Year” Median Status scores for
all students at all grade levels from the NWEA MAP Reading and Math tests. They were
provided professional development in analyzing each student’s current RIT score and
proficiency status of the MCA-IIl. This information provided teachers an opportunity to
evaluate the current results from two different assessments to obtain current student
achievement information and student needs regarding math and reading at the beginning of
the school year to calculate expected growth targets and assist with planning instruction and
differentiation strategies with new and returning students. Subsequently comparing the
assessment results from this year’s cycle of MCA-IIl and NWEA MAP fall implementation
gave us baseline data to create student plans and classroom plans. Comparing these scores
and measuring growth on the MCA assessment and NWEA MAP assessment cycle for 2016-
2017 will allow for one complete year of data to evaluate and provide information to measure
student growth of proficiency in skills acquisition and for further instructional planning.

Teachers evaluated individual student data to inform their teaching and to plan instructional
strategies and instruction based on individual student needs. The evaluation of the testing
results was also analyzed to identify necessary instruction, strategies, and activities for
groups of students in the classroom and grade levels. The specific academic needs of
subgroups such as ELL and special needs students was identified, and the information
assisted in identifying interventions and strategies to improve and measure individual student
and class/team success.

The assessment data also provided information for the school as a whole: to determine
school wide initiatives and learning goals. The data was one aspect used to determine
school success.

On-going assessment and evaluation regarding student achievement was also provided
through Fountas & Pinnell Benchmark assessments in reading, Guided Reading
assessments, math assessment, and curriculum based, Kindergarten Readiness
Assessment, teacher observation and assessment, and student portfolios.

a) Outcome Statement: The 4 percent increase represents about (a calculated number) 4
students based on a predicted enroliment of 100 total students being tested at the site.

Learning Framework for K-12 program:

Guiding Principles

The curriculum planning process shall result in a learning framework that...

Improve student learning and achievement

Fulfills all the Minnesota Graduation Standards required for graduation

Is research based and educationally sound

Is guided by and builds on national, state, and school standards and policies
Sets high performance standards

Is connecting, rigorous, and relevant

Includes experiential, project based experiences of learning, and inquiry
Includes on-going assessment

Uses assessments and actual student work to drive instruction

Enables students to view concepts, issues, events, and themes from the perspectives
and experiences of diverse cultural groups

12



e Enables students to make decisions on important issues and take actions to help solve
them
e Each student will have a Continual Learning Plan (CLP) created with the staff, student,
and family. The Student’s Plan will be up-dated frequently and reviewed at each parent-
student-conference.
¢ Provides direction for teaching and learning that is:
o Sequential
o Developmentally structured
o Provides continuity between grades
e Provides structures that:
o Design time for student and adult learning
o All adults know all students
e Provides leadership
o Incurriculum, instruction, modeling, and school culture
o Sharing leadership and building partnership

Classroom Practice:
Instructional orientation
o Team teaching
o Cooperative Learning
o Whole group, small group, and 1 to 1 as needed
Classroom organization
o Multi-aged grouping
o Work centers
o Tables in the primary grades
Instructional strategies/active pedagogy
o Integration of subject areas
Teaching reading K-12 across the disciplines
Teaching writing K-12 across the disciplines
Teaching inquiry-based science and social studies
Teaching math concepts and skills through consistent traditional
math instruction alongside projects
Project based learning
Higher level questioning
Teacher as coach
Parent/community involvement

ASANANEN

O O O O

Instructional model

Prepare for the learning experience

Use of Academic Vocabulary across the content areas

Make connections with the learner

Engage the learner

Assessment through reflection, evaluation, and on-going assessments
(formal and informal)

O O O O O

Student Activities

Student discussion

Experiential, hands-on learning

Independent student working

Small group student working

Whole group student working

Sustained writing

Sustained reading

Independent inquiry

Continuous reflection and self-evaluation of work
Producing and presenting high quality student work

O O OO0 O OO0 OO0 O0

Assessment
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o Performance assessment
o Student self-assessment
o NWEA- MAP and Basic Reading Inventory (BRI)
o Teacher assessments
o Teaching team assessment (as indicated)
o MCA-III and all state required testing
Technology
o Technology as a learning tool, and staff as the teachers of proper
usage.
Summary

o Academically focused class time
o Student attention/interest/focused

Essential areas of learning:
Minnesota State Standards based and aligned

Language Arts/Communication:
Reading

Writing

Speaking and listening
Literature

Viewing

ANANENENEN

Math:

Measurement

Mathematical reasoning

Number Sense

Patterns, functions, and algebra | and Il
Data Analysis, Statistics and probability
Geometry

AN N NN NN

Science

Inquiry approach that includes hands-on
History and Nature of Science

Physical Science

Earth and space science

Life science

ANANENENEN

Social Studies, History and Geography
v' Examine interrelationships of people and cultures to historic,
geographic, and environments.
U.S. History
Minnesota History
World History
Historical skills
Geography
Economics
Government and citizenship

AN NANA Y NN

Arts
v Visual
v" Drama

Health and Physical Ed
v" Physical fitness
v" Motor skill development
v' Develop life-long habits of healthy living and eating

Project Based Learning Academic Model

14



The Project Based Learning (PBL) academic model used at Learning for Leadership Charter
School is not primarily focused on learning about the environment nor is it limited to developing
environmental awareness. Our project based learning academic model uses the term
“‘environment” to mean a study of all systems and the inter-relationships of systems, i.e. solar
system, human and social systems, geography, water cycle, and weather, etc, “Environment” is
the aggregate of the physical surroundings, conditions, or influences, the social and cultural
forces that shape the life of any organism at anytime.

Our project based learning model is intended to use the school community, local community and
surroundings as a classroom to understand the effects of systems on local and global
communities. Our model uses the “environment” as a comprehensive focus and framework for
learning in all areas: content knowledge, thinking and problem solving skills, cooperation,
interpersonal communications, taking responsibility for actions and learning, and understanding
and appreciating the environment.

Project based learning is an in-depth exploration of a subject or topic that is defined by asking a
driving question. The project based method is a comprehensive approach to instruction. The
projects are interdisciplinary, incorporate critical thinking skills, essential literacy and math skills,
problem solving, work habits, hands-on experiences, and integration of diverse viewpoints,
collaboration, and discussions from staff as well as students.

Project based learning gives students a framework within which students can construct their own
learning, guided by teachers, using pedagogy that is proven using research based educational
practices.

The projects are aligned with the Minnesota state standards, involve on-going assessments, field
work, and culminate in a final product, project, or performance. The projects can be teacher
guided and/or student driven.

Components of Project Based Learning:

e Curricular content is the element for which teachers and students are held the most
accountable. Successful integration of content learning requires that projects are based
on standards, have clear articulated goals, and support and demonstrate content learning
in both process and product.

¢ Student direction is designed to maximize student decision making and initiative
throughout the course to design, production, and presentation decisions. Younger
students or students that are not familiar with project based learning will initially be guided
by their teachers. These students will be able to make decisions based on choices given
by the teacher. All students are guided toward taking responsibility for their own learning.

e Collaboration is promoted among students and teachers, between student and teacher,
and between students and community members. This component is intended to give
students opportunities to learn collaborative skills, such as group decision making,
integrating peer and mentor feed-back, providing thoughtful feed-back to peers, and
working with others as student researchers.

e The real world connection component can take many forms; it allows the students to
connect to the real world because it addresses real issues that are relevant to student’s
lives and communities. A project encompasses a connection to real professionals
through the use of authentic methods, practices, technology, and a real world audience.

e Atime frame that builds in opportunities for students to plan, revise, and reflect on their
learning. The time frame and scope of projects will vary wildly.

o Assessment is required as an on-going process documenting learning. The assessments
are varied and frequent. Assessment practices are inclusive of students and well
understood by the students

Our Individual Continuous Learning Plans are completed by students, parents, and teachers with
goals that are aligned with individual student needs. The school has incorporated a variety of

15



assessments, such as end of unit, MAP, and MCA to measure student achievement. The
portfolios were introduced into the K-12 program. Collecting student data and ongoing
assessment to drive instruction is our school wide goal. The CLP was started to be utilized in the
fall of 2007 across the school population and is designed to follow the student throughout their
time at LLCS. When a student achieves a particular goal a new goal is established. The school
will provide further professional development in the area of assessment and evaluation of student
work to drive instruction for the teaching staff. LLCS wants to get back to Portfolio approach to
learning and teaching cycles moving forward. Mid year we re-established Advisory with each
student assigned to an advisor who was responsible for creating Individual Continuous Learning
Plans for their advisory students. We will keep strengthening our triangulation of data through the
next two subsequent years.

Student Continual Learning Plan (CLP)
Learning for Leadership Charter School (LLCS)

Student’'s Name: Grade Level:

Goal Setting Partners:

Date of Goal Setting:

What are the desired outcomes for the student?

How will progress be measured?

What is the current performance level of the student?

What is the student’s goal?

What will the student do to reach his/her goal?

What will parents do to help the student achieve his/her goal?

What will the school staff do to enable the student to reach his/her goal?

Area of Academic Achievement:

o Student is proficient in the basic skill areas (reading, writing, science and
mathematics)

e There is documented alignment among standards, objectives, instruction, and
assessment

o Progress will be measured by the Minnesota Comprehensive Assessments (MCA-II)
and NWEA/MAP and

e Daily authentic Assessments from student work

Area of Personal and Social Adjustment:

e Student has a positive self-image
Student respects cultural and individual differences
Student works cooperatively with other people
Student demonstrates self-directed behavior
Student demonstrates conflict-resolution behavior

Area of Presence and Participation:
e Student is consistently present in school
e Student actively participates in learning
e Teacher/Student checklists

Area of Responsibility:
e Student demonstrates responsible/ethical behavior

16



e Teacher/Student checklists of school responsibility behaviors (caring for
belongings, hygiene needs, following directions, following through on
assignments, completing work on time, etc.)

Area of Leadership, Contribution, and Citizenship:
e Student participates as a citizen in school and the greater community
e Student understands and complies with school and community rules
e Record of number of hours of community service, service learning experiences,
and completion of corresponding projects

Area of Satisfaction:
o Student is satisfied with school experience
o Teacher/Student/Parent Checklist
e School Climate Survey

Innovative Practices:

The teachers generate learning experiences and projects for the students that address
and integrate the entire core learning areas. Students in the primary, intermediate, and middle
school levels (k-8) focus on standards which build strong academic skills in the areas of read,
view, listen, writing and speaking, math application, social studies and scientific applications. The
middle and secondary level students expand their skills with instruction that promotes learning
into areas of inquiry and application while meeting the Minnesota Graduation Standards.

The core content of our curriculum parallels the Minnesota Graduation Standards. We
see the importance of expecting our students to gain the same knowledge as the other students in
our community. The time frame and approach to the curriculum are the major differences that we
offer at Learning for Leadership Charter School.

The school culture and practice supports the demonstration of these student
competencies in quarterly presentations allowing the students to demonstrate their learning by
presenting projects or performances to their families and the community through the school
celebration of the “Exhibition of Learning.” The Exhibitions brought in the majority of the families
to the school. The family and parent/guardian attendance at the “Exhibitions” are greater than
with any other school activity.

Rosetta Stone is offered to all students, and all ELL students participate in the Rosetta
Stone English program daily for one hour.

We hired a Spanish Language instructor which allowed us to offer Spanish to our K-12
students.

We have implemented staff development programs that are intended to improve the
learning for all students and staff. The Cluster Group - Professional Learning Community became
a major element of our program to provide targeted approach to staff development that included
organizing the staff into elementary and secondary groups whose goals are aligned with those of
the school. These learning communities are teams of teachers who meet weekly to discuss and
plan student projects, assess student work, measure curricular outcomes and discuss important
topics regarding student achievement. The major focus is on instructional strategies and the
commitment to the learning of each student and to promote and influence teachers to think and
reflect on their teaching. Teacher feedback on these meetings suggests that they are beneficial
in creating opportunities for professional dialog, collaboration, and execution of practice.

Our Parent/Teacher Conferences were used as a tool to report on student work, their

goals and their progress towards their Individual goals. The conferences were held four times
during the school year. Atthe conferences, teachers are able to facilitate the conference and
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provide information on the student’s overall progress. Families that did attend allowed students to
show they are responsible for what they are learning as well as increased participation and
attendance by parents.

The creation of our Instructional Leadership Team enabled the school to employ a site-
specific approach to designing and implementing interventions that are specific to the needs of
the students of our school. Now called the TAP Leadership Team (TLT), the Leadership Team’s
main focus is organized around improving student achievement. Research indicates that teachers
have a profound effect on the achievement of students in their schools. TLT comprised of TAP
certified teachers/specialists from each grade level area. TLT was established to set goals,
mentor individual teachers, provide feedback, inspire and lead new and challenging innovations,
train staff, demonstrate the implementation of research based use of data to reflect on individual
instruction regarding student achievement, provide ongoing evaluation and coaching of teachers,
and help institute researched based instructional support.

In 2014, TLT began their effort to encourage the development of a significant number of
skillful teacher-leaders that understand the shared vision of the school and the full scope of the
work underway to improve student achievement. The scope and the influence of TLT has grown
and is instrumental in the design and implementation of the professional learning communities,
staff development planning, new staff mentoring, and modeling researched based best practices.
TLT will keep an emphasis on and be a reminder for staff to evaluate school data and to keep a
focus on student achievement and instructional improvement. Team members will participate in
all the identified workshops sponsored by NIET/ TAP to gain insight and skills necessary enable
the staff to use data to improve student achievement.

The instructional leadership model supports the need for school professionals to be
committed to the central work of school growth and improvement. This work involves reflection,
inquiry, conversation, and focused action. We want this cycle of growth to be an integral part of
our daily work.

TAP Leadership Team Goals and Objectives:
To implement an accountability plan to improve student achievement encompassing the goals as
stated in our school Charter:

e Student Academic Achievement in reading

e Student Academic Achievement in math

e Stakeholders satisfaction rate of at least 80%

o Effectively utilize Individual Learning Plans (ILP) and authentic assessments to maximize

student success.
e Improve student attendance.

The topics and goals for the leadership team and staff for the 2016-2017 school year were:

¢ Planning and facilitating Clusters (Professional Learning Communities) that align with
school and grade level goals that are based on student needs as prescribed by state
accountability results and local MAP results.

e Use the TAP evaluation process to stay focused on student learning and instruction.

e Foster collaboration and reflection with all staff, we held all staff meetings each Monday
to practice and align synergy among K-12 staff.

e Provide guidance to define what our students should know and be able to do. (Both TAP
and RCE mentors and advocates were instrumental in helping us be transparent to all
stakeholders our test results and essential Professional Development needed for all
teaching staff in order to meet the needs of our learners

e Support our teaching staff in individual and school wide professional development,
specifically in instructional strategies that build student efficacy in all content areas.
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Learning for Leadership continued to be a Q-Comp school in 2016-17. Our site review
process revealed that learning done in our Clusters (PLCs) directly transferred to classroom
practice.

Learning for Leadership also joined the TAP Consortium of schools in 2014-15. This
allowed our teacher leaders to become nationally certified evaluators and gave us more
professional development opportunities throughout the school year. At the end of our second
year, LLCS is proud to have fostered the development of strong teacher-leaders (Mentor and
Master Teachers) through participation in ongoing support and training from NIET/ TAP. Notably,
the leadership team attended the TAP National Conference in Los Angeles in the spring of 2015,
and will attend this spring in New Orleans. LLCS staff attended another leadership conference is
Spring of 2017.

Program Challenges

Key Structural Needs :
Retain high quality teaching staff to achieve programming goals.
Secure new lease with our landlord.

Improve our retention of students and increase enrollment to maximum 270 students by in Fall of
2019

Program work continuing:

Continue student enroliment growth. Continue with an enrollment goal of 260 students by the end
of FY 2017.

Increase student achievement and continue the academic growth to show proficiency in reading,
math, and science. The staff, students and families need to work together to instill good work
habits, set high academic rigor and expectations, and create an environment that the
expectations are for high quality learning and moving on to post-secondary education.
Emphasize the need and importance for obtaining 21st century marketable skills. We must
continue professional growth for our staff, to coach educators, improve instruction using research
and data, continue the Cluster groups, incorporate more school activities that involve families,
and institute family learning activities.

An evaluation, review, and the implementation of a strong math curriculum for grades 6-12 must
be implemented. K-6 will be implementing Go Math across the board. Based on curriculum
assessments, teacher created assessments, and the NWEA and MCA-IIl the scores strongly
indicate that the students need more support in the basic skills, word problems, and concepts of
mathematics. Using curriculum maps, formative assessments, and an ALEKS program in grades
9-12 as a pilot for future expansion, we hope to address this need. ALEKS provides a solid
intervention for skill building in math for students at all levels and varying learning rates.

Based on our Comprehensive Needs Assessment and surveys from the spring, a fair objective
behavior plan needs to be continued to be developed. Using restitution, responsive classroom,
and a positive behavior intervention system, we will hopefully continue progress in this area. We
will continue to train our staff in restorative practices.

Parent and community involvement and support: Learning for Leadership continues to be limited
in its satisfactory attainment of parental involvement at the school. Efforts have been made by
creating school Family Nights, Parent Workshops, and Athletic Events. Parent involvement
increased substantially due to an increase in family activities, serving dinners, and celebrations at
the school. The community involvement continues to be an area for school development and
growth.
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School Governance:

2016-2017 School Year Charter Public School Board

5.

This table on the next page, contains information for ALL board members.
2016-2017 Annual Meeting and Election Date. June 1 2017

The 2016-2017 LLCS Board membership was set at 5 members. All seated board
members were offered and/or received required trainings.

The regular meetings of the Board of Directors were held monthly, the last Thursday of
each month, 5:15PM-7:30PM in the HS Language Arts room located in the school. Some Special
meetings were also held. Each board member had one vote. The affirmative vote of a majority of
a quorum of voting members constituted a duly authorized action of the members per our Bylaws.

We were and will continue to work with MAP for Non-profits to expand our Board’s
expertise, and mature the Board capacity to focus action on the teacher leadership model as well

as the important areas of financial management and student performance. We hired Charter
Source to augment and supplement MAP advocates.

Expectations:

e Ongoing board governance training for all board members

¢ Provide timely professional articles to enhance discussions and actions to be directed

towards policy decisions, planning, evaluation, and budget review
¢ Distribute a Board calendar for important duties, deadlines, and planning
e Increase the membership and activity of operational committees
e Receive training as required by any new legislation

Group Memper Status as of
Name Bo_a_rd (if teacher Date Phone Meeting June 30,
Position fi . Seated Number Attendance 2017
ile folder #) Rate
Cindy Moeller Chair Community 05/2017 612-789- | 2/2 Active
9598
Mohamuud Member Teacher 04/2016 612-789- | 3/3 Resigned
Mohamuud 9598 June 6t 2017
Susan Samaha Member Community 11/2012 612-789- | 6/12 Served 2
9598 successful
terms-
Inactive 5/17
Patricia Hampton Treasurer/ Teacher 05/2014 612-789- | 11/12 Resigned
Chair 9598 June 6" 2017
Shawn Henricks Member Parent 12/2015 612-789- | 7/7 Active
9598
Jennifer Reger Member Teacher 05/2014 612-789- | 10/12 Active
9598
Hannah Brown Member Parent 08/2015 612-789- | 7/11 Resigned
9598 Aug. 2016
Ryan Palmer Member Community 06/2017 612-789- | 2/2 Active
9598

Strategic Planning of the Board of Directors:

Expectations:

e Increase academic rigor and raise expectations for all students
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Implement ACT Quality Core Formative assessments, provide rigorous standards that are
college ready (such as ACT, SAT)

Institute the ACT EPAS assessments in the high school program (Explore, Plan, and
ACT).

Create a college focus and readiness environment using college standards.

Utilize the Rosetta Stone Language program. Staff will be trained on the implementation.
Provide transition supports to middle school and high school students for post secondary
education

Engage parents, guardians, and families through more frequent and improved
communication, school activities, increase staff cultural awareness

Add additional bilingual community liaison(s) for our Spanish, Hmong, and East African
populations.

Continue the transformation of our special education model to improve instruction,
change delivery model, communicate and clarify procedure and process for referrals,
provide inclusion when possible, and provide additional training for general education
teachers in instructional needs of students

Provide staff with professional development in instructional leadership

Increase the effectiveness of job-embedded and professional learning community based
professional development

Creating a strategic plan for allocation of funding, planning for curriculum resources,
equipment, technology and facilities planning over the next 5-10 years

Q comp participation for teachers

Enhance and refine teacher evaluation system that was implemented Fall of 2008
Procure funding and/or a partnership for after school programs.
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6.

School Staff: 2016-2017 School Management and Faculty Information
This table contains information for ALL members of the school management/administrative team
and also includes faculty employed by the school that did not serve as a classroom teacher. The
school social workers, school psychologist, speech pathologist, occupational therapy, facilities
maintenance, and technology are contracted as independent and are not employed by school.

Years
N File Folder . Employed Le_ft N°t.
ame Assignment During Returning
AR g7 15/16 16/17
School
Matthew Jarolimek 425568 School Director 9 X X
Susan Latham Administrative Coordinator 11
Administrative Director
Angie Pykonen Administrative Assistant 10.5
Yasmine Haji-Hussein Interpreter 11
Anab Mohamed Cafeteria 9
Quinton Alexander Dean of Students 9
Nick Beecher School Principal 1
William Hamann 402369 Assessment Coordinator 7
Jason Stockwell 436077 School Leadership Team 7
Jitendrapal Kundan 409931 Interim School Director 1

Q-Comp:

Q-Comp was implemented on September 14, 2010 and was continued through the FY16 school
year. LLCS conducted a self review, which highlighted the programs strengths and areas for
growth.

TAP:

TAP was instituted in 2014-15, and is continuing through 2017-2018, at which point the TIF Grant
that funds it runs out. LLCS received an annual external review from NIET highlighting strengths
in Data Driven Decision Making, and Reflective Teaching Practices, while also showing that the
turnaround time from observation to post conference could be improved.

Administration Qualifications
As stated in Minnesota statutes, section 124D.10, subdivision 11 (2010)

“(b)... the board of directors and an individual who does not hold a valid administrative license and
who serves in an administrative, supervisory, or instructional leadership position shall develop a
professional development plan. Documentation of the implementation of the professional
development plan of these persons shall be included in the school’s annual report.

Sue Latham is not a licensed administrator, and therefore has a professional development plan.

e Continue to attend conferences and workshops for school administration and
leadership training. Special effort to take a high quality leadership transition
workshop or conference. Attend Non-profits Assistance Fund finance training, school
board training from MSBA or others

o Coordinate & attend training regarding the teacher observation and evaluation
system mostly at LLCS Professional development days

e Attend at least 3 MDE trainings for Focus Schools, charter & other topics
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The Academic Leadership Team will continue to train staff and guide the academic program and
the alignment of the standards, and the integrity of the academic program.

2016-2017 Teaching Faculty Information
This table contains information for ALL teachers employed by the school with at will working
agreements or providing services contractually (e.g., school psychologist, occupational therapist,

and speech therapist).
. - Not
Name Flrlje EICES Assignment/ Subject LRI Returning
umber 16/17 17/18
Marcie Hokenson 364390 Kindergarten teacher X
Peggy Short 281417 Special Education,
teacher
Patricia Hampton 398849 Grade 1 teacher X
Jennifer Reger 461069 Grade 2 teacher
Maureen Hoeffler 332-66 Grade 3 teacher
Julie Weilbacher 430159 Grade 4 teacher
Heather Rome 487780 Grade 5 teacher
Jason Stockwell 436077 7-12 Social Studies/
TAP Master Teacher
Steve Andrews 447372 Special Education X
Mohamuud Mohamuud 489122 7-12 Science X
Hannah Glowchewski 489966 Grade 6 Teacher
Laura Strand 467001 K-12 Art X
Dan Gockowski 332346 Middle School X
Language Arts
Jen Reid 488960 K-12 Physical X
Education and Health
Zahra Farah K-6 ELL
Diane Grinnel 326264 School Psychologist X
Independent
contactor
Kimberly Herman 369960 Speech Pathologist
Independent
Contractor
Chris Fisher 424677 7-12 Social Studies X
Jennifer Ryg 439410 High School X X
Language Arts
Danielle Schlender 498839 5-8 Science
Ann McGurk 498991 K-12 Counselor
Marguerite Dowdy 444859 Elementary Special X X
Education Teacher
Julie Landswerk 341506 7-12 EL Teacher X

Classroom Teacher/Advisor K-12 Job Description

The educational focus of Learning for Leadership Charter School (LLCS) is to engage students in
their own learning, improve student achievement, and to combine the student acquisition of skills
with project based learning opportunities, service learning, and the development of leadership
skills.

The engagement of students in their learning is the LLCS teachers’ primary responsibility. The

educators assume the responsibility for their class/advisory of students. While we are all aware
that students will chart their own course in developing responsibility for their own learning, it is an
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educator’s/advisor’s role to assist each student in every way you possibly can employ to
maximize each student’s opportunity for success.
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7.

Assessments Used to Evaluate Student Progress K-12

Our premise is that our school and teachers are responsible for academic growth they
produce. Our assessment plan incorporates large group tests as well as alternative strategies for
evaluating individual development and the effectiveness of our instructional programs. The
assessments will serve the purposes of improving instruction, educating teachers, motivating
students, and informing parents, sponsor, students, and responsible agencies about how well
learning is being fostered.

Learning for Leadership Charter School’s approach to learning requires a comprehensive
way to monitor children’s academic, social, emotional, and physical progress and growth. To
evaluate students’ progress the following methods will be utilized:

Developmental Guidelines and Checklists:

Developmental Checklists provide specific criteria and well-defined procedures that can
create detailed profiles of an individual child’s progress. The Checklists provide a framework for
observation; allow evaluation to focus not on just what the teachers teach, but on what students
actually learn. The Learning for Leadership Charter School staff will create checklists with one
another and with the Minnesota State Standards to build a cohesive system that flows directly
from standards and objectives through curriculum assessment.

Embedded Assessment Practices:
Specific classroom practices will support portfolio-centered assessment:

¢ Models and exemplars. Students will frequently study and discuss exemplary work from
both professional and student sources, and reflect on the elements of the projects. From
these discussions, they will generate, with their teacher’s guidance, standards of
excellence against which they will measure their own work and others.

e Criteria and rubrics. Criteria established during class discussions will be used to define
high expectations for student work of all types.

¢ Rubrics and checklists will also be developed by the class and individuals to make
expectations explicit for specific projects.

e Critique and Review. Specific and sensitive feedback, provided through individual
conferences, and group critique sessions encourages students to reflect upon and
assess their own work throughout the process of their project.

o Expectations for revision. Each classroom will nurture a culture of revision. The
expectation that students will work hard toward the improvement of their own work.
Students will know that they will work on a project, no matter how much time and effort
this may require to produce their best work.

Public Exhibits and Performances:

To demonstrate student learning portfolio presentations, demonstrations, performances,
and exhibits of final projects culminate every Project. Public displays of student work allow all
parent members, teachers, students, and community members an opportunity to review the work
for themselves.

Standardized Testing:
Large Group Achievement testing

¢ Northwest Evaluation Association (NWEA) MAP (Measures of Academic Progress) is a
norm-base test to evaluate student performance. Administered 3X annually.

e Minnesota Comprehensive Assessments- Series lll, (MCA-III) are the state’s reading,
mathematics, and science tests that meet the requirements of Federal and State
Guidelines for annual assessment of progress (Old NCLB, new ESSA standards).

e DIBELS (Dynamic Indicators of Basic Early Literacy Skills) is a set of standardized,
individually administered measure of literacy development of pre-reading and early
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reading skills. Due to the diversity of skills our learners, we have found this to be a
valuable tool in grades K-8. It is an indicator of basic skills ability for students that
struggle to read in the older grades as well as the elementary grades.

¢ Fountas & Pinnell, Benchmark Assessment Program for grades Kindergarten through
grade 8, assesses reading comprehension, decoding skills, fluency, and reading level.

Learning for Leadership chose to use the Measure of Academic Progress from
Northwestern Educational Association (NWEA). These tests are norm referenced but also allow
for goal setting and curricular planning that address the academic needs and strengths of the
student and the school. The 2007-2008 was the first full year of use of the NWEA tests for
assessment, and LLCS has used them for Fall, Winter, and Spring progress assessment ever
since. The assessment will continue to be administered three times during the school year to all
students in the areas of reading, math, and science, and language usage as a fourth test for
grades 7-12. The school devotes professional time and resources to critically review the findings
and develop a plan to use the information to drive instructional planning and evaluation.

Alternative Assessment:

Alternative assessment occurs continually in the context of meaningful learning. The
Alternative Assessment is also called performance based or authentic assessments. These
assessments can be teacher created and involve learners in daily student work that requires them
to apply knowledge. Alternative Assessments enhances the teacher’ professional judgment and
provide opportunities to engage in linguistically and culturally appropriate evaluation and
instruction.

Authentic strategies for use in the classroom:

e Contextual and cultural surveys

¢ Individual student assessments administered on a regular basis to
monitor mastery of basic skills and concepts (Fountas and Pinnell, SRA)

e Observational strategies: literature discussions, anecdotal records, and
developmental checklists

e Portfolios

e Student-teacher conferences

Reporting Systems:

Learning for Leadership Charter School will use the information gathered through these
various assessments to conduct evaluations on each student. Four times each year, these
results are communicated in both a written report and a conference to parents/guardians. The
students are aware of the assessments and evaluations daily. Teachers will base these
evaluations on developmentally appropriate standards in all subject areas. Written reports will
use a continuum and/or rubric and narrative formats to record and summarize information on the
child’s over all educational progress. Students will be present at student, parent, and teacher
conferences.
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8.

Community Partnerships for 2016-2017 school year:

Minneapolis Park and Recreation Board: The middle school students and staff have helped to
clean the nearby City Park, plant flowers, rake, and grounds maintenance.

Minnesota Department of Natural Resources: Students in middle and high school continue to
participate in the state’s Adopt a River program, cleaning and protecting a section of the nearby
Mississippi River.

Minneapolis Police Department: Students in grade 5 were trained in Safety Patrol. They helped
students cross our parking lot safely before and after school.

SACA: We were able to donate food and clothing to families in need.

Feed My Starving Children. LLCS Students donated time and raised money to help poor and
starving families in third world countries.
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9.

Financial:

The FY 2017 Budget had us ending in the positive yet again by the end of the year, mainly due to the
diligence of our finance committee and Board of Directors, as guided by our accountant Dawn Jenkins.
Working with Dawn and cmERDC in order to continue to make sound financial decisions in FY 2018,
our goal is to continue to build on our fund balance, with an eventual goal of a 20% fund balance, as

developed by our Board of Directors.

An audit was completed in 2016-2017, in accordance with MN Statute, with no findings.
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10.
Authorizer Information:
The letter indicating the Pillsbury United Communities (PUC) intent to sponsor Learning for
Leadership Charter School (LLCS) accompanying the LLCS application for charter school status
included the following paragraph:

“Our special interest in this school is founded in their (LLCS) declared mission to make a special
effort within the learning environment to stimulate responsibility and leadership skills in the youth
they plan to serve. Many urban youth have been taking non-productive paths and need to be
interrupted and/or prevented from finding these paths more interesting than educational
opportunity.”

The goal for enrollment in that first year continues so that LLCS will consist of a diverse and urban
population of students. We were successful in attracting a diverse population including East
African, African-American, Latino, American Indian, Hmong, and Caucasian students and a
mainly inner city residency.

PUC extended a three (3) year contract renewal in July 2014, and LLCS entered 2016-2017 with
a contract renewal review set to take place. In August 2016, PUC communicated to the LLCS
Board of Directors of their strong desire to have the school accept the designation of a turnaround
school, which would bring in outside resources and assistance to firm up our systems and
structures. As part of this process, an Interim School Director was put in place by PUC to analyze,
develop, and implement changes. It was communicated to the Board that this was the most
optimal choice to ensure a contract renewal.

A letter of intent to apply for a contract renewal is in process for the upcoming renewal.

Larry McKenzie is the liaison from our sponsor. He can be reached at (612)302-3409 or
mckenziel@puc-mn.org .
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11.

Learning for Leadership Charter School Report Card
Historical Proficiency Rate: 2013-2017

Year Math Reading Science
12-13 19.8 15.5 14.3
13-14 08.7 17.6 08.1
14-15 19.5 19.7 04.3
15-16 09.2 24.3 06.7
16-17 06.2 16.4 04.5
100%

80%

60%

40%

20%

2013 2014 2015 2016 2017

-®- Math == Reading - Science
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12.
Admission Policy
Admission to Learning for Leadership Charter School is open and free of charge.

Learning for Leadership Charter School will admit any applying student for whom there is room in
the appropriate grade or class. Learning for Leadership Charter School is a public school (non-
sectarian) and does not discriminate on race, color, national origin, ethnicity, gender, language
proficiency, physical or mental disability, special education, academic, or other achievement for
admittance to the school. Learning for Leadership Charter School does not charge tuition.

It is the policy of Learning for Leadership Charter to enroll any pupil who submits a completed
timely enrollment application proved that acceptance of the application will not exceed the
capacity of the program. Once a student is accepted by the enroliment application an enroliment
packet will be mailed or may be picked up in the school office. The Student Information Form and
enroliment packet must be completed before the student starts attending school. Students will
not be admitted if the class level, grade level, or building capacity is exceeded.

When Learning for Leadership Charter School receives more applications for student placement
than can be accommodated, the students will be selected based on a lottery. The applicants that
do not receive a space in the lottery, will have their name is placed on a waiting list in the order
they were selected in the lottery.

Siblings of an enrolled student and foster children of that student’s family will be given enrollment
priority.

The established deadline for application and lottery is March 30 of the year preceding attendance.

The number of students for each classroom for grades K-3 is 22, with grades 4-12 allowing for up
to 24 students. Per these limits, the capacity of the school has been set at 304 students.

To begin the enroliment process for students:

e We encourage the parent/guardian and student to visit the school, attend a scheduled
community presentation, or request information regarding the school academic model of
project based learning and programs.

e Learning for Leadership Charter School Enroliment Application must be completed and
submitted to the school office before acceptance into the program.

e Upon acceptance, a Student Information Form and Packet must be completed before the
student may attend school.

Kindergarten Age and Registration Information...
Age
A child must be 5 years old on or before September 1 to enter Kindergarten in the fall.

Children coming to Learning for Leadership Charter School who have been enrolled in
kindergarten in another city may be admitted even though they may be underage according to our
admission policy.

Registration

The following documents are required before student is officially registered for school.
1. birth record
2. proof of shots (immunizations)
3. completed school application

A physical examination is not required, but recommended and encouraged.

Birth Records
A birth record is required for registration.
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Documents that are accepted to verify birth date include:
o Birth Certificate
Passport
Baptismal/Christening Record
Immigration Record
Signed, legally binding affidavit verifying date of birth.

Immunizations

Required immunizations:
e Diphtheria

Tetanus

Pertussis

Polio

Measles

Mumps

Rubella

HIB

Preschool Screening
All children must participate in Early Childhood Screening for health and school readiness. This
can be done by a health provider.

For office use only
Date rec’d Accepted (Y/N)

School Enrollment Form

Learning for Leadership

Charter School

3300 5t Street NE

Minneapolis, MN 55418
(612) 789-9598 FAX: (612) 789-0547

Learning for Leadership does not discriminate based on age, gender, ethnicity, economic status, religion or
services needed.

Student Information (please print)

Name
My child will be in grade this school year.
School Last Attended City/State

How did you hear about us? O Radio O Newspaper O TV = Mailing O Flyer O Friend/Family
O Poster/Billboard O Door O Meeting

Parent/Guardian Information (please indicate address of residence)

P/G 1 Relationship

Address

Main Phone ( ) Alternate Phone ( ) Ext.
PIG 2 Relationship

Address
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Main Phone ( ) Alternate Phone ( ) Ext.

E-mail #1 E-mail #2

Are any brothers or sisters planning to enroll at Learning for Leadership? O Yes O No

Please list the student(s) name(s) and grades and indicate whether they are applying or

attending:

Brother or Sister's Name O Applying O Attending Grade
Brother or Sister's Name O Applying O Attending Grade
Brother or Sister's Name O Applying O Attending Grade

Referred by

Parent /Guardian (please print name)

You must fill out a new application for each child applying.

Please return this completed application:
By mail or in person to: OR By Fax to 612-789-0547
Learning for Leadership Charter School, 3300 5" Street NE, Minneapolis, MN 55418

Any questions and/or more information, please contact the School. Phone 612-789-9598 Fax
612-789-0547

[Lcarning for Lcadcrslwip—l
S

Learning for Leadership
Charter School
3300 5th Street NE
Minneapolis, MN 55418

612-789-9598 fax 612-789-0547
2016-2017 Student Transportation Information Form
Student Name Grade
Home Address
Emergency Contact Name
Phone Number Alternate

Busing Pick-Up/Drop-Off Address:
Busing pick-up address

Adult at this address Phone number
( )

Busing drop-off address

Adult at this address Phone number

)

Alternate Busing Pick-Up/Drop-Off Address (if not the same as primary):
Busing pick-up address
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Adult at this address Phone number

)

Busing drop-off address

Adult at this address Phone number

)

Siblings with same information:

Learning for Leadership Charter School is the Choice for Us

Parent/Guardian:
I/'We understand that Learning for Leadership is a Choice School. In choosing the
school, each parent/guardian agrees to:

Support the school’s special design and features

Be involved in my child’s education by participating in school activities

Attend parent conferences

Read with my child 20 minutes daily

Make school attendance a priority

Ensure my child is to school on time every day

Ensure that my child is dressed for the weather everyday

TR IS

I/We agree to the above statements:

Parent/Guardian Name(s):

(Please Print)
X Signature: Date:

Student Expectations:

| Grade agree to:
(Student’s name) (Please Print)
# Complete my work every day
# Be prepared for class
# Set an example in my school neighborhood and community
# Read 20 minutes every day
X Student signature: Date:
Staff Expectations:

The staff of Learning for Leadership Charter School agrees to:
# Create a safe learning environment for our students
# Provide a wonderful academic opportunity for every student
# Develop and maintain a positive relationship between home and school

X Staff person signature: Date:

34



> 2 <«
(2
< P >
I Lcarning for Lcadcrship I
P

Learning for Leadership
Charter School
3300 5th Street NE
Minneapolis, MN 55418

2016-2017
Release of Student Records

| give permission for Learning for Leadership Charter School
(Parent/Guardian Name)
to receive my son/daughter school records.

Student Information:

Last Name: First Name:

Date of Birth: Student Grade: ID#:

Last School Attended:

Address:

City, State and Zip Code:

Phone: Fax:

Information needed:

o Grades/Credits o Other
o Immunizations
o Attendance
o Behavior Reports
o |EP Records
Parent/Guardian Signature Administrator Signature
Title
Fax to:

Attention: Sue Latham

Learning for Leadership Charter School
3300 5t St. N.E.

Mpls, MN 55418

Phone: 612-789-9598 Fax: 612-789-0547
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http://learningforleadership.org/default.asp

Learning for Leadership Charter School
3300 5 Street NE
Minneapolis, MN 55418
(612) 789-9598 FAX: (612) 789-0547
www.learningforleadership.org

STUDENT INFORMATION CHANGE FORM 2016-2017

Student Name(s)
Contact Information Changes:

Primary Contact relationship to student
Mailing

address

Main Phone ( ) Alternate Phone ( ) Ext.
Secondary Contact relationship to student
Mailing

address

Main Phone ( ) Alternate Phone ( ) Ext.
E-mail #1 E-mail

#2

Busing Pick-Up/Drop-Off Address (if not the same as primary):
Busing pick-up address

Adult at this address Phone number ( )

Busing drop-off address

Adult at this address Phone number ( )

Health Information Changes:
Type of change (E.g. New condition, medication, surgery, glasses,
etc.):

If medication changes, please indicate medication

affected

For any medications to be given at school, we do require a current (2007-2008) signed
permission form and doctor’s order. Please contact Administrative Coordinator/Health Aide, Sue
at 612-532-2218 for forms, questions, or more information.

Other Information you would like to share with us:
Thank you!

13.
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Minnesota Secretary of State
Learning for Leadership Charter School
Business Type
Nonprofit Corporation (Domestic)
MN Statute
317A
File Number
1754638-2
Home Jurisdiction
Minnesota
Filing Date
03/14/2006
Status
Active / In Good Standing
Renewal Due Date
12/31/2017
Registered Office Address
3300 5th St NE
Mpls, MN 55418
USA
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Learning for Leadership Formative Assessment
School Name:

Elementary (PK-8) or High School (9-12):
Socio-Emotional
Assessment

2016-2017

Academic Year review is for:

Actual Metric Secondary Metric

Academic

Achievement- 9

A) Accountability Systems
State Designation Priority
B) Overall Growth

0,
State Assessment GrowtNlath 48%

63%

State Assessment GrowtReading

Nationally Normed Lealized Assessment Growtklath
Nationally Normed Localized Assessment Grewth
Reading

C) SukPopulation GrowthNationally Normed Localized
Assessment

English LearneMath

English LearneReading
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SpeciaEducation Math®
Special EducatierReading

Free and Reduced Lund¥fiath
Free and Reduced LundReading

Migrant- Math

Migrant- Reading

Homeless/ Highly Mobiléviath
HomelessHighly Mobile Reading

SLIFEMath

SLIFEReading

C) State Assessmei§b of nonprofient students that
make high growth

Math

Reading

Preparatior?

E) Overall Proficiency
StateAssessmentMath

State AssessmenReading

Student Opinions Compariséon State Assessment
Math

8%

26%

-0.56

7%

16%



Student Opinions Compariséon State Assessment
Reading

| F) SukPopulation State Assessment Proficiency
English LearneMath
English LearneReading

Special EducatieMath ©

Special EducatierReading
Free and Reduced Lund¥fiath
Free and Reduced LundReading
Migrant- Math
Migrant- Reading
Homeless/ Highly Mobiléviath
Homeless/ Highly MobildReading
SLIFEMath
SLIFEReading
Hispanic/ LatineMath
Hispanic/ LatineReading
American Indian/ Alaska Nativilath
American Indian/ Alaska NativReading
Asian Math
Asian Reading
Black/African AmericarMath
Black/African AmericarReading
Native Hawaiian/ Pacific Islandéfath
Native Hawaiian/ Pacific Islandéteading
White- Math
White- Reading
Two or More RaceMath
Two or More Racefeading

| G) Overall Langauge Acquisition Proficeincy

State English Language Learner Assessitiamposite

Student Options Compariséion State English Languag:

Learner Assessmerntomposite

H) SubPopulation ProficiencyState English Language

Learner Assessment

English LearneComposite

Special EducatierCompaite

Free and Reduced Lundcbomposite
Migrant- Composite

Homeless/ Highly MobitleComposite

19%

3.20%
6.70%
5.30%
13.00%
5.60%
16.20%
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
5.10%
14.60%
CTSTR
CTSTR
30.80%
61.50%
CTSTR
CTSTR

2.70%

3%

3.20%

CTSTR
CTSTR
CTSTR
CTSTR
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18%

20.70%
14.00%
27.00%
26.80%
39.10%
41.10%
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
CTSTR
29.90%
34.60%
CTSTR
CTSTR
68.40%
69.30%
CTSTR
CTSTR

12.00%

4%

12.40%
4.00%
CTSTR
CTSTR
CTSTR



SLIFEComposite 0.00% 2.40%

Hispanic/ LatineComposite CTSTR CTSTR
American Indian/ Alaska hNeae- Composite CTSTR CTSTR
Asian Composite CTSTR CTSTR
Black/ African AmericatfComposite 3.40% 10.20%
Native Hawaaian/ Pacific Island€omposite CTSTR CTSTR
White- Composite CTSTR CTSTR
Two or More RacesComposite CTSTR CTSTR

I) Graduation Rate
Graduation Rate

Graduation Rate Cohoerd Year 66.7%
Graduation Rate Coherb Year 71.4%
Graduation Rate Coher6 Year 70.0%

Continuing Rate

Continuting Rate Cohor#t Year 25.0%
Continuting Rate Cohorb Year 0.0%
Continuting Rate Cohor6 Year 0.0%

\ Graduation Rate Cohort- FRL
Graduation Rate CohorERE4 Year 63.6%
Graduation Rate CoherERLS5 Year 75.0%
Graduation Rate CoherERL6 Year CTSTR

Graduation Rate Cohort- Comparable Schools

Graduation Rate Coher€omparable Schoold 59.3%
Year

Graduation Rate Coher€omparable SchoolS 80.5%
Year
Vex Graduation Rate Coher€omparable Schoagl6 85.4%

‘ One Year Graduation Cohort
J) On Track to Graduation

Credit Accumulatiof

Credit Attainment in Math and Scienb@eed six years)
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Credit Attainment in Reading/ Writing/ Social Studies
(need 75 years)
K) Participation in Postecondary Requirements

FAFSA Submission (of students able to submit)

Participation in possecondary assessment (i.e.
Accuplacer/ ACT/ ASVAB)

PostSecondary Applications
L) Post Secondary Preparation

AccuplacerMath

AccuplacerReading

AccuplacerSentence Skills

ACTF Math

ACT Reading

ASVABStandard Score

ASVABArmed Forces Qualification

M) Employment

PartTime Employment
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Career Readiness Tool/ Curriculum

Attendance Rates (reported on MNHeol Report Card)
Retention from Oct 1 through end of school year

Socialemotional growth

Student SurveySchool Satisfaction

Student SurveyCaring Adult

Student SurveyCulture and Identity

Teacher Surveyschool Satisfaction

Teacher SurveyCulture and Identity
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Parent/ Guardian Survey
Operational

Is the school implementing the material terms of the
education program as defined in the current charter
contract?

Is the school complying with applicable education
requirements?

Is the schootomplying with governance requirements?
Is the school holding management accountable?

Is the school complying with facilities and transportatic
requirements?

Is the school complying with health anaffsty
requirements?

Is the school protecting the rights of students with
disabilities?

Is the school protecting the rights of English Language
Learners (ELL) students?

Is the school protecting the rightd all students?

Is the school handling information appropriately?

Is the school meeting teacher and other staff credentie
requirements?

Is the school respecting employee rights?

Is the schobcompleting required background checks?

Compliance

Is the school meeting financial reporting and complain
requirements?

Is the school following Generally Accepted Accounting
Principles?

Is the school complying with reporting requirements?
Is the school complying with all other obligations?
Financial

U) NeafrTerm Measures

Current Ratio: Current Assets divided by current liabili
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Unrestricted Days Cash: Unrestricted cash divided by
[(Total Expenses minus Depreciation Expense)]/365

Enrollment Variance: Actual enroliment/ Enroliment
projection in charter school boafapproved budget

Default
V) Sustainablility Measures

Reserves
Total Margin (fill out rows 16669)
Aggregated Three Yeaofal Margin
Percentage
Total Margin Percentage Tre
Insert Three Year of Total Marg

Debt to Asset Ratio

Cash Flow: MukYear Cash Flow= Year 3 total castar
1 Total Cash, AND One Year Cash Flow= Year-2Y€as
1 Cash

Cash Flow Trend

Multi-Year Cash Flo 441669

Debt Service Coverage Ratio= (Net Income + Depreci
+ Interest Expense)/ (Annual Principal, Interest and Le
Payments)

W) Financial Management @versight

MDE Finance Award
MDE Finance Award Recipient
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